DOCUMENT RESUME 



SD 235 267 TM 838 621 



AUTHOR Doss, David; Moede , Lauren Hall 

TITLE Chapter 2~~Di scret ionary . Final Technical Report. 

.INSTITUTION Austin Independent School District, Tex. Office of - 

Research and Evaluation. 
REPORT NO • AISD-ORE-82.45; AISD-ORE-82. 81 

PUB DATE 3D Jun 83 

NOTE . 561p. ; Some tables may be marginally legible. 
PUB TYPE Reports - Evaluative/Feasibility (142) 

EDRS_PRICE_ MF02/PC23 Plus Postage. 

DESCRIPTORS *Computer Literacy; Desegregation Effects; Elementary 

Secondary Educat ion ; *Federal Aid; * Program 
Evaluation ; Program Implementation ; * School 
Districts; *Second Language Programs; Spanish 

IDENTIFIERS *Aust in Independent School District TX; *Educat ion 

Consolidation Improvement Act Chapter 2 



ABSTRACT 

The Austin Independent School Di stri ct developed a 
proposal for Chapter 2-Discretionary funds to be used to offer 
enrichment and supplemental instruct ion at 12 schools experiencing 
significant losses of students' result irig in low enrollment, racial 
balances with lower than expected Anglo percentages, and 
under-utilized building space. Eight schools were selected as 
Computer Literacy Program sites, and four schools were chosen for a 
Spanish as a Foreign Language Program. This evaluation report 
consists of two parts , brie for the Computer Literacy Program and one 
for the Spanish as a Foreign Language Program. Each program went 
through a planning phase in which plans were developed which differed 
somewhat from -those of the proposal. Each part of the report briefly 
discusses the changes made during the planning stage and then 
provides the major evaluation findings. Problems of externally-funded 
programs and their impact on" school districts aire discussed. (PN) 
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WHAT IS CHAPTER 2— DISCRETION ARY? 

In L9SI the Congress consolidated several education laws 
into one act, the Education Consolidation and Improvement Act 
;EC IA); The bu ik of the consolidation was con rained in 
Chapter I of cGiA. The puruose of Chapter 2 is to supplement 
iicai district funds in. three ■ areas —basic skills deveiop- 
rr.^nt, educational improvement and support services, and 
special programs. A state* receives Chapter 2 funds based on 
its population of school-aged children and in turn allocates 
at least SO % of these funds to local school districts. These 

discretionary funds and may... be spen*, within certain guide- 
lines, in whatever way the state education agency decides. 
Texas' Chapter 2— Discretionary funds were set aside for ; dd 
to school districts which had received funds in 1931-32 
through the Emergency School Aid Act (E5AA) to aid in the 
implementation of desegregation plans: E5AA was one of the 
major programs consolidated into Chapter 2. Because AISD 
received one of the largest E5 A A ^grants in the -state in 
19S1-S2 (over two million dollars), the District was able to 
apply for a substantial Chapter 2— Discretionary grant for 
1932-33. /: ^ 
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FINAL REPORT /• 

_ t _ .... 

Project TLriei Chapter 2— Discretionary t 

( . 
Contact Person: Lauren Hail .Mbede r David Doss 

/ 

, f , ^ . • 

Major Positive ringings: 

L. On the average, students involved in "he Spanish as a Foreign Lan- 
guage Program receiveo about 70 minutes per week of Spanish 



\_ instruction. 



Student's receiving instruction in compute' - literacy made; signi- 
ficant gains in their knowledge of computers. '•, • 

Students in schools with no previous computer literacy programs 
made sains at least as lar^e as. those of students in schools with 
established programs. 

Teachers speared to be highly interested and excited about !ear?. : 
about computers. 



X'cicr Findings Recuirir 

. ' :\. ~ • 

I- Op.ly 55% of the students in the four Span;-:n as a Foreign Language 
. (5FL) schooiS received SF_ instruction. 

2. ' Complete computer awareness instructional units were developed .tor 

grades 3 and 6 only. 

3. Future programs oi this sort should have clearer :ines_ of authority 
so that impottant decisions can be_ made promptly and so that school 
personnel have one person to whom they can turn for information or 
fSr help in getting desired actions taken. * ^ 

°As part of the desegregation plan implemented in the Austin Indepen- 
dent School District in 19S0-S1, marty elementary schools, were paired, . 
with extensive cross-town busing used to provide the desired racial 
balance at these schools. However, significant losses of students at 
several schools resulted in low enrollment, racial balances with lower 
than exoected Anglo percentages, and under-utilized building space. 
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in an attempt to reverse tr.e less .of students to other schoojs,_ the 
9 District developed a propel. tor $421,056 in Chapter 2--pjscre ; tionary 
funds to ,be used to'offer -trichrhent and supplemental instruction at 12 
HiahJy impacted sites. E;-^t schools were~ v selected as Computer Liter- 
acy Program' sites", and four schools were chosen for a Spanish as a 
Foreign Language Program. The schools are listed in Figure 1. 
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Figure i. SCHOOLS RECEIVING CHAPTER 2—DISCRETIONARY FUNDS. 

Hardware arc software were purchased to implement the Computer Litera 
Program: instructional materials in ikngu^e teaching were obtained for 
use°in the Spanish as a Foreign Language. Program. Staff development 
was an integral oar:, o: both programs. No instructional personnel were 
hired with Chapter 2. tunes. /Rather, consultant services were utilized 
to train existing staff. 

The evaluation of the 19S2-33 Chapter 2 — Discretionary Program included 
the following areas: < 

j « Information on the implementation of the programs 

based on interviews and questionnaires. 

* A;n assessment of the learning resulting from the 
computer literacy instruction. ^ 

The following report summarizes the findings of the evaluation. The 
report consists of two parts, one for the ■ Computer Literacy Program and 
one for the Spanish as 'a 1 Foreign Language Program. Each program went 
through a planning phase in which plans were developed which differed 
somewhat from those of 'the proposal. Each part of the report briefly 
discusses the changes made during \ne planning stage and then provides 
the major evaluation findings. \ ; 

)- 
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THE SPANISH AS: A FOREIGN LANGUAGE PROGRAM 

• I 

Program Changes Made During; Planning ' : 

The Spanish, as a Foreign Language (SFt) Program as proposed had the 
characteristics described in Figure 2: 
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Figure 2. CHARACTERISTICS OF THE SPANISH AS A 
FOREIGN LANGUAGE PROGRAM AS PROPOSES. 
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A series of meetings was_ held during the fall of 1932 :o_ plan the pro- 
gram in greater d.eiail? Principals and staff persons :": on both the 
Departments of Elementary Education and Ap_piica;. ;cn5 and Compliance 
were in attendance. The following plans were mare: 

• « Language instruction for advanced speakers of 
Spanish was dropped. 

<> "The Asher Method (the total physical response 
method) of second language learning was adopted 
for use in the program. 

• . Differentiated inservice for bilingual and mono- 

lingual teachers was ten tative!;-' planned . 

' ' i r Initial staff development was limited to"', two days. 

• A bilingual/special education inservice session 
was planned- to meet both special-, educat' :n and 
program needs. 

o Although the application _ ^^e^ted involving 
parents in -campus planning sessions, no specinc 
plans were made for,. tne:r involvement. 



T he Pro qx agi as Implemented 

3*af: Development: Staff development _sess::n3 were held a: the Learn- 
ing Resources Center on January_i ^1;. 1923, prior to the initiation of 
instruction. The number and type of teachers attending this training 
varied by .campus. . The percentage of teachers it-ending ranged :rom a 
high of 93°5 for Biackshear to a low of I0*d for Oak Springs^ The dif- 
ference in attendance rates was due In part to a _ difference :n under- 
standing of which teachers should participate ^ _ A_t_ three schools, 
principals requested that all teachers, bilingual and monolingual, 
attend the training session. At Oak Springs, however, only bilingual 
teachers were asked to attend because the principal believed that 
monolingual teachers would not benefit from the training. 

Both classroom teachers and special area teachers (music-, physical 
education, special education, and Chapter 1) were trained. 

The training was not uniformly well received. Bilingual and: monolin- 
gual teachers did not differ greatly in their reactions to the staff 
development sessions although it had been anticipated by some that they ^ 
would. /About ±0% of each group thought the pace was slow and abedt 50 * 
Though/ the sessions were interesting. The area in which the groups 
diffe^e'd the most waS in their assessment of how beneficial the program 
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was to them. About 60% of ~tne. bilingual .teachers thought the session 
was beneficial, but only about t.Q? of the monpiinguaL teachers thought 
they benefited. However, the difference was not statistically signir- 
icant: The written comments from both groups were generally negative. 

Although the application called for an initial training of IS hours to 
take place over four days plus six days of additional training 
throughout, the vear, these two days in January were the only ones pro- 
vided by Chapter 2. A half -day workshop on the history of Tejano music 
was offered but this was an optional activity which was sponsored by 
the District. 

Who was Served? Instruction began following the January staff 
development activities. Teachers reported that only about 55% of "the 
students in the four schools received SFL instructor The percentage^ 
served ranged from a high ol_96% at Biackshear to. a low of. 13% at Oak 
Springs. There were two primary reasons that .students were not served. 
Many° were bilingual and were therefore excluded from the instruction, 
and 'at one 'school there _was a shortage of bilingual teachers. At one 

school instruction was jimired to 20 students per grade, who were 

sneezed from those eoressing an interest in the program. At another 
scnooi oecause many students were already involved in enrichment or 
remedial instruction when tbe program began, oarticipation "was limited 
to those net already involved in . a special activity. 

A-r -■ v ' : 'r^s i Each bii.ngjal teacher had one to six groups wr.icn 
averaged about 21 students each. They met with the groups from two to 
five nmes a week for 15 to 30 minutes per period. The students 
received about 2C m.nutes of instruction each _weei<: In some cases, 
monolingual teachers taught other subjects such as science or social 
ituc.e^ the students of bilingual teachers . wh ; ie their students were 
receiving 5FL instruction. 

The teachers r-^porztc modifying the Asher technique^sn^i^ly by 
adding activities, bv modifying vocabulary words to refieqt local 
usage, or by altering the pace of instruction. About 9G* reported 
reinforcing 'the 'SFL activities throughout the day. About three 
quarters also reported that, the monolingual teachers reinforced the SFL 
instruction with activities in their classes. A popular way of rein- 
forcing the activities w$s to add Spanish songs, games, or dances. 
Others taught such things as the days of the week, colors, and shapes. 
Many reported cultural activities in conjunction with Cinco de Mayo. 
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THE COMPUTER LITERACY PROGRAM 
Program Cnaays Made_During Planning 

The Comoater Literacy Program as proposed had the characteristics in 
Figure 3: 
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inure 3. CHARACTERISTICS OF THE COMPUTER LITERACY 
PROGRAM AS PROPOSED. 
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The grant provided AISD with the resources to place enough " hardware and 
software in ei-ght schools to serve ail students cn those campuses. It 
also included, funds to train teachers :r: the awareness arid orientation 
units, as well as to initiate programs in computer assisted instruction 
(drill and practice, tutorial, simulation, and problem solving;) 



A major development in the planning q'f_ the Computer Literacy Program 
occurred when it was decided to coordinate the implementation of the 
program with the "AISD Computer Initiative,'' the District's plan for 
providing coordinated computer instruction in aii-St schools. This 
decision considerably delayed the implementation of the program. .It 
was originally anticipated that the selection of hardware would be 
completed in early November. As it turned out, bids Avere riot accepted 
until the February 14. 1 9S3 meeting of the Board of Trusteles. Com-. * 
puters for Chapter 2 schools were ordered the next day. Care was taken 
that the Computer Literacy Program did. not supplant local funds going, 
to Chapter 2 schools for the Computer Initiative. 

runner delays in the ce livery of the computers occurred after a defect 
was discovered in trie mode; to be usee in elementary schools, the Texas - 
Instruments Mcce! 99'- A. The problem was corrected, and the- computers^ 
• ^- ar-o cei'vered n ml z - x .\ ar~h. 



Apart from timeline changes, the oniy change in program plans that 
resulted from coordination with the Ai5D Computer initiative was a 
z h an z e in the graces : d receive computer awareness instruction (from 
K.-2 to K-3) and corner tor orientation instruction (from 3-6 to L -6). 



i he Program as Implemented 

Hardware and Software Allocation: Each school within a grade span (!< -3 
vs. K,U-o) received . the same basic allocation of. hardware and software. 
Each primary school (K -3) received 1 7 large systems (-SK). Each 
intermediate school (k,£-<S) received \& small systems (ioKj and i i 
large systems. The components of large and small systems are described „ 
in Figure 4. The small systems are capable of using BASIC, the pro- 
gramming language taught at_ grades ^-6. A large system is needed to 
use 'LOGO, the K-3 programming language. The schools received the 
software allocations indicated in Figure 5. 
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After the purchase of hardware and software, each school had approxi- 
mately $2,200 for 'buying additional software, : suppiieb, or periodicals. 

Staff Development: Two types of staff development were offered to 
staff members in Chapter 2 Computer Literacy Program schools. The 
first type was a six hour training course_ entitled "Introduction to 
Computers. " The second was a programming course^ Teachers in grades 
K-3 and special education teachers J*'ere offered training in hOGO. 
Teachers at grades were offered training in BASIC. These courses 
were iJ hours in length, one three-hour session a week fdjr five weeks. 

Teachers and other staff members attending the. introductory . staff 
development gave the training high ratings, as demonstrated in Fig- : 
ares 6 and 7. At the end of the training they _ reported feeling com- 
fortable performing, most simple, activities associated with the com- 
puter, such as turning it on and loading and using software. These 
results and the written comments submitted by. teachers suggest that as 
a group they are very excited about learning more about using computers 
in the classroom. 

Responses to the LOGO and BASIC Training were less positive (see 
Figures 6 aire 7). However, fewer than a fifth of the participants feit 
^ncoTifortable about the prospect of teaching LOGO or BASIC. 



Figure 6. RATING OF ORGANIZATION OF STAFF DEVEL0PREM1 
3Y PARTICIPANTS. 
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Program Ac;ti v-it:es: Schools began using computers as scon as they 
arri-vec. Irs these schools which already had one or more computers, 
computer literacy instruction had occurred to some . extent . throughout 
the "vear. Ail orincipais set up a computer lab to house the computers, 
although some" made arrangements for moving some of the computers from 
room to room on carts. In many cases, the wiring, modifications and the 
installation of the security devices necessary for the labs had not 
been done by the first principal interview in. March; however, all 
necessary equipment was in place by early May. 

In most cases the. principals reported providing computer awareness and 
computer orientation instruction as described above. However, at one 
school no instruction was provided at grades K. ^, and 5, and sixth 
graders received schoolAdeveioped instruction prior to >he time the 
computer awareness unit was ready. Computer literacy instruction was 
scheduled in a variety of ways, tor example, during the math block, 
during homeroom, or at the teacher's discretion. Teachers spent from 
rhree to ten days teaching the units. Altogether, students received 
from about two to seven hours of instruction in the units. Teacher „ 
cuestiorr.aire responses indicated that even though they did not receive, 
corcolete computer awareness units, teachers at grades other than 3 and 
6 also provided computer literacy instruction to their students. 



■^chievemen z Results: In order to ge: some inforrriGtion about the out- 
come of the computer literacy instruction, computer literacy tests were 
developed to cover the objectives of the computer awareness units. The 
:es:s .vere given before and after instruction with the units except at 
She school where the unit was not taught. 

The results showed ^that the students already knew something about com- 
puters prior to receiving instruction in the unjts. Third graders 
answered about 12 of 22 items correctjy on the pretest, and sixth 
graders got about L 3 of 25 items correct prior to the unit. 

In both grades, the students showed significant gains after studying 
the unit. The gains were statistically significant at each school 
where both the pre- and posttest were given. Figures 3 and 9 graphi- 
cally display the gains by school. The findings are especially 
encouraging because some schools did not provide any computer-related 
instruction to students prior to this year. 
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-IN At COMMENT 

It has been a general rule In the past that new programs supported by 
external funds are poorly; implemented during_thei_r first year. These 
two programs were not exceptions to the rule. One purpose of the 
reorganization of :he MSB administration, that occurred in 1981-82 ! was 
to improve the administration of .externally funded programs _by_ putting 
more responsibility for their administration under the Department of 
Elementary Education. That change has not yet solved the problem. ^ 
Externally funded programs, especially programs such as these for which 
the continuation of funding is in doubt, are impositions on the__D:_s_-_ 
trict. As a result, their administration does hot fitwell within the 
District's administrative structure. They do not seem to have anyone 
at the helm who can devote the time and attention necessary to keep 
their development on course. No one among those most intirrtately 
involved. .with the day-to-day implementation of the programs seems :o 
have sufficient authority to make important decisions arfd see that 
necessary actions are taken in a timely manner. The lines of authority 
which connect the schools to the central, administration seem .to bypass 
such programs. \s a result, crogram implementation is inconsistent 
across campuses as this report demonstrates. 

This problem was apparent for the Spanish as. a. Foreign Language ?ro- 
aram, and the Cimodter Literacy Program had the. the additional problem 
of belr.z merged with the Computer Initiative which further diffused the 
resccnifD;i::y arc authority for crogram implementation. That is not 
to say that the merger was not an essential action, but it did confuse 
and delay the program's implementation. 

How important is it :o AISD that the consistency of implementation 
across schools .be improved? If it is not important, then no problem 
exists. I: having consistently implemented programs is important, then 
what changes must be made 0 w ill changes in program management be su 
ficient? for example, shou jd_ r.e _ application approval process require 
that a cetaiied specification be prepared showing the duties and. 
resDonsibilities assigned to each position associated ..with the project 
(e.g., principal, teacher, instructional coordinator, director, 
assistant superintendent, etc.)? 



Or must the changes be made in the organization of the District? For 
example, should a number of coordinators be placed on permanent or 
temporary assignment to program management positions and report 
directly to the assistant superintendent? These and similar questions 
must be addressed if consistent program implementation is to be 
improved. 



•32.31 



Bibliography 



EVALUATION DESIGN; Chapter. 2— .Discretionary. Austin,. TX.: Office of 
Research _and E valuator; (Pub. No. 82.20), Austin Independent School 
District, December, lrn2. 

The ^valuation design describes the evaluation plan 
for Chapter 2— Discretionary Evaluation, It includes 
project and evaluation summaries, major decision ana ; 
evaluation questions to be addressed, dissemination 
pians. information sources to be used, data to be 
collected in the schools, and evaluation resources. 



TECHNICAL REPORT: Chapter 2— Discretionary :j Austin, TX.: Office of 
Research and Evaluation (Pub. No. 32.^5), Austin Independent School 
District, June '1983. •: 

This Technical report includ'es procedures and results £ 

for a variety of information sources i^sed by. Chapter 

2 — Discretionary Evaluation staff. This report 

consist 1 ", of two parts, one for CompiTter Literacy 

Program, and one for the Spanish as 'a Foreign 

Language Program. 



13 

13 



ERIC 



ALiSTZ^VWEPEWESrr SCHOOL VZZTZZCT 
OFFICE OF RESEARCH AM) EVALUATION 

Vx. F.taSa M. HciZzy, d.ixzztcx 
V'/i. Vav-Ld A. ttoa, Evaxii^cO^ 




oOAW OF TRUSTEES 

_ ^ 

tsrbti/ S; iUatziiiciLiz / Pztzl W. W^tZA, 

SUPERIAfTEA/PE.Vf OF SCHOOLS 
dx. John Etbts 

Pab-ticastLci .Vcwib&t: 11. i] 




82.45 



i 



Chapter 2 — Discretionary 
Appendix A 
COMPUTER LITERACY PRINCIPAL INTERVIEW 



. 2i 



ERIC 



A-i 



INSTRUMENT DESCRIPTION: Compucer Literacy Principal Interview 
Brief Description ot^the instrument: 

The Computer Literacy Principal Interview was used to gacher information abouc * 
how the Compute _r Liceracy program had beerr- sec up ac each school and vhac diffi- 
culties vere encquncered in implementing such a program. 



To Whom was the instrument administered? 

Principals in the eight Chapcer 2 Computer Liceracy schools (3roolce, Campbell, 
Govaile, Cutlecc, Highland Park, Orcega, Read, Sims). 



\ How many times was the instrument administered? 
Twice '. '+> 

When was the instrument administered? 
March 1-10; 1933 and May 16-23, 1983: 

/ 

i 

Where was the instrument administered? 
In the principals' offices. 



Who administered the instrument? 
/ t 

The Chapcer 2 evaluacion assiscanc. 



What training did the administrators have? 
General Interview Training, 

Was the instrument administered under standardized conditions? 
No . 



\ 

Were tha^re oroblems with the instrument or the administration that 
might afrSct the validity of the data? 



\ 

Who developed the instrument? 

». 

The Office of P.e^earch ar.d Evaluacion. 



...7, • 

What reliability and validity data are available on the instrument? 
None . 



Are there norm data*available for interpreting the results? 
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COMPUTER LITERACY PRINCIPAL INTERVIEW 



Purpose 

Information .from the Computer Literacy Principal Interview was used to 
answer the following decision and evaluation questions from the Chapter 
2--Discretionary Evaluation Design for 1982-83. 

Decision Question Dl : Should the Chapter 2 — Discretionary 
Computer Literacy Component Be continued , expanded , or 
revised? 

Evaluation Question Dl-1 : How did the Computer 
Literacy Component differ from campus to campus 
with regard to the following: 

a . Instructional emphasis (Computer Literacy vs . 
Computer Assisted Instruction) . 

b . Ins true tional ob j ec tives by grade . 

c. Subject areas emphasized in Computer Assisted 
Ins true tion . / 

d. Location of computers. 

e. Scheduling of computer use. 

h. Hardware and software selection, 
m. Parental involvement. 



Procedure 

Interviews were conducted with Chapter 2 Computer Literacy principals in " 
order to find out how the program was being implemented at each campus. 
The Chapter^ 2 Computer Literacy schools were Brooke, Campbell, Govalle, 
Gullett, Highland Park, Ortega, Read, and Sims. 

Principals were sent a memo (see Attachment A-l) explaining the purpose 
of the interviews. The first set of interviews was conducted February 28, 
1983 to March 11, 1983, prior to the arrival of the computers. Principals 
were interviewed individually in their offices by an evaluation assistant. 
Interview questions are included in Attachment A-2. 

A second set of interviews was conducted May 16-23, 1983. These inter- 
views occurred after the computers had been installed, teachers had 
received staff development (Introduction to Computers and LOGO or BASIC 
Training), and students were receiving instruction in Computer Literacy. 
A memo to the principals was sent explaining the object of this follow-up 
interview (Attachment A-3) . Interview questions are included in Attach- 
ment A-4. 
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. " ,Resu±ts 

The questions raised in the first Computer Literacy Principal Interview 
are discussed below. -.^The notes on which the answers to questions are 
based can be found in Attachment A-5 : 

\fhere will the computer be located ( lab/das sroomj ? 

Each principal planned to have a computer lab. Four principals planned 
to place some computers on carts for use in the classroom. 

If you will be using a lab set-up, what arrangements had to be made in 
order to free a room for the lab?^ Did this create any problems? 

The labs were located in a variety of rooms (art room, enrichment center 
SCE lab, classroom, Chapter 1 reading lab, music room, A/V storage room, 
and band room) . Although some inccnvenience was reported^ _ the principal 
did not feel any major problems occurred when the room changes were made 

What svecial 'equipment (wiring, fire extinguishers, extra locks) was 
needed in order to install the computers? Have there been any problems 
in installing this 'equipment? 

Principals reported the need for additional wiring , additional locks, 
steel screens, alarm systems, and f ira extinguishers. Only one school 
had had any of the. special equipment installed. This campus was the 
s^te of the computer lab . that had been' furnished with different brands 
of computers being considered in the bidding process. 

Wrieh do you plan to start the rareness unii?_ How will the .awareness 
unit be scheduVed into the school day? How much time/day will be spent 
in computer awareness instruction? How long wilt the unit, take to 
complete? 

Principals at six schools felt that it was too early to make plans. One 
principal pl .i.ned to teach the unit daring Math. The remaining princi- 
pal reported that the unit had already been taught; however, at this 
time the unit activities and objectives had not been finalized. The_ 
principal said that a teacher from the community school had taught the 
awareness unit to'^sixth graders , although he probably used drafts of the 
unit objectives to teach the students. 

How will computer instruction in grades K-2 and 4-5 be scheduled into 
the school day? How much time/day will be spent in computer literacy 
instruction? Wren do you plan to start ' this instruction:' 

Again, one principal planned to use the math class for compuL-r literacy 
instruction. The remaining seven principals had not made any plans 
concerning these grade levels. 

Have you encountered any problems in implementing this program because 
of "corr^Kit'erphobia"? 
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Six principals reported chat: they had not: encountered any problems. Two 
principals reported some uneasiness about, computers from some members of 
their staffs. :; 

Do you plan, to augment the standard software purchase with additional 
copies of. the same software? 

All eight principals said that . they were waiting to look at the software 
before they made any decisions. 

In what areas dq < you plan to purchase additional software not included 
in the standard software purchase? 

Again, five principals said that they were waiting to look at the soft- 
ware before they made any plans to purchase additional software. The 
other three principals mentioned plans to purchase i Creative Learning 
Kits, software for office management, and word processing materials. 

what training have you received so far in computer use? 

Only one principal reported having received no training. The remaining 
seven principals mentioned several types of informal training they 
participated in , including Rad:;o Shack training, a workshop in San 
Antonio, and a workshop with a consultant from Region XIII. One princi- 
pal said that his training had been self-taught, and two principals 
reported receiving a smattering of training, although they did not 
specify what type of training this was: 

r 

Do yen feel ad-: ;■' lately prepared to participate in the -Introduction ta 
computers you and your staff will be receiving after spiking break? 

Each principal felt adequately prepared. 

Have you felt a need for additional training prior to the Introduction 

to Computers in order to assist your teachers during the staff development 

Five principals said they did not think additional training was needed , 
while two principals felt the need for some training prior to the 
Introduction to Computers. The other principal had somewhat felt a 
need, but -did not think there was enough time for any additional training. 

Do you feel you had adequate input in the hardware and software selection? 

Each principal agreed that he/she had had adequate input. 

Has there been any parental involvement with this program? 

Parental involvement with the Chapter 2 Computer Literacy program was 
limited at this time. At one school, parents had talked' to students 
about computer use. From another, a parent served on the Hardware Review 
Committee. Parents groups from three schools donated software or hard- 
ware. Principals from the three remaining schools said that there was 
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no significant parental involvement yet, but planned to involve parents 
at a later date. 

Are there <any general conmenis you would like to make concerning the 
implementation of this program? 

See Attachment A- 5 , page four for principals 1 comments. 

The questions asked in the second Computer Literacy Principal Interview • 
are discussed below. The notes on which the answers to questions are 
based can be found in Attachment A-6. The first five items in this 
interview were discussed in the first interview; they were reviewed 
with* the principals to see if any changes had occurred after the 
arrival of the computers. 

Lab /Classroom setting: 

All TI computers were kept in the lab of each school because the carts 
on which to use the computers in classrooms had not arrived. 

Special equipment installation: 

Each principal reported that all the equipment requested was installed. 
In addition to the equipment requested previously, one school purchased 
additional tables, one school had some extra security features installed, 
and another purchased additional fire extinguishers. 

Schedule (Awareness Unit/Computer Literacy): 

The schedule . for instruction in computers varied .by campus. At two 
schools, students received instruction during their Math class. Computer 
literacy and the Computer Awareness Unit were taught during homeroom at 
two other schools. At one school the schedule was up to the individual 
teacher, and at another classes worked in the lab on a sign-up basis.' 
The principal at one school reported that students received instruction 
almost every day, while at the remaining school 6th graders received 
instruction one hour per week (no instruction for students in grades K, 
4-5). 

Computer phobia : 

At two schools principals reported that some apprehension about computers 
remained. At the remaining six schools, principals said that their 
teachers had no problems in this area . 

Parental involvement: 

Again, parental involvement was limited. At three schools parents had 
visited the lab to observe but had not participated. Principals at three 
other schools said that they had plans to involve parents in the lab in 
the fall. At one school, parent volunteers called Computer Angels had 
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helped in the lab this year. At this school, MAGPAC (magnet parental 
group) had met to discuss the computer program. At the remaining school, 
the principal said that there had been no significant involvement this_ 
year. r 

■ f 

vfhat additional software did your school purchase? 

Two principals ordered duplicates from the software^ allocation. One 
school ordered art extra terminal emulator , arid another purchased several 
Touch Taping modules. The principal at another school ordered some 
Scholastic Spelling modules and BASIC filmstrips and cassettes . The 
principals at the three remaining schools did not order any additional- 
software. 

Wculd any of this software be valuable to other schools? 

I 

One principal recommended the word processing module, the TI Writer, and 1 ' 
the TI Pilot. Two principals who ordered additional sof tware would not 
recommend anything they had purchased because they had not used it yet. 
The five remaining principals said that this question was not applicable 
to their situation. 

Did your teaS'iers hive ay: opportunity zo_ evaluate new 'software at the 
Baker Inszruov ional Computer Resource Lab? 

Teachers iron three schools had an opportunity to evaluate "new software 
while teachers from two other schools did. not. Tea-chers from three . 
additional schools looked at software in local computer stores befor^e 
the Baker Lab was opened. The • principal from the remaining Chapter 2 
school did not have his teachers evaluate so f tware at _ Baker because the 
software available there, was available at their school. 

I}id you have any Mechanical problems wizh 'your computers?' 

Principals from each _ Chapter 2 school reported some type of mechanical 
problem. The type of problems varied by campus. See Attachment^ A-6 , * 
page 4 for a listing of the mechanical problems experienced. 

Did any problems occur -from using the computers on carts? 

Since the schools did not receive the carts before the end of the school 
year-, t'his question was not applicable. 

y^Have you modified the' instructional objectives or activities for use in 
yoiir school? 

Three principals reported that no modifications had been made. Another 
three principals said that their schools had gone beyond these objectives 
and activities. At one school the principal said that teachers worked up 
their own activities , and at the remaining school the principal did not 
.{enow if any modifications had been made'. 

* A- 7 • ; 
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WJiat subject areas have you emphasized in CAI? 

Math was emphasized in CAI at three schools. Language, arts was also 
emphasized at one of these schools. At another school the principal 
planned to emphasize math in CAI next year. At the __ remaining four 
schools, no subject areas had been emphasized in CAI. 

What surprised you most about the implementation of this program in 
your school? 

Principals gave a wide variety of answers to this question. Responses 
ranged fr£tn surprise at the enthusiasm of the teachers to the lack of 
communication with administration. See Attachment A-6 , page ^5 for a 
list of principals' comments. 

vfliat would you do differently if you were to set up this program again: 



common 



Again, principals gave a variety of answers to this, question. A 
response concerned the lateness of the arrival of the computers. See 
Attachment A-6, page 5 for a list of principals' comments. 



^5 
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AUSTIN INDEPENDENT SCHOOL DISTRICT Attachment A 

Office of Research and Evaluation 



February 28, 1983 



TO; 



FROM: David Doss 

SUBJECT: Computer Literacy Principal Interview 

The purpose of the evaluation of the Chapter 2 — Discretionary Computer 
Literacy Component is to find out how the program has been set up at 
each campus and what difficulties have been encountered in implementing 
such a program- Part of the evaluation is to conduct a series of 
interviews with principals to discuss what is happening in their school 

Lauren Moede, the Chapter 2 evaluation assistant, will call you to 
arrange a time for an interview during the weeks of February 28 to 
March 11 , 1983. 

Thank you for your cooperation. 
DAD : Ihm 



Approved : 




Director, Office of Research and Evaluation 



Approved : 




Assistant Superintendent, Elementary Education 



oo jh c . AUSTIN INDEPENDENT SCHOOL DISTRICT ■ -, A - 0 

BZ.O • --- ; ■ - , , - ; Attachment A-2 

Office of Research arid Evaluation /« - - 1 r i\ 

(Page 1 of 2) 

PRINCIPAL INTERVIEW 

The purpose of the evaluation of the Chapter 2--Discretionary Computer 
Literacy Component is to find but how the program has been set up at each 
campus and what difficulties have been encountered, in implementing such a 
program. This interview is one of a series to be held with principals in 
Chapter 2 schools during the first year of the Computer Literacy program. 

How will the Computer Literacy program be set up at your school? 



• Where will the computer be located (lab/ classroom)? 



© If you will be using a lab set-up, what arrangements had to be made 
in order to free a room for the lab? Did this create any problems? 



• What special equipment (wiring, fire extinguishers, extra locks) 

was needed in order to install the computers? Have there been any 
problems in installing this equipment? 



• When do you plan to start the awareness unit? How will the awareness 

unit be scheduled into the school day? How much time/day will be spent 

in computer awareness instruction? How long will the unit take to complete 



o How will computer instruction in grades K-2 and 4-5 be scheduled into 
the school day? How much time/day will be spent in computer literacy 
instruction? When do you plan to start this instruction? 



• Have you encountered any problems in implementing this program because 
of "computerphobia"? 
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* . (Page 2 of - 2> 

a Do you plan to augment, the standard software purchase with 
additional, copies of the same software? 



In what areas do you plan to purchase additional software 
not included in the standard software purchase? 



What preparation will you and your staff have for the Computer 
Literacy program? ~< 



What training have you received so fai in computer use? 



Do you feel adequately prepared to participate in the Introduction 
to Computers you and your staff will be receiving after spring break 



Have you felt a need for additional training prior to the 
Introduction to Computers in order to assist your teachers during 
the staff development? 



Do you feel you had adequate input in the hardware and software selection 



Has there been any parental involvement with this program?' 



Are there any general comments you would like to make concerning the 
implementation of this program? 



3i 
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82.45 AUSTIN INDEPENDENT SCHOOL DISTRICT Attachment A- 3 

Office of Research and Evaluation 



May 9, 1983 

TO: Chapter 2 Computer Literacy Principals 



FROM: David Doss 

SUBJECT: Computer Literacy Principal Interviews 

Earlier this year, you were interviewed to find out how the Chapter 2 
Computer Literacy program would be set up in your school. A second 
interview is being scheduled to discuss how the program is operating 
on your campus. Information gathered from these interviews can assist 
principals in non-Chapter 2 schools as they plan to fully implement 
the Computer Initiative during the 1983-84 school year- * 

Lauren Moede will call you to arrange a time for an interview during 
the week of May 16-20, 1983. We usually do not conduct interviews 
this late in the school year; however, the unusually late start of 
this program has made it necessary this year. 

Thank you for your cooperation. 



Approved 



Approved 




Assistant Superintendent, Elementary Education 



Ann Cunningham 
Yolanda Leo 
Leslie Cohen 



DAD:LHM:lhm 



82.45 AUSTIN INDEPENDENT SCHOOL DISTRICT Attachment A- 

Office of Research and Evaluation (P^ge 1 of 3) 

The purpose of the evaluation of the Chapter 2 — Discretionary 
Computer Literacy component is to find out how the program has been 
implemented at each campus. Information gathered frdminterviews 
with Chapter 2 principals can assist principals in non-Chapter 2 
schools as they plan to fully implement the Computer Initiative 
during the 1983-84 school year. 

During my interview with you prior to the afrival of the computers, 
we discussed how the Compiuter Literacy program would be set up at 
your school. I would like to review what we discussed and get an 
update on your school's program. 

Areas to review : 

Lab /Classroom setting: v ' ..." r 



Special equipment installation: 




Schedule (Awareness Unit/Computer Literacy): 



Compu terphobia : 



Parental involvement: 
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^ (Page 2 of 3) 

What additional software did your school purchase? 



Would any of this software be valuable to other schools? 



Did your teachers have an opportunity to evaluate new software at the 
Baker Instructional Computer Resource Lab? 



Did you have any mechanical problems with your computers?' 



/ 



Did any problems occur from using the computers on carts? 



Have you modified the inscructional objectives or activities for 
use in your school? 



What subject areas have you emphasized in CAI? 



82.45 - \Attachment A-4 

(f*ge 3 of. 3) 

: ~ / 

What surprised yoa most about the implementation of this program 
in yoar school? / 



V. 



-What would you do differently if yon were to set up this program aga^n" 



7 
v 



T 
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Attachment A-5 
(Page 1 of 4) 



SUMMARY OF RESPONSES FROM FIRST 
COMPUTER LITERACY FRINCIPAL- INTERVIEW 
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32.45 AUSTIN INDEPENDENT SCHOOL DISTRICT Attachment Ar5 

Office of Research and Evaluation CPage o 

PRINCIPAL INTERVIEW 



The purpose or the evaluation of the Chapter 2 — Diseretitffcary Computer 
Literacy Component is to find out how the program has been set up at each 
campus a©d what difficulties have .been encountered in implementing such a 
program : This interview is one of a series to be held with principals in 
Chapter 2 schools during the first year .of the Computer Literacy program. 

How will the Computer Literacy program be 'set up at your school? 



Where will the computer be located (lab/ classroom)? 

In a lab (4) . : 
In a lab with some on carts (4). 

It you will be using a lab set-up, what arrangements had to be made 
in order to free a room for the lab? # Did this create any problems? 

The labs were located in the former art room-, enrichment center, 
SCE lab, classroom, Chapter 1 reading lab, music room-, A/V storage 
room, and band room. . 

What SDecial equipment (wiring, fire extinguishers^ extra locks) 
was needed in order to install the computers? Have there been any 
problems in installing this equipment? 

Steel screens (1), alarm systems XV, fire extinguishers (1), locks (2), and 
wiring (5) were needed. One .school had everything set up, and the 
others (7) had not had anything, installed. 

When do you plan to start the awareness unit? How will the awareness 

unit be scheduled into the school day? How much time/day will be <spent 

in computer awareness instruction? How long will the unit take to complete 

No plans yet (_6). * 
Will be taught in math class ( 1) . 
Unit has jilready been taught (1). 

How will computer instruction in grades K-2 and 4-5 be scheduled into 
the school day? How much time/day will be spent in computer literacy 
instruction? When do you plan to start this instruction? 

No plans yet ( 7) . 

Will be taught in math class (D* 

K. . 

Have you encountered any problems in implementing this program because 
of ,, computerphobia ,, ? 



No problems (6) . 
Some uneasiness (2). 
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• Do you plan to augment the standard software purchase with 
additional copies of the same software? 

Waiting to look at software (8). 



• In what areas do you plan to purchase additional software 
not included in the standard software purchase? 
Waiting to look~at> software ( 5) . 

Plan to purchase enough Creative, Learning Kits for a classroom set (1) . 
Plan to purcjjase software, for office management ( 1) ... 

Plan to pui'chh^'' some software from the K-8 allocation and seme word- 

processing material ( 1) . * 
What preparation will y° u and your staff have for the Computer 
Literacy program? 



What training have you received so far in cdmputer use? 

Radio Shack training (1) 3 self-taught (1) ]> consultant from Region XIII 

j workshop in San Antonio (2), a smattering of training (2) 
none { 1) . * 

Do you feel adequately prepared to participate in the Introduction 
to Computers you and your staff will be receiving after spring break? 

Yes (3) . 



© Have you felt a need for additional training prior to the 

Introduction to Computers in order to assist your teachers during 
the staff development? 

No (5). 
Yes (2). 
Somewhat ( 1) . 

Do you feel you had adequate input In the hardware and software selection? 
Yes (3). 



Has there been any parental involvement with this program? 
Parent groups donated software or hardware ( 3) . 
Parents talked to students about computer use (1). 
A parent from our school was on the Hardware Review Committee (1). 
Plan to involve p-arents at a later date (3). 

Are there any general comments you would like- to make concerning the 
implementation of this program? 

See next vage for responses. .. 

J S 
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(Page 4 of 4) 



Overall, it has been very good. The selection process was very 
good. Any problems we r ve had. are common to any new program. 

It rias been hard ic plan a schedule without the materials. Even 
though everything in their power has been done to get .the. com- 
puters, we are at a standstill. I believe a beautiful, job was 
done in the selection of materials j and the committee has done an 
excellent job "tanning this program. 

Everything is at a standstill! By the time the computers are in 
the schools, it wn.ll be too close to ITBS testing to do as much 
as could be done. If things had happened sooner, we could have 
got more out of it this year. 

Tne committee did an excellent job. The breakdown was at the 
school plant level. They were aware that a large number of com- 
puters would be installed, but were waiting to do anything until 
the exact number were known'. Even if we get the computers 
tomorrow, it will be a month before they are installed becax^e 
bids for wiring have not ; -.-en been requested. Central adminis- 
tration has known about this project since September, and staff 
development could have been done before the computers arrived. 
Tiie biggest fallacy in this project is the amount of down time 
because people did not follow through. 

I zold our FTA about the program 'this fall, and. got everyone 
excited. Then I told them the computers nould be here in January , 
then February .. .parents and students were disappointed. I _ think 
we should have just plunged into the computers, perhaps making 
mistakes along the way, but at least doing it. 

Because of the delays and the amount of time left this year, .stu- 
dent's in X and grades 4 and 5 will receive only an introduction. 
I hope to make the computers available to the community through 
Brooke 's community school. The tab could be opened up to the 
community and to AISD personnel after school and in the evenings. 
The possibilities for adults are exciting, and I feel this is a 
tremendous opportunity for our school. 

We are delighted to be a Chapter 2 school and are excited about 
the number of machines we will have. We hope the Baker Lab gets 
going for a resource* center and a service cente^yl have some 
concern for teachers new to the district next\ year and for new 
students. There needs to be some method to catch them up. The 
programming objectives are not strong enough. . I have a concern 
that the money has to be spent by _April 15th, because .by that 
time we will have not had enough time to become familiar enough 
with the equipment to see what else we need.. Can there be an 
extension?* tfnat kind of holdover funds will there be? 
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(Page 1 of 5) 



SUMMARY OF RESPONSES FROM SECOND 
COMPUTER LITERACY PRINCIPAL INTERVIEW 
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AUSTIN INDEPENDENT SCHOOL DISTRICT 
Office of Research and Evaluation 



Attachment A- 6 
(Page 2 of 5) 



The purpose of the evaluation of the Chapter 2 — Discretionary 
Computer Literacy component is to find out how theprogram has Seen 
implemented at each campus. Information gathered from interviews 
with Chapter 2 principals can assist principals in non-Chapter 2 
schools as they plan to fully implement the Computer Initiative 
during 'the 1983-84 school year. 

During my interview with you prior to the arrival of the computers, 
we discussed how the Computer Literacy program would .be set up at 
your school. I would like to review what we 'discussed and get an 
update on your school's program. 



Areas to review : 9 
Lab/Classroom setting: 

All TI computers wev'e kept in the lab because the ^cart's c'i not arrive (8)\ 



Special equipment installation: 

All the equipment requested was installed (8) . 

In addition to the equipment requested^ one school purchased additional 
tables j one school had some 'extra security features installed, and another 
Durchased -fire extinguishers. 

t 

Schedule (Awareness Unit/ Computer Literacy): 

Taught during Math class (2); taught during homeroom (2); work in lab on 
sign-up basis (1)-; meet almost every day (1); up to individual teacher (1); 
one hour per week for 6th graders—no instruction for K„ 4-5 (1). 

X •• . 

ComputerphoS"ia : * 

Some apprehension remains ( 2) . 
No problem- (6) . 



Parental involvement : 

Parents have visited the lab_ ( 3) . 

Parents will help in _t he lab in the fall (3). 

MAGPAC (magnet parental group) met to discuss the computer program (1) . 
Parent volunteers called Computer Angels have helped in the lab CD. 
No significant involvement this year (T). 
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What additional software did your school purchase? 

Some duplicates of the software allocation (2). 
An extra terminal emulator (1). 
Several Touch Typing modules (1). 
Scholastic Spelling modules and BASIC films trips and cassettes '( 1) . 
None (5). 
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(Page 3 , 



Would any of this software be valuable to other schools? 

The word processing module, the TI Writer, the TT Pilot (1). 
Have not uv>ed the software ordered (2)\ 
Not applicable (5). 



Did your teachers have an opportunity to evaluate new software at the 
Baker Instructional Computer Resource Lab? 

No (2), 
Yes (3), 

Teachers looked at software in local computer stores (-2). 
We riave all they have there in our lab CD. 

Did you hav^ any mechanical problems with your computers? 

See next page for responses . 



V 



Did any problems occur from using the computers on carts? 

N/A (schools did not receive carts before the end of the school year). 



Have you modified the instructional objectives or activities for 
use in your school? 

We have gone way beyond these (3). 
No (3), 

Don 'v know (1) . 

Some teachers worked up their own activities (1). 



What subject areas have you emphasized in CAI? 

None (4). 
Math (3). 

Language Arts ( 1) . 

Plan to emphasize Math next year (1). 

\2 
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Did you have any mechanical problems with your computers? 
Two p-boxes are not working. 

Uot really — machines are not always consistent — programs do not always 
come up. 

Broken machines have been replaced. There was some trouble with the 

plugs because the tables were too close together. 
Chie machine malfunctioned and was replaced. 
Qrie p-c^x was not working and was sent to Baker: 

Three machines malfunctioned. A TI representative fixed two of them 

and took parts of the third in to bh fixed* 
The TI representative -fixed any problems . 

The vrincipal has had to fix some plug's 3 bend a few connections 3 end 
v'et'e.Yz some disk drives. 
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What surprised you most about the implementation of this program 
in your school? 

How long it took! Bui the enthusiasm and patience of the teachers was 

encouraging?. s' 
Getting nineteen computers — enough for each student in our class — and a 

computer for my own office: 
No surprises: We knew what would happen: Leslie and Yole helped out 

when it was needed: 
Nothing. 

I was so involved — I knew what was going on: 

So much participation was surprising: Things have gone smoothly mainly 
because so many teachers were excited about the program: 

The tack of communication 1 Too many times we found out things after the 
fact: The deadlines were ridiculous--allofqur budget will have 
to be carry-over. The lateness of implementation was ridiculous. 

The frustration — who is in charge? _ Also the lack of quality instruction 
from TI. They were oriented to a person going into computer work> 
not to teaching students: The instructors were too theoretical and 
did not relate to the actual situation. 



What would you do differently if you were to set up this program again? 

Start much earlier in the year. 
Nothing could have been done differently. 
Get computers here sooner! 
Set up the lab better. 
Inservice in the summer would have been better: Teachers would he 'e more 

energy and would get staff development credit for next year: 
Computers came in 'late. Planning has been liaphazard and rushed. Teachers 

received no time equivalency^ in May. They would have preferred the 

sessions in the summer to get their iime^ but needed the information 

to teach their students this y&ar: 
Shorten the planning process and get the computers in classrooms by 

October 15th> in order to realistically train staff j evaluate 

materials y etc. 

Organization! Try to have one person the_ principals could call to get 
things done: Again > who is ' in charge? _ This project has be_en an_ 
additional duty for coordinators who have other things to do. There 
was"no coordination between the Service Center (security department) 
and the people in charge of having the computers delivered. We had 
our computers two weeks before our security equipment was installed. 
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INSTRUMENT DESCRIPTION: Computer Literacy Teacher Quescioaaaire 
Brief Description erf the instrument: 

The Compucer Liceracy Teacher Quescioaaaire was seac Co classroom Ceacaers tti Che 
Chapcer__2 Cgnpucer Liceracy_schools, thir_4_aad sixth grade teachers caachisg che 
Compucer Avareaess unics received che Compucar .Awareness _Teacher .Quescioaaaire. The 
reiaaiaiag ceachers received Erie Compucer ticeracy Teacher Quescioaaaire. 3och 
versions qi che quescioaaaire iacluded quescioas cbaceralag compucer liCaraCy 
iascructioa, scaff developtneac , aad sofevare. 

To whom was the instrument administered? 

All ceachers in Chapcer 2 Compucer Literacy schools. 



How many times was the instrument administered? 
Once. 

When was the instrument administered? 

The quescionaaires were seac co ceachers May 23, 1983. 

4 

Where was the instrument administered? 
To ceachers ta their schools. 

Who administared the instrument? 
Self -adonis cared . 

s 

What training did the administrators have? 

lascruccloas :o\r compleciag che quescioaaaira were iacluded. 

\ \ 

! 

Was the instrument administared Under standardized conditions? 
No. 



Were there problems with the instrument or the administration that 
might arrect the validity or the data? ^ 

ttoae were ideacizied. 



Who developed the instrument? 
The Office of Research aad Evaluation . 

What reliability and validity/ data are available on the instrument? 



None. 



Are there norm data available for interpreting the results? 




COMPUTER LITERACY TEACHER QUESTIONNAIRE 



Purpose 

Information from the Computer Literacy Teacher Q u ? s ti onil ai:re was used to 
answer the following decision and evaluation questions from the Chapter 2 — 
Discretionary Evaluation Design for 1982-83. 

Decision Question PI : Should the Chapter 2 — Discretionary 
Computer Literacy Component be continued, expanded, or revised? 

Evaluation Question Dl-1 : How did the Computer 
Literacy Component differ. from campus to campus 
with regard to the following:/ ^ 

b. Instructional objectives by grade, 

c. Subject areas emphasized in Computer Assisted 
Instruction, 

e. Scheduling of computer use, 
1. Amount of computer instruction .students 
received. 

-j 

Evaluation Question DI-4 : How do the teachers 

evaluate the training they received? 



Procedure 

The Computer Literacy Teacher Questionnaires were developed to collect 
information from teachers in Chapter 2 Computer Literacy cchoois about 
computer literacy instruction,' staff development, and software. 

Two versions of the questionnaire were developed: 

• Chapter 2 Computer Awareness Teacher Questionnaire: to be 
completed by teachers teaching the 3rd or 6th grade Com- 
puter Awareness Unit. 

o Chapter 2 Computer Literacy Teacher Questionnaire : to be 

completed by the remaining classroom teachers in each school. 

Because each of these versions included questions concerning the software 
allotment, and the allotment was different for primary (K-3),and inter- 
mediate (K, 4-6) schools, two versions of the Computer Awareness Teacher 
Questionnaire and the Computer Literacy Teacher Ques tionnaire_ were 
produced, a third grade version and a sixth grade version. Altogether 
ther4 were four different questionnaires. Attachments B-l and B-2 are 
the Computer Awareness Teacher Questionnaire and Computer Literacy Teacher 
Questionnaire distributed to primary (K-3) schools ♦ Attachments B-3 and 

B-3 

47 
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B-4 are the Computer Awareness Teacher Questionnaire and Computer Literacy 
Teacher Questionnaire distributed to intermediate (K, 4-6)* schools. 

The questionnaires were sent on May 23, 1983 to each school to be dis- 
tributee! by each principal. A memo was enclosed with the questionnaires 
explaining which questionnaire each teacher should receive (see Attach- 
ment B-5). A memo was attached to each teacher questionnaire defining 
several -teems used and explaining how it was to be completed and 
returned (see Attachment B-6) . * \^ 



Of the 13 Computer Awareness Teacher Questionnaires distributed to third 
grade teachers, 10 were returned, for a return rate of 77%. Of the 24 
Computer Awareness Teacher Questionnaires distributed/ to sixth grade 
teachers, 10 were returned, for a return rate of 42^; This return rate 
is the lower, because one teacher from Brooke sent iW-a^ues tionnaire 
for all Brooke sixth grade teachers explaining they did nbf-^teach the unit 
and therefore did not think the questionnaire was applicable. 

Of the 41 Computer Literacy Teacher Questionnaires distributed _ in K-3 ^ 
schools, 32 were returned, for a return rate of 78%. Of the 49 .Computer 
Literacy Teacher Questionnaires distributed in K, 4-6 schools, 33 were 
returned, for a return rate of 67%. 



Overall, of the 127 questionnaires distributed to Chapter 2 Computer 
Literacy and Computer Awareness teachers^ 85 were returned, for a return 
rate of 67%. 

Any written comments included by the teachers were copied verbatim from 
the questionnaires. The comments are included in Attachments B-7 to B-1Q, 

The questionnaire results are presented below first for the Computer 
Awareness Teacher questionnaires and then for the Computer Literacy 
Teacher Questionnaire. 



Results 

ggmputer Awareness Teacher Questionnaire ^ 

Results of the Computer Awareness Teacher Questionnaire can be found in 
Figure B-i (for primary, K-3 schools) and in Figure B-2 (for _ intermediate , 
K, 4-6 schools) . Responses are shown on copies of the questionnaires. 
Comments ^o^open-ended questions are listed in Attachments B-7 and B-8 . 

Teachers were asked how many hours it took to teach all of the lessons of 
the Computer Awareness Unit. At : the third grade level, teachers reported 
that it took two to seven hours to complete the unit. An average of 4.2 
hours was spent teaching the unit; At the sixth grade level, teachers 
responding to this item reported that it took 2.75 to 6 hours to complete 
the unit. An average of 4.5 hoars was spent teaching the unit. 

B-4 * O 
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When asked how many days it took to complete the Computer Awareness Unit, 
thSrd grade teachers reported that it took from three to seven days to 
teach the unit. It took an average of 4.? days to teach the unit to 

grade students: Sixth grade teachers reported spending five to 
ten days teaching the unit. At the sixth gr^de level, it took an 
average of 6.4 days to complete the unit. 

Sixth grade teachers spent an average of 18 minutes more than third grade 
teachers per day teaching the unit* and took an average of 1.5 days 
longer to complete the unit. 

Teachers were" given a lirt of five objectives of the Computer Awareness 
Unit and were asked to check those needing more activities. Third and 
sixth grade teachers responding to this item most frequently checked the 
objective dealing with the steps that a computer goes through in handling 
data. These teachers also checked the. objectives dealing with the ways 
computing devicjes have been used historically and the ability to load 
and run software. The majority of sixth grade teachers responding to 
this item also indicated that the two remaining objectives (dealing with 
defining and using general computer technology and naming the basic 
components of computer hardware) needed more activities . 

t-Then asked if any materials or activities not provided by the instruc- 
tional coordinators had been used to teach the unit, 50% of the third 
grade teachers and 75% of the sixth grade teachers responding said they 
had. When asked to describe those materials or activities that were 
good, the third grade teachers gave examples of techniques they used and 
mentioned the name of one periodical "Turtle News 11 (see Attachment B-7) . 
Sixth grade teachers mentioned some activities they thought were good, 
as .well as some materials > such as A , Kid's Guide, to BASIC Programing: 
BASIC Fun . Attachment 3-8 lists the responses from sixth grade teachers. 

Teachers surveyed were asked what subject areas had beeri emphasized in 
Computer Assisted Instruction (CAI) . Teachers in both grade levels 
.reported emphasizing reading, math, and spelling i.n CAI*. Third grade 
teachers also mentioned English, grammar, social studies, science, 
Spanish, and art. 

Third and sixth grade teachers surveyed were asked how much of the average 
day during the last month was spent in CAI or computer literacy activities 
not included in the Computer Awareness Unit. Half of the third grade 
teachers responding, reported that they had spent 30 minutes or more dur- 
ing an average day in these activities. The remaining teachers reported 
spending 10-30 minutes during an average day. The average time reported 
by third grade teachers was 21.5 minutes. The majority (62.5%) of the 
sixth grade teachers answering this question reported spending 10-20 min- 
utes during an average day in CAI or computer literacy activities. Thfc 
remaining teachers reported spending 20-30 minutes or more during an 
average day . The average time reported by sixth grade teachers was I9t4 
minutes. However, the times reported by third and sixth grade teachers 
may be inaccurate because of the ambiguous wording of this item. 
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The teachers surveyed were asked^ on the average, how many days per week 

students received CAl or computer literacy activities not included in 

the Computer Awareness Unit. Third grade teachers reported that students 
received one to three days per week of instruction in this area. On the 
average third grade students received instruction in this subject 2.1 
days per week. Sixth grade teachers reported that students received one 
to five days per week of instruction in this area. On the average, sixth 
grade students received instruction in the subject 3.1 days per week. 
Again, the number of days reported by' the teachers may be inaccurate 
because of the ambiguous wording of this item. 

Teachers surveyed were also asked two questions concerning s taff develop- 
ment. The majority of third grade teachers (100%) and sixth grade teachers 
(89%) agreed that there was enough staff development during the Introduc- 
tion to Computers sessions. The comments from third grade teachers about 
these sessions can be found in Attachment B-7. The* comments from sixth 
grade teachers can be found in Attachment B-8. The second question con- 
cerning staff development dealt with the LOGO or BASIC training. Again, 
the majority of third grade teachers (70%) and sixth grade teachers (89%) 
agreed that there was enough staff development in this area. Comments ^ fronK 
third grade teachers cited the need for'a printed guide, more instruction 
in diskette salving procedures , and more instruction in BASIC (see Attach- 
ment B-7 for comments). Comments from sixth grade teachers mentioned 
ineffective leaders, lack of practice time , scheduling dif f iculties , jand 
lack of application time (see Attachment B-8 for comments). 

Teachers surveyed were asked their opinions of the software modules pro- 
vided to their campuses. When asked to check the modules appropriate for 
their students, third grade teachers most frequently checked math modules 
and a grammar module (see page 4 of Figure B-l for complete results)^ 
f Sixth grade teachers also checked math modules more frequently than the 
other modules listed (see page 4 of Figure B-2 for complete results) 

Teachers were also asked to check the five software modules they woulc 
give the highest ranking. The five modules most frequently checked by 
third grade teachers were the following: 

Multiplication \ 
Beginning Grammar ' 

Division I * 
Addition 
Subtractioa 

The_fiye modules most frequently checked by sixth grade teachers were the 
following : 



Reading Rally 
Reading Flight 
Reading Roundup 
Video Graphs 
Multiplication I 

Multiplication '\ chosen an equal number of times 

Touch Typing Tutor 
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Figures B-i and B-2 summarize the results of the software items. 

Computer Awareness teachers surveyed were asked if software was lacking 
in specific curriculum areas. Third grade teachers mentioned spelling, 
reading, grammar, social studies, science, math, and bilingual education- 
Sixth grade teachers reported that software was lacking in spelling, 
reading, grammar, social studies, arid math. These teachers also men- 
tioned the lack of software in the areas of logical thinking and manners. 

Teachers were also asked if other needs in reading arid math should be 
addressed. In the area of reading, third grade teachers, tiehtioned the 
need for software on finding the main idea^ topic sentence, details, 
sequencing', punctuation, capitalization, ^comprehension , usage, and 
grammar. They also commented on the need for- reading management systems 
correlated/to^texts . In the area of math, tfiird grade teachers reported 
the rf&ed ^tor software on math management systems , graphs , money, and 
fractions, as yell as the need for fun math games. A third grade teacher 
also mentioned* the need for software capable of reading Spanish »and ESL 
material with the voice synthesizer. At the sixth grade level, teachers 
responding reported the need for math softv^arl in the area of word prob- 
lems (problem solving), as well as software for skills at all levels. 
One sixth grade teacher raised the question of "What about science?", 
perhaps pointing out the- need for science software. 

When asked if any or all of their students had used the Touch Typing 
Tutor software module, 100% of the third grade teachers reported that 
it had not been used. Over half (62.5%) of the sixth grade teachers 
reported that it had been- used. These sixth grade teachers were divided 
in their opinion of this software module. Half of the teachers respond- 
ing commented, chat the module was very good and easy to understand. The 
others felt their students used it as a^-game or became bored with-it 
unless they received individual help with it. 

Teachers. were asked how important learning to type is to computer use. 
Half (50%) of the third grade teachers agreed that learning to type was 
important, while 30%. of the teachers reported that it was very important, 
and the remaining : 20% said .that it was unimportant. At the sixth grade 
level, over half (57.1%) of the teachers agreed that learning to type 
was important, while 28.6% of the teachers reported that it was very- 
unimportant, and 14.3% said it was unimportant. In general, the third 
grade teachers reported that learning to.Jtyp,e was .moire important than 
sixth grade teachers did. 

Computer Literacy Teacher Questionnaire 

Results of the ComputeriLiteracy Teacher Questionnaire can be found in 
Figure B-3 (for primary^ K-3 schools) and Figure B-4 (for intermediate, 
K, 4-6 schools) . Responses are shown on copies of the questionnaire. 
Comments to open-ended questions are listed in Attachments 3-9 and 3.-10. 

The Computer Literacy teachers surveyed were asked to estimate the 
average amount of time per day spent in Computer Literacy Instruction 
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arid/or CAI during the .last .month. At the primary grade levels , time 
reported varied from 0 to 30 minutes or more per day, with half of the 
teachers reporting spending .0-10 minutes per. day. An average of 12 
minutes per day was reported by primary teachers. At the intermediate 
grade levels, time reported varied from 0 to 30 minutes or more per day. 
An average of 20 minutes per day was reported by primary teachers. There- 
fore, intermediate teachers spent an average of eight minutes more per day 
on Computer Literacy Instruction and • CAI than primary teachers did. 

Teachers were also asked how many days per week daring the last month 
students received this instruction, on the average. At the primary 
grade levels, teachers reported from one to four days per week, with 

the majority (61.5%) reporting drily one day per week spent in this 

activity. On the average, students at the primary grade levels received 
instruction in this area an average of 1.7 days per week; At the inter- 
mediate grade levels, teachers said students received .from one to five 
days per week of instruction during the last month. On the average, 
students a^fthe intermediate grade levels received 2.6 days per week of 
instruction in this area. Therefore > intermediate students received an 
average of .9 days more per week of instruction than did primary stu- 
dents. 

Teachers surveyed were asked two questions concerning the staff develop- 
ment activities in which they participated. 'When asked if there had 
been enough staff development during the Introduction to Computers session 
the majority of primary (90.6%) and intermediate (97.0%) teachers agreed 
that there had been enough. Those disagreeing cited a lack of plans for 
teaching children, time to become familiar with the materials, and clear 
instruction (see Attachment B- 9 and B-10). 

When asked if there had been enough LOGO or BASIC training, 83.8% of the 
primary teachers and 81.3% of the intermediate teachers agreed that there 
had been sufficient staff development. Those disagreeing mentioned that 
there was not enough time or training offered, that the training was not 
applicable to teaching, and that the instruction wasnot well organized. 
A complete listing of comments can be found in Attachments B-9 and B-10. 

Teachers surveyed were asked their opinions^ of the so ? tware^moduleti 
provided to their campuses. When asked to check the modules appropriate 
for their students, primary teachers most frequently checked several : 
math modules, as well as the Early Reading, Reading Fun, and Karly Learn- 
ing Fun modules. The five modules most frequently checked by intermediate 
teachers were math modules (see Figures B-3 and B-4 for complete results). 

Teachers were also asked to check the five software modules they would 
give the highest ranking. The five modules most frequently chosen by 
primary teachers were the following: 

Early Learning Fun 
Early Reading 
Addition/Subtraction I 
Reading Fun 
Subtraction 



o2 
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The, five modules most frequently chosen by intermediate teachers were the 



following : 



Reading^ Rally 
Number Magic 



Early Learning 
Early Reading 
Multiplication 
Video Graphs 



Fun 




chosen an equal number of times 



Figures 3-3 and B-4 summarize the results of the software items . 

When asked if software was lacking in specific curriculum areas, teachers 
in the primary frade levels reported that software was needed for read- 
ing, vocabulary, language arts, math, logic, social „ studies and science. 
In addition, primary teachers reported a need for .kindergarten software 
in ail areas. Intermediate teachers also reported the curriculum areas _ 
mentioned by the- primary teachers, and added the need for Special Education 
modules and software for the advanced student. 

Teachers surveyed were asked if there were any other needs in, reading and 
math that need to be addressed. Primary teachers mentioned the need for 
software for grammar, reading, comprehension, rhyming words, vowels, and 
word analysis skills in the area of reading. Decoding skills, problem 
solving, telling time, fractions, sequencing, money, and measurement were 
the needs mentioned in the area of math. Intermediate teachers cited the 
need for software for language art skills, reading comprehension, study 
skills, word problems, and averaging. 

The final two questions on the survey dealt with typing and computer use. 
When asked if any or all of their students used the Touch Typing Tutor 
software module, only 5% of the primary teachers and 25% of the inter- 
mediate teachers reported that their students, had used this oodaie:_ The 
intermediate teachers. that did use this module were divided in their 
opinion of it; several found it useful and helpful, while others .found it 
was confusing and did not teach typing (see Attachment B-9 and B-10) . 

When asked how important learning to type is to computer use, approximately 
equal percentages of primary teachers reported* it was important (40%) or 
very important (36%) . While 20% of the primary .teachers said learning 
to type was unimportant to computer use, only 4% reported that it was very 
unimportant. At the intermediate level, the majority (80%) of the teachers 
reported learning to type was important (65%) or very important (15%), 
While 15% of these teachers said learning to type was unimportant to com- 
puter use, only 5% reported that -*±t was very unimportant. 
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07 COMPUTER AWARENESS TEACHER QUESTIONNAIRE 
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AUSTIN INDEPENDENT SCHOOL DISTRICT (Page 2 of 4) 

Office of Research and Evaluatfbn 

CHAPTER 2 COMPUTER AWARENESS TEACHER QGESTiQNNAf RE 

PLEASE 3EA0 EACH STATEMENT 3ELCW AND CHECK OR CIRCLE ^HE RESPONSE THAT IS MOST APPRO- 
PRIATE. \ ■■ 

How many hours d14 ft tav«? to teach, all of the lessons of the Computer. Awareness . 
unit? 2 hours (N-2) , 3 hours (N-2) , 3,5 hours (N-U , 5 hoars (JT-3) , 5.5 hours (N-l) , 

7 hoars (N-l) , . . .. __ _ 1_ . _ . ... . 

How many days did it taka to teach the Computer Awareness unit? 3 days 

4 days (N-2) , 5 days (N-5),; 5 days (N-l) , 7 days . 
O^d the lessons provide enough activities for the objectives of the Computer Awareness 
unit? (Check the objectives needing more activities.} ; * 

t 

y-i The student will define and iise General computer technology, 

N-3 The student will describe thei various ways ccmoutfng devices- have been used 
historically. 

N»l The student can name the basic components of computer hardware. 



>4 The student will b* able to explain the steps that a computer goes through in 
^handling data Cinput, processing, memory, and outpuc), 

:r-3 the student will be able to load and run software appropriate to his level of 
ability, 

J 

Did you use any other ^atarial s or activities not provided by the .instructional 
coordinators to teach the Computer Awareness unit? n-5 ' fes N-j_No 
If YES, please describe those that you think vers good. 

See Sccachaeri:: 3-7. 



What subject areas have you emphasized in Computer Assisted, Instruction? f 
See ACdchaenc 3-7, 

\ 



During the last month, how much of the -average day was spent.in Computer Assisted _ 
Instruction or Computer literacy activities not included in the Computer Awareness unit? 

■ N»-2 0 -10 minutes >r-2 1 0-20 minutes :>t 20-30 minutes N-3, 30 minutes or more 

On the average, how many Jays per week did students receive Computer Assisted Instruc- 
tion or Computer Literacy activities not included in the Computer Awareness unit? 
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Earlier we asked for ycur evaluation of the staff development activities in which you 
participated. Nqw_ that_ycu have had an_ppportuni ty tq_ teach. your, students .us jng_ the., 
comoaters, we would . 1 ike a follow-up evaluation. Please respond only to the sessions 
in which you participated: 



Was there enough staff development in the following areas? 

Introduction to Computer (Two 3-hour sessions offered March 21 - March 31 in 
your school . ) 

res N-ro No h-Q • Old Not Attend n«q 

If .NO, please describe what was lacking. 

See Attachment 3-7; 



LOGO or 3A5IC Training (Five optional 3-hour sessions in a progrnrni ng language 
offered April 11 - May 14.) 

Yes y - 7 No s-3 Did Not Attend >;-0 



If NO, please describe what was lacking. 

See Attachment 3-7, 



-lease fill in your school name and your position (2th grade teacher, SCE teacher, etc.) 
SCHCCL 

pes it: g:i 



B-13 0 \] 
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Figure. B-l 
(Page 4 of 4) 

leiow.is.a_Ust_of th e _ s o f twa re _mo du i es _ yq u r _ s c hq a 1 . received,, _ 1 n _ the_ c a iumn _ to. . the 1 eft 
of che-1 1st- pi ease-Check the _ software mo dales you thought were appraarlate for your 
students. In tJie column to the right of the. 11st please check the five software modules . 
you would give the highest ranking. 



APPROPRIATE 
FOR, STUDENTS 

$mZ 



tf-3 



X-3 



S-9 



__M_r_7_„ 



»3 



S-9 



N-LO 



N-3 



M"tO 



N-10 



-tf-io 



N-6 



.V-2 



■NAiME OF MODULES 
Early Reading 
Reading Fun 
Reading On 
Early Learning Fun 
Beginning Grammar 
Addltiori/Subtractfon I 
Addition/Subtraction .11 
Multiplication I 
Division I 
Numeration I 
Add1 tio'ri 
Sab tract fan 
Mul tip! i cation 
Number Magic 



r\ Carres l : 



_ Video Graphs 
__ Touch Typing Tutor 

In what specific curriculum ^reas is software lacking? 
See Attachment 3-7. 



GRADE LEVEL CCMPA:JY 

1 Scott Foresmah/TI 

2 Scott Foresman/TI 

3 Scott Foresman/TI 
K-i Texas Instruments 

2- 5 Texas instruments 
1-2 Scott Foresmari/TI 
1-2 Scott Foresman/tl 

3- 4 Scott roresman/TI 
3-5 Scott Foresman/TI 
1-2 Scott Foresman/TI 
1-6 Milliken/TI 

1-5 Milliken/TI 

3-5 MIlUken/TI 
1-6 * Texas Instruments 

2 : o Addison-Wesley/TI 

X-6 "exas Instruments 

3-5 Texas Instruments 



HIGHEST-RANKED 
SOFTWARE MQCULZ5 

N-Q 

N-0 



S-0 



N-4 



N-2 



N-3 



N-5 



N-5 



S-3 



N-0 



N'-2 



M-0 



What other needs in reading and math should 'be addressed? 



See Attachment 3-7 



What subjects areas have you emphasizes in CAI, if any? 



See Attachment 3-7. 



Old any or all of your students use the Touch Typing Tutor s: 
If 'ft?, what is your opinion of it? 



v es .No 



See Attachment 3-7. 



How important to csmcutar JSa is learning tc typa? 



Figure B-2 
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AUSTIN INDEPENDENT SCHOOL DISTRICT (Page 2 of 4) 

Office of Research and Evaluatfon 

CHAPTER 2 COMPUTER AWARENESS TEACHES QUESTIONNAIRE 



PLEASE REAO EACH STATEMENT 3ELCW AMD CHECK OR CIRCLE THE RESPONSE THAT IS MOST APPRO* 
PRIATE. 

How many hours did it take to teach all of the lessons of the Computer Awareness 
unit? 2.75 hours (N-lj , 3.75 hours (51-1) , 5 hours (M-2) , 5 hours (N-lj , 6 hours (N»2). 

How many days did- It take to-teach -the Ccmpater Awareness .unit? 5 days (M-3) , 

6 days (H-3) , 7 clays , 8 days (N-l) , 10 days (M-l) . 

OfdLthe. 1 essons. prov1de._enougn activities fqr_ the objectives of the Computer Awareness 
unit? (Check the objectives needing more activities;} 

H-^ The student will define 2nd use general computer technology, 

The student will describe the various- ways computfng devices nave been used 
historically. 

X m£ * The student can name the basic components of computer hardware, 

The student will be able to explain the steps that 3 computer goes through in 
handling data (input, processing, memory, and output). 

.n>4 the student will be able to load and run software aporopriate to his level of 
ability. 

Did you use .any other material s or activities. .no it provided by the instructional 
coordinators to teach the Computer Awareness unit? Yes N o 
If YES, please describe those that you trunk were good, 

S Ac cach=enc 3-3. 



'Ahaz subject areas have ycu emphasized in Computer Assisted Instruction? 
See Atcachmeric 3-3 . 



ERIC 



Our' n§ the last month, how much of the average day was spent in Computer Assisted 
instruct for. or Comoutar Literacy actv/itfes not included in the Computer Awareness unit? 

y-0 Q-1Q minutes N'-5 10-20 minutes - s'-2 20-30 minates JM 30 minutes cr more 



On the average, how many days per.. week. did_ students_recefve Ccmputer Assisted Instruc- 
ts oh or Coraoutar Literacy activities not included fn the Computer -^Awareness unit? 

V 

N'«2 1 day H-2 2 days :r-0 3 days 3 days ^-3— 5 days 

B-16 rj , ■ 



82.45 Eigure B-2 

(Page 3 of 4) * 

Earlier we asked for. your evaluation of the staff - development activities in which you 
participated. Now that you have had an opportunity to teach your students using the 
computers i. .we. would : 1 ike a follow-up evaluation. Please respond only to the sessions 
in which you participated. 

Was there enough scarf development in the foil owing areas? 

Introduction to Computer (Two 3-hour sessions offered .March 21 - March 31 in 
your school . J 

Yes -N-3 No X-l 01d Not Attend N*Q 

If rib ♦ please describe what was lacking; 

See Accachnenc 8-3. 



CQGQ or BASIC Training (Five optional 3-hour sessions in a programming language 
offered April 11 - May 14.) 

Yes y-4 m h-i Old Not Attend :r-o 



If NO, please describe what was lacking. 



See Accachmenc 3-3. 



Please fill in your school naine and your position (-th grade teacher, SCS teaener, etc.) 
SCHOOL 



POSITION 



O 8-17 , ; n ■ 

ERLC 



82.45 




(Page 4 of 4) 
Dlumn to the left 



■vduld give the highest ranking. 



APPROPRIATE _ 
FOR STUDENTS 



M-2 

H^j 

S-2 
- S-I 

-Xm5 

M-7 

— >i-6 

M-7 

M-2 — 
N-2 

>W 4 
N*-4 



NAME OF MQOUL 

•Early Reading 
Reading Roundup 
Reading Rally 
Reading Flight 



ALLOCATION OF SOFTWARE J 



COMPANY 



HIGHEST-RANKED 
SOFTWARE- MODULES 



5 
6 



Scott Foresman/TI 
Scott Foresman/TI 
Scott Foresman/TI 
Scott Foresman/TI 



♦Early Learning Fan 




Texas Instruments 


♦Number Magic 


t-6 


Texas Instruments 


Multiplication I 


4 3-4 


Scott Foresman/TI 


IjiV 13 KJll * 


3-5 


Scott Foresman/TI 


Addition 


1-6 


Milliken/TI 


Subtraction 


1-6 


Mllliken/TI 


Multiplication 


3-6 


M1ll1ken/TI 


Division 


3-6 


Mllliken/TI 


Fractions 


3-6 


Mllliken/TI 


Decimal s 


5-6 


M1111ken/TI 


Percents 


5-6 


Mllliken/TI 


Computer Math Games II 


2-6 


' Addison-Wesley/TI 


Hangman 


1-6 


Texas Instruments 


Video Graphs 


K-6 


Texas Instruments 


Touch Typing Tutor 


3-5 


Texas Instruments 


without :<indergar-an wil 


1 not receive 


the starred modules 


fie curriculum areas is 


saf twarsi.1 ac!<: 


r.g? ■ 



S-l 



»5 



M-0 



- N-0 



N-2 



N-L 



. tf-l 



tf-0 



M-L 



M-2 



See Acrachsertc 3-3. 



What ether needs in reading and math should be addressed? 



See ACCachoent 3-3. 



Did any or all of your s 

^5 — Yes No 

If ''ES, wnat fs your aofnfon cf it? 



udents use the Touch Typing Tutor software module? 



See Attach&eat 3-8. 



Hew imoortar;t to computer use is learning to type? 
Very 

an important - Unimportant 



Important ' 



Very 
Important 

>i-0 



9 

ERLC 



B.-18 



ILL 



82.45 
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CHAPTER Z COMPUTER tfTIRACY TEACHER QUESTIONNAIRE 



PLEASE READ EACH STATEMENT 3EL0W AND CHECK OR CIRCLE THE RESPONSE THAT IS MOST APPRO- 
PRIATE. 



During the last month', what is the average amount. of time per day that was spent 1n 
Computer Literacy Instruction and/or Computer Assisted Instruction? 

N-U Q -IQ minutes ~ N-3 10-20 minutes n»5 2 0-30 minutes s T »l 3 0 minutes or mora 

During the 1 as t rnq nth, how many days per _we.sk did students receive CompMtar literacy 
Instruction and/05 Computer Assisted Instruction on the ayerage? 

M»I6 T aay n»4 z days n»3 3 days n-3 4 days n«0 5 days 



Earlier we asked for your evaluation of -the staff development activities in which you 
participated. Now that you have had an opportunity to teach your students using the 
computers, we would. like a follow-up evaluation. Please respond only to the sessions 
in which ycu participated. 

Was there enough staff development in the following areas? 

Introduction to Computers (Two 3-hour sessions offered March 21 - March 31 in 
your school . ) 

Yes N-29 Mo m»2 jid .Vot Attend »I 



If NO, please describe what was lacking. 



bee AcTachaeat 3-9. 



LOGO or BASIC Training (Five optional 3-hour sessions vn a programming language 
offered April it - May 14 in your school.) 

Y- s _Ns26 No Ji-5 Oid Not Attend N-0 



If NO, please describe what was lacking. 



See Accachmeac 3-9. 



) 



Please fill in your scnool name and your position (4th grade teacher, SCE teacher, etc 

SCHOOL . 

POSITION 



ERLC &2a_ 



V 



0 -;-° (Page 3 of 3) 

Below is a. list of the software .modules yoar sc4apl. received. In this column to the left 
of the- 11 st please check the software mcdules-yc^thdught were appropriate for your^ 
studants. In the column to the right of the list please check the five software modules 
you would giva the highest ranking. 

^ APPROPRIATE. - _ HIGHEST- RANKED.. 

FOR STUDENTS NAME OF MQOULiS GRADE LEVEL COMPANY SOFTWARE MfJDULES- 

Early Reading 1 Scott Foresman/TI >wa 

'^12 Reading Fun 2 Scott Foresman/TI ^ 

^3 I Reading Qn 3' Scott Foresman/TI N-0 

N " 14 - - Early Learning Fun JC-1 Texas Instruments 3*9 

Beginning Grajrcnar 2-5 Texas Instruments 

y * 18 Addition/Subtraction I ' 1-2 Scott Foresman/TI . W 

:; " 12 Addition/Subtraction II 1-2 ' Scott Foresman/TI — ----- 

* ml Multiplication I 3-4 Scott Foresman/TI a-i 

^ Division I 3-5 Scott Foresman/TI 

u ~ lQ Numeration I 1-2 Scott Foresman/TI ^ " ; 

N " u Addition 1-6 Milliken/TI 

* miQ - -- Subtraction 1-6 Miniken/TI — ^ ? -_ . 

:H3 Multiplication 3-6 Milliken/TI . :>I 

— --- Number Magic 1-6 * \> Texas Instruments l * m< * — 

JmA Computer Math 'lames II ' 2-5 Addison-Wesley/TI , ^ l 

''" 3 Video Graphs K-6 Texas Instruments ^ 2 

:i ' L Touch Typing Tutor 3-5 Texas Instruments. ■ 

In *hat specific cur*--' :u* urn areas is software lack-; rig'.' 



See A tea chimeric 3-9. 



What othvr needs in reading and math should be addressed? 



See Accachmetic 3-9. 



What sucjects areas nave you emphasized in CAI, if any? 



See Actaciynenc 3-9. 



•Did any or all of yoar students use the Touch Typing Tutor software module? M*i Y es :i- N o 
If "<E5, what is your opinion of it? "• 21 



ilo responses received chis icen. 



N-9 



ERIC 



How important to ccmcutar use is learning to type? 

y er y ... _ _ . * _ __ _ Very _ n 

Unimoortant :; " r (4;:) I'nimoortant s-5 (20Z)_ Important s-IO (40Z) Important ^ 26Z) 
.. . "R-?l 



82.45 



/ 




RESPONSES FROM SIXTH GRADE TEACHERS-' TO ITEMS 
ON COMPUTER LITERACY TEACHER QUESTIONNAIRE 
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3) 
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2 COMPUTER LITERACY TEACHER QUESTIONNAIRE 

PLEASE READ EACH STATEMENT 3ELCW AND CHECK OR CIRCLE THE RESPONSE THAT IS MOST APPRO- 
PRIATE . 

During the last month, what is the average amount of time per day that was spent In 
Computer Literacy Instruction and/or Computer Assisted Instruction? 

^7^0- 10 minutes jW— -10*20 minutes N-9 20-30 minutes S-lO 3 0 minutes or more 



during the last month, aw many, days per . was Sc. did students receive Comouter Literacy 
Instruction and/or Com: -tar Assisted Instruction on the average? 

M«7- 1 day N-L2 2 days -ife3— 3 days >3 4 days * m '6 5 days 



Earlier we asked for your evaluation of the staff development activities in which you 
participated. Now that you. have had an opportunity to teach your students using the 
computers, we would like a follow-up evaluation. Please respond only to the sessions 
in which ycu participated. 

Was there enough staff developmental n the following areas? . ^ 

Introduction to Computers **frCo*3-hour sessions offered March 21 - Maf*?p3i in 
your school . ) 

res ; n»32 No m ° i Did Not Attend— S-O- 

ff NO, please describe what was lacking. 

See Attachment B-10 . 



\ 

LOGO or 3A5IC Tr»*. : «rlng (mv • optional 3- our sessions i-n * |»rog ramming language 
offered April 11 - May 1? in ycur .school,) 

r£ s ;Zi 6 . No »-> Did Not Atti'^.jfi 

If NO, plea? :i : * -c ■* ■ ?. .. iscfci.ig. 



See Atcachaent "--lO; 



. _ (Page 3 of 3) 

Below is a list of the software -modules your school- received; In the column to the left 
of the list please check the software modules you thought were appropriate for your 
students. In the column. to _ the right of the list, please check the five moUules you 
would give the highest ranking. 



APPROPRIATE ALLOCATION OF SOFTWARE - --- — HIGH EST -RANKED 

^Ofi- STUDENTS Wig Or MfluXQ 3 RASE gggF COMPANY SOFTWARE MBOULES 

s-4 *Early Reacing ; 1 Scott Foresman/TI — 

- S-5 Raiding Roundup 4- Scott Foresman/TI 

S-6 Reading Rally 5 Scott Foresman/TI - 

X-6 Reading Flight 6 Scott Foresman/TI . N " 3 

y-5 *Early Learning Fun K-l Texas Instruments >j " 5 

M-8 ***cmiber Magic i-6 Texas Instruments 

- S-6 Multiplication I 3-4 Scott Forasmsn/TI ^ 

:<*6 Division I >5 Scott Foresman/TI — y — 2 

Addition 1-6 Milliken/TI • N '" 2 

Subxraction l-o ' Milliken/TI - 1 " 3 

M-9 Multiplication 3-6 Milliken/TI 

N-6 pi vi s i on 3-6 Mi 11 i ken/TI ^ -, : . 

-:i-6 • Fractions 3-6 Mill it.sn/TI *" 2 

• Decimals 5-6 - Milliken/TI _ 

N-2 Percents 5-6 Milliken/TI agj 

y-i Comcuter Math Games EI 2-6 Addi son-Wesl ey/TI - 1 '" 2 

Hangman 1-6 Texas Instruments ' 

*>5 Video Graphs K-5 T^'.as Instruments 

S-6 Touch Typing Tutor 3-C Texas Instruments - — T 



*2-o schools without r <i hdargartan '"Ml not receive the starred modules, 
;h what specific CjrHenicm ar=as is software lacking? 

See Accachnenc 3-10. 



What otner needs "in reading and rrath should be addressed? 




See A!££achiaeBC 3-10 ; 

9id any or all of your students use the Touch Typing Tutor software moduli? 

s-5 Yes S-15 No 

If vES, wnat fs your opfnfon of it? 

See Accachaenc 3-10. 



How important to computer use is learning to tyoe? 

Very ' v ery 

Unimportant Unimportant Important Important 

5 |.l (5-) S-3 (I5Z) . C55Z) S-3 (152) 
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CHAPTER 2 COMPUTER AWARENESS TEACHER QUESTIONNAIRE 



ftEASE RE AO EACH STATEMENT SEtCw 1 AND CHECK OR CIRCt! Tit RESPONSE THAT IS MOST APPRO- 
PRIATE. 

How.many hours did It take to teach all of the lessons of the Computer Awareness 
unit? 

How many days did it take to teach the Computer Awareness unit? 

Did the - 1 essons [provide enough activities for the objectives of the Computer Awareness 
unit? (Check the objectives needing more activities.) 



The student will define and use general computer tecnnology, 

The student will describe the various ways comoutfng devices have been used 
hi s tori ca 11 y. 

The student can name the basic components of computer hardware. 

The student will be .able to explain, the step? that a computer goes through in 
handling data (fnont, processing, menory, and output). 

The student will be able to lead and run software appropriate to his level of 
ability. . 



Did you usi any other materials or activities not provided by the instructional 

coordinators to teach the Computer Awareness unit? . Yes No 

If YES, please describe those that you think were good, 



What subject areas ha/e you emphasized in Computer Assisted Instruction? 




During the last month, how much of the average day was spent in Computer Assisted 
instruction or Computer Literacy activities not included in the Computer Awareness Unit? 

0-10 minutes 10-20 minutes 20-30 minutes 30 minutes or more 



On the average, how many days per week did students receive Computer Assisted Instruct 
tion or Computer Literacy activities not included In the Computer Awareness unit? 

- - 1 day - 2 days - - 3 days . 4 days S days 



B-28 . 



82.45 



Attachment B-i 
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Earlier we asked for your evaluation of the stiff development activities in which you 
participated. Now that you -have had an opportunity to_teach_ypur. students using the 
computers, we would like a follow-up evaluation. Please respond only to the sessions 
in which you participated. . 



Was there enough st3ff development in the following areas? 

Introduction to Computer (Two 3-hour sessions offered Marcn 21 - March 31 in 
your school . ) 

y es No Did Not Attend 

If NO, please describe what was lacking. ■ 



LOGO or 3ASIC Training (Five optional 3-hour sessions in a programming language 
offered April 11 - May 14. ) 

v gs No Did Not Attend 

11 HC, pleasa describe what was lacking. 



-in ycur schoo ■ 
SCHOO'. 

posit; on 



B-29 



82. 45 Attachment B-l 

(Page 4 of 4) 

3*lowJs a list of the software .mo^u1es_yqur_school. received.. In the column to the left 
of the 11st please check the .software modules . you thought were appropriate -for your 
students, Jn the column to the. right of the list please check the five software modules 
you weald give the highest ranking. 



APPROPRIATE. 
FOR STUDENTS 



NAME OF MODULES G-RA&g— M 
Early Reading 1 
Reading Fun 2 
Reading On 3 

Early Learning Fun K-i 

Beginning Grammar 2-5 

Addition/Subtraction I 1-2 

Addition/Subtraction II 1-2 

Multiplication I 3-* 

Division I 3-5 

Numeration I 1-2 

Addition 1-6 

Subtraction 1-5 

Mul tip! icaticn 3-6 

Number Magic 1-6 
Computer Math Games II * 2-6 

Viceo Grapns K-6 

Touch Typing Tutor 3-6 



HIGHEST-RANKED 
COMPANY SOFTWARE MODULES 



Scott Foresman/TI _ 

Scott Foresman/TI _ 

Scott Foresman/TI _ 

Texas Instruments _ 

Texas Instruments __ 

Scott Foresman/TI _ 

Scott Foresman/TI 

Scott Foresman/TI 

Scott Foresmari/TI 

Scott Foresman/TI 

MIlliken/TI — 

Mllliken/ti _ 

Mi Iliken/TI — 

Texas Instruments 

Addi son-ivisl ey/TI — 

Texas Instruments 

Texas Instruments — 



In what specific curriculum areas is software lacking? 



What other needs in reading and math should be addressed? 



ERIC 



Old any or all of your students use the 7ci*ch Typing Tutor software module? Yes No 

If V ES, what is your opinion if it? 



How important to computer use is learning to type? 

Q Very. . ' ■_ Very 

Unimportant Unimportant Imcortant Important 



82:45 
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(Page 2 of 3) 



CHAPTER 1 COMPUTER LITERACY TEACHER QUESTIONNAIRE 



PtEAsf REAC EACH STATUE NT 3ELGW AND CHECK OR CIRCLE THE RESPONSE THAT IS MOST APPRO- 
PRIATE 



During the last month, what is the average amount of time per day that was "spent in 
Computer Literacy Instruction and/or Computer Assisted Instruction? 

0-10 minutes 10-20 minutes 20-30 minutes 30 minutes or -ere 



During the 1 as t month, how uany days per.yiesfc. did_ students .recsi ve Computer Literacy 
instruction and/or Computer Assisted instruction on the average? 

I day 2 days 3 days 4 days 5 days 



Earlier we asked for your evaluation of the staff development activities in which yea 
participated.. New that you have had an_ oppgr ;.jni ty tg_ teach ycur students usino the 
computers, we weald. like a follow-uo evaluation. Please respond only to the sessions 
in wnich ycu oarticipatcd. 



Was there er.cugn stiff development in the foil owing areas? 

Introduction to Computers (Two 3-hour sessions offered March 21 - .' *.rch 21 in 
ycur school . ; 

Did Not Attend 



ilo 



If NO, please describe what was lacking. 



LOGO or 3ASIC Training ;?ive O0tional_3-hour sessions fn a programing language 
offered April 11 - May 14 in your school.) 



Yes No Did Not Attend 



If NO, please describe *nat was lacking. 



*'.aisa fill in your school name and your position (4th grade tescner, 5C|; taacher, etc.) 
SCHCGt ~ 



-/ - _ _ _ _ _ ^rage j or j) 

Below is a. list of the software modules _your_scnooi_received. in the column to the left 
of the 11st ol ease check the. software modules .you thought were aopropriate -far your 
students. In the col 'Jinn to the rignt of the list please check the five software modules 
you would give the highest ranking. 



APPROPRIATE 

FOR STCTTS 



NAME OF M60tit.ES 


SRAOE t£VEt 


CCMPANY 


Early Reading 


i 


Scott Foresman/TI 


Reading Fan 


2 


Scott Foresman/TI 


Reading On 


3 


Scott Foresman/TI 


Early Learning run 


K-l 


Texas Instruments 


Beginning Grammar 


2-5 


Texas Instruments 


Addition/ Sub tract Ton t 


1-2 


Scott Foresman/TI 


Addition/Subtraction IZ 


1-2 


Scott Foresman/TI 


Multiplication I 


3-4 


Scott Foresman/TI 


Division I 


3-5 


Scott Foresman/TI 


Numeration I 


1-2 


Scott Foresman/TI 


A4d1 tlbii 


1-6 


M11l1fcen/TI 


Sub " -on 


1-6 


MIWicen/TI 


Mul tipl i cation 


3-5 


Millikan/TI 


Number Magic 


1-5 


Texas Instruments 


Computer Math Semes it 


2-5 


Addison-Wesl ay/TI 


Video 'jraens 


;<-o 


Texas Ins "rune h t s 


Touch Typing TjtOr 


3-5 


Texas Instruments 



HIGHEST-RANKED 
SOFTWARE MOCULES 



.n wrat so=c 



:urric^:^m areas is software 



'*hat awer needs ;n reding arid ^iath should be addressed? 



What subjects areas have you emphasized in CAI, if any? 



Did any or all of your students use the Touch Typing Tutor software module? _j^2S 
If "'ES, wnat is your opinion 3f it? 



ERIC 



How imoortant to computer use Is .earning to t'/oel 
Very 

Unimcbrtant Unimportant 



i 1 



Important 



Very 
Important 
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Attachment B-; 
(Page 2 of 4). 



CHAPTER 2 COMPUTE J? AWARENESS TEACHER QQESTIGMNAIRE 



PLEASE READ iACH STATIC 3ELCW AND CHECK CR CIRCLE THE RESPONSE THAT IS MOST APPRO- 



How many hours did ft Cake to teach all of the lessons a? tha Computer Awareness 
unit? 



How many days did it take to teach the Computer Awareness unit? 



!Md the lessens, provide enough activities for the objectives of the Computer Awarenoss 
unit? (Chec< the objectives needing more activities.) 

The student will define and ase general computer technology, 

The student will ^escribe the various Ways coraouting devices have been used 



The student can name the basic components of computer hardware, 

The .student will be able to explain the steps that a computer goes through in 

handling data (inout, processing, memory, and output). 

The. student will be able to load and run software appropriate to his level of 

ability. 

Did you uie any other materials or activities not provided 'by the instructional 

coordinators to teach the Computer Awareness unit? Yes* - -. lo 

If YES, plea.^ describe those that you thfnk wer* good, 



What subject areas have you emphasized in Ccmputar Assisted Instruction? 



During the last . month, hew. much of the average _ day.was.se ant_1n Computer Assisted, 
Instruction or Computer Literacy activities not included in trie Compater Awarenass jnit? 

0-10 minutes 10-20 ninutes 20- JO minutes 30 minutes or more 



On the average, how many days :er week did students receive Co^cuE3r Ass is tad instruc- 
tion or Computer Literacy activities rot included fri the Computer* Awareness unit? 

_ t day 1 days 3 days ± days 5 days 



PRIATE. 
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^riler we asked for_your evaluation of the stiff development activities in which. you 
parti clpatad; Mow that you have had an. opportunity to teach your students using the 
computers, we would If fee a follow-up evaluation. Please respond only to the sessions 
in which you participated .. 



Was trier- enough staff- development in the fallowing areas? 

Introduction to Computer (Two 3-hcur sessions offered March 21.- Marcn 31 in 
your school . ) 

Yes No Old Not Attend 

If please describe what was lacfcing. 




LCGO or 3A5I0 Training fpi ye optional 3-hcur sessions in a programing language 
coffered April 11 - May 14. ) \ 

y es No _ -Ap 3id Not Attend 

~ . \ 

If NO, please describe wcat was lacking. \^ 

V 



Please fill in your school name and your position (^th grade teacher, teacher, ate.) 



SCHOOL 



POSITION 
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Below is a list of the software .modules your school received. In tne column to the left 
of the list please check the software module? vqu thought were appropriate for your 
students. In_the_cp]umn. to. the right of the ist, please check the five modules you 
would give the highest ranking. 



APPROPRIATE 
FOR STUDENTS 



AL LOCATION--^ SOFTWARE 
GRACE LEVEL" 



NAME OF i^O UlT 

♦Early Reading 1 

Reading Roundup 4 

Reading Rally 5 

Reading Flight 6 

*Early teaming Fan K-l 

*Ntimber Magi c 1-6 

Multiplication I 3-4 

Division I 3-5 

Addition 1-6 

Subtraction 1-6 

Multiplication 3-6 

Division 3-6 

Fractions 3-6 

Decimals 5-6 

Percants 5-6 

Computer Math Games II 2-6 

Hangman 1-6 

Video Graphs K-6 

To ,,r n Typing Tutor 3-6 



COMPANY 



HIGHEST-RANKED 
SOFTWARE MODULES 



Scott Foresman/TI 
.Scott Foresman/TI 
Scott Foresman/TI 
Scott Foresman/TI 
Texas Instruments 
Tiexas Instruments 
Scott Foresman/TIv^ 
Scr * Foresman/TI 
Milliken/TI 
Mil 1 iken/TI 
Milliken/TI 
Mi 11 iken/TI - 
Milliken/TI 
Milliken/TI 
Mil Iken/TI 
Addison-Wesl ey/TI 
Texas Instruments 
Texas Instruments 
Texas Instruments 



*4-6 scnools without kindergarten will not receive the starred modules. 



It) wnat specific curriculum areas 'is software lacking? 



What other needs in reading and :nath should be addressed? 



Oid any or all of your students use the Touch Typing Tutor software module? 

Yes No 

If v-.S, whan fs your opinion of it? 



How imoortant to ccmouter use is learning to type? 

Very Very 
Unimportant Unimportant Important Important 
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AUSTIN INDEPENDENT SCHOOL DISTRICT 

Office of Research and Evaluation 

CHAPTER I COMPUTER LITERACY , . cHER QUESTIONNAIRE 



PLEASE READ EACH STATEMENT 3ELGW AN0 CHECK OR CIRCLE THE RtSPONSE THAT IS MOST APPRO- 
PRIATE. 



During thelast month, what 1s the average amoant of time per. day that was spent in 
Computer Literacy Instruction ami/or Computer Assisted Instruction? 

0-10' minutes 10-20 minutes 20-30 minutes — -3 0 minutes or more 



(During the last month, how many days per w.efc.dfd students receive Computer Literacy 
instruction and/or Computer Assisted Instruction on the average? 

1 day 2 days 3 days 4 days 5 days 



Earlier we asked for your evaluation of the staff development activities in which you 

participated. Now that you have had an opportunity to teach your students using the 

computers, we would like a follow-up evaluation. Please respond only to the sessions 
in which you participated. 



Was there enough staff development in the following areas? 

\ Introduction to Computers (Two 3-hour sessions offered March 21 - March 31 in 

J your schoc 1 I . j <. 
\ 

\ Yes— - No Did Mot Attend 

i t 

If NO, plaase describe what was lacking. 



Attachment 3- 
(Page 2 of 3) 



LOGO or BASIC Training (Five optional 3-hour sessions in a programming language 
offered April 11 - May 14 ir, your school.) 



res 



No 



Old Not Attend 



if NO, please describe what was lacking. 



Please fill in your school name and your position (4th grade teacher, Si.;' it-acher ; etc.) 
SCHOOL - — 



POSITION 
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Below is a.Hst of the software -modal ss your school received. In the column to the left 
of tfis 11 st- pi ease check the software modules you thought were appropriate, for _your 
students, In the column to. the right of the 11st, please check the five aiodules yoa 
would 31* ve the highest ranking; 



APPROPRIATE 
FOR STUDENTS 



ALLOCATION. Qf. SOFTWARE 



NAME OF , M OQGL£ 


GRADE LEVEL 


COMPAiNY- 


*£arly Reading 


1 


Scott Foresrnan/TI 


Reading Roundup 


4 


Scott Fdresman/TI 


Reading Rally 


5 


Scott Foresman/TI 


Reading Flight 


5 


Scott ForeSman/TI 


*£arly Learning Fun 


K-l 


Texas Instruments . 


■•Number Magi c 


1-6 


Texas Instruments 


Multiplication I 


3-2 


Scott Fcresman/Tl 


Oi vis ion I 


3-5 


Scott Fcresman/TI 


Addition 


1-5 


Milliken/TI 


Subtraction 


1-5 


Milliken/TI 


Multiplication 


3-5 


Milliken/TI - 


Division 


3-5 


Milliken/TI 


Fractions 


3-5 


Millikan/TI 


Decimal s 


5-5 


MUliken/TI 


Percents 


5-6 


Milliken/TI 


Ccmoutar Math Games II 


2-5 


Add1 sondes 1 ey/T I 


Hangman 


1-6 


Texas Ir rtruments 


Video Graphs 


K-6 


Texas Instruments 


Tcuch Typing Tutor 


3-6 


Texas Instruments 



- HIGH EST- Rj&NKED- 

40ft^ar£^mocul;s 



*4-o" sciiccls without kindergarten will not receive the starred modules. 



;n wna C szec: : 



r. areas 



, £c<vv;< 



What other ne^ds in reading and .rath should be addressed'; 



Oid any or all of ycur students use the Touch Typing Tutor software module? 

Yes No 

If vi-s, what fs your opinion of it? 



How important zo computer use is learning' to 'ype? 
Very 

u'nvTjDcr-anz , Unimportant Imoortant 



Very 
Important 



Si 
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AUSTIN INDEPENDENT SCHOOL DISTRICT 
Office of Research and Evaluation 



Attachment B~5 



May .23, 1983 

TO: Chapter 2 Computer Literacy Principals - 

FROM: David Doss 

SUBJECT: Computer Literacy Teacher Questionnaire 

Part of the evaluation of the Chapter 2 — Discretionary Computer Literacy 
program is to survey teachers in Chapter 2 schools about how the program 
was implemented in their classrooms. The enclosed questionnaires include 
items concerning computer literacy instruction, staff development , and 
software. There are two versions of the questionnaire to be distributed 
as follows : > 

-Chapter 2 Computer Awareness Teacher Questionnaire : to be completed 
by teachers teaching the 3rd or 6th grade Computer Awareness Unit. 

■C- uicgr-2- Computer Literacy Teacher Questionnaire : to be completed 
by the remaining classroom teachers. 

Please pass these out to your teachers and have- them return .the completed 
questionnaire through the school mail by May 27, 1983 to: 

Lauren Mcede , ORE 
Adm. Bldg. , Box 79 

If you have any quest: ms about this questionnaire, call me at 458-1227.. 



Approved : 




^Director * Office of Res ear cn and Evaluation 



Approved : Jj^ 




AsVistant Superintendent, Elementary Education 



cc: Ann Cunningham 
Yolanda Leo 
Leslie Cohen 
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AUSTIN INDEPENDENT SCHOOL DISTRICT 
Office of Research and Evaluation 

May 23, 1983 



TO: 

FROM: 

SUBJECT: 



Teachers Addressed 



David Doss 



Computer Literacy Teacher Questionnaire 



Part of . the evaluation of the Chapter 2 — Discretionary Computer Literacy 
"component is to survey teachers in Chapter 2 schools about how the program 
vas implemented in their classrooms- The attached questionnaire includes 
items concerning computer literacy instruction, staff development and soft- 
ware. The following definitions explain terms used in this questionnaire: 



r - Computer -Awareness Unit : instruction in computer use 

offered to 3rd and 6th grade students in Chapter 2 
school?, during the 1982-83 school year. 

Computer Literacy Instr uction ; instruction in computer 
use offered to students not receiving instruction 
in the Computer Awareness Un iuring the 1982-33 
school year. 

Computer Assisted Instruction: Provides remedial , 

reinforcement, or enrichment activities through 
the use of computer programs (Drill and Practice, 
Tutorial, Simulation, and Problem Solving). 

Please complete the questionnaire and return it through the school mail 
by May 27, 1983 to: 

Lauren Moede, ORE 
Adm. Bldg. , Box 79 



Thank you for your cooperation. 



LM:rrf 
Attachment 



Approved: 



Approved: 



*"T)ir*ector, Office of Research and Evaluation 



intendent, Elementary Education 




Assis 



ERLC 



cc : Ann Cunning nam 
Leslie Cohen 
Yolanda Leo 

Chapter 2 Computer Literacy Principals 
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Attachment B-7 



RESPONSES FROM THIRD GRADE TEACHERS TO OPEN-ENDED QUESTION'S 
ON COMPUTER AWARENESS TEACHER QUESTIONNAIRE 

(Page 1 of 



ERLC 



8-45 



Attachment 3-7 
(Page 2 of 3) 



COMPUTER AWARENESS TEACHER QUESTIONNAIRE 



Did -ucii use zr.y Materials or activities not provided by the instructional 
coordinators to teach the Comvuver Awareness Unit? 



"rjht you think were §ooa. 



Response 



Numb e r Resnondim 



ACTIVITIES SUGGESTED 



We practiced giving detailed step-by-step instruc- 
tions for simple tasks so the children couid 
uridsrsr-'* 1 that computers can't think but must be 
carefu. .nstructed in order for a program to 
work . 



I had the students "echo" back responses con- 
cerning the computer. Example: Students echoed 
back z'.ie procedure to turn off and turn on the 
computer. ; 



3. Techniques using LOGO. 



1 
1 



RECEIVED LATE 



I would ha^e done other things with this unit but 
we received the unit late and we were pressed for 
time . 

However, this was due to the lateness in which we 
received our units. We were barely able to squeeze 
in the unit I The unit deserves much longer than 3 
days — probably more like two weeks. 



MATERIAL UGGESTED 



"Turtle News" from Y?LA LOGO Association. 



TOTAL RESPONSES 


6 






SURVEYS WITH NT RESPONSE 


U 
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Attachment B— 7 
(Page 3 of 8) 


com:- 


'Jter awareness teacher ques aire 






..•*sjec~ z^recis have you er^pkasized in Computer 9 Assi 


'3 ted Instruction? 




Response 


Number Responding 




ECT ARl. 1 s EMPHASIZED 


5 


■ • 


English and math. 


1 


2 . 


Math/ reading . Would like more social studies 
and science. 


1 


3. 


Spelling . 


1 




Math, geometric reasoning, Spanish, art, reading 
directions' ♦ 


1 


5 . 


Math and grammar. w*e really need sor.^e good 
social studies and science software that are 
correlated to our district units and essential 
comp> ncies 


I 


MTSC 




1 


L . 


That it is necessary to give sL.-iric instruc- 
tions to a computer. 


1 


TOTAL RESPONSES 6 




SURV 


EYS WITH NO RESPONSE 


3 



I 



ERIC 
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COMPUTER AWARENESS TEACHER QUESTIONNAIRE 



Attachment 3-7 
(Page 4 of 8) 



rVcs there enough szcff cave uogment m tne jo uLGW\'*g -zr^as. 

In t to cue z i on t o Conv u z : 1 s 
If 'JO j please describe xha~ lacking . 



ResDon^e 



Numb^-. r Responding 



MORE PROGRAMMING 



1. More L.:GO programming "3ASIC" 



/ 



TOTAL RESPONSES 



SURVEYS WITH NO RESPONSE 
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^ Attachment B-7 

(Page 5 of 8) 



COMPUTER AWARENESS TEACHER OUESTI ONN^IRE 

Was tkzre Enough c taff development in the following arezs? 

LGSQ :r BASIC Ivaining 
If !JC-j pleczx- desc be what was talking. 

Response Number Responding; 

SUGGESTION'S 3 



i. The sessions needed a printed gvide. 1 
±. More diskette saving procedure, 1 
3: would prefer more time on BASIC- 1 



TOTAL RESPONSES 



SURVEYS VT.TH NO RESPONSE 
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age 6 of 8) 

COMPUTER AWAxl. -NES$ TEACHER QUESTIONNAIRE 

Ik '.jhjzz specific ?rjj?i^auZitiri areas is software lacking? 

Respons e Number Responding 

CURRICULUM AREAF " 9 



1. Spelling — drill and practice to coincide with 
spelling units would be very beneficial. 2 

2. Reading and grammar. 1 

3. Reading and spelling. 1 
-i . Language and science.. 1 

5. Social studies, science, reading. 1 

6. Social studies and science, 1 

7. Fractions, stated problems. 1 
3. Bilingual education, ESL , sci, .imulacions, 



TOTAL RESPONSES 



SURVEYS WITH NO RESPONSE 
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Attachment B--7 
(Page 7 of 8) 



COMPUTER AWARENESS TEACHER QUESTIONNAIRE 

* r >iat oz'nev rieeds in veadi'ia and math should be addressed? 



Resoonse 



Number Responding 



NEEDS T.N READING 



1. Reading — finding the main idea, topi.: sentence, 
details, sequencing. 

Grammar — punctuation, capitalization, usage. 1 

2. Comprehension aaJ usage. 1 

3. Reading comprehension and grammar. 1 



MISCELLANEOUS NEEDS 



We could use really good reading and math manage- 
ment systems correlated to our Sasals and adopted 
texts. Systems that pre- and post-test, signal 
problem areas, and provide correlated activities. 

c'r ' use much more softvare designed to drill 
Ch is in language usage"; punctuation and 

.•api t aiisacion , and reading vocabulary and compre- 
hension tested in TABS and ITBS . 

Spanish reading with voice synthesizer, ESL with 
syucht-.sizer , math fur, games instead of just 
drills. . 

Graphs, money, tractions , ^vocabulary . 



1 

1 



TOTAL RESPONSES 



SURVEYS WITH NO RESPONSI 
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(Page 8 of 8) 

COMPUTER AWARENESS TEACHER QUESTIONNAIRE 

Jzd -.zny or all of your student's use the Touch Typing Tutor software 
module? 

If YES j what is your opinion of it? 

ug spans e Number Responding 

MISCELLANEOUS 1 

i. Didn't find the time because we only received it 

a week or two ago. i 



1 



82.45 
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RESPONSES FROM SIXTH GRADE TEACHERS TO OPEN-ENDED QUESTIONS 
ON COMPUTER AWARENESS TEACHER QUESTIONNAIRE 

(Page I cf 9) 



'J A. 
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(Page 2 of 9) 



COMPUTER AWARENESS TEACHER QUESTIONNAIRE 




Response 



Number Responding 



MATERIALS SUGGESTED 



4 



1. I used programs in a paperback book by Sasan 

Lipscomb and Margaret: Zuenich called A^J£±d ? 5 Guide 
to 7JASIC P-rogrammlng: BASIC Fu a ; Cost $2.25 — an 



2. Computer booklet that was given Ho teachers of 
Chapter 1 schools. 

3. TI software. 

U . Everything that I have accumulated over the 
last two years. 



ACTIVITIES SUGGESTED 



Had to supj* ceuier.t aao provide enrichment activities. 

Because of levels of arrlily in my math class 
'from absolutely zero to 4 magnet classes), my 
approach was somewhat different than the exact 
lessons. They were .compressed and I used the new 
TI 99/4 BASICS book to teach some BASIC programs 
that the magnet students had not done in order to 
cn\'er objectives. 



MISCELLANEOUS 



Our approach tc computers was somewhat different 
'rom what this for-* wvuld indicate that we should 
hive studied. We had a special computer teacher 
who led the stud-riots in a "hari-is' on" work period 
with computers. I feel \ :1a C st udents really ga J : n.z 
a lo: - . of ur^arsta'\ding about computer." through 
working wiir computers for lh hours oi -w.-'L <•?*/:•■ 
toe about 5 weeks . This unit — dior^ w: ".1. : ' )re- 
test—cane too late for. to v*r^ if \rito ou- 
pi.;nnir^. We did use the post-test; since th* uuil' 



Avon Came lot book. 



1 



ERLC 
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(Page 3 of 9) 



as designed here was riot taught, student* ir-ores 
nay not have much meaning. 



TOTAL RESPONSE? 



Si:*'- SYS wIIH NO RESPONSE 
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Attachment B-S 
(Page 4 of 9) 


COMPUTER AWARENESS TEACHER QUESTIONNAIRE 




WhtZZ Bid) J -SCt rrv*cirrx ' nqp.)& uc.i ■B r T7D ?UZ31> Z 5 C m COTWTUtST ASS 


iszed insvvuetzon? 


Response - 


Number Responding 


SUBJECT AREAS EMPHASIZED 


3 


1. Reading and math. 


. 1 


2. Reading/math/spelling . 


1 


3. M"h. 


1 


MISCELLANEOUS 


3 


I. What the computer could do, i.e., color, sound 
graphics in 3ASIC. 


1 


2. Purpose and use of computers in today's business. 


1 


3. Only recei/ed first two lessons in teacning 
this emit . 


1 : 


TOTAL RESPONSES 


; 6 




SURVEYS WITH NO RESPONSE 


h 





<1- . 
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(Page 5 of 9) 

COMPUTER AWARENESS TEACHER QUESTIONNAIRE 

Was there enough staff dev'elovment in the following -areas? 

Introduction to Comp-uters 
If HO, please describe what was lacking. 

Response Number Responding 



POSITIVE COMMENTS 



i; I felt these two sessions ^ere the best ones. The 
other sessions I attendee were boring and not 
effectively prepared or .aught by instructors. 



NEGATIVE COMMENTS 






1 


1. For the average teacher with 


no background it was 






unrealistic to expec : them to 


teach after so 






little, instruction. Most did 


rid t even feel coin- 






fortable themselves. If by " 


enough" vou mean jus-t 






to be acquainted, then it was 


probably okay. 


1 




TOTAL RESPONSES 2 




SURVEYS WITH NO RESPONSE 






3 



( < 



9 

ERIC 
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(Page J 6 of 9) 



COMPUTER AWARENESS TEACHER QUESTIONNAIRE 

Was ihere enougfi 3oaff development in the following areas? 

1-GGO or BASIC Training 
If NO j please describe what was lacking. 

... . Response - - Number Responding 



NEGATIVE C- ' IS 



Ineffective leaders, not prepared, inability to 
share knowledge , inability to control or hold 
group's attention. 

It was difficult to find time foi the teacher to 
practice during the school week, given the par- 
ticular time frame and schedules in etfec" at 
Gullet t ; i*e., after school magnet. A'' 7 '.), when 
the classroom teacher was only alloweH oae time 
slot, for one week in which to take a class (math) 
and no other time was avail a ble in the schedule to 
take either a classroom (homeroom) or a math 
class then the lessons assigned could not be 
covered as written. A great deal depended on par- 



SUGGESTIONS 



1. Yes, but c^uld have used more apnlication time 
with computers . 



TOTAL RESPONSES 



SURVEYS WITH NO RESPONSE 
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Attachment B-8 

(Page 7 of 9) 


COMPUTER AWARENESS TEACHER QUESTIONNAIRE 




In 


what specific curriculum areas is software lackir 






Response - - 


Number ResDonding 


CURRICULUM AREA 




1 


Reading, language arts. : 


■j 




In. language arts, grammar, spelling and 
logical thinking ! 


1 


3 


. 1 Spelling, English, social studies, manners. 


1 


4 


Higher level math and reading. 


1 


5 


Social studies. 


1 


6 


Science for TI. 


1 


7 


Social studies and science — need for actual > 
modules to go with AISD curriculum. 


1 


TOTAL RESPONSES 


7 

/ 














SURVEYS WITH NO 'RESPONSE 


3 
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Attachment B-8 
(Page 8 of 9) 


COMPUTER AWARENESS TEACHER QUESTIONNAIRE 




What 


ozhev needs In' reading and math should be addressed? 




RpsDonse - 


Number Responding 


MISCELLANEOUS 


6 


1, 


Word problems (problem solving) . 


1 


2 . 


All skillsat all levels. My children are 






highly motivated by the software with games 


1 




included as a reward. 


3. 


Skills. 


1 


4. 


Higher level. 


1 


5, 


What about science? 


1 


6 . 


None. 


1 


TOTAL RESPONSES 


6 




SURVEYS WITH NO RESPONSE 


4 
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(Page 9 of 9) 

COMPUTER AWARENESS TEACHER QUESTIONNAIRE 



Did 'any or all of your svudents use the Touch Typing Tutor software 
module? 

If YES-, What is your opinion of it? 

Response Number Responding 

POSITIVE COMMENTS . 2 



1. Very good. . ^ 

2. Fun — easy to understand—good practice. 1 

"~ , — 4 * 

NEGATIVE COMMENTS ._ 



1. Children used it as a game and not as an actual 
typing skill. 

2. They became bored with it unless I was there to 
help them one. on one. 



TOTAL RESPONSES 



SURVEYS WITH NO RESPONSE 



1 UU 



2 
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RESPONSES FROM THIRD GRADE TEACHERS TO OPEN-ENDED QUESTION'S 
ON COMPUTER LITERACY TEACHER QUESTIONNAIRE 

(Page i of 7) 



iij 
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Attachment B-9 
(Page 2 of 7) 



COMPUTER LITERACY TEACHER QUESTIONNAIRE 

j 

Was there enough staff development ir the fallowing areas? 

Introduction to Computers 
If N0- 3 please describe what was lacking. : ' 

Response ; . Number Responding _ 

MISCELLANEOUS 2 

1. Time is needed to become familiar with materials. 1 

2. Plans for "How to teach the children" very 

much lacking. 1 



TOTAL RESPONSES 



SURVEYS WITH NO RESPONSE 30 



iu. 
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' (Page 3 of 7) 

COMPUTER LITERACY TEACHER QUESTIONNAIRE 

Was there enough svaff development in the following areas? 

LOGO or BASIC Training 
I-f MO-, please describe what was lacking. 

Response - - Number. Responding 



NOT ENOUGH "TIME OR TRAINING 



In my situation, there was not enough time for 
practicing concepts and skills learned. 

"BASIC Training was a one afternoon introduction 
only. ; 

Needed more training in BASIC. One instructor 
would tell us -to type in programs but we often 
didn't know why we were doing it, or how it would 
benefit us later. 

I think we could have been shown a lot more 
activities and facets of computers: 



TRAINING NOT APPLICABLE TO TEACHING 



I feel there was a lot of information offered but 
it was thrown at us so fast . Five three-ho'ur 
sessions is overwhelming*. Then _we are expected 
to turn around and teach the information. This 
is something ihkc can't be taught and mastered 
overnight . 1 

Tbo much time spent on impractical or useless 
concepts — not applicable to classroom instruction. 
Much time wasted. A 1 



MISCELLANEOUS 



1. One session in BASIC left me more confused about 
it than I already was. There was a problem with 
the instructors in that they would tell us to do 
something—but not why . I feel that I can punch 
buttons — but have no idea what I'm doing or why. 

2. Sessions did not proceed in a 
step manner. Instruction ^as 
gaps . 



logical step-by- 
spotty with many 

i u 
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(Page 4 of 7) 



TOTAL RESPONSES 


8 




'surveys WITH NO RESPONSE 


24 



lu., 
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(Page 5 of 7) 



COMPUTER LITERACY TEACHER QUESTIONNAIRE 



In 


-jriav specific cicrz^'culuin areas is software lacking? 








ResDonse - ^ u 




^.Responding 


CURRICULUM AREAS 




io : 


1 


S ince we've received no software in the area of 








reading — that area is lacking. 


2 




2 


More, on reading and early vocabulary — putting 








words together to form sentences, etc., for 








special needs students; 


1 




3 


Reading and math. 


1 




4 


Reading, beginning sounds.' 


1 




5 


Language arts. 


1 




6 


Loe;ic (as in mind benders) — spelling. 


I 




7 


Reading, social studies, science. 


1 




3 


Simple science, and social studies.' 


1 




9 


Social studies and science. 


1 

- — 






SIDERGARTEN SOFTWARE 






1 


We need more K software in all areas. 


3 






. , There are not enough different kinds of software 








for the early childhood/kindergarten level. 


1 




MISCELLANEOUS 




3 


1 


I am not familiar enough with the software modules 








to respond . 


1 




2 


Have not had time to i Ind out. 


1 




3 


None. 


1 






v - 
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TOTAL RESPONSES 




17 




SURVEYS. WITH NO RESPONSE 




15 



: \ 



J Oh 
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(Page 7 of 7) 



COMPUTER LITERACY TEACHER QUESTIONNAIRE 








ozhev needs in reading and math should be addre'ss 


ed? 






Response 


Number Responding — 


MEEDS 


IN READING 




5 


1. 6 


Rules of grammar: 


1 


- 


2 


Grammar , reading, comprehension, rhyming words. 


1 

* 


» 


3. 


Specific word analysis skills. 


i 




4 . 


Comprehension, simple words, sight words. 


i 




5 . 


Comprehension, easy words, short and long vowels. 


i 




NEEDS 


IN MATH 






1. 


Decoding skills — lots of comprehension, math — 
problem solving. Word problems. 


i 




2 : 


Telling time, fractions, sequencing. 


i 




3. 


Number sequence, counting by fives and tens. 
Word problems, fractions. 


i 




4. 


Measurement (metric and English), geometry, money 
t ime . 


y 

1 




MI3CE 


iLLANEOtJS 




3. 


1. 


Pre-reading skills and pre-math skills. 


1 




2 . 


I am not familiar enough with the software 
modules to respond. 


1 




3. 


None whatsoever ! 


; i 




TOTAt 


, R£SPONSES 




12 




k 






SURVEYS WITH NO RESPONSE 




20 
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Attachment B-16 

RESPONSES FROM SIXTH GRADE TEACHERS TQ OPEN-ENDED QUESTIONS 
ON COMPUTER LITERACY TEACHER QUESTIONNAIRE 

(Page 1 of 7) 
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82/45. m Attachment: B-10 

° * (Page 2 of 7) 

COMPUTER LITERACY TEACHER QUESTIONNAIRE - 

Was ther'e enough staff development in the following areas? 

Introduction to Computers 
If-NOj please describe- what was lacking. 



Response 






Bonding;- _ 


QUALITY* LACKING ' . ' 






1 


1. Clear instruction; 




1 




TOTAL RESPONSES 






1 




SURVEYS WITH NO RESPONSE 






32 
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Attachment B-10 
(Page 3 of 7) 



COMPUTER LITERACY TEACHER QUESTIONNAIRE 

Was there enough staff development in the -following areas? 

LOGO or BASIC Training 
If NO, please describe what was lacking. 

Response - Number Responding 

QUALITIES LACKING ? 



The only tiling lacking was that too many people 
were being trained at the end of a long day. The 
noise level was too high for the instruction. 
Handouts should have been prepared ahead of time — 
most were given out after instruction, which 
complicated matters. 1 

Need more practice time and a slower paced 
instructor to be competent in teaching BASIC 
-programming. ^ 

Needed a .scheduled practice period esfeh week. 

Would like a refresher course next fail! 1 

I wish that I had received actuallesson plans 

developed &v- _a teacher who understands children 

as well as she/he understands computers. 1 

The instruction was not well organized. LOGO — 

1 session, then BASIC — 2 sessions — then back to 

LOGO. One instructor was incoherent in his 

explanations. Other instructor was clear and 

well organized. i 

Did not address class management , beginning 
strategies, did not provide materials early 
enough to study. Did not relate well to class- 
room implementation. 1 

Clear ins true t ion . 1 



MISCELLANEOUS 



1. But. . .1 need more! 



B-73 



82.45 



Attachment B-10 
(Page 4 of 7) 



TOTAL RESPONSES 



SURVEYS WITH NO RESPONSE 25 



Hi 
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Attachment B-10 
(Page 5 of 7) 



COMPUTER LITERACY TEACHER QUESTIONNAIRE 

In what sveci-fi'c .cicrr^icutum areas is software lacking? 

' Re sponse Number -Responding 

CURRICULUM AREAS \ 

i; Vocabulary in spelling area, English usage. 1 

2. Language area, reading, geometry. 1 

3. Higher level math and reading. ■ 1 

4. Reading, language arts, science, social studies, 1 

5. Social studies and science, more math and reading! 1 

6. Social studies. 1^, 

SPECIAL AREAS 4 

1. Advanced for above average student so we won't 
have the same problem as we've experienced with 
system 80 . 1 

. s ■ ................ : 

2. Special education modules. -L 

3. Kindergarten, . early childhood, bilingual. 1 

4. Kindergarten areas. 1 



TOTAL RESPONSES 10 



SURVEYS WITH NO RESPONSE 23 
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o 0 Aq Attachment B-10 

(Page 6 ot 7) 

t 

COMPUTER LITERACY TEACHER QUESTIONNAIRE 

Ijhat other needs in reading and math should be addressed? 

.-_ ! Responses Nu mber Responding 

NEEDS IN READING 2 

1. Language arts skills— -i.e. , subject/vgrb agreement, 
correct word usage. ^ 

2. Wocd problems, more comprehension in reading/ 
reading—study skills ^mapys , graphs, charts, etc.). 1 



NEEDS IN MATH 




2 


1. Word problems on all levels in math. Any study 
skills. 


i 




2. Averaging. ~ ; 






MISCELLANEOUS 




2 


1. Reading and math games on computer for low func- 
tioning students. 


1 




2. Higher level. 


1 




TOTAL RESPONSES 




6 




SURVEYS WITH NO RESPONSE . 




27 
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(Page 7 of 7) 

COMPUTER LITERACY TEACHER QUESTIONNAIRE ; 

Did gny_ or all of your students use the Touch Typing Tutor software 
module? 

If YES j what is your opinion of it? 

Response Number Responding 

POSITIVE COMMENTS 3 



1. Very good. 1 

2. I used one and it was helpful for review of the 
keyboard. ^ 

3. Useful at the beginning only for recognition of 

key places. " ^ 



1. Didn't really teach typing (correct placement of 
■fingers on keys) . Would be good practice after 
teaching is done! ^ 

2. They "were confused by it. Did not stick with it 
independently. They seemed not to understand 
its purpose. 



1. We used it to type certain letters of the alphabet. 1 



NEGATIVE COMMENTS 2 



. MISCELLANEOUS 1 



TOTAL RESPONSES 6 



SURVEYS WITH NO RESPONSE ' 27 
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Chapter 2 — Discretionary- 
Appendix C 

COMPUTER LITERACY STAFF DEVELOPMENT EVALUATIONS 



C-1 
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INSTRUMENT DESCRIPTION: Computer Literacy Staff Development Evaluations 
Bri«f Description of the instrument: 

Tb?..^ otn P4 c ®?._y teracy Staff _ Development Evaluations vere_used to . gather . information 
about the Introduction to .Computers and the LOGO and 3 ASIC Training staff develop- 
ment.. The tvo_versiotis of the ^valuation forms included questions concerning the 
organization of the sessions, the effectiveness of the presenter, and the materials 
used. 

To whom was the instrument administered? 

To P ar ^ ici ? anC s Phe Introduction to Computers Staff Development aad the 
LOCO or BASIC Training Staff Development. 

How many times was the instrument administered? 

Twice (once at the end of each staff development session) , 

When was the instrument administered? 

r At the end of each staff development session. 

Where was the instrument administered? 

In the schools. 

Who administered the instrument? 

Self -adr.ir.is t ered . 

What training did the administrators have? 

Instructions for completing the evaluation forms were provided. 

Was the instrument administered under standardized conditions? 
N'c . 

Were tber_e_ problems -with . the instrument or the administration that 
might afreet the validity or the data? 

N'one were identified. 
Who developed the instrument? 

The Office of Research and Evaluation, with input fron program staff. 

What reliability and validity data are available on the instrument? 
None . 




Ars there norm data available for interpreting the results? 



82.45 



COMPUTER LITERACY STAFF DEVELOPMENT EVALUATIONS 



Purpose 

Information from the Computer Literacy Staff Development Evaluations was 
used to answer the following decision. and evaluation questions from the 
Chapter 2 — Discretionary Evaluation Design for 1982-83. 

Decision Question Dl : 'Should the Chapter 2— Discretionary 
Computer Literacy Component be continued, expanded, or revised? 

Evaluation Question Dl-1 : How did the Computer Lit- 
eracy Component differ from campus to campus with 
regard to the following: 
i. Which teachers were trained, 
j. Type of training received, 
k. Amount of training received? 

Evaluation Question Dl-4 : How do the teachers 
evaluate che training they received? «, 



Procedure 

Two staff development evaluation forms were created for the two types of 
staff development offered to staff in Chapter 2 Computer Literacy schools. 
The Chapter 2 Computer Literacy schools were Brooke, Campbell, GoValle, 
Gullett, Highland Park, Ortega, Read, and Sims. 

The first evaluation form (see Attachment C-l) was used to evaluate the 
Introduction to Computers Staff Development, a_ six-hour training course 
offered at each Chapter 2 Computer Literacy school. Principals received 
a memo (see Attachment C-2) explaining how_the forms were to be distributed, 
and enough copies of the form for each staff member. 

The second evaluation form (see Attachment C-3) was t|sed to evaluate the 
LOGO or BASIC Training Staff Development. Staff members in K-3 schools 
received LOGO training, while staff members in K,_4-6 received BASIC 
training (with the exception of kindergarten teachers, who receive ^ 
training at a K-3 Chapter 2 Computer Literacy school). Principals ived 
a memo (see Attachment C-4) explaining how the forms were to be dis 
buted, and enough copies of the form for each staff member. Extra c 
of the form were sent to Gullett and Brooke, where additional trainin. 
sessions .were held to train teacher trainers. 

Principals were asked to distribute the evaluation forms at the end of 
each of the three types of training sessions, then collect the forms and 
return them through the school mail. At Read, where the BASIC training 
was completed in one week, the evaluation forms were distributed after the 
last session. 

v «• 1.17 
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At the bottom of each of the evaluation forms, teachers were askedto 
complete the name bf_their school, their grade level or special area, and 
the name(s) of the TI consultants (for the LOGO or BASIC training) . This 
information was requested in order to determine which teachers at each 
school were trained . 

'the results, of the evaluation forms weri analyzed by type of training: 
^Introduction to Computers, LOGO training, and BASIC training. Results 
will be discussed by thtse categories. 



Results 

Type and Amount of Training Received m 

Ali staff members in Chapter 2 Computer Literacy schools were eligible to 
participate in the Introduction to Computers staff development. This, 
staff development consisted of two three-hour sessions' held on each of 
the eight campuses. The sessions were held March 21-31, 1983. 

The LOGO training was directed to K-3 teachers as well as to ^Special Educa- 
tion teachers. This training consisted of five three-hour sessions held 
at various campuses. The sessions were held during the weeks of April 11, 
1983 to May 9, 1983. 

The BASIC training was* directed to 4-6 grade teachers. This training 
consisted of five three-hour sessions held at various campuses. The 
sessions were held during the weeks of April 11, 1983 to May 9, 1983. 

Teachers Trained ^ 

Classroom teachers, special area teachers,- and other members of the school 
staffs participated in the Introduction to Computers staff development 
sessions. In general, all teachers in the Chapter 2 Computer Literacy 
schools participated in this training. 

Classroom teachers, special area teachers, and a few members of the _ 
school staffs participated in the LOGO and BASIC training sessions. .It*, 
general, a variety of teachers and staff members attended these sessions 
from each school {see Figure C-l) . Teachers from' schools other than 
the eight Chapter 2 schools also attended the LOGO and BASIC sessions. _ 
The teachers either came from private schools receiving Chapter 2 funding 
or were teachers from other AISD schools who will serve asjeacher 
facilitators for future training s^sions: The responses from these 
teachers 1 evaluation forms were included in the results in order to obtaxn 
a total perspective of the training sessions. 
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Introduction to Computers Staff Development Evaluation 

Of the 252 evaluation forms sent to principals for distribution* 217 were 
returned, for a return race of 86%. Responses of the total group to all 
items can be found in Figure C-2. 

The staff development participants were asked to rate the organization- of 
the staff development sessions. Almost half (47;2%) of the participants 
reported that the organization was good, and almost a third (32_.7%) said 
that the organization was excellent. Altogether then, about 80% thought 
the organization was at least good. While 18.2% reported that 'the organiza 
tion was adequate, only 1.4% said it was poor, and .5% felt it was very 
pod r . 

Participants were asked their opinions of the ideas and activities pre- 
sented: Ninety-one percent agreed that the ideas and activities were 
either interesting or very interesting. About 7.5% felt neutral about 
the ideas and activitiLS, 2.9% said they were dull, and .5% felt they 
were very dull. 

When asked : about the pace of the sessions, almost two-thirds (64.7%) of 
the participants agreed that the pace was just right. Only 17.4% reported 
that the pace was fast, while 14.0% felt the pace was slow, 2.9% said it 
war too fast, and 1.0% said it was too slow. Those who did not think the 
pace was "just right" tended to think the pace was fast (20.3%) rather than 
slow (15%) . 

Participants were asked about the presenter's level of knowledge about 
computers. Of the participants responding, about half (50.7%) agreed that 
the presenter had a high level of knowledge. Almost a third (30.8%) of 
the participants felt the presenter had a v^ry high level of knowledge, 
about computers. Only 15.6% reported an intermediate level of knowledge, 
and 2.8% reported a low lev^l of knowledge. No one felt the presenter's 
level of knowledge about computers was very low. 

ft 

When asked how well the presenter communicated information concerning 
computers, approximately equal percentages reported that the presenter 
communicated information well (36.0%) or very well (37.4%). While - * 
22.9% agreed that the presenter communicated information adequately, only 
2.8% felt information was communicated poorly, and .9% felt information 
was communicated very poorly: f 

Participants surveyed were asked a question concerning the introduction 
to LOGO and BASIC they received. Almost half (46.9%) agreed that, the, 
introduction had been informative. More than a quarter (26.1%) thought 
the introduction was very informative., while 21.3% reported it had been 
adequate. Only 5.2% reported that the introduction had been confusing 
and .5% felt it had been very confusing; 

The_remainirig item on the evaluation form asked par ticipants to report how 
comfortable they felt about doing several computer-related activities. 
Generally, participants reported that they felt comfortable or very 
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comfortable with most of the tasks listed indicating that the training 
had been successful in "reaching its objectives. Results from the ±ndi-£ 
vidual items are listed below, 

> 

When asked how comfortable they felt about turning on the computer, . 
the majority (83; 3%)' of the participants reported tLat they were very 
comfortable with this activity. About 14.4% felt comfortable, 1.4% 
felt very uncomfortable, and .9 felt neutral about turning on the 
computer. 

Participants were asked about their ability to run software demonstrated 
during the staff development. Over half (64, 2%), reported that they felt 
very comfortable with thisactivlty , while 22.6% reported feeling com- 
fortable. Only 9.4% were neutral about their ability to do this task, 
while an equal percentage (1.9%) felt uncomfortable or very uncomfortable. 

When asked how comfortable they felt loading and running software riot 
practiced with during the staff development, 37.9% reported, they felt 
very comfortable with this activity, and 27.5% reported feeling comfort- 
able. While 22.3% felt, neutral , only_6.6^ felt uncomfortable, and 5.7% 
felt verv uncomfortable about this : activity . When compared to the 
previousVtenT concerning using software demonstrated during staff develop- 
ment, participants felt less comfortable using software not practiced 
with during the staff development. 

Participants generally felt positive about their knowledge of the_ke^oard 
layout. An approximately equal percentage felt comfortable (41'.6%) or 
verv comfortable (44.9%) with their knowledge of _ the keyboard layout. 
Only 10.3% felt neutral about this f unction, _ while .1 . 9% felt uncomfortable, 
and 1.4% felt very uncomfortable with their knowledge of the keyboard 
layout. 

When asked how comfortable they felt about the function of the special 
keys almost ha .f (49 . 1%) reported they were comfortable with this item. 
Approximately one-quarter (25.5%) of the participants felt very comfort- 
able with this function, while 16.5% were neutral about this item. Only 
7.5% felt uncomfortable and l.*4% felt very uncomfortable about the 
function of special keys. ; 

Participants reported feeling the least comfortable with selecting the 
appropriate software to meet the needs of their students. Less than a 
third (32.7%) of the participants felt comfortable with this activity, 
while 28.8% were neutral about their ability to perform this task. Only 
18.5% felt very comfortable about selecting software, while U reported 
feeling uncomfortable, and 4.4% felt very uncomfortable. 

Participants were given the opportunity to make additional comments about 
the Introduction to Computers training. Comments were divided between 
positive and negative remarks with a numoer of suggestions for improving 
the training. Attachment 6-5 lists the comments participants gave. 
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Several conclusions seem apparent from examining comments. First * the 
number of extremely positive comments ; seemed unusually high indicating 
a very strong interest in the topic. 

Secondly, the range of knowledge held by teachers when they entered the 
training made the selection of content and_ the pace of presentation 
difficult for the presenters. Beginning and advanced sessions might 
have been helpful. 

Thirdly, the mechanics of some of the presentations were weak. Handouts 
and better use of graphics were suggested. 

The amount of time for practice with the commands was not sufficient for 
some teachers. 

Finally, several- teachers complained about the . behavior cf their fellow 
teachers, noting that they were sometimes disruptive and inattentive. 

LOGO or BASIC Training Evaluation 

Of the 302 evaluation forms sent to principals for distribution, 1S3 
were returned, for a return rate of 60.6%. Of the evaluation forms 
returned, 122 were from LOGO training participants; and 61 were from 
BASIC training participants. Responses to all items from the LOGO train- 
ing participants can be found in Figure C-3. Responses to all items; from 
the BASIC training participants can be found in Figure C-4. Results will 
be presented by type of training. 

LOGO Training Evaluation 

The LOGO training participants were asked to rate the organization of 
the staff development. An equal percentage (36.1%) reported that the., 
organisation was adequate or goojf: Of the remaining respondents , 16 .4% 
felt the organization was poor/ 9.8% felt it was excellent, and 1.6% 
felt it was very poor. 

Participants were asked their opinions of the ideas and activities 
presented. Over half (57.4%) agreed that the ideas and activities were 
interesting, While 19.7% reported that they were very interesting and 
18.0% felt neutral about this issue. Only 4.1% said the ideas and 
activities were dull and less than one percent felt they were very dull. 

When asked about the pace of the sessions, more than a third (38.6%) 
agreed that the pace was just right. Morethan a quarter of the partici- 
pants (25.4%) reported that the pace was fas t , while 21.1% said that the 
pace was slow. Only 8.8% reported that the pace was too fast, and 6.1% 
said that the pace was very slow. _ • 

Participants wera asked about the presenter's level of knowledge, about 
LOGO or BASIC. Or' the participants responding , 39 . 3% . reported that the 
presenter had a high level of knowledge. Approximately equal percentages 
agreed that the presenter's level of knowledge was intermediate (27.0%) 
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or very high (26.2%). Only 6.6% reported that the presenter's level of 
knowledge was low, and less, than one. percent felt the level of knowledge 
was very low. Generally, the participants reported that the presenter's 
level of knowledge about LOGO or BASIC was high or very high. 

When asked how well the presenter communicated information concerning 
LOGO, 37.7% of the participants responding to this question agreed that 
information was communicated adequately. Over one-fourth (29.5%) of 
the participants reported that information was communicated well, while 
21.3% felt information was communicated very well . About 9.0% felt 
information was communicated poorly, and 2.5% felt information had been 
communicated very poorly. 

When asked how well the presenter communicated information concerning 
BASIC, 37.0% of the participants agreed that information had been communi- 
cated adequately. Approximately a third (33.6%) of the participants felt 
information was communicated well, while only 12.6%. felt information had 
been communicated very well. Only 11.8% reported, tha ^information was 
communicated poorly, while 2.5% felt information had been communicated 
very poorly, and 1.5% did not receive information on BASIC. 

Participants surveyed were asked how comfortable they felt teaching 
LOGO or BASIC. Of the participants responding to this question, 40.2% 
said they felt comfortable teaching LOGO or BASIC X while 32.8% felt 
neutral about this matter. Only 11.5% said.they felt uncomfortable, 
while 8.2% felt very comfortable, and 7.3% felt very uncomfortable teach- 
ing LOGO or BASIC. 

When asked their opinions of the materials used in the LOGO training, 
over half (54.5%) of the participants agreed "that the materials were 
good. While 22.3% felt neutral about the materials, 13.2% reported 
that they were excellent, 7.4% said they were poor, and 2.5% felt they 
were very poor. 

The next two questions on the evaluation form dealt with guides selected 
for teaching LOGO or BASIC. When asked if the LGGQ-^UW^ul Jum Guide 
was adequate for teaching LOGO, the majority of the participants (61.3%) • 
agreed that it was adequate. Approximately a third (33.6%) of the 
participants didn't know if the guide was adequate, while only 5;G% 
reported that it was not adequate for teaching LOGO. When asked to 
explain the problems with the guide, some participants said they had 
not had access or the opportunity to review it. The other participants 
responding listed various problems with the guide. For a 1 :st of 
comments, see Attachment C-6 . 

When asked if Creative Programming was adequate for teaching BASIC , the 
majoritv of the participants (69.3%) didn't know if the guid* would be 
adequate. Over a quarter (28.1%) agreed. that this guide would be 
adequate for teaching BASIC, while only 2.6% felt it would not be 
adequate. When asked to explain the. problems with the guide, most of 
the participants reported that they had not had an opportunity to 
review it. (Because this session was primarily geared to teaching LOGO, 
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some groups did not have access to Creative Programming .) See Attach- 
ment C-7 tor a listing of comments about this guide. 

An open-ended question dealing with support mat;eriais_ for teaching 
programming was included on the • evaluation form.. When asked what r kinds 
of support materials they would recommend for Ceacn i n g_P r °g ra ™ing to 
children, participants, suggested visuals, teacher guides , student text- 
books , written materials (handouts), additional software, and materials 
to use with young children. Participants also recommended hands-on 
experience for children, as well as a number of miscellaneous sugges- 
tions. A complete listing of responses can be found in- Attachment 6-8. 

An open-ended question dealing with the pace of sessions was also 

included on the evaluation form. Because it was fed-t that the pace 

was too slow for some, and too fast for others, participants were asked 
if they had*any suggestions, for accommodating different needs . The 

most frequent response, dealt with some method of grouping based on 

experience, grade level taught, or pace of instruction. Several partici- 
pants recommended some form of self-paced instruction. Other suggestions 
dealt with homework and practice, handouts and worksheets, and charts. 
Participants also suggested increasing the- number of instructors , as 
well as a number of miscellaneous suggestions. See Attachment (5-9 for 
a complete list of responses.. 

Participants of the LOGO training sessions were given the opportunity to 
make any additional comments abo/jt the training at the end of the 
evaluation form. Responses included positive., and negative comments . 
about the trainers and the training , as well as suggestions to improve 
the training sessions. A complete list of responses can be found in 
Attachment C-10. \ 

BASIC Training Evaluation ' - 

The BASIC training participants were asked to- 1 rate the organization of 
the staff development. Alm&st half (47.5%) of the participants agreed 
that the organization was tfood, while 29.5% reported that the., organiza- 
tion was adequate. . 0nly/l3. 1% felt that the organization was*' excellent , 
while equal percentages (4.9%) reported that the organization was poor 
or very poor. 

Participants were asked their opinions of the ideas and* act ivi ties 
presented at the BASIC training sessions. A majority (60.7%) of the 
participants agreed that the ideas and activities were interesting. 
About 18". felt neutral about this issue, 16.4% reported that 
ideas and activities were very interesting, and 4.9% felt they 
were dull . « * 

When asked about the pace of the training, half (50 .0%) ' of the partici- 
pants agreed that the pace was just right. More thana quarter (28.3%) 
of the participants, reported that the pace was slow while 16.7% of the 
participants said that the pace was fast; Only 5.0% of the persons - 
returning the survey reported that the pace was very slow. 
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Participants were .asked about the presenter's le'^-l of knowledge about 
BASIC or LOGO. Of the persons responding , 41. 7% agreed that the pre- 
senter had a very high level. of knowledge, arid 36.7% reported that the _ 
presenter had a high level of knowledge. While 20.0% felt the presenter's 
level of knowledge was intermediate, only 1.7% felt the presenter had 
a low level of knowledge about LOGO or BASIC. 

When asked how well the presenter communicated information concerning 
LOCO, 40.6% of the participants agreed that the presenter communicated 
information well, 33.3% of the participants reported that the presenter 
communicated information adequately .__ About. 23 . 3% felt the presenter 
had communicated information very well, while only 3.3% reported that 
the presenter had communicated information vary poorly. 

When asked now well the presenter communicated information concerning 
BASIC, 36.1% of the participants agreed that the presenter had communi- 
cated information well. Approximately equal percentages of the ______ 

participants reported that the presenters had communicated information 
very well (29.5%) or adequately (27.9%) . An equal percentage (3.3%) 
ofiihe participants felt the information had been communicated poorly 
or very poorly. 

Participants surveyed were asked how comfortable they felt teaching 

LOGO or BhSIC Of the participants responding, 45.9% were neutral about 
this matter, while 39.3% reported that they felt comfortable about teach- 
ing LOGO or BASIC. About 8 . 2a felt very comfortable, 4.9" felt uncom- 
fortable, and 1.6% felt very uncomfortable about teaching LOGO or BASIC. 

When asked their opinions of the materials used in the BASIC training, 
almost half (49.2%) of the participants agreed that the materials were 
good. Almost one-fourth. (24.6%) of the participants felt neutral about^ 
the materials, while 21. 3%. said the materials were excellent. Only 4.9% 
of the respondents reported that the materials were -oor, and no one said 
the materials were very poor. 

The next two questions dealt with guides selected for teaching LOGO or ^ 
BASIC . When asked if the LQGO Curriculum-Guide was adequate for teaching 
LOGO, half of the participants (50.0%) agreed that it was adequate. 
Almost half (46.6%) said they didn't know if the guide was adequate. 
The remaining 3.4% of the participants felt the guide was not adequate. 
When asked to explain the problems with the guide, most of the partici- 
pants who gave a response said they did not have access to the guide, or 
had not had the opportunity to review it. One participant citing a 
problem reported that it was hard to find information quickly in the 
guide. For a complete listing of responses, see Attachment C-ll. 

When asked if Creative Programming was adequate for teaching BASIC, almost 
half (49.1%) of the participants didn f t know if the guidewould be ade- 
quate. Again, almost half (45.5%) of the participants agreed that the 
guide would be adequate. Only 5.5% of the respondents felt the guide was 
not adequate. When asked to explain the problems with the guide some respon- 
dents said they had not had access to the guide. Others reported that the 
guide was confusing, had insufficient sequencing, and too many "gaps." 
Attachment C-12 lists the responses to this item. 

C-10 l2d 
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An open-ended question dealing with support materials for teaching pro- 
gramming was included on the evaluation form. When asked what kinds of 
support materials they would recommend for teaching programming to 
children, participants suggested workbooks, handouts, prewritten programs 
additional software, arid additional training, as well as a number of 
miscellaneous suggestions . A complete listing of suggestions can be 
found in Attachment C-13. 

Ah open-ended question dealing with the pace of sessions .was included 
on the evaluation form. Because it was' felt that the pace was too slow 
for some, and too fast for others, participants were asked if they had 
any suggestions for accommodating different needs. The raos t_ frequent 
response dealt with some method of grouping based on experience or pace 
of instruction. Several respondents suggested smaller groups for 
training sessions , self-paced instruction, more practice time, as well 
as a variety of miscellaneous suggestions. A complete listing of 
responses can be found in Attachment C-14 . 

Participants of the BASIC training sessions were given the opportunity 
to make any additional comments about the training at the end of the 
evaluation form. Responses included suggestions to _ im P r ; ove the training 
sessions, positive and negative comments about the trainers and the 
training, and several miscellaneous comments . A complete listing of 
responses can be found in Attachment C-15 . 
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Figure C-l 

GRADE LEVEL OR SPECIAL AREA 
TAUGHT BY PARTICIPANTS OF 
LOGO OR BASIC TRAINING 

(Page 1 of 3) 
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School 



Grade Level or Special Area 

PreK K l~ 2 3 4 5 



Other 



Brooke : 
LOGO 

BASIC 



Resource - 2 

Counselor - 1 
P . E . - 1 
G/T Science - 1 
Intermediate - 1 



Campbell : 
LOGO 

BASIC 



1 2 
1 



Special Ed 



Counselor - 1 
P. E. - 2 
Music - 1 
Librarian - 1 
Ch. 1 Reading - 1 
Helping Teacher - 1 



Gova lie : 
LOGO 



3 10 8 6 



P. E. - 1 

Music - 1 
Librarian - 1 
Ch. '1 Reading - 3 
Speech/ Language - 1 
Resource - 2 
Integrated 

Teacher - 1 
Office - 1 



BASIC 

Gullett : 
LOGO 

BASIC 

Highland Park: 
LOGO 



3 2 3 1 



1 3 



Special Ed . - 3 



P. E. - 1 

SCE - 3 
Migrant - 1 
Principal ~ 1 



BASIC 



ERLC 



Ortega : 
LOGO 

BASIC 



2 2 



2/ 
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Special Ed. - 1 

Special Ed. -4 
Special Area - 1 
Music - 1 
Librarian - 1 
Principal - 1 
Ch. 1 Reading - 1 
Special Ed. Aide - 
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/ 



Read: 
LOGO 

BASIC 

Sims : _ 
LOGO 



BASIC 

Other Schools: 
LOGO 



BASIC 

Unknown : 
LOGO 

BASIC 



Special Ed. - 2 
Music - 1 
Speech 

Pathologist - 1 
1-3 - 1 



Special /Ed. - 3 
Librarian - 3 
Math/Computer - 1 

Language Arts/ 
Music - 1 



Unknown - 15 
Unknown - 9 



2o 
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Figure C-2 

RESULTS FROM INTRODUCTION TO COMPUTER 
STAFF DEVELOPMENT EVALUATION 



1 



(Page 1 of 2) 
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lyTKODOCTION TO COMPUTERS STAFF DEVELOPMENT EVALUATION 



Figure C-2 
(Page 2 of 2) 



In order co heir* us _ develop the apse ef re.ee ive^yay Co craia teachers in the use or 

computers, v« arB. asking you co give us your opinions abouc che craining you. have 

just received. Please read each, statement below and circle the number thac best 
describes your evaluation of this scaff developmenc. 



.7 



The organization of the staff 
development was : 

2*224 



The ideas and activities 
presented were: 



3 . The pace of the sessions was : 



The presenter's level of 
icnowledge about computers was : 



Very 
Poor 



Vp.ry 
Dull 



Too 
Slow 



Very 
Low 

; o. o% 



Very 
Poorlv 



Poor 



Dull 



0.5% 2 0.3% 



Slow 



1.0% 29 14. 



Low 



Poorlv 



The presenter communicated 

information concerning computers : ** 0.3% 6 2.3% 



<7 % :i % 

Adecjuat-e Good 
39 13.2% 101 47.2% 



Excellent 



70 32.71 



._ Very lacer- 

Neutral Interesting es ting 

16 7.5?* IDS 49.3% 33 41.3% 



Jusc 
jttSht 



134 64. 77, 36 17.4% 

Inter- 
mediate fegh 

53 IS. 6% 107 50. 7% 

Adequately Veil 
49 22.3% 77 36:0% 



Too 
:a.'J t 



Very 
j»^h 

65 30. 3 5 



Very 
Veil 

30 37.4% 



Very 

Conf us'ina Conf us in2 Ac ecu ace 



Tee introduction zo LOGO ar.d 
3 ASIC was : 



0.5\ 11 



I tit or- 

rra t ive 

39 46.3% 



Very 

tn^Fmaciv^ 



55 2£.:,1 



How cotiibrcibie do ybu feel about your ability to do the following activities 

or functions : tt~ it — r- n- -- 

Very Un- uncom- Very 

comfortable - fortable Meutral Comfortable Camf artabl 



Tum oh the computer . y-<L Z 5 

Load and run the software 

demonstrated during this 

staff development- 11=212 

Load and run software vju 
did not praccice with during 
this staff development- ?t**2ll 

Knowledge of the keyboard 
layout. ' :/=2l4 

Function of special t<eys.;/=2I2 

Selecting the appropriate 
software to aeet the needs 
of your students. H-205 



1.4V, 



i% 



0 0.0% 



0.3% 



U 14.4% 



4 

16 



■1.3% 

7. 5Z 



22 10.3% 
35 IS. 5% 



39 41.6% 
204 49.1% 



9 4:4% 32 15.6% 53 23.3% 67 32.7% 



79 



1.9% 20 3.4% 43 22. t 



14 6.6% 47 22.3% 53 27.3% 3V 57.3% 



36 
54 



44.31 
25. 5% 



33 13.5% 



Please use. the space _be lc_w to _make any additional conaencs you have about 
this training: (Continue on back if xore space is needed.) 



*************** **J*******11*T************1* 

?iea3e fill in your school name ar.d your position (4th grade teacher, SCE teacher, etc.). 
SCHOOL: POSITION' : ■ 
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Figure C-3 
RESULTS FROM LOGO TRAINING EVALUATION 
(Page 1 of 3) 
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LOGO OR BASIC TRAINING EVALUATION 

Kehivtd nl^read LI . «ace=enc below and circle eh, nttaber wac 
best describes your evaluation of Shis training. 



■7... _5 
Very 
Poor 



Poor Adequate Good Excellent 



1. The organization of che 
scarf development was: 

ll=*122 



o ue% 20 16.4% 44 56.1% 44 36.1% 12 3.5% 



Vary 
Dull 



Dull 



Very Inter- 
Neutral Interesting as ring- 



The Ideas and activicies- 
pre3enced vere: 



3. The pace of che training 
vas : 



J l 0.3% 5 4:1% 22 I3.0f? 7<K5Z^i i 



Very 
Slow 



Very 
Low 



Just 
RlzhC 



Lew 



Inter- 
red lace 



Slow 

7 S.2;S 24 22*23 44 38.6% 29 25.4% 



Hish; 



Too 
Tast 



10 3:5? 



Very 
Hish 



The" presenter's level of 
knowledge afce— LOCO or 
3 ASIC was: 
.7=122 



5. Th-2 presenter conrauniwacecV 
inxofaacion c:nc°r?.iug LOCO: 

7=122 



2 0.5° 



Very 

Poorly Poorly Adequately 



3 2.5% il 3*0% 46 37.7% 

Did nbc receive 
LOCO info ma c ion 

0 0.0% 



gell 
36 29. 



Very 
well 

26 21.5% 



3. The presenter communicated 
information concerning 
3 ASIC : 

X=113 . 



Very 

Poorlv Poorlv Ade^uatslv- 



3 2,i 



14 11.3% 44 37 



Did hoc receive 
3ASIC- information 

3 2.5% 



7 err/ 
7eil 



43 55. 6% 15 12.6% 



7. How comfortable do you feel 
about teaching LOCO or 
3ASIC? 

.7=122 



Ve rv "Jn— Uncota— 
zomfortable forraMe ^utral 



Ver/ 

Comfortable Comfo-rr-aole 



.9 ?.4% 



Very 



24 11.5% 40 32.3% 49 40.2% 1G 3.21 



Poor 



Neutral Cob* j^cellen: 



3. The materials used in thij 
training were: 



3 2.5% 3 7.4% 



3% 55 54. 5Z :o -o. 2.n 
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9, t3 Che LOGO Curricula Guide adequate for teaching LOGO? lUllS (Page 3 of 3) 



U % 7 % .V % 

v; . yes mo don't scjor 

7J £2:33 .o .5.43 ^0 33.5% 

If HO, vhac ire Che prbbieias vita tC? 

J\?g Atzacr^enZ C-o ~? r respgr-sas . 



10. Is Creative Programing adequace for teaching 3ASIC? X=l + 4 

<v % «v ... s ..i. - i- 

YZS MO DOM 'T JCICW 

Z2 23.1% J 2.5% 75 53 . J* 

If HO, what are the problems '-rich it? 

Sea Atzachmen? C-7- •5?-- j^sr^ns^s, 



11. Vhac o Cher kinds of support taatsrials do you racomand for teaching 
programing to children? 

So 2 Atzas-knenv C-3 *ov resvcrr.ses . . 



12. For some, the pace of the sessions was cooslow; for others, _ too fast. 
Vhac suggestions do you have for accomodating different needs? 

See AtzcchTienv 7-3 for responses . - . 



13. Use Che space below to -sake any additional eocenes you have about 
this training: 



See A't-Z'Ss hment -C—sr3-- fov resvcKses . „ 

" • . \ 



k * * * * * X * * * W * * * * W * * * * 



**^*X*****X*****W>WW***W****WWW*W:WW******X 



* *** v *w*rt WW**** WW* ********* WW WW*"***** 



Please fill in the following inf omacion: 
SCHOOL 



POSITION (grade or special area) 

iiame ( 3 ) or ri consult^cs) 
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Figure C-h 
RESULTS FROM BASIC TRAINING EVALUATION 
(Page 1 of 3) 
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Figure C-4 
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LOGO OR BASIC ISAIMINC EVALUATION 

In order to help as develop che ipse eff^ccive way to train teachers til LOCO 
or 3ASIC , ve are asking you to give us your opinions about the trailing you 
have received. Please read each . statement below and circle the nuaber thac 
besc describes your evaluation of chis training. 



The organization of che 
a caff developsK'.nt vas: 



The Ideas and activities 
presented were: 



}. The pace of the training 
vas : 



The presenter's level of 
ionovrlaC^e ^bout LOGO or 
3 ASIC vas: 



The presenter coisnunicac ed 
information concerning LOGO: 



Very 
1221. 

3 4.9% 



very 
Dull 



0 0.0% 



Very 
Slow 



Very 
Lou 



0 0.0% 
Very ^ 
2 J. 35 



.7 S 
Poor 

J 4.9% 
Dull 

Slow 



.7 - 
Adequate 



Good 



23 25.5:' 23 47. 5% 



.7 5 
Ixcellent- 

5 io.is 



Very Inter- 
Neutral In ceres ting, estin-g 

22 23.0% 37 60.?% 10 16.4% 



3 S.0% 17 23.3% 



Just 

sight 
35 5c; ; .5^ ifl 2o\; 



Inter- 
Low T5ea-i%t-e 



too 
Fast 

0.0% 



Very 
High 



2 1.7% 12 20.0% 22 36.7% 25 41.7% 



Poorly Adequately Well 



Very 
Veil 



0.0% 20 33.3% 24 40.0% 14 23.35 



Did not receive 
LOGO information 

0 0.0%' 



Very Ver ? 
Poorlr Poorly Adequately Veil Ueli 

6. The presenter conraunicaced 2 5.55 2 3.53 ir2r.35 22 35. IS 25 33; 
information concerning 

3ASIC: not receive 

_ 3 ASIC infomacioTV 



0 0.0% 



Very Un- 



Very 



very yn- um-uu- ... . . . 

coaforcable fort able Neutral Cantor table Comr orw-Ie- 

How cbtifortable do you feel : 1.5% 3 4.9% 28 45.9% 24 39.3% 5 3.2% 

abcuc teaching LOGO 



or 

3ASIC? 



very .... . .... 

Poor Poor a-xcfl-le r.c 



rne.nacariais used in this j q.G% 5 4.9% 15 24.5% 30 49.2% 13 22. 5S 

training vers: 



SI 
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9, la the LOCO Cu r riculum oatde adequate for teaching LOGO? .V»55 

.V % n 5 .V % 

TTS. NO DON'T SNOW 

23 2 3.-4% 2? 46. SZ 
If NO, what are the ? rob lead with it? 

5t?e Aira^rjncn^ C- 2 1 ~or responses . — 



10. Is Creative Programing adequate for teaching 3ASIC? .Y=*55 

.V X u z i %-- 

YES NO DON'T jCNOW 

25 45.5% _ 3 5.5% 2? 49,1% 

If NO, what are the problems vlth 



5<2e ^t^a^riment C- 22 -sr rgsr^sgs; 



LI. What other '4ad3_oE suopor: materials do 
programing to children? 



raconnier.d for ceaChtiV 



*-^r responses. 



12. For scsie, the pace of the sessions was too . stow; _for others, too rase. 
What suggestions do you have tor accoraodating different needs? 

See Atza^'-jr.er.z C-14 'ov responses . ~ __ 



13." jse the space below to sake any additional comments you have aoouc 
this training \ 

See Atiachrrer.z C-IS *or responses . . 



Please fill in the following information: 

SCHOOL " 



POSITION (grade or special area) — _ — 
NAMZ(S) 0? TI CONSULTANT C3 ) 
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INTRODUCTION TO COMPUTERS St AFT DEVELOPMENT EVALUATION 



In order to v, eTp us develop the most effective way to train teachers in ctie use of 

computers, we are asking you to jive us your opinions about Che training: you. have 

just received. Please read each statement below and circle the number. that best 
describes -our evaluation of this staff development . 



The organization o c the staff 
development was: 



Very 
Poor 



Pyr Adequat e- 

2 3 ' 



Good 



Excellent 
5 



The ideas and activities 
presented were: 



Very 
Dull 



Dull 
2 



^ : V«sry Inter- 

Neutral Interesting esc ing 



3. The pace of the sessions was: 



lOo 
Slow 



Slow 



Just 
fright 



/3 



Fast 



4 ■ 



Too 
Fast 



4, Th*s presenter's level of 

knowledge about computers was: 



Very 
Low 



Low 



Inter- 
mediate- 



High 
4 



Very 
Hieh 



Very 
Poorly 



The presenter communicated 
information concerning computers: 



Poorly Adequately W ell 
2 3 4 



Very 
Well 



The._ Introduce ion 
3 ASIC was: 



:o LOGO and 



V e f y 

Confusing Con fusing Adequate 
1 2 3 



Infor- 
mative 



Very. 
Informative 



How comfortable do you feel about your ability to do the following activities 
or functions : 



Very Un- 
co mfortabLe- 



Un com- 
fort ab-le 



Very 

Neutrai Comfortable Comfortable 



Turn on the computer . 

Load and run the software 
demonstrated during this 
.staff development. 

Load and run software you 
did not practice with during 
this staff development. 

Knowledge of the keyboard 
layout . 

Function of special keys . 

Selecting the appropriate 
software to meet the needs 
of your students. 



Please use the space below to make any additional .comments you have, about 
this training. (Continue on back, if more space is needed.) 



„ - „ - „ „ „ „ „ „ „ *********** ***&J^it^^^ 

Please till rh your school name and your position (4ch grade teacher, SCE teacher, etc.). 
SCHOOL: 1 -■ POSITION: 
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AUSTIN INDEPENDENT SCHOOL DISTRICT 
Office of Research and Evaluation 



Attachment C-2 



March 9, 1983 



TO: 



Chapter 2 Computer Literacy Principals 



FROM: 



David DossV 




SUBJECT: Staff Development Evaluations 

Enclosed are forms to be used to evaluate the introduction to 
computers and software applications you and your staff will be 
receiving in your school March 21-31, 1983. Please pass out these 
evaluations to your staff at the end of the second day of the 
staff development . The completed forms should be collected and 
returned through the school mail to: 



Lauren Moede 

Administration Building, Box 79 



Thank you for your help. 



Approved 



^ETirector, Office of Research and Evaluation 





Approved : 



Assistant Superintendent, Elementary Edcuation 



EAD:tHM:ihm 



cc : 



Ann Cunningham 
Yoianda Leo 
Leslie Cohen 
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XtJSTIN INDEPENDENT SCHOOL DISTRICT 
Office of Research and Evaluacich 



Attachment C-3 
(Page 1 of 2) 



LOGO OR BASIC TRAINING EVALUATION 



In order co help us develoo che s?occ effective wav co cram caachers in LOGO 
or 3A5IC; . ve are asking you co give us your opinions abquc _ che draining you 
have received. Please read each . statement . below and circle che number chac 
best describes your evaluacion of this craihing. 



1. 



The organizacion of che 
scaff developtnenc was: 



very 
Poor 



PoOr Adequate 
2 3 



Good 



ExCellenc 
5 



Tie ideas and accivicies 
presented were: 



3. ".'he pac.p of che craining 



The presenter's level of 
knowledge about LOCO or 
EASIC was : 



Very 
'Dull 



Dull 



very Ihcer- 
Neucral Incerescing esc i r^g 



Very 
Slow 



Slow 



Jusc 
Rizhc 



Fast 



Too 
Fasc 



Very 
Low 



Low 



Inter- 
mediate 



Hizh 



Very 



5- The presenter conn.unicaced_ 
informacion concern is. z, LOGO: 



Very 

P-corl : 



Did nbc receive 

-L-OGO-inf-^rma^-ion- 



Ade qua Cc.lv 
J 



*>el! 



Very 
Well 



6. The presencer conrjunicaced 
inf orcraticr. :o:ic^min? 
3ASIC: 



Very 
Poorlv 



Poorly Adequacely 
1 2 3 



Well 



Very 
Well 



Did. not receive 
3ASIC infoirnacion 



Very an- Uncom- _ _ . Very 

comf orcable for cab le Neutral Comfor cable Comforcable 

7. How concorcable. do you feel 12 3 4 5 

about ceaching LOGO or 
3ASIC? 

Very 

poor poor Neutral ^tton F.:^ c e ll e p.t - 

3- The nacerials used in chid 1 
training were: 



3^5 
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9; Is Che LOGO Curriculum Guide adequate for teaching LOGO? 

YES MO DON'T KHOW 

If SO, whac are che problems with ic? 



10. Is Creaclve Programming adequate for teaching BASIC? 

YES NO \ DON'T KNOW 

If NO, whac are zhe problems with ic? 



What ocher kinds of supporc macerials do you recommend for ceaching 
programming Co- children? 



12. For some, -he pace of Che sessions vas coo slow; _for ochers> Coo fast 
r *hac suggescions do you have for accomddaclng different heeds? 



13. I'se the space below to make any additional cbmmencs you have about 
this training. 



if******** 



Please fill in the following informacion: 
SCHOOL 



POSITION (grade Or special area) 
NAtfE(S) OF TI CONSULTANT (S) 
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AUSTIN INDEPENBENt SCHOOL DISTRICT 
Office of Research and Evaluation 



Attachment C-4 



May 3, 1983 



TO: 



Principals Addressed 



FROM: 



David Doss 



SUBJECT: Staff Development Evaluations 

Enclosed kre the forms to be used to evaluate the LOGO or BASIC 
training offered in your school the weeks of April 11, 1983 to 
May 9, 1983. Please have these forms passed out to participants 
at the end of the last day of the staff development . The completed 
forms should be collected and returned through the school mail- to: 



Lauren Moede, ORE 
Adm. Bldg. , Box 79 



Thank you for your help. 



Approved : 




Director, Office of Researcnand Evaluation 




Approved : 



Assistant Superintendent, Elementary Education 




cc: Ann Cunningham 
Yolanda Leo 
Leslie Cohen 



DAD : LHM : lhm ■ 



r 
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COMMENTS ABOUT INTRODUCTION TO 
COMPUTERS STAFF DEVELOPMENT SESSION 

(Page I of 5) 



142 
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onses 



Attachment C-5 
(Page 2 of 5) 

Number Responding 



POSITIVE COMMENTS 



22 



1. 

2. 
3. 
4. 
5, 
6. 
7. 
8, 



to. 

11. 
12. 
13. 
3:4. 
15. 

16. 

17. 
18, 
19. 
20. 



Fun ! 

Well done! 
Excellent ! 
Thank you. ': 

Very interesting and informative. 

Very well organized. Good hands-on. experience. 

Super! This is the best workshop I've ever attended, 

Excellent presentation. The presenter addressed a 
wide variety of ability levels very well. 

Very well done. It's sure got me interested to 
learn • more ! Thanks . 

The presenters had clear voices and were patient 
with each one of us. 

The woman was very clear last week. 

Very good. Well-paced and clear. 

You went at a good pace. You made lots of sense. 

Excellent— well-paced—you made lots of sense. 

It was an enjoyable and instructive experience. I 
learned a lot. I am glad I "had the opportunity. 



I feel much better about computers. I'm not afraid 
anymore . 

Very motivating for myself. I'm readj to learn more. 
I don't know how I would manage a classroom situation. 



I'm excited about learning this! Thanks for your 
help . 

This courses-was very helpful to me. I learned so 
much and in a very interesting way. 

I thought it went well considering plugs and soft- 
ware were not available until 3:00 when the session 



1 
1 
1 
1 
1 
1 
1 



1 
1 
1 
1 
1 
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(Page 3 of 5) 



began. was able to. communicate more positively 

than but they were both knowledgeable and 

trying hard. 

21. Amount of information presented and pace used were 
just right for those of us (like myself) who are 
real beginners. r 

22. Second session was better organized. 



NEGATIVE COMMENTS * 14 



1. The second day I was so frustrated on BASIC that I 
developed an allergy. 

2. Everyone doesn't learn at the same pace, I felt very 
frustrated in this course. I would try to write 
information down as you talked and would get completely 
lost when I looked up. and you were 10 minutes ahead 

of me. 

3. Yesterday was much better. Was frustrated twice 
today . 



Unfortunately, teachers often make the worst students — 
too much joking, talking, and chatter. We could have 
moved faster with more cooperation from the participants. 
Presenter did a good job despite it! 



5. i am confused! You work with some and ignore the 
other people who are slower. All you work with are 
the fast people. Help !" 

6. The female trainer seems unhappy with the situation 
for teaching. 

7. I felt that the teacher representing TI was at a dis- 
advantage because she had just come from teaching all 
day and the materials were not organized. We received 
handouts with program mistakes so we experienced 
frustration when trying to run the program. The second 
session was better when the two representatives split 
the groups, had more posters to support the verbal 
directions, and all the equipment was working. 



8. With two presenters talking at the same time it was 
very difficult. Would like handouts on programs we 
did today. 

9, Presenter did not use a logical sequence of materials 
and assumed understanding of things not explained. 

" 144 
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(Page 4 of 5) 



10. 



11. 



12. 
13. 

14. 



One presenter was very good. The other _ presenter did 
not explain things well, and had an unpleasant - 9 
condescending manner when showing m something on 
the computer. 



The man, _ 
The lady, 



that introduced LOGO was excellent. 
; that introduced BASIC was negative 



and did not instruct. She asked us to turn to page 
20" and copy the programs. BASIC can be taught in a 
systematic way. First learning PRINT statements, etc, 
I have prior knowledge of BASIC, but I am very con- 
cerned about thosa teachers that did not. 



Sessions too long (not presenter's fault) 

The session did not discuss BASIC at all. 
the only topic covered. ; 



LOGO was 



Learning about the computer wks very exciting. I 
learned a lot in those first two days. I was very 
disappointed in the ■ instructor f s knowledge. 



was very helpful when questions were asked /of him- 
The other instructor was not. I do not feel. that her 
level of knowledge of computers is adequate for an 
instructor. I also feel that a good rationale should 
be given for the type of information we received. We 
went directly to working on; the computer and how the 
keyboard works. I think a little background _ informa- 
tion and ^ri introduction to how the class will be 
presented and why should be first. 



1 
1 



SUGGESTIONS . 



We needed the strips that indicate how to use the keys 
for other functions. We need for everyone to get 
"hands-on" experience. Some teachers tend to "hog" 
the machine. Someone also needs to get the. staff quiet 
during demonstrations. I had a difficult time listening 
above all the constant talking. We need the different 
activities "on paper' 1 for those of us who need help 
remembering the specific instructions, i.e., when to 
space or not, or use "dots," etc. 

As a visual (written) learner, I would like a list of 
commands to use in doing work on the computer 
independently. 

Consideration should have been made for computer 
knowledgeable people. 



19 
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4. 


Nieied to see lessons with kids modeled. 


1 




5. 


Too many people for computers available. Could have 
felt more comfortable with use of computers if had sole 
use of machine, or not more than two. (May come in 
later course.) 


1 




6. 


Would. like to see it used relating to more graphics. 


1 




7. 


Visuals need to bie larger and written legibly. 


1 


■ 


8. 


I think that the presenters put up with a lot of noise 
during instructions. If the activities could have been 
paced and the instructions given in a more succinct 
fashion, there might have been a bit more order. 


1 




9. 


I would like handqut information materials at the 
beginning of session. 


1 




10. 


Handouts would have been very helpful. 


1 




11. 


Need more time to practice examples. Presenter needs 
to put posters in order on board, perhaps number them 
in sequence . 


1 




12. 


I think we should have had more time to ourselves for 
"hands on." 


1 




13. 


I need more time . 


1 




14. 


Would have liked to have more time. 


1 




15. 


Additional practice after the skill has been introduced. 


1 




16. 


There were times during the second session when more 
time would have been nice . She ran through some 
commands so fast I missed them. 


1 




17. 


I think the trainer 'needs more training with haw to 
teach LOGO and use of TI machine. 


1 




18. 


Computers are great but I still need a-lot more train- 
ing so>> I can really help my class. 


1 




19. 


When can. we learn BASIC? > 


1 




TOTA 


L RESPONSES 




55 




SURVEYS WITH NO RESPONSE ' 
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Item 9 — LOGO OR BASIC TRAINING EVALUATION 

fa the LOGO Curriculum Guide adequate for teaching LOGO? 
If NO, what are the problems with it? 



NO ACCESS OR OPPORTUNITY_TC^ REVIEW GUIDE 10 

1. Had curriculum guide for only one week. 2 

2. Can't evaluate the guide in one week. Which was the 

only checkout time given us by Texas Instruments. i 

3. Didn't have adequate time to use it. 1 

4. I have not studied it in depth. 1 

5. It would help for each teacher to have one available. 

We did not see it till very late! i 

6. If we had it and the disc. i 

7. Need access to one. 1 

8. I have had only 1^ days of inservice in LOGO and don't 
have any real knowledge of what is in the LOGO 
Curriculum Guide . i 

9. What LOGO Curriculum Guide? i 



PROBLEMS WITH GUIDE ' 8 

1. Not enough ideas on how to be creative. Not structured f 
well enough. I could write one on how to teach LOGO 

that would be more adequate. In short - too sketchy. 1 

2. The combination- of the Curriculum Guide and LOGO Guide 

is okay. The Guides don't offer many challenges. 1 

3. It is adequate — more time should have been spent 
looking -at programs on the disk (sampler) to see 
what we could use (People,- Colors, Line) for 

younger children. 1 

4. It needs to be divided into levels or grades. 1 

5. Needs more specifics and directions. 1 

6. Not enough program samples. 1 
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7. Do not have diskette necessary to accompany guide — need 
multiple copies to work with K-ievei students. Instructor 
did not know if we would receive them. i 

8. More details ! ! ! 1 



TOTAL RESPONSES 18 
I . .- 



7 



SURVEYS^WITH NO RESPONSE 104 



V 
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Item'lO—LOGO OR BASIC TRAINING EVALUATION 

Is Creative Programming adequate for teaching LOGO? 
If NO 3 what are the -problems with it? 

Response Num ber Responding 

'HAVE NOT HAD OPPORTUNITY TO REVIEW IT 1 5 



1. I have not had a chance to really review it. 

2. Haven't looked at it yet. 



3. Not familiar with it. 


1 








< 






DID NOT HAVE ACCESS TO IT 




4 




1. Haven't seen this publication. 


2 






2. Didn't have manual. 


2 






TIME NOT GIVEN TO IT IN SESSIONS 




: 3 . 




1. We didn't get to utilize it until the last session so 
I haven' t-tried it. 


1 






2. Not enough time given to it. 


i 






3. Not enough time to work on it. 


i ■ 






MISCELLANEOUS 




4 




1. It can be used but I feel I know of better materials. 
"Spotlight on Computers" is a good one. 


i 






2. There 1 s no time to be creative — however this aspect 
improved. 


L 

1 






3. Doesn't apply. - 


1 







4. What is Creative Programming? It's hard to know 

whether something is adequate if you don't know what 
it is. - 



1 
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TOTAL RESPONSES 


16 




SURVEYS WITH NO RESPONSE 


106 
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Item 11— LOGO OR BASIC TRAINING EVALUATION 

What other kinds of support materials co you recommend for teaching 
programming to children? 

Responses Number Responding 

12 



VISUALS 



Visuals and manipulat ives . 
Cue cards. 



2 



3. Charts and introduction before they get to keyboard. I 

4. I keep thinking that the very young children need 

simple posters with clear graphics so they can learn 

one concept at a time (no theory) and have lots of 

opportunity to practice. I wonder if this isn't what 
teachers need, too. ^ 

5. A guide and a chart with a sequential order for 

teaching information. 1 

6. Pictures and soir . kinds of games. 1 

7. Provide _large "sprites' 1 and professionally made 

charts for basic instruction — commands , turtles, etc. 1 

8. Concrete examples of Sprite and Turtle, act out ' 
parts of a computer— -funct ions , why are computers 
important to learn about? 1 



GUIDES AND WRITTEN ' MATERIALS 



1. Curriculum guides for grade levels, magazine articles 
(computer "teaching" magazines) . 

2. More guides/activities. 

3 . Some type of sequential guide . 

4. For now, the guide seems adequ. h. 

5. A guide similar to a teacher 1 s guide a textbook. 
A workbook for children written by teachers. This 
would help accommodate individual differences in 
children. 

6. A. simple unit of step-by-step lessons for schools 
with only a few computers. 
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7. Several of the new publications contain articles 
written by experienced teachers who are sharing some 
excellent ideas. These articles should be made 
available to teachers on a regular basis. 1 

8. More blackline copies rather than charts. 1 

9. Handouts (like homework assignments). 1 

10. Reading materials to take home to read before coming 

to class. 1 



SOFTWARE 



1. Teacher-made software. However the computer, course 
did not adequately prepare us, I feel, to make our 
own programs. The commercially available software 
certainly is inadequate. 1 

2. Programs for younger children. 1 

3. Software — Teach Yourself BASIC—BASIC User's Manual . 1 

4. More modules teaching colors, numbers, shapes^ 
positions; for young children. 1 

5. Teacher-made packet with list of commands, what they 
do, and how to use it. Sample programs for students 

to use. 1 

6. Lots of software. 1 

7. Programming activities and ideas. 1 

8. Memory disks for basic turtle commands and procedures. 1 



MATERIALS TO USE WI TU YOUNG CHILDREN 



1. Still feel I will have a problem working with kinder- 
garteners in the lab. 2 

2. More activities for younger, children^ i.e., those 

who do NOT know colors, numbers , letters. 1 

3. Special materials for teaching small children. 1^ 

4. Concrete directions for lessons and ordering of 
activities for young children. 1 

15 J 

C-47 



ERLC 



82.45 



Attachment C-8 
(Page 4 of 4) ' 



HANDS-ON EXPERIENCE 1 ; " 4 

1. Hands-on experience is always best so time on the 
computer will be most beneficial: 2 

2. Hands-on where they pract ice . 1 

3. My main concern for teaching programming to children 
centers oh lack of sufficient time on a machine due to 
school shortages of hardware and software (i.e., LOGO), 
rather than lack of support materials, 1 

MISCELLANEOUS 16 

1. Don't know of any at this time. 6 

2. Sterio pads or spirals; software packages for a class 
of 20, overhead transparencies, maybe a self-paced 
'diskette that can teach the commands to children, step 

by step. i 

3. More hardware that will handle LOGO, 1 

4. A computer specialist for a ;.:eacher/leader , full time, 

for the whole year. ■ i 

5. Typewriter in every classroom so children can get 
acquainted with keyboard. 1 

6. Keyboard memorization activities. i 

7. Simpler activities and more practice sessions. i 

8. I would like another session. i 

9. Very good for now. 1 

10. Need to try to see. 1 

11. - ? ^/A. 1 



TOTAL RESPONSES 55 



SURVEYS WITH NO RESPONSE . 67 

i 
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Item 12—L0G0 OR BASIC TRAINING EVALUATION 

For some j the pace of the sessions was too slow; for \ others j too fast. 
What suggestions do you have for accommodating different needs? 



Responses — Number Responding 

GROUPING 30 



1. Possibly offering courses based on experience. 'Session 
1 could be for beginners, Session 2 for people with 
moderate experience and Session 3 for people with 
extensive programming experience. 19 

2. How about fast-pace/slow-paced sessions? 4' 

3. Give a pre-test or have a survey filled out concerning 
previous experience and then set up classes 

accordingly. 3 

4. Work in groups—fast ones go ahead, slow work on 
present material. Assignments: ones that have hard 
time review assignment , others go on. Use faster 
students to help others. 3 

5. Divide up — let grade levels decide how to use 
knowledge. 1 



SELF- PACED INSTRUCTION 



1. Handouts that would let us proceed at own pace. 
Instructors could circulate to help learners. 

2. Individualize part of the instruction — maybe use 
some self-paced activities after the main ideas of- 
each session have been quickly presented . Don't make 
people keep "hands off' 1 for an hour of lecture! 

3. Don't know, but I was bored most of rhe time . If I'd 
been given the programs to run and allowed to go at - 
own pace^ it would 've been much faster. 

4. Place people in groups according to familiarity of 
material, then allow self-paced instruction. 

5. ^""At this time, perhaps a self-paced we 1 1^ develop ed 

cou r s e . 
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HOMEWORK AND PRACTICE 



For those who find the pace slow — more advanced programs 
could be worked on. I think someone who finds the pace 
too fast probably needs more practice t imp. between 
classes in which to work but problems and develop ques- 
tions to ask at the following session. Psrhaps time 
could be allowed prior to class for someone to come in 
early and work individually with an instructor. 1 

Pacing was fast but kept classes interesting* Lots of 
time—homework time was a must to keep up in order to 
profit from class instruction. 1 

Needed more time to practice concepts learned. Train- 
ing" should be stretched out over a longer period of 
; time. 4 

Allow more use time with computers with instructors 
serving as facilitators rather than "walking' 1 partici- 
pants through activities. 1 

Simpler activities and more practice sessions. 1 



HANDOUTS AND WORKSHEETS 



1. Give handouts, instead of having us copy them, didn't 
always understand purpose or sequence, move on arid 
stick to goal instead of going with what one person 
was doing. 

. i 

2. Have other routines available for manipulation or 
for figuring out how to do stuff. 

3. Handouts with lessons and objectives. 

4. Perhaps present one or two main points at the begin- 
ning—have handouts--have more opportunity to 
practice--(don T t demonstrate or give homework that 
doesn T t work !*) . 



5. Shorter explanations. More 
experience or understanding 
while others get help; 9 

6. Divide class in half* Have 
the faster learners. 



handouts so those with 
can progress on their own 

1 

IT work sheets" to challenge 

1 
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7. Have material printed beforehand so we don't have to 

spend all of our time copying. 1 

ALTER PACE 6 

1. BASIC could be slowed down — LOGO sessions could be 
faster. , 1 

2. It needs to be paced slower. 1 

3. The pace was a little too*; fast because of the many 
objectives to complete in one night. 1 

4. We spent ai great deal of time on just drawing with 
Turtle, then hurried through som^ more complex things — 

a more even pa'ce would help. * 1 

_ ■ _ > 

5. I felt it was too slow for most people. You could 
have classes specifying speed or level of training 

prior to this course (Beginning/Intermediate) . 1 

6. I don't know of any 'people who thought class was too 

fast. 1 

CHARTS 2 

i; Need charts — runoffs (faster) and more helpful. 1 

2. >• .rce charts before session meets, slow pace down, 

r ke copies of procedures for participants. 1 

INCREASE NUMBER OF INSTRUCTORS 2 

1. Lots of computers and instructors. 1 

2. Have a larger number of instructors available. 1 



MISCELLANEOUS 17 

1. Sessions should not be presented after school. Suggest j 
Saturday workshop. ' 1 

2. You need to stay on task and not wander off. 1 
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3. 


None, because as- adults - 9 whether we are fast or slow, 
we should be patient with each other and understanding. 
It was fun learning together, whether we were fast or 
slow. 


1 




4. . 


Too fast and too short of time . 


1 




5. 


Let us* do it again. 


1 




6. 


I suggest that ATSD set up a workshop to accommodate 
all needs. A two-hour session in more detail. 


1 




7. 


The beginning sessions were very full—-didn r t have 
enough time to explore. Last sessions little new 
information presented. 


1 




Q 

O > 


<spc<?tnn«; uprp f inp Far as amount of material 
presented but sometimes we had to wait too long between 
instructions (until everyone in room had it done cor- 
rectly) . 


1 




9. 


More access to booklets. 


1 




10. 


The sessions (1 and 2) were slow .and choppy. Sessions 
3 and 5 were excellent. Session - was fair. 


1 




11. 


Each class should complete the sc v- oVjectives. 


1 




12. 


Employ classroom methods—help ina -duals . 


1 




13. 


Just right. I wish people had '. istt- • • d T.ore a:d 
talked less . 


1 




14. 


On^ week for training. 


1 




15. 


Individual needs were well met 


1 




16. 


I have no suggestions for. imp r o 7'ime n t - ~b u r. nLare w. ri. 
many times that everyone. had to wait five minutes or 
more because of one problem with one person. 


1 




17. 


Don 1 1 know . 


1 




TOTAL RESPONSES 




81 










SURVEYS WITH NO RESPONSE 




41 
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Responses 



Number Responding 



POSITIVE COMMENTS ABOUT TRAINERS 



1. The computer trainers were very good. They were very 
sensitive to those of us who had ho prior computer 
training. I learned a lot and I enjoyed it. 

2. The instructors were extremely anxious to help — 
accommodated themselves fo our time restraints for 
the purpose of completing assignments. 

3. Instructors were very pleasant! Increase stipends — 
make bi-weekly sessions with shorter hours. 

4. I learned a lot! Both consultants wo.re very helpful 
: and informative. Training was relaxed and a true 

learning experience. Consultants were always willing 
co help. 

5. Instructors were excellent! 

6. The trainers had a sense of humor amidst our confusion. 
I think it would have been vise to assign reading 
material prior to classtime. First 15 minutes should 
be devoted to discussion. I would have enjoyed a more 
intensive review of homework. : 



7. The lack of materials, Curriculum Guide , The LOG O 
Student Guide, and handouts gave us some anxiety but 
the instructors did a fine job in spite of this lack. 
They answered every question, always patient and 
friendly . 

8. I enjoyed and _ but I felt they.liad a lot 

of information to cover in such a short time. 

9. did an excellent job of presenting the sessions. 



10. Excellent! is great! 

11. is an excellent person for training people to 
learn to use computers. He has a lot of personality 
and a good voice. I enjoyed him very much. 

12. appeared to know and understand the material 
and should have led the class more. 

13. and were very organized and knowledgeable 

of computers. They were very cooperative and had lots 
of patience . Excellent teachers . 



1 
1 



1 
1 

1 

1 
1 
1 



1 
1 



Ju\> 
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POSITIVE COMMENTS ABOUT TRAINI. 



12 



1. Really was fun. Can't wait to explore on my own this 
summer. Hard to put in extra time at this point in school 
year. Would have been a little; easier if materials were 
available. 1 

2. For the amount of teachers and loud machinery it was 

fine. 1 

3. I am really grateful to have had the opportunity to 
learn as much as I did. I think it has been at times 
confusing, but we were given a lot of information and 
I'm sure are now better prepared to read and learn more. 
Il t s been fun. 1 

4. I enjoyed the computer training,, but . I do not feel I 

know enough about computers at this time. 1 

5. I loved it! Sor^ it T s over. 1 

6. That I think cor. ; ,ters are great. But I'm not ready 

to teach it ye t . 1 

7 . We needed it . 1 

8. I enjoyed it. 1 

9. I think this training, has been an exciting introduc- 
tion to LOGO. I think the trainers have given us an 
excellent overview of LOGO and have shown us how to 
get started really learning. LOGO on the machines (^hich 

is tho only way to learn it) . 1 

10. I enjoyed being in this class. _ It was exciting and 

fun! I hope to do as well with my class. 1 

11. I had a great rime. 1 

12. It was more fun than I expected. 1 



NEED FOR HANDOUTS 

1. Do not make us copy programs. Give handouts. Teach 
commands and then give ideas to be creative with the 

' newly learned commands . 1 

2. Felt much time; was wasted. Should have handouts instead 
of having to copy; moved slowly. Should have gotten 

more specific things to do with students. 1 
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3. Pass out mimeographed copies of programs. We can't 
insert correct spacing from f s handwritten pro- 
grams — she doesn't space. You have t; ase trial and 
error — this is time consuming and frustrating. 1 

4. Have copies to read before ciass. Have posters to 

follow on board. - 1 

5. Ditto programs (time-wasting and error-inducing process 

to copy from chart). 1 

6. Programs and lines were just put on board and we typed 
in arid then sat for 30 minutes before anything new^ 

We could not figure anything out for self and spent 
tod much time jus': sitting and waiting — adequate explana- 
tion was not given for mistakes , etc, 1 

7. The quality of the print on the handouts needs to 
improve. 1 



NEGATIVE COMMENTS ABOUT TRAINING 



'1, Explanations need to be repeated and given more clearly 
for a rank beginner. Too much too fast. Homework 
too difficult for what a r^al- beginnercan absorb in 
class. Need to take into consideration the amount of 
time during teaching year one can practice. 1 

2. It could have •■aen more organized. Too _ mac ^ time was 
spent watching demonstrations • I wasted too much time 
writing down programs — handouts would have been nice. 1 

3. Machines that weren't functioning weren't repaired, 
attitude of presenter towards us "slower" ones, were 
given too many manuals (about 7) . 1 

4. It's crazy to think that 3 sessions is adequate. 1 

5. I think that 3 hours it's too long time for a session 
(thinking that all the "students" were working 7-8 

hours in the same ciay) : t 1 



MORE PRACTICE TIME 



1. I wish we could have had more time to practice. But 
the weeks when we trained were hectic at school. 

2. We desperately needed more practice time between sessions 
on these computers. More time with diskette saving 
procedures. Some people never got to save ~ program. 
More BASIC and less LOGO training. 
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NEGATIVE COMMENTS ABOUT TRAINERS 4 



1; The trainers may be knowledgeable., but they aren't, gocd 
teachers. There should be a set sequence, for te-v hing 
LOGO. Also, many were having trouble with the keyboard— 
one whole session could be used for teaching f ctn , 
shift , editing , mc. 1 

2. did not scsem well prepared. was more 

knowledgeable and seemed to explain things more suc- 
cinctly- Need to describe teaching methods in relation 

to working with students in computers. 1 

3. is an excellent teacher. omitted instruc- 
tions that were important to sequencing program or went 

: oo fast — did not repeat self. 1 

4. i felt the trainers were not adequately prepared. Pro- 
grams would be given to us and there were flaws in them 
that kept them from working. They may understand how to 
program but they were not skilled in aching. LOGO is 
difficult to learn when there are 4-5 people in a systerr. 1 



Tr'A F.N INC APPROPRIATE TO GRADE LEVEL 



: . Group together by teaching levels to enable us to 
Dres^iic programs to individual grade levels . 

H'c over available software appropriate for our grade 
level during the training. Instead of doing compl.L- 
ca:ed things on the computer, I woulr. rather have done 
^ihli'gs more on the le< r el of what I will bo teaching. 

j. I r?elt that this training did nc l addrts:' cl&..^'*^oin 
realities for K-ieve i. s£l ; ienrs. We did vior. receive., 
LiiH curriculum guide unci! the last LOCO ■.•^sion. No 
information on class rnaru-sgement . No S'.;; r ,BS tions or 
hints for varied ieve is . 

u m we need to tir.ve experienced eierc ?iif.:ary teachers doing 
the instruct i : .n of LOGO for *:eac:iers : -experienced in 
reaching LOGO to children of the ig^s: tc be taught by 
'.. ■ :e teachers i c he wo "k^ ho u s ! 



ANGE ' n TVE OF TRAINING 



I wouic' have liked to l ave takou those, sessions at 
another time not after school. I think three hours was 
pretty long acter a hard day with children all day. 
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Not after school! 3-6 is too long for this training. 1 



MORE DIRECT TEACHING 



1. Lessons need to be very direct and explained well. 
Especially in the beginning lessons must be step-by- 
step and concrete. There was also a great deal of 
extraneous information given. 1 

2. I think that more direct teaching is needed at first. 
When explaining the commands show an example of what 
happens on each. Talk about following each line of 
commands — one at a time. A ditto that has Sprite and 
Turtle commands would be a good resource. We did not 
discuss much on how to teach kids the things we were 
learning. I think that, it is just as important as 
Learning it ourselves, play some of the games that 

are suggested for the kids on Sprites. 1 



MISCELLANEOUS 



(1) Poorly prepared instructors — did not have adequate 

: ..owledge of material or machines prior to instructing;- 
often couldn't answer questions; didn't make correc- 
tions in homework before assigning it. 

(2) Poor use of time — spending one hour cn the printer 
was useless since most schools won't have them for at 
least another year; spent time handwriting a lengthy 
program and typing it in so fast that we ended up with 
only ten minutes to run it. 

(3) Should never put advanced learners with beginners — 
I learned more from just 30 minutes of playing with the 
machine than 1 did in four class sessions. 

(4) Did not show relevance to academic objectives 
(particularly in LOGO). - 

Organization, different time of day, allow time to 
work on* homework. 



Get the classes to practice thn steps 
programs , routines you ? ve given us . 



saving 



Consistency in the writing of programs is needed. 



1 
1 
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TOTAL RESPONSES 




58 




SURVEYS WITH NO RESPONSE 




64 
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(Page 2 of 2) 

Item . — LOGO OR BASIC TRAINING EVALUATION 

Is the LOGO CURRICULUM GUIDE adequate for teaching LOGO? 
If :iO-, what are the problems with it? 

Responses ^- Number Responding 

NO ACCESS TO GUIDE - 3 



1. Haven't seen it. i 

2. Do not have a curriculum guide. i' 

3. not available. 1 



HAVE NOT STUDIED GUIDE 



1. t haven't perused this as of this date, 5-12-83. 

2. lave not had time to study it. This is a very busy 
time of the year. 



PROBLEMS V, I'H GUIDE 



1. Is hard to find information quickly. 



TOTAL RESPONSES 



SURVEYS WITH NO RESPONSE 
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RESPONSES TO ITEM 10 FROM 
PARTICIPANTS OF BASIC TRAINING 

(Page 1 of 2) : 
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Item 10— LOGO OR BASIC TRAINING EVALUATION 

Is Creative Proqr'ajmiinq adequate for teaching LOGO? 
If NO I what are the problems with it? 



Response 



ACCESS TO GUIDE 



1. Haven't received it. 

2. Haven 1 t seen tt . 

3. Do not have this material. 



Attachment C-12 
(Page 2 of 2)- 



Numbe r Responding 
4 



2 
1 
1 



NEGATIVE COMMENTS 



Confusing — too mjuch, too fast. 

Insufficient sequencing. For teachers who are new to 
programming, pre-machine activit tes _need to be 
spelled out and a hierarchy of skills given. 



There are too many 'gaps, 
and then , no follow-ap. 



Information is presented 



MISCELLANEOUS 



1. Have not had time to study it. This is a very busy 
time of the year. 

2. Not used in 5th grade this quarter. 



1 
1 



TOTAL RESPONSES 



SURVEYS WITH NO RESPONSE 52 
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Item 11— LOGO OR BASIC TRAINING EVALUATION 

What other kinds of support materials do you recommend for teaching 
programming to children? 

Responses Number Responding 

BOOKS, WORKBOOKS, AND GUIDES 7 



1. Computer Awareness Program and TI Logo tudent 
Guide (Programming, Discovery) . 

2. Sally G. Larsen's book. 

3. Basic Fun ?B . 

4. Books for the children to work through. 

5. Student Booklet for each student. 



6. Any workbooks like the ones the teachers received. 

7. T.I. workbooks geared toward grade levels . Intensive 
training for teachers in order to adequately teach to 
children. How do you teach computer usageto a class 
of 30 kids when your school only has four computers? 
Teacher handbooks. 



HANDOUTS 

1. Handout material during program. 

2. Visual handouts on program during lesson. 

3. It helps to have paper or hard copy for folks who have 
difficulty copying from the chalkboard or tablets. 



PREWRITTEN PROGRAMS 

1. Programs already written out. 

2. Please teach us with exact programs for classrooms 
(e.g., five consecutive lessons in division). 

3. List of programs for children to run which include 
function as a command . 
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(Page 3 of 3) 

ADDITIONAL SOFTWARE 2 

1. More, software , possible simple programs using color 
graphics . ^ 

2. More software. 1 

ADDITIONAL TRAINING 2 

1. More training , need more teachers who will work 
specifically on computer training. 1 

2. Mor*3 inservice for teachers. • 1 

MISCELLANEOUS 6 

1. Don't know. 3 

2. I would like definite lesson plans which were developed 

by someone who teaches in the classroom. 1 

3- Basic skills for instructing children in specialized 

field, namely Music. * 

4. Filmstrips, materials with straightforwardly written : 
programs, without so much narrativ 1 



TOTAL RESPONSES 23 



SURVEYS WITH NO RESPONSE «- 38 
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PARTICIPANTS OF BASIC TRAINING 

(Page 1 of 4) 



I 



17 
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Item 12—L0G0 OR BASIC TRAINING EVALUATION 

For some j the pace of the sessions was too slow;, for others, too fast. 
Wriat suggestions do you have for accommodating different needs? 

- Responses Number Responding 



GROUPING 



13 



1. Ability group your teachers. 4 

2. Divide class — one consultant work with those who need 
slower pace; the other one work with faster pace persons. 3 

i. Do some ability grouping within the lab, permitting 

more able to work independently with instructors avail- 
able for questions. These same "students" can serve as 
tutors at the same time. 2 

4. Divide classes according to skill level. Why not hfY? 
teachers specialize and teach computers to all classes? 
That way, you T d ensure proper techniques, knowledge 
transmitted to the pupils. 1 

5. Separate ;/>2 timorous — especially those not well 
grounded in math. Let the "quick-studies" move ahead. 1 

6. Divide class into two groups (if possible). Have * 
adv£;iced problems for those who are finished to work on. 
Individualized instruction. 1 

7. Have remedial sessions. 1 



SMALLER GROUPS 



1. Teach smaller groups. 

2. Smaller groups, individual help. 

3. Instructing mailer groups. Each instructor (we had 
two) could have taken a fast or slow group— teachers 
could choose which one. they wanted to follow (legist! 
caiiy difficult, I suppose): 

4. Divide groups into smaller groups working with one 
instructor . 

5. Smaller groups with people who know "how to teach." 
Noise level too high — too many other people trying lo 
help out. 
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SELF-PACED INSTRUCTION 4 

1: Develop a workbook that is self-paced. 1 

2. Set out art individually paced module of instruction 
arid let teachers progress at their own pace. Gome 
back to large group instruction at beginning and end 

d f sessions . 1 

3. Give instructions at beginning of class, handouts on 
programs /work at own speed /when complete , monitors 

check work/give help as needed. i 

4. Go slowly at first. Then provide one or two sessions 
with written programs for self-pace. Also, 

might try preparing his transparencies beforehand. 1 

PRACTif TIME 2 

1- Provide days in between sessions to allow practice 

times. 1 

2. Ask teachers to practice prior to lessons. 1 



MISCELLANEOUS H 

1. Have overhead with flawless programs ready—reveal one 
line at a time. Don't explain until program is 
running. Then go back and tell us purpose for symbols, 
e.g., " 1 

2. Having more than two consultants. 1 

3. Better planning. i 

4. emphasized theory too much. — was better. i: 

5. Individualized teaching as we have to do for the 
children. 1 

6. Start from the beginning of books issued to use with 
children. 1 

7. My sessions were not PRACTICAL ! I did not learn the 
"why's" behind many of the procedures. 1 

ITS 
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8. Things seemed slow when I was doing' OK and other people 
were having difficulties — but actually, there, was an 
overabundance of information being given us when some 
of us were too exhausted to absorb . 1 

9; These sessions were fine at my school. 1 

10. It was just right. 1 

11. None ceally. . * 1 

£■ - 



TOTAL RESPONSES 3 ^ 

: r 



26 



An t a crimen t C-15 



ITEM L3: GENERAL COMMENTS ABOUT BASIC TRAINING 



.£5 Attachment 

(Page 2 of 

Responses Number Respond 



SUGGESTIONS 11 



The necessary information — it might have been better to 
have computer training sessions twice a week, for ±h or 
2 hours, instead of once a week at a three-hour stretch, 
and after teaching children all day, L personally was 
too exhausted t.o get what I needed out of the f"-a±ning^ 
The instructors, particularly , were very patient. 

Give time fch^n for practice so we can figure out our 
questions and answers individually . Faster people 
practir '"---slower people . answer . This should solve 
talk: roblems. 

We also needed more time to work on computers. More 
thought was needed in presenting ideas , programming, 
etc Needed materials before actual "hands on." 

Materials were sporadically received and we still don't 
have it all. The librarian and principal should have 
received a b'.L of every thing— including booklets and 
to what level teachers each item was tor. 

We needed objectives to b~ more specific. The lessons 
needed to be more structured. 

We need a smaller class and one teacher who will insist 
that people not be hopping all over che place or skip- 
ping all ahead. 

I T m concerned about retention of information over the 
summer--perhaps a refresher workshop could be offered 
in fall. did a good job — teachers can be diffi- 

cult students . Time of day of the training made matters 
worse— folks tired and wanting to go home. 

Wan? ..d information on how to teach or program sabject 
ar > into computer. 



9. 1 needed a more extensive list of commands needed to 
write the -programs. I lost too much time trying to 
"discover" what worked. 

LO. Meed more information on how to apply this to _ the 

class >om (ex: programs for X,: -s-, reading programs) . 
More information on how teachers can use it, for grades, 
etc . 

11. I would like c have had the classes for a longer 

period of time so we could nave covered more "advanced" 
concents . 
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POSITIVE COMMENTS ABOUT TRAINERS 



Consu L canes were very helpful and tolerant. 1 
and , when they took ove. , were excellent. 1 



was excellent at pacing us and taking us tV-ocgh 

the program so we understood what was happening, 

^although evident that he was extremely knovled^t. «v. ^ , 
often got too technical, and x wouxu ;;Ot lost. 

was an excellent instructor. He gave you useful, 



informative material. Did not indulge o\\ trie echanics 
of the computer. was very helpful wit. indi- 
vidual problems. T s Spanish jokes were funny! 

was a wonderful teacher. Would have nor learned 



if instructed by somebody else. was helpful 

with individual problems with everyone. 

seems to have a lot of potential and has grown. 



I fc he would be a 2pod teacher. 



NEGATIVE O \MMLNTb s^UT TRAINEES 



The presenters did not have teaching skills. Sessions 
appeared to be poorly planned. Often conflicting 
instructions were given- 

Too many instructors — with ccnfiictiv/e information-- 
spoil the class. They contra di :ted eacn other. The 
s^aee at Ortega was too crowded and very poorly 
organized . 



I found zhe two consultants sometimes worked at cross- 
purposes (not intentionally) * I found it distracting 
to be t: ing to follow one closely and have the other 
interrupt . 



The train :s in some cases seemed to be one page ahead 
of the class. I understand the problem but feel that 
more knowledgeable trainers are needed on a year-round 
basis. Perhaps on an "on call" basis. 

Both instructors are computer literate in some 

languages: appeared to have no experience 

teaching and did a poor job. His materials, programs 
weren't prepared and debugged. He attempted to teach 
concepts with five or six prerequisite skills not 



c_77 182 



ERIC 



i 



Attachment C-15 
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taught in advance. As a result he commanded littjyi 
audience respect. His inability to teach combined with 
h*.s strong accent made attending to his lesson diffi- 
cult, staged that he f el t hampered by 

not being :\\))" to alter "lesson plans" to meet the 

needs of th- ^rbiip. also needed to become more 

familiar with LOGO. .The rime ructor, little for prepara- 
tion, hindered both individuals. 



positive c :lments about training 



r 

[ am n r-w familiar with an ii i s t r ume n t that: was to ■'; a 1 i y 
unfamiliar to me before this course began. I belie, vi, 
wiuh the proper equipment, both I and my students II 
benefit a great aeal from its use. 1 

I t^uly en i oyed working with the computers . It giv- s 

vou a chance to catch up with what's ahead in the future — 

especially for kids. 1 

Taught me quite a bit about microcomputer^. I plan on 
fol-jwing this up with college courses, 1 

Must be orettv ;cod tc have gotten me over the hump. 1 



NEGATIVE COMMENTS ABOUT TRAINING 



1. I felt the training was slipshod and thrown together 
without continuity. I felt it was close to being a 
waste of about -t the time we spent in there. We could 
have achieved the same end in one . alf the allotted 
to it. 

2. Had I not had prior computer experience , I'd probably 
be Lost! Teachers not provided with enough background 
information or the reasoning behind commands, state- 
ments, etc. We were just told to execute. 

3. There wasn't an obvious plan for each of our sessions: 
I :e.l r very confused .at times and very bored at times. 
I wisn rhat there had been more of a step-by-step 

approach . 



MISCELLANEOUS 



Even though discs were ordered there were none in the 
warehouse which prevented > from saving programs. 
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2. Since t duii't work with it daily or teach it daily, 1 

find it hard to uruly evaluate . > 1 

3: ?..»siciLL-. it was an adequate introduction to cor.^uters. 1 



TOTAL RESPONSES 



'SURVEYS WITH MO RESPONSE 



C-79 



184 



82.45 



K 

Chapter 2 — Discretionary 

COMPUTER L l :l ' -.JY TEST 



ERIC 



3^.J40 - 

INSTRUMENT DESCRIPTION: Computer Literacy Tesc 
3ri*T Description or the instrument: 

the -iripiiEif Literacy Tesc was developed to aeasure the level of computer Literacy 
of md 6th grade studen|s. The test for 3rd grade studants contained L3 iteas. 

The test for 6th grade studant3 contained 16 items. 

To whom was the instrument administered? 

To 3rd <ind 6th ^rade students in the eight Chapter 2 ConDuter Literacy schools. 



How many times was the instrument administered? 

Twice, before and ifter instruction using the Computer Awareness 0*ni£ developed by 
E 1 e xe n t a ry Education. 

iVhen was the instrument administered? 

The tests were administered at the teacher's discretion. 

Whe^e was the instrument administered? 
.In the student's :iassrrcn. 

Who acmimsrerad the nsrrument? 

A'hdt. training die "ne administrators have? 

Ins t rue: ions administering th^ tests were provided to teachers. ] 

Was the instrument administered under standardized conditions? 

No . 

Were there problems witn the instrument or the administration that 
rm grit affect the validity of the data? 

None were identified. 



Who deveiooed the instrument? 

Ele^.ntary instructional coordinators and Office of Research ^nd Evaluation staff: 

What reliability and valicity data ■■ die on the instrument? 

y 

Are tha-e norm data available for interpreting the results? 
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COMPUTER LITERACY TEST 



Purpose 

Results of the Computer Literacy Test were used to answer the following 
decision and evaluation questions from the Chapter 2 — Discretionary 
Evaluation Design for 198.1-83. 

Decision Question Dl : Should the Chapter 2 — Discretionary 
Conr:"iter Literacy Component be continued , expanded or revised? 

Evaluation Question Dl-2 : Do the ~udents demon- 
strate again in computer literacy from pre- to 
post test ? 

Evaluation Question Dl-3 : .If the schools differed 
in th-3 characteristics included in Dl-I, do those 
differences seem t:o relate to differences in out- 
come ? 



Pi ,. ere 

The Computer Literacy Test was administered as a pretest and a pose test 
to third and sixth grade students in Chapter 2 Computer Literacy schools. 
The Computer Literacy Test has two versions, one for third grade students > 
ind another tor sixth grade student? (see Attachments D-l and D-2) . 

The Computer Literacy pretests and pos t tes ts were sent to classroom 
teachers with the Compute r _ Awareness Unit. The third grade tests were 
sent to teachers May 3, 1983. and the sixth _grade tests were sent May 4, 
1.983. A memo (Attachment D-3) was enclosed with the tests explaining how 
the tests were 'to be administered. No specific dates were - : ven for the 
pre- and posttest because teachers, were allowe; to teach t at 

their discretion. Teachers were asked to give ne pretest ^ . ^ e the 
first lesson was taught and then to return t: ■■ :est through the school 
mai 1 . 

After one set of pretests was returned without students 1 names or any 
way of identifying the teacher or school name, a second memo was sent to 
third and sixth grade teachers. This memo requested teachers to instruct 
students taking the tests to write the school name at the top of the 
front page (see Attachment D-4) . 

Pretests and posttests were not returned from every teacher who taught 
the Awareness Unit. At Ortega, one sixth grade teacher did not return 
either nretests or posttests for her students.' At Gullett, one sixth 
grade teacher did not return posttests. for his students. At Brooke, no 
pretests were given to any of the sixth grade students. One teacher from 
Brooke did not administer the posttest to her students. 
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Completed computer !..;:o»:acy tests were. coded onto coding sheets in the 
formats found in A..;: ihrnent D-5. Coded. Information was keypunched onto 
cards at the Southwest Educational Development Laboratory and stored on 
the UT Dual Cyber System as files LITER3 (grade 3 results) and LITERS 
(grade 6 results) on *>F set A948. Because some items required multiple 
responses, the item numbers were changed during analysis. The numbers 
in parentheses on the copies of the tests in Attachments D-l and D-2 
correspond to the item numbers used in the analyses. 

Several different analyses were done at each grade. All analyses were 
done using the SPSS package on the UT system. 

1. Items were scored using the keys in. Attach lents D-6 and 
D-7 , and the percentage Dassing each item was determined 
by school and for all students together. In addition, a 
tocai score was calculated for each student. 

2. A t-test was used to determine whether the average gain 
from pre- to post test was statistically significant at 
each grade. 

3. The schools at each grade were compared _on their pretest 
and po.sttesc means*, using the analysis of variance. 



Resul t s 

The percentage passing each item before and after computer awareness 
instruction can be found in Figures D-l and D-2. t\ comparison of the 
percentages with the test items can be used to determine in which areas 
covered by the tests students made the most progress. These results 
deserve the close attention of those persons _ responsible for modifying 
the Computer Awareness Units prior to their dissemination dis^r ic tvlde . 
Similar results by school can be.found in Attachments D-7 and D-S. In 
those printouts, an item value of "1" is correct and a "9" is incorrect. 

The results showed that the students already knew something about 

computers prior to receiving instruction in the units. Third graders 

answered about 12 of 22 items correctly on civ pretest, and sixth graders 
got about 13 of 25 items correct prior to the unit. 

Only four items were missed by more than 30% of the third graders on 
the posttest. The content of these items covered specific hardware 
terminology and the history of computers. 

^t..:.rne sixth grade level, about half of the items on the posttest were 
missed by at least 302 of the students. Again specific hardware termi- 
nology and the history of computers were areas of greatest weakness. 

ft era 12 on the test seemed especially difficult. The students had trouble 
dealing with the abstract terminology in the item such as "information 
retrieval " "process control," and. "s imula t ion . " In addition, there may 
be two correct answers to item number 10. 

D-4 



Figure D-3 shows the results of t-tests comparing the mean scores at 
pretest and posttest for each grade. In both cases the students showed 
gains after studying the units. Figures D-4 and D-5 show the mean pre- 
test, posttest, and gain scores by school at each grade. Figures D-6 
and D-7 graphically display the results. At each grade a one way analysis 
of variance (ANOVA) was done on the pretest mean scores and thenon the 
posttest means in order to see if the schools differed significantly in 
their gains. At third grade, the schools did not differ significantly 
on either the pretest or posttest. Therefore, at third grade we can 
conclude that the students increased in computer awareness from studying 
the unit, and the gain was essentially the same for all schools. 

At grade six, the ANOVA on pretest scores showed that the schools began 
at sLightLy different places. The pretest mean for Campbell was signi- 
ficantly lower than the mean for Gullett. - Posttest means also differed 
significantly. On the posttest, Campbell, Gullett, and Read did not 
differ significantly, but Ortega was significantly higher than the others. 
Additional t-tests by school (see Figure D-8) showed that ' all " schools 
rained significantly from pretest to posttest. Brooke was omitted from 
the calculation of all t-tests and ANOVA 1 s: 
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Question Descrip tor 
and Number 







•ti. ng 
Vr.st 



Gam 



BASIC 

Module 

Chip 

Program 

Menu 

Microcomp 

Hardware 

Monitor 

Keyboard 

Disk Drive 

Speech Synt/hesizer 

Peripheral 1 

Expansion System 
Rule 
CPU 
Input 
Memory 
Output 
Computing 
His tory 
Remember 
Add 
List 



5 
6 
7 
8 
8 



8 
9 
10 
10 
10 
10 

1 1 

12 
13 

i J 
13 



66:5 
41.5 
35.4 
63.1 
69.2 
31.2 
41.2 
88.1 
93.5 
65.4 
56.2 

65.8 
67.7 
49.6 
25.8 
45.0 
21.5 
23.5 



73:2 
62.8 
54.8 
70.5 
78:5 
73:2 
69: 3 
98:9 
98:5 
82.4 
83:1 

83:1 
71. 3 



70. 
73. 
50. 



71. 
74. 
71. 
72. 
80. 
38. 
88. 
33. 
76. 



6.7 
2.1 . 3 
19.4 

7.4 

9.3 
42.0 
28.1 
10.8 

5.0 
±7.0 
26.9 

±7.3 
3.6 
21.7 
48.9 
26.6 
50.9 
57.0 
30.2 
18.5 
1 " .4 



Total Score 
Mean 

Standard Deviation 
Rancre 



11.52 
3.47 
2-19 

260 



16.63 
4. 14 
6-22 
261 



5.11 



Figure D-i. PERFORMANCE OF THIRD GRADE COMPUTER AWARENESS STUDENTS 
ON THE COMPUTER AWARENESS TEST.' 
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4.9 


Keyboard 


8 


90 
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61 


.2 
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Expansion System 


8 


76 
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79. 


0 


Hij tory 


9 


19 


,2 


50: 


6 


31.4 


Computers Today 


10 


16 


.0 


38. 


8 


22 . 8 


Bus iness 


11 


88 


.0 


81: 


3 


-6.7 


Educa t ional 


11 


85 


.5 


77: 


2 


-8. 3 


General. Purpose 


11 


59 


.0 


■ 68: 
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Data Processing 
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14 


22 
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33 
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43. 
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Moan 




13 


.287 


16. 


071 




S tanda jd Deviation 




3 


.971 


4. 


697 




R?nge 




3- 


-25 


3- 


-25 




N 




449 


482 





Figure D-2 . PERFORMANCE OF SIXTH GRADE COMPUTER AWARENESS STUDENTS 
ON THE Z0MPTTTER AWARENESS TEST. 
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Standard 








Grade 


Time 


N 


Me an 


Deviation 


. _ _ t 


df . 


P 


3 
-> 


Pre 
Post 


260 
261 


11.52 
16.63 


3.467 
4.141 


-15.25 


5.1.9 


<.001 


6 


Pre 


449 


:l?.29 


3.971 


-9.84 


873 


<.001 




Post 


426 


16.17 


4.675 








Figure D-3. 


T-TESTS 


C0^ T: 


...RING PRE- 


AND POSTTEST 


SCORES AT 


GRADES 


3 AND 6 



Pretest 



3 ost tes t 



Mean N 



Mean 



Gain 



Govalle 


129 


11.85 


125 


17. 


.18 


5. 


.26 


Highland Park 


78 


11.27 


82 


15, 


.89 


4 


.62 


S ims 


53 


11.11 


54 


16. 


.48 


5. 


.37 


ANOVA Results 


















1 


.137 


2 


.457 








P 




.3225 




.0877 









Fi-ure D-4. GRADE THREE COMPUTER AWARENESS TEST RESULTS BY SCHOOL. 

ANOVA f S compared schools on pretest and posttest means. 
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Pretest Posttest 

School N_ Mean N Mean Cain 

Brooke - - 56 15. 32 - 

Campbell 84 12.50 79 16.59 4.09 

Gullett 122 13.96; 102 15.26 1.30 

Ortega * 47 13.77 46 18.80 5.03 

Read 196 13.09 199 15.85 2.76 



6.942* 
.0001 



*The ' calculation of this AN'OVA did not include Brooke. 

Figure D-5. GRADE SIX COMPUTER AWARENESS TEST RESULTS BY bCHOOL. 

ANOVA's compared schools on pretest and posttest means. 
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82.45 AUSTIN INDEPENDENT SCHOOL DISTRICT Attachment D~l 

/ * Office of Research and Evaluation (Page 2 of 4) 

GRADE 3 
COMPUTER AWARENESS. PRETEST 



For, items 1 to 7 , check the answer that gives the best meaning for 
'the underlined word, 

.) 1. BASIC is 

a. the desk a computer sits on, 

b. a brand of computer. 

c. the part of the computer that holds the disk drive. 

d . a computer language . 4 

!) 2. Module is 

a. thef TV screen attached to the computer. 

b. a list of the contents of a program. 

c. a piece of software that gives instructions to the 
computer . 

d. the carts of a computer you can touch. 



3) 3. Chip is 

a. the part of the computer that holds the disk drive. 

- b. a way of using the keyboard to make pictures appear 

— o ^ screen. 

c. the pa3;t of "the computer that does; the work. 

d. the electrical power unit. 



+) 4. Program is 

a. the parts of a computer you can touch. 

b. the desk the computer .sits on. 

c . instructions to the computer . 

d. the electrical power unit. 
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(5) 



(6) 



(7) 7. 



0 
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Menu is 

a. 

b. 

c . 



a computer language • 

the part of a computer that does the work . 
the parts of a computer you can touch . 
a list of the contents of a Droaram. 



A microcomputer is a computer that 

a. can be used only for playing games. 

b. is small: fits on a desk and can be moved easily. 

c. is used to see small objects. 

d. is large: fills a small room and requires several 

people to move it. 

»• 

Hardware is 

a. instructions to the computer. 

b. a computer language. 



the parts of a computer that are not easy to use , 



d . the parts of a computer that you can touch. 



\ 



8. Label the parts of a computer. Use the word list to help you, 
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Word list 

monitor (8) 

keyboard (9) 

disk drive (10) 

speech synthesizer (11) 

peripheral expan- ' 
sion system (12) 



32 .45 J Attachment D-l 

(Page 4 of 4) 

(13) : 9. Check ( /) the one below that is not a rule for taking care of 
the computer;: • 

_ a; Wash tfie keyboard often with warm, soapy water. 

^ b. Don't hammer on the keyboard. 

5. Don't touch the module contacts. 

. d. Keep all software away from heat and static electricity, 

10. Circle the four parts of a computer: 

central LOGO menu \ 

(14) processing , 
unit (16) memory (17) output 

(15) input ; software program '/ 



(18) 11. When did people begin computing ? 

_a. many, thousands of years ago using their fingers. 

b. five thousand years ago using the abacus. 

-c. three hundred years ago using Napier 's bones. 

/_d. ten years ago using the microcomputer. 

(19) 12 Put these in order from the earliest to the most recent computing 

device. Put a (1) beside the earliest, a (2) beside the next one, 



etc . 



mi cr ocomp^ter 



abacus 
Mark I 

tabulating machine 



13. , Check "(/J "three things a computer can do better than people: 

(20 ) - Remember the name, address, and birthday of everyone in the 

school u 

(21) Add a hundred numbers in one second. 
Work without instructions. 

Write a book. 2 U 

(22) ^ke a like of students born on May 1st. 
q Feel-- proud when a program works. 
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AUSTIN INDEPENDENT SCHOOL- DISTRICT ?^ze 2 of 5) 
Office of Research and Evaluation 



Grade 6 
COMPUTER AWARENESS PRETEST 

: For items 1-7, check the answer that gives the best meaning 
for the underlined word. ^ 

(t) 1. Data bank is 

a. a place where money is stored. 

b. an' invasion of privacy. . 
c. - a book. 

d. a file of information. 

(2) 2. . Bit is 

a. computer hardware. 
b. a small output. 

c. a binary digit. 

" -d. in the cassette recorder. 



(3) 3. Memory is 

v 

a. where calculations are performed. 

' ' . _ : 

b. the device that prints 'output. 



c. a place where data is stored. 

d. the video display monitor. 



(4) ' 4. UN I VAC is 

a . a computer language . 

b. the first computer to use vacuum tubes 

* * i 

c. the first calculating device . * 

a. a microcomputer. 

• . • • • - . 4\J ./ 

v ' - ••• 
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(6) 



(7) 7. 
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(5) 5, Hardware is 

a. the parts of a computer that ar§ not easy to use, 

' b. instructions to the computer. 

c. a computer language. 

d. the parts of a computer you can touch. 



Program xs 

l a. instructions to the computer. 

• b . the hardware . 

c. the electrical power unit. 

d. the desk on which a computer sits, 



Chap is 
- — - a . 

b. 

c . 



the part of the computer that holds the disk drive, 
the part of a computer that ddes the work. : 



a way of using the keyboard to make pictures appear 
on the screen. 



d. a key on the console. 



8. Label the Darts of a computer. 
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monitor (8) 

keyboard * (9) ; 

disk drive (ie) : 

speech synthesizer (11) - 

peripheral expan- 
sion system (12) 
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(13) 9. Place these In order according to 'the generation of computers 
in which they are_ f ound^ Use a (1) for the first Jge'neratipn, 
a (2) for the second_generation, (3) for the third generation, 
and (4) for the fourth generation. 

vacuum tubes 

integrated circuit chips 

transistors 

integrated circuits 



(1'4) 10. Compared to the first generation of computers in 1944, com- 
puters of today 



produce less heat and are more expensive. 



11. Circle three tyqfes of computers 

small 



b. can perform millions of calculations per • second and 
are quite large . 

c. are small and inexpensive to produce. 

d. use silicon chips and transistors to operate. 

vqLs of 

J (16) educational : 

(15) business (17) general purpose 

t 

hospital expensive 

large supermarket 

12. Choose the best definition for each of the four functions of 
computers- Writ4 the letter next to the function. - 

(18) information retrieval a. regulates a situation or routine 

(19) data processing b. instructions to the computer 

(20) process control c. gets back stored datn 

(21) simulation d. imitates a real-life situation 

e . writes books 

f. does something with information 
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(22) 13. What are the digits in the binary number system? 



(23) 14. How does a computer "read" a number , letter, or symbol? 

a. like we read a word 

' b. as one byte 
c. as RAM 

- d . with the keyboard : 

(24) 15. Check (/) the statement that describes an improper use of a 

data bank. 

a. A department store runs a credit check on a person 

who is opening a charge account. 

b. A grocery store clerk: asks a person waiting a check 

for some identification. 

c. A person hiring a teacher asks a credit bureau if 

he has a good credit rating . 

d. A bank making a car loan finds out if ..this person 

; has any loans which have not been paid. 

(25) 16. Check ( /) thestatement that does not describe the use of com- 

puters to commit crime. 

a. Money is transferred from one person's account, to 

that of another by changing a bank's computer files 
without permission. 

b. A computer diskette containing anew design for a 

mousetrap is copied without permission and sold . ^ 

c. Grades stored in a compirter 1 s memory are changed 

" without the approval o£ the teacher. 

d. Computers are stolen from a store and sold at 

" reduced orices. 
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' AUSTIN INDEPENDENT SCHOOL DISTRICT . ........ 

82.45 Office of Research and Evaluation Attachment D-3 



April 29, 1983 



TO: Teachers Addressed 

....... . ^ 

FROM: David Doss^ 

SUBJECT : Computer Literacy Pre- and Posttest 

Part of the evaluation of the Chapter 2 Computer Literacy program is 
a computer literacy test given to 3rd and 6th grade students receiving 

tne Computer Awareness unit. The enclosed pre- and posttest will be 

used to measure changes in computer literacy resulting from instruction 
in computer awareness. 

Give the pretest to your students before you teach the first lesson. 
Immediately return the completed tests to: 

Lauren Hoede, ORE 
Administration Building, Box 79 

Give the posttest af tar - your students have completed the last lesson in 
the unit. Please return these tests to the address given above. 

If you have any questions about these tests, give me a call at 458-1227. 



Director, Office of Research and Evaluation 



Approved : 



Approved: 

Assistant Superintendent, Elementary Education 




cc: Timy Baranoff 
Ann Cunningham 
Leslie Cohen 
Yolanda Led 

Chapter 2 Computer Literacy Principals 



DADrLHM: lhm 
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AUSTIN INDEPENDENT SCHOOL DISTRICT 
Office of Research^ and Evaluation 



Attachment D 



May 11, 1983 



TO: 



Teachers Addressed 



FROM: David Doss^ 




SUBJECT: Computer Literacy Tests 




piease have them put the school name at the top of the front page. 
If the pretests have been completed, please clip or fasten them 

together and label them with the school name before returning them 

to our office. We are attempting to identify those that have already 
been returned. "I apologize for any inconvenience this oversight has 
caused. 



Approved : 




Director, Office of Research a< 




Evaluation 



Approved : 



Assistant Superintendent, Elementary Education 




cc : 



Chapter 2 Computer Literacy Principals 



DADrlhm 
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m 111 A / U / J 

PROGRAM! Chapter 2— Discretionary 

YliAR: 1982-83 • 



CARD FILE LAYOUT 



LOCATION:' 
AlSD ' 



i'age-Lof-2- 



/ tj'f PFA948 ; ; LITER3 



ctHfrarrs: 



acct. pass, file name 



03 

I 



Field 


Pnl Minim 


'/< Description 




... 1-3 ..... 


File ID [AURj 


4-6 


School ID 




7 


Grade (3) 




8 


Test (Pre=l, Post=2) " 




9 


« 

Item 1 







'10 


keiii 2 


Code Answers 




11 


Item 3 


a=l 




12 


item 4 


b=2 





13 


Item 5 


c=3 ' _' 


14 


Item 6 


d=4 


15 


Item 1 






1*6-20 


Item 8 (Ocorrect, l=incorrect) 




21 


, . ■ - - - ' I - I ■- u. 

item 9 (code 5 if more than one checked) 


22-25 


Item 10 (0=correct, l=incorrect) (code 2 if more than four checked) 
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FILE jl) A / 1) / H 

PROGRAM: Chapter 2-Discretionary 



^ CARD FILE LAYOUT 



AISD 



YEAR: -im-W- 



/UT PF A948 1 j LITER3 



accL. pass, file name 



rvui'i'i? 



0 

I 

ho 



rleld 


lo minus 


1/UdcL lJ/tlUll 






Thpm 11 

11 till 11 






— - i 

Thpiii 12 fphter numbers) 




31-33 


Item 13 (0 if checked correctly, 1 if checked incorrectly, 2 if more 






than 3 checked) 






1 






— . — ... . ■ -i — 






j 













































03 
• 
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FILE ID A -/ U / L - — 

/ 

PROCRite: Chapter 2— Discretionary 

YEAR: 1982-83 



CARD FILE. LAME 



LOCATION: 
AISD 



Page 1 of 2 



lM PFA948 , , LITER6 



acct. pass, file name 



CONTENTS- 



oo 

M 

»■ 



Field 


Columns 


Description 




1-3 


File ID (AL'L) 




4-6 


School ID 




/ 


Crade (6) 




0 


Test (Pre=l, Post=2) 




9 


Item 1 






10 


Item 2 


Code Answers 




11 


Item 3 






12 


Item 4 


b=2 »; 5 




13 


Item 5 


c=3 




. w 


Item 6 


d=4 




15 


Item 7 






16-26 


item 8 (U-correct, l=incorrect) 




21-24 


— y* — - — — - ■ 

Item 9 (enter number) 




25 


Item 10 ) 



pi rt 
00 pi 
(5 0 

- 5* 

- A 

Q.R 
Hi rt 

b 0 ' r 

w | ; f 



FILE ID A j U / L 



PROGRAM: .Chapter 2— Discretionary 



^ CARD FILE 

V 



LOCATION: 
AISI) 



Page 2 of 2 



YEAR: 1982^83 



;/. (JT PF A948, 



LITER6 



acci . pass, file name 



CONTENTS: 



to 



Field 


1 

Columns 


Description • 




26-28 


Item 11 (Q=correct, i=incorrect) » . . . 
■ . j « & 


i 


29,42 


. . . _ ... . . • • i 

Iten 12 '(enter: letters) \ . j 




33 


Item 13 (0=correct, 1-incorrect) 




34 


\ ■ 

Item U 

______ ^ 




35 , 


* 

Item 15 ' 




36 ' 


Item 16 < ; 




i 


• 






i 






/ 










, . .— — 
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Office of Research and Evaluation (Page 2 of 4) 

GRADE 3 
COMPUTER AWARENESS POSTTEST 

if 

For items. 1 to 7, check the answer that gives the best ^meaning for 
the underlined word. 

1. BASIC is 

a. the desk a computer . sits on. 

fa . a brand of computer. 

c. the part of the computer that holds the disk drive. 



/ d . a computer language 



Module is 



A a. the TV screen attached to the computer. 

b. a list of the contents "of a program. 



c. a piece of software that gives instructions to the 
computer*. 



d. the oarts of a computer you can touch, 



Chip is 

a , 



the part of -the computer that holds zhe disk drive, 



b. -a way of using the keyboard to make pictures appear 

" on the screen. 

/ c. the part of the computer that does the work. 

-d. the electrical power unit. 



4. P roar am is 



a. the parts of a computer you can touch, 

b. the desk the computer sits on. 



/ c. instructions to the computer. 



d . the electrical power unit . 

...... 22U 
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a . a computer language . 

b. the part of a computer that does the work. 

c- the parts of a computer you can touch. 

' / d. a list of the contents of a program. 



A mtcrocnmpnt-^r is a computer that 

a. can be used only for playing games. 

/ b. is small: fits on a desk and can be moved easily, 
c. is used to see small objects. 



d. is large: fills a small room and requires several 
oeople to move it . 



7 . 



Hardware is : 

a. instructions to the computer. 

y 

b. a computer language. 

c. the parts of a computer that are not 'easy to use 



_s/_ d. the parts of a computer that you can touch. 



Label the parts of a computer. Use the word list to help you. 



peripheral 
expansion box 
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Word list 

monitor 

keyboard 

disk drive 

speech synthesizer 

peripheral expan- 
sion system 



82.45 Attachment D-6 

(Page 4 of 4) 

9. Check (/) the one below that is not a rule for taking care of 
the computer: 

/ a. Wash the keyboard often with warm, soapy water. 

b. Don't hammer on the keyboard. 

c. Don't touch the module contacts. 

3. Keep all software "away from heat and static electricity . 

10. eircle the four parts of a computer: 

LOGO menu 
memory) (output 
software program 

11. When did people begin computing ? 

/ a. many thousands of years ago using their fingers. 

b. five thousand years ago using the abacus. 

c. three hundred years ago using Napier's bones. 

d. ten years ago using the microcomputer. 

12. Put these in order from the earliest to the most recent computing 
device. Put a (1) beside the earliest, a (2) beside the next one, 
etc . 

4 microcomputer 




1 abacus 



3 Mark I 



2 tabulating machine 

13. Check (/) ^ three things a computer can do better than people: 

/ Remember the name, address, and birthday of everyone in the' 
school . 

/ Add a hundred numbers in one second. 
Work without instructions. 

O o o 

Write a book. *~ (~ c« 



ERLC 



/ Make a list of students born on May 1st; 

T\ \ ^ -----^ - ~~^~^r~ t^T^L-^ ^ : 
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82.45 (Page 2 of 5) 

AUSTIN INDEPENDENT SCHQO£ DISTRICT 
Office of Research and Evaluation 

Grade 6 

COMPUTER AWARENESS POSTTEST 

For items 1-7, check the answer that gives the best meaning 
for the underlined word. 



1. Data-bank is 

a. a place where money is stored. 

b. an invasion of privacy. 

c. a book. 



/ d . a f ile of information. 



2. Bit is 

a. computer hardware. 

b. a small output. 
V - c. a binary digit. 
d. in the cassette f recorder . 



Memory is 

a . where calculations are performed . 

b. the device that prints output. 

/ c. a place where data is stored, 
d. the video display monitor. 



4. UN I VAC is 

a. a computer language. 
/ b. .the first computer to use vacuum tubes 



c. the first calculating' device . 

d. a microcomputer. 

224 

D-36 



82.45 

5, Hardware is 



6. 
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a. the parts of a computer that are not easy to use. 

b. ' instructions to the computer. 

c. a computer language. 



/ d. the parts of a computer you can touch. 



Program is 

/ a. instructions to the computer 



b. 
c , 

a. 



the- hardware- 

the electrical power unit, 
the desk on which a computer s 



Chip is 
a. 
b. 
c . 



a. 



the part of the computer that holds the disk drive, 
the part of a computer that does the work. 

a way of using the keyboard to make pictures appear 
on the screen. 

a key on the console. 



8. Label the parts of a computer 



peripheral 
expansion box - 



0 

ERIC 




Word list 

monitor 

keyboard 

disk drive 

speech synthesizer 

peripheral expan- 
sion system 
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Place. these in order according to the generation of computers 
in which they are found.- Use a (lj for the first .generation, 
a (2). for the secojid. generation, (3) for the third generation, 
and (4) for the fourth generation. 

1 vacuum tubes 



A integrated circuit chips 

2 transistors 



3 integrated circuits 

10. Compared to the first generation of computers in 1944, com- 
puters of today 

a. produce less heat and are more expensive. 



V 



b. can perform millions of calculations per second and 
are quite large . 

c. are small and inexpensive to produce. 

d. use ^silicon chips and transistors to operate. 



11. Circle three^Eypes of computers 

small 



educational 




^business ^ ^general purpose ^ 



hospital 
large 



expensive 
supermarket 



12. Choose the best definition for each of the four functions of 
computers. Write the letter next to the function. 

a information retrieval a. regulates a situation or routine 



_f data processing 

<z process control 

d simulation 



b. instructions to the computer 

c. gets back stored data 

d. imitates a real-life situation 

e. writes books 

f . does something with information 
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(Page 5 of 5.) 

13. What are the^ digits in the binary number system? - 1 

14. How does a computer "read" a number/ letter, or symbol? 
a. like we read a word 

/ b. as one byte 
_ c. as RAM 
d . with the keyboard 

15. Check (/_) ' the statement that describes an improper use of a 
data bank . 

a. A_ department store. runs a credit check on a person 

who is opening a charge account. 

b. A grocery store clerk, asks a person writing a check 
for some identification. 

/ c. A person hiring a teacher asks a credit bureau if 
~ he has a good credit rating. 

d. A bank making a car loan finds out if ..this person 

has any loans which have not been paid. 

16. Check (/) the statement that does not describe the use of com' 
puters tc commit crime. 

a. Money is transferred from one person's account to 
— that - of another by changing a bank*s computer files 

without permission. 

b. A computer diskette containing a newSesign for a 

mousetrap is copied without permission and sold. 

c. Grades stored in a computer's memory are changed 

~" without the approval of the teacher. 

/ d. Computers are stolen from a store and sold at 
— ~~ reduced prices . 
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RUUfiHE CRQSS.TA8S.Qtl RECODEO VARIABLES 8T SCHOOL- 
VARIABLE LIST SCHOOL GRADE TIME ITEM! TO ITEN22 
INPUT FORMAT (3i<tf j|2Fi,18FiiM,JFl) 



•LITERACT TESl-.:GRAtlE 3 



ACCORDING TO TOUR INPUT FORMAT!, VARIABLES ARE TO HE READ AS FOLLOUS 



VARIABLE 


FORMAT 


RECORD 


COLUMNS 


SCHOOL 


F 3. 0 


1 


4- 


6 


GRADE. 


F 1. fl 


, i ... 


7- 


7.. 


TIME 


F 1. 0 


i 


B- 


a 


ITEfl 


F 1. 0 


l 




9 


IIEH2 


F I, 0 


i 


10- 


10 


ITEH3 


F 1, Q 


1 


Ur 


ii 


ITEM 


F i. \ 


i 


12- 


12 


ITEMS ; 


F 1. 0 


; 1 


13- 


13 


IIEH6 


F 1, 0 


1 


14- 


14 


ITEM? 


F 1. 0 


1 


15- 


15 


I FEMB 


F 1. 0 


1 


16- 


16 


ITEM9 


F I. 0 


1 


17- 


17 


IIEH10 


E 1, 0 


l 


16- 


18 


1TEH11 


F l« 0 


1 


19-. 


13 


ITEH12 


F i. 0 


i 


20- 


20 


ITehIs 


f i. b 


l 


21- 


21 


ITEH14 


F 1. D 


l 


22- 


22 


IIEMI5 


E 1. 0 


i 


23- 


23 


ITEHtfi 


F 1. 0 


1 


24- 


24 


ITEHIT 


f i, b 


i 


25- 


25 


ITEHIS 


F I, 0 


l 


26- 


26 


IIEH19 


E 4. 0 


l 


27- 


30 


ITEH20 


F 1. 0 


l 


31- 


31 


IfEN21 


F 1. 0 


i 


32- 


32 


ITEN22 


F 1. 0 


i 


33- 


33 



IHLINPtlLFOBHAT PROVIDES.FOR 25-IARIABLES, 25 MILL BE READ. 
IT PROVIDES FOR i RECORDS .•CARDIO PER CASE. 
A MAXIMUM OF 33 •COLUMNS* ARC USED ON A RECORD* 



ERIC 



RECODE ITEMS I0ITEHI2 ITEH14 TO ITEHIT 1TEH20 ID ITEH22 

10=11 tELSE=9> 
RECOOE ITEM13 IIE118 Cl-llf ELSE=9I 

RECOOE/ ITEM6 «2-l I (£LSE=9) 

RECODE IIEWjlltHJ ITCH4 (3:»(EtSE=9| 

mm M lmi imit iriEiiJU4:iLMyE:9j__ M M 



0 

... o 

"" 0 

... o 

" 0 
0 
0 
0 
0 
0 

0 
0 

. 0 



CROSSTAB* ON RECODEO MRIABtES BT SCHO OL— L I IE R A G* TEST--6R AOt 3 21 JUN 111 17*18.03. ' PAGE ' 2 "'" 

COUNT WALsHEM ID ITEH22 (1) " 

CPU IIHC REQUlRtU,. Ms SECONDS " " — 

. 00 

_M 

CROSSTABS. IAHES=SC!IOOt BT ITEH1 TO ITEH22 BT TIME * 

STATISTICS ALL ' * " " 



GIVEN 3 OiHEjiSiONSi INITIAL CH ALLOUS FOR " J82 CELLS 
MAXIMUM CH ALLOWS FOR J.P.J31 CELLS 

OPTION - 1 , 

IGNORE HISSING VALUE INDICATORS 

I NO HISSING VALUES. DEFINED. ^CPTIOI I HAT HAVE. BEEN FORCED!.. 

i 

'i 



END OF FUE ON FILE LITERS \ 
AFTER READING 521 CASES FROM SUBFILE NONAHE 



f 




CRossrjtns on recodeo virubLes by school-«liieragt resT— grade 3 

FILE NONAME (CREATION DATE i 21 JdN 83} 



21 JUM 83 tr.tB.03, 



PAGE 3 



4 * *.*..*.* *;»«»»*»«»»»» C K 0 S S P A~B U L Tt Ifl i" 0 F "i i » mmiimm 

school . . : bi- ikhi • 

controlling fop.. """ 

r w _ ...nm 1, ■ 

"""'"""•t i i i t t * i » t «> » t t . « » * i , * » i i i i # # » » « i t i \ >AGE 1 OF f 



To 



SCHOOL 



COUNT I 

RON PCT I 

COL PCT I 

TOT PCT I 

i* 

116. I 



ROB 
TOTAL 

1*1 9.1 

I-r— :-I 

88 I 41 I 129 
I 68.2 I 31.8 I t9.fi 
I 50.9 I 47.1 I 
i 33.8 I 15.8 I 

119.. I. 53. I ... 25 I .78. 

I 6T.9 I 32.1 I 30.0 

I 30.6 1 28.T 1 

I 20.4 1 9.6 I 

-I !•--•-"-! 

139. I 32 I 21 I 53 

I 60.4 I 39.6 . 1 20.4 

I 18.5 I 24.1 I 

I 12.3 T 8.1 I 

•I 1 1 

COLUMN ; 173 87 260. 

TOTAL 66.5 33.5 100.0 



_ 1 



..... 



2 DEGREES OF FREEOOH. SIGNIFICANCE = ~ .5555 

= 0 WITH I UNI .J- PENDENT.. 



RAH CHI SQUARE sj 1.13652 UITH 
CRAMER'S V = .06612 
CONTINGENT COEFFICIENT : .06597 
LANBOA (ASYMMETRIC) = 0 WITH SCHOOL DEPENDENT. 

LANBOA (SYMMETRIC) = 0 
UNCERTAINTY COEFFICIENT lASYHHETRlC I = ,00207 UITH SCHOOL DEPENDENT. : ,00336 HUH JTEH1 

UNCERTAINTY COEFFICIENT (SYMMETRIC) = ,00257 " 
KENOALl'S TAU E s .04923 SIGNIFICANCE = .2021 
KENOALL'S TAU C = .05183 SIGNIFICANCE = .2021 
GAMMA = .Q92T4 

SOHERS'S D (ASYMMETRIC) = .05820 WITH SCHOOL DEPENDENT. = .04165 VIM ITEHl DEPENDENT. 

SOHERS'S D.(STNHETRIC)..=_. .04855 __ 

ETA = .06572 WITH SCHOOL DEPENDENT. """ ' " 

ETA = ,06612 UITH ITEHl DEPENDENT. 
PEARSON'S R : .06572 SIGNIFICANCE = .1455 



..DEPENDENT. 



233 



ERIC 



23 i 



o 

0 

o 

0 
0 
0 
0 
0 
0 
0 
0 



CB0SS7A8S ON RECODEO WAR I *BLES Br SCHOOL— LI T£ RACY TEST--GRAD r 1 i[ JJN B] 'ii.iB.B3i PAGE 4 

FUE NONA HE (CREATION DATE = 21 JUN 83) "" 

' 1 ••'.»" c i o si p \ b o L »"f i m o f ' : i'7 .t.t; rrr ; rrr* yt. 

SCHOOC BT ITEHl 
CONTROLLING FOR.. ' ' " ' , 

m VALUE .. 2. 

' * * * * t M . M i l M I t I i I I I M I M H ?m I OF I 



ITEHl 

COUNT, j 

BOM PCI I rou 

COL PCT I TOTAL 

TOT PCT I l.I . 9.[ 

1 ~_ — I — I ;;;; 

116. I 95 1 30 I 125 

I 76.11 I 24.0 I 17.9 

I 19.7 1 42.9 I 

I 36.4 I 11.5 I 

US. I 57 . 1 . . 25 I .82 
I 69.5 I 30.5 I 31.4 
I 29.8 I 35.T i: : 
I 21.6 I 9.6 I 

"I 1 -I . 

139. I 35 I 15 I 54 
I 72.2. I 27.8 I 20.7 
I 20.4 I 21,1 I 
1 14.9 I 5.7 I 
-I"-"""I""«--I 
COLUMN 191 TO 261 
TOTAL 13,2 26. B IDO.O 



RAy CHI SOUARE - 1.09m UITH 2 DEGREES OF FREEDOM. SISnTfICANCE = .5T8fl ~ 
CRAMER" S V = .06474 

CONTINGENCY COEFFICIENT = .06460- .. " ' 

LAHBOA (ASYMMETRIC) s D UITH SCHOOL DEPENDENT, : 0 UITH IFHl D r PEN3 : NT. 

LAMBDA (SYHHETRIC) =1 

UNCERTAINTY COEFFICIENT (ASTHHETRIC) = ... ,00250 UITH SCHOOL .. DEPENDENT. = ,0335? UITH ITEHl DEPENDENT. 

LNCERTAINTT COEFFICIENT (SYMMETRIC) ? .00?57 ' ' »RJiini.__mrwi.... 

KENDALL'S TAU B = .01726 SIGNIFICANCE = ,2110 
KENOACL'S TAU C = .01698 SIGNIFICANCE = .2110 
GAHHA = .09101 

SOHEBS'S 0 ( A SYMMETRIC )_= .05981 UITH SCHOOL DEPENDENT. = .03733 UITH ITEHl " ^PENDENT. 

SQMEBS'S 0 (SYMMETRIC) = ,01598 

ETA: .02026 SITH SCHOOL DEPENDENT. ' " " '~ 

ETA = .06171 WITH ITEHl DEPENDENT, 
PEARSON'S R : .02026 SIGNIFICANCE = .3723 



0 An 



CAOSSTABS ON RECbOED VARIABLES BY SCHOOL— tlTERACf TEST-MADE 3 21 JUM BJ "* tMMj7 PACE 5 



FILE NONAHE (CREATION DATE = 21 JUN 83) " " fj 



i ' i i t j i i i i »T» Tt * * * "cITS ST. All L At ION OF ntu 7T77~t 5T~ 

• -SCHOOL . ... ; ;; ["V.'ZZ'ZZZ' "i'W-lJT.M . ;. » 0 

CONTROLLING FOR.. tT~ 
, TIME . . . . l . . VALUE _ 1. _. ..„/.. .„ . 

liitlliillMtlltlMlUMIIlMtMHiMHMtMltliMI PISE 1 OF 1 " 0 



. .ITEH2 

-COUNT- I 

ROW PCT I RDU 
COL PCT { TOTAL 

TOT PCT i i.i ?.i 
;: SCHOOL — I--—. ^i— .... -j 

116. I 53 I 76 I 129 
t U.l I 58.9 I 49.6 
I M.I I 50.0 I 
I 20.4 I 29.2 I .. 

-I --I— — 

119. I . 29 .1 49. _I 78 

I 37.2 I 62.6 I 30.0 

I 26.9 I 32.2 I 

I 11.2 I 1B.S I 

■ I* ■••-•** !*•»--— J 

139- I 26 1 27 I 53 
I 49.1 I 50.9 I 20.4 
? I 24.1 I U.B I 

* i to.o t 10.4 i 

* -i--«-i--i r i------- I 

COLUMN 108 452 260 
TOTAL 41.5 58.5 100.0 



RAH CHI SQUARE : 1.85401 U I TH 2 DEGREES OF FREEOOH. FigWkANCE = .3*956 ' * " ' 

CRAHER'S V = .08446 ..... ) _ Q 

CONIINGENCT COEFFICIENT = .08416- / ' " 

LAHROA (ASTHHETRIC) = 5 UITH SCHOOL DEPENDENT. = 0 UITH IT-H2 DEPENDENT. 

LAMBDA (STHHETRICI ~ 0 \^ * 0 

UNCERTAINTY COEFFICIENT (ASTHHETRIC) = .00344 UITH SCHOOL DEPENDENT, _ : ,00523 DIT.H ITEH2 DEPENDENT. ^ „ 

UNCERI AINTY. COEFFICIENT (SYHHETRIC1? .00415 "'" 
KENDALL'S TAD 6 = -.03460 SIGNIFICANCE s ,2709 0 
KENDALL'S TJU C = *;03805 SIGNIFICANCE = .2789 
6AHHA s -.06264 

SOHERS'S D (ASTHHETRIC) = -.03917 UITH SCHOOL DEPENDENT. : -.03057 UITH ITEH2 DEPENDENT. " 0 

$0HERS«S O (SYHHETR1CI = -.03434 _ _ 

ETA = .07138 UITH SCHOOL DEPENDENT. " ' "~ " 

ETA = .08446 UITH ITEH2 •, DEPENDENT. — -;- — •• 0 

PEARSON'S R : -.07138 SIGNIFICANCE = .1257 



— 0 



0 

o 

0 

o 




CROSSTAB* ON RECOOED VARIABLES BY SCHOOL— LITERACY TEST-GRADE 3 21 MN BJ IMBioii W 

HIE NONA HE (CREATION DATE : 21 JUN 83) 




nrit HLUE. . . 2.... 

* * * * * •''•'••••»» • »•*»»» » • * » t » » i » * **»»»» "I r»W PAGE 1 OF I 



CO 

N 



01 



COUNT. I 
R0« PCI I 
COL PCT I 



RON 
TOTAL 



lot PCT I 1.1 9,1 

—-""I I 

116. I 15 I 40 I 125 

I 6B.0 I 32.0 I 47.9 

I 51.8 1 41.2 I 

I 32.6 1 15.3 I 

I I I 

119. I . 47 I . 35 . 1 . 82 

I 57.3 I 42.7 I 31.4 

I 28 .T j 36.1 I 

I 18.0 I 13.4 I 

I 1 1 

139. I '32 I 22 I 54 

I 59.3 I . 40.7 I. 20.7 

I 19.5 I 22.7 I 



M -I——.— J , - - ~ • 

COLUMN 164 97 261 

TOTAL 62.J 37.2 100.0 '"' " 

RAfl CHI SQUARE - i .79275 WITH 2 DEGREES OF fIeDON.'" SIBNI^I CANCE~ ^2»75 
CRAMER'S V = .10344 

CONTINGENCY COEFFICIENT = .10289 " 

LAHBOA (ASYMMETRIC) = 0 WITH SCHOOL DEPENDENT. = 0 MIFH ltiX3f 

LAMBDA (SYMMETRIC) : 0 " ' 

.... UNCERTAINTY COEFFICIENT (ASYMMETRIC) = .00515 WITH SCHOOL . . DEPENDENT. = .OflMJ UIIH ITEM2 OEPENDENT, 

UNCERTAINTY COEFFICIENT C SYMMETRIC} = .00631 ""' 

KENDALL'S TAU B = ,08661 SIGNIFICANCE = . .0706 — - 

KENDALL'S TAU C = .09389 SIGNIFICANCE = .0706 

GAHHA = ,15740 _ . __ 

SOHERS'S 0 (ASYMIC) = .10052 KITH SCHOOL DEPENDENT. i" jo 7462 Kt'tH IIEH2 ' DEPENDENT. " 

. S0HERS«S 0 (SYMMETRIC) = .. .08565 ... ._• _ .„ _ 

ETA = .05148 lilTH SCHOOL DEPENDENT. " * '"** " 

ETA = .10344 yilH ITEH2 DEPENDENT. . . 

PEARSON'S R = .05148 SIGNIFICANCE : .2038 



I 12.3 I 8.4 I 



2-iU 



; _ _ __ _ _ _ t 

CftOSSIABS ON RCCODCO VARIABLES Of SCHOOL— LITERACY TEST— 6RADE J 21 JLfN 83 17.16.03. PASE 1 

FltE NONARE CCREAT ION DATE s 21 JUII 83) " *! 



»ti*»i*»«»*«*«iii« CR0SSTIA6ULATI0N OF •••••••!•*§••»• ' jR 

.. .school.... by it-iti ->-— T 

CONTROLLING FOR.. 

TINE VALUE l«_ 



I I t II M I I I I I H t I I t I I I 1 I I I I M M M M I II I t M I M I I M PAGE 1 OF 1 



'7 C 



' . .. 1TEH3 * 

COUNT I ... 

ROW PC! t ROW 

COL PCT 1 . TOTAL 

TOT PCT i; 1.1 9.1 

SCHOOL I -I—- 1 „ 

116. I 53 1 76 X 129 

I 41.1 I 58.9 I 49.6 , 

I 5T.fi I 15.2 1 

1 20.4 1 29.2 I. 



r 



-i 1 i 1 

119. I... 24 I... 54 .It. ...78 : : 

I 30.8 I 69.2 I 30.0 

I 26.1 A 32.1 I . . . — r i 

I 9.2 I 20.8 I 

139. 1 15 I 38 I 53 'j 

l 28.3 . 1 7M I . aoi4 _ z~ 



0 I 16.3 I 22.6 I 

1 I 5.8 I 14.6 I 
» -I -—I— .—-I 

COLUMN , 92 168 . ..260 



TOTAL 35.4 64.6 100.0 C 



0 



RAU CHI SQUARE =.... 3*72310 WITH 2 DEGREES OF FREEDOM. SIGNIFICANCE = .1554 

CRAMER'S V = .11966. _ ... .. _ - - ... - 

CONTINGENCY COEFFICIENT = .11882 

LA HO OA (ASTHHETRIC) = 0 UlTii SCHOOL DEPENDENT. . : 0 UITH ITEM 3 . ..DEPENDENT. A 

Lambda csynnetrici = o ■ \y 

UNCERTAINTY. COEFFICIENT (ASYMMETRIC) = ...00696 UITH SCHOOL;: DEPENDENT. ~;: ;:=;::;.01lOt:llllHJJEH3_^;DEPENQENT. 

UNCERTAINTY COEFFICIENT {SYMMETRIC I = i00855 ' n 

KENOALL*S TAU B = .11170 . SIGNIFICANCE = .0292 „ ._ _ 9 

KENDALL'S TAU C = .11917 SIGNIFICANCE = .0292 » 

GANHA = .21063 :; - ' - n 

SORERS'S D (ASYMMETRIC) = .13031 UITH SCHOOt DEPENDENT. = .09575 UITH ITEM3 DEPENDENT. U 

SOMERS'S D (SYMMETRIC) ' .11039 _ ... , 

ETA - .08774 UITH SCHOOL DEPENDENT. . 

ETA = .11966 UITH ITEH3 DEPENDENT. . - « 

PEARSON'S R : .08774 SIGNIFICANCE = .0792 - 




CSOSSMBS ON RECODEb VARIABLES BY $CHOOL--Li f ERACY TEST--GRADE 3 
FILE NONA HE (cfcllON DA TC = 21 JUN 83) 



' »mhhh C-IDSSMBULittli 0 f » » i * » » i i * i i * » » » i < r 

SCHOOL BY IT-H3 

CONTROLLING FOR,. " 

tihe • value: .2; 

H M M I M M i H i i M » t » i M M <i I I M M M t I I M M I I li t I PAGE I OF I 



I T EH 3 

ioM. i 

Roy per i rou 

COL PCT i TOTAL 

TOT PCT I 1.1 9.1 
SCHOOL -r— . 

116. I V * 77 1 48 I 125 

i 61 .6 I 38.4 I 17.9 

I 33.8 I 40.! I 

I 29,5 I 18.4 I 

-I I t 

119. I 42 I ... .40 . I 82. 

I 51.2 I 48,8 I 31.4 

I 29.4 I 33.9 I 

1 16.1 I 15.3 I 

139. I .24 I 30 I 54 

I 44.4 I 55.6. 1 . 30.7 

I 16.8 I 25.4 I 

j 9.2 I 11.3 j 

_ -I — -rr — I — "--—l ... 

COtUHN 143 118 261 

TOTAL 54.8 45.2 130.0 



BAU CHI SQUARE : 5.09556 tflTH 2 DEGREES OF FREEOOR, SIGNIFICANCE = .3/83 

CRAMER'S V = #13973 _ _ 

CONTINGENT COEFFICIENT = .IJB38 

LAHI1DA iASYHRETRlC) = 0 WITH SCHOOL DEPENDENT. ... = .05085 KITH ITEH3 DEPENDENT. _ _ 

LAMBDA ISYHHETRICi : ,02362 

UNCERTAINTY COEFFICIENT 1A$YHHETRIC) =. ..00939 UITH SCHOOL DEPENDENT"... . . = _,011.21 KITH ITEH3. DEPENDENT 

UNCERTAINTY. COEFFICIENT (SYHHETRIC) = .01131 
KENOALL'S TAU B - .13263 SIGNIFICANCE - ,0l3l ... 
KENDALL'S TAU C = .148C9 SIGNIFICANCE - .0131 

GAHHA = .23400 ... . .;; _ ..; 

SOHERS«S D USYHHETSIC) = .14916 BITH SCHOOL DEPENDENT. : .11/75 illTH ITEN3 DEPENDENT, 

SOHERS'S D (SYHHETRIC) .= . ,13169 .. .. „ 

ETA : .11831 KITH SCHOOL DEPENDENT. 

ETA = .139/3 WITH ITEH3 DEPENDENT. . . ;;; 

PEARSON'S R : . 1 1 831 SIGNIFICANCE = .0281 



' ........ _ r 

CROSSTABS ON RECOOED VARIABLES BT SCHOOL—LITE «ACt TEST--6RAb£ 3 21 JUN 8} , 1MB.I5. PAGE '9 " " 

fiee nonme mum nit i a m hi ' " ~" " ~" t\ 



' • • * * * » » • • CROSSTIBUtATION OF » i • • i i i » » 1 * • » • i i i i 55 _ 

school • bl mm — . M -f] 

CONTROLLING FOR.. TS 

W :;; ;: WOE I. 

mmh < » • * » ' ' ' * * • ' » 1 t i » t » i » * « » * • t t t » t » t id PAGE I OF 1 ' 0 



ITEH4 ■ ' 

COUNT I ... ; - 

Roy pct 1 ' rou " " '*" " '"' 

cot PCI I TOTAL ' -- - 

TOT PCT I Ul 9.T " ~~ " ; "•- j] 

SCHOOL -—....[— .....j. ..„...{ _. 

llfi. I ..li I 52 I 129 " * ~ " " ... 

I 59.7 1 40.3 I t9.fi _ 1 - 0 

I 4 ? -13 I S4.2 T " ~ "" " . '.. 

I 29.fi I 20. 0 I 



-I — 1— 1 7 • 0 

119. I . . 56 1 2fl. I TB L „ 

I 74.4 I 25.6 T 30.0 % " " 

I 35.1 I 20.8 I.. _ r_ _ -z - - ■ - _ 0 

■ ^- j - - j -•■ 

... -i .-1 j 

139. I 29 I 24 1 53 ' "" " Q 
j .1 54.7 I 45.3,1. 20.1 — . 

r 1 ii.z 1 25.0 1 , • " " 

J| I 11.2 I 9.2 I . 0 

3 -I 1 — —I ' " ~"" 

COLI'dN 164 ' 96 260 ... ..... _ 

frill 63.1 36.9 100.0 " * ' ~ Q 

R4U CHI .SQUARE s 6i488TI HI TH 2 bECR-ES DF FREEDOil. SlGNtFlCANcF= 7)3 90 ~ 

• CRAMER'S V = .15198 J _ __ Q 

CONTINOENCT COEFFICIENT = .U604 '' " *" * " K '" 

LAKBQA f ASTHHETRICI = 0 KITH SCHOOL . DEPENDENT. = D KITH ITEM* DEPENDENT. _ 

LIPBOi (SINNET8IO - - 0 - " """ 0 

... DNCERT ftlMTT COEFFICIENT USfNHETRlCI = . ...01213. HITH SCH05L „ DEPENOENT, = ..01951 MM. l]EH4_ MPINDENT, ________ 

UNCERTAINTY COEFFICIENT iSTHHETRIC) = .01519 

KENDALL'S TAU 8 = -.O17B0 SIGNIFICANCE = .3815 _ _ 0 

KKNML'S IAU_C = -.01917 SIGNIFICANCE: -JB15 "" '" 

CAHHA : -.03278 , . _ 

SOKERS'S 0 iASTHHETRlC) - -.02058 lift SCHOOL DEPENDENT. = -.0150 Ulftt lTEHt ' DEPENDENT. " H 

. .SOHERS'S 0 C STHHETRIC) - .♦.01762 . ' 

ETA: .06758 WITH SCHOOL DEPENDENT. ~" ~" ; ' 

ETA .15798 SITU IIEH4 DEPENDENT. _ 0 

PEARSON'S R : .06758 SIGNIFIHNCE = .1368 " "' " 7 

: :: : ' 0 

' . " .„„ 0 

ERJC ■ ■ j - - ♦ 



CROSSTAB ON RECOOEO HARIIBLES BY SCHOOL— LIT£ UCt TEST— GRADE 3 21 JJN 83 if.li.03, PA3E 10 

FltE NONA HE (CREATION DATE : 21 JUH 83) 

4 4 4 4 4 4 *«»«••«•»•»» c i <i s s n e oTa ?7o n o f i V7 '§77 7777* TTTi 777" 

— SCHOOL. ... gy irU i 

CONTROLLING FOR,. ~ 

.. W ; KALUE.. . 2, 

MMMMIIIIIIMIMIHIMmMMiHIiiiiiiiiMltl PAGE I OF J 

COUNT I 

. . Rcy pci i 

COt PCT I 

TOT PCT I i.l 
SCHOOL :.-.—.[-. 

116. I __84 1 

I 6T.2 I 

I 45.T 1 

I 32,2 I 

.... -i — ----! 

1H. I £2 J 

i ?e.H t 

t 34.2 i 
1 24.1 I 

-I I 

139. I J7 I 
_j- T 68.5. t 

I I 20.1 1 

y> ,i 14.2 i 



COLUMN 18 A 
TOTAL, 70.5 

RAW CNf . SQUARE 3 2.33585 B I TH 2 DEGREES OF F REE a OH . S IEnI F I C~A HC e" V Tj L i 0 
CRAMER'S 9 = .09460 __ 

CONTINGENCY COEFFICIENT = .09410 Z 

LAHBOA (ASYRKETRICI = j WITH SCHOOL DEPENDENT. = 0 VIM 11:14 ...DEPENDLfiT, 

LAHBOA (STHNETRIC) =0 

... UNCERTAINTY COEFFICIENT ( ASYMMETRIC) =.„ •00411 U t TH SCHOOL.. DEPENDENT. . = .D075LMTH IIEH4 DEPENDENT, 

UNCERTAINTY COEFFICIENT (SYMMETRIC) = .00557 
KENDALL'S I'AU B = -.04063 SIGNIFICANCE : .2450 
KENqAtt'S TAU C s -.04157 SIGNIFICANCE = .2450 

GAHHA = -.0795? . _ , 

SONERS'S D CASTMMETRIC) = -.04997 UITH SCHOOL DEPENDENT, : ..33301 KITH ifEH4 DEPENDENT. 

. SOHERS'S D « SYMMETRICA = -.03978 . . ; ;:. 

EIA = .00848 8IIH SCHOOL DEPENDENT. 
ETA = .09460 WITH ITEM4 DEPENDENT. 
PEARSON'S R = .J0I14B SIGNIFICANCE = .4458 



RON 
TOTAL 

9.1 

I . ... ... 

.41 I 125 
32.8 I 47.9 
53.2 I 
15.7 I 
— -----I 

19' I 82 .... 

23.2 I 31.4 
24.7 I 
7,3 I 

—I 

17 I 54 
...31.5 .1 .20.7 
22.1 I 
6.5 I 

I 

77 261 
29.5 100.0 



CROSS! ABS ON RECOOEO UAfUABLES BY SCHOOL — LITERACY TEST—GRADE 3 2i Jlilf 85 If. 18.03. PA5E U 

FItE HOMME (CREATION DATE = 21 JUN 831 " ~ 



»»»»•«»»»»! C R 0 S 3 7 A B U L A II 0 N OF »»••»• • • # i » » i ... » i ■ 

kji'm !° t 



CONTBOttlNC FOR.. 

HUE VALUE... ,.,„U 



Mimi iiMiMMui(Mu*HtiMiiitiiimiimiii pier j OF 1 \ 



--. - -ITEH5 

COUNT I _ f 

ROW PCT t ROW ~ ™ 

COL PCf I 7QTAL 

tot pct i iii 9,i """ f 

SCHOOt I- ..j.—.. — j _ 

116. I 100 V 29 I ' 129 " '" " " ~ 

I TJ.J I 22.5 1 49.6 _ ( 

I 35.6 1 36.2 I 

I 3B.5 I H.2 [ _ 

•i— —-[--—— I """"" r 

119. !., M .j 2i_ i^:M :;:_„..„.._-. 

I 13. t I 26.9 I 30.0 

I 31. J 1 26.2.1 ... _ _ T 

I 21,9 I 6.1 I " " ' 

.[ ... .... ... _ _ _ 

139. I 23 I 30 I 33 " ' "" " " " > f 
. I 43i4 1 . 56,6 . 1 .20. 4 : 



? I WW I 51.5 1 



i o.a i ii.5 i — ■ - - r 

-i 1 i ... " " " " ~~ ""' 

COtOHN IBO . 80 260 .. „ ___ _ 

TOTAL 69,2 30. R 100.0 " " ~ '"' •**" " C 



RAW CHI SQUARE : 21,30796 UITH 2 DEGREES OF FREED0H. SIGNIFICANCE = 

CRAMER'S V : ,28628 _ f 

CONTINGENCY COEFFICIENT = ,27522 "" " "~* " 

LAFB0A (ASYHHETRICl s .00763 UITH SCHOOL DEPENDENT. = .08750 WITH ITEH5 DEPENDENT 

LAFBOA (STHHETRIC) = .G3791 ........ ' ' " 

UNCERTAINTY COEFFICIENT IAS" (METRIC) - ,03733 UITH SCHOOL OEPE10EN7, _= _ »Q62«9 JIITH HCH5 DEPEMENJ,, 

ONCERTAINTT COEFFICIENT < STHME TRIC f = .04674 

KENDALL'S TAU B = .-23024 SIGNIFICANCE : .0000 . ; 

KENDALL'S f A U C - .23710 SIGNIFICANCE * .0000 " "" " 

GAKHA ..=.. ,41683 .. .... 

SOHEhS'S 0 (ASYMMETRIC) = .27826 UITH SCHOOL DEPENDENT, : , 19051 UITH ITEH5 DEPENDENT, ' 0 

. SOHERS'S D (STHHETRIC! = . ,22617 . — 

ETA = ,28628 UITH SCHOOL DEPENOENT. 

ETA = ,28628 U1IH.HEH5 ...DEPENOENIi 0 

PEARSON'S R = .2R62B SIGNIFICANCE = .0000 

" 0 

■ m -.- o 



2-1!) 



ERIC 



0 
0 
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CROSSTAB* ON RtCOOEO VARIABLES BY SCHOOL—LITERACY TEST-GRADE 3 21 Wt 83 17,18,03. PAGE 12 

P FILE NONARE (CREATION OATE : 21 JUN 83) " ; 

k * 4 1*'* •#........#• 'i'i niuTiiro nr tft» • #7771777** » 

P • SCHOOL at ITEMS N 
CONTROLLING FOR.. " - - — 

TIHE VALUE. 2. u 



0 



'lltMliiiiMtiMltMllMtMtitMtllttiMtll I » » 4 S PAGE 1 OF 1 



? . ..CfiUNI. I 

ROB fCT I ROM 

. COL FCT I . . TOTAL 

y lot pct i i.i 9.1 

...SCHOOL. — :— -I— r — t-Iv—v-I 

L lis. i 109 i ii i"\U" " 

I 87,2" I 12.8 I W.9 

i 33.2 1 28.6 j 

. I u.a i 6,i l 

P -i i 1 

119. I ... 58. L..2« I 82 

. I TO .7 ! 29.3 I 31.4 

I 28.3 t 42.9 I _ . 

I 22.2 I 9.2 1 

• j j 

139. I 38 I 16 I ' 54 

I 70.4 I., 29.6 A .20.7 .... 

; J I 18.5 1 28.6 I 

In I 14.6 I 6.1 I . 

w -I— ----- 1— ----- J ... 

COLUMN 205 56 261 

TOTAL 78.5 21.5 100.0 



RAy CHI SOUARE * 10.66797 UITH 2 DEGREES Of FREEDOM, SIGNIFICANCE V 7)048 
CRAMER'S V = .20217 . , 
C0NTINGENCT COEFFICIENT = .19816 

LAMBDA (ASYMMETRIC) = .05832 UITH SCHOOL DEPENDENT. : 0 UITH ITEMS DEPENDENT. 

LAPBOA (SYHMETRICI i ,01167 

- UNCERTAINTY COEFFICIENT (AS7HMETRICI = . ,02020 BIIH SCHOOL. .DEPENDENT. . s. ,D4iiiWTfl ITEMS DEPENDENT. 
UNCERTAINTY COEFFICIENT < STHHETRIC I = .02695 / " 

KENDALL'S TAU 8 : .18107 SIGNIFICANCE s Ml. 
KENDALL'S TAU C = .16676 SIGNIFICANCE s '.001': 1 
GAMMA s .36711 

SOMERS'S O < ASYHHETRIC I = .2W39 UITH SCHOOL DEPENDENT. = .1325% UITH ITEMS DEPENOENT. " 

SOHERS'S O I SYMMETRIC! = .17251) ; 

ETA: .12616 UiTH SCHOOL DEPENOENT. ~* ***' "'" " 

ETA = .20217 UITH I TEM5 DEPENDENI. 
PEARSON'S R = ,12616 SIGNIFICANCE = .0208 



ERLC 



CROSSTWS ON RECOQEO VARIABLES BY SCHOOL— L ITERACtT TEST-GRADE 3 ~ " H iM 81 f if.li^SJ. IagTh ^ 



^ file noname ccREAtioN oaie = 21 "" ( 



* » »__•_»• »*•*•• 7~* t t ■ *" ETo'sTt A BUt * T ID N OF ■ •"»■»* «.»•*•.*, t i . OQ 

= - SCHOOt _ „ _ AL UM !° I 

CONTROLLING FOR** ? 
. FINE. .. : VALUL ... . Ji. : Jf. 

MMMMMMIiiMltll>Mlllt IMIIIII MHIMtliMiti l>J(GE I OF I f 



If EH6 

COUNT I . . _ _ ( 

ROM PCI i Roy 

cotfcu . total ._ . . _ _ _ _ 

TOT PCT I i.i 9.1 ( 
. .SCHOOL ._-.—*— I-r—T~.-I-T.vr*--I - - ; ; ~Z::~~.: ~~~ " 



116. I 40 I 89 I 129 

I 31.0 .1.(59.0 I. Mil — _ ( 

I 49.4 I 49.1 * v 

- I 15.4 I. 34.2 i .__ __ 

•I «--I — -—I f 

lir, -X 27—1 51- L... .78 

I 34.6 I 65.4 I 30,0 

I 33.3 1 . 28.5 I _.. - _____ f 

! 10.4 I 19.6 I 

139. I 14 I 39 [ 53 "~ ( 

I 26.4 . I 73-6 _ I _ 20.4.._. - - 

P 1 11.3 I 21.8 I 

pi I 5.4 I 15.0 I „ C 



COLUMN 81 . 179 .260 . - 

TOTAL 31.2 6A.8 100.0 C 

RAN CHI SQUARE - .99193 HI III 2 DEGREES DF FREEDOM* SIGNIFICANCE^ iS090 ~ 

CRAMER'S V = .06177 . ( 

CONTINGENCY COEFFICIENT s .06165 

LAHBOA I ASTHHETRICI = J KITH SCHOOL DEPENDENT, = OBITH. ITEH6 . . .DEPENDENT.. . _ 

LAMBDA (SYMMETRIC! ■ 0 ' 

UNCERTAINTY COEFFICIENT (ASYMMETRIC) = .00186 KITH. SCHOOL ... DEPENDENT* _ . .00310. _1TH..UEH6 DEPENDING 

UNCERTAINTY COEFFICIENT (SYHMETRICI = .00233 

KENDALL'S TAU B = ,01661 SIGNIFICANCE = ,3892 .. _; '. 

KENDALL'S TAU C = .01716 SIGNIFICANCE = .3892 

G'.NHA - .03217 

SOHERS'S D (ASYMHETRlCi = .02000 UtTH SCHOOL DEPENDENT. = ,0137? WITH ITEMS DEPENDENT. C 

SOHERS'S O ISYHMETRIC) - .01632. ;. :.. ;; „ ; :; . 

ETA s .0^632 HlTH SCHOOL DEPENDENT. 

ETA = .06117 BITH ITEH6 DEPENDENT . ...._.. C 

PEARSON'S R - .04632 SIGNIFICANCE = .2285 

~ ~~ c 




CROSSTRBS ON RCCODED iWIMSLES Bf SCriOOL-LiTEWCt TEST--6RADE 3 \t J!JN 83 " IMwT; " PA6E 14 "" 
FILE mm (CREATION DATE = 21 JUN 83) 

• 4 4 4 4 *•*••' c ilTmii ["niTFTFTiTTTrnrrr * . . . » ; • ~ — v 

SCHOOL . jjy my, _ . M 

CONTROLLING FOR., " ' ~~' "■ -- -Jr 

- ■ MtUE U - ^ 

I H M I I « t I M t M » t M t M t t N t t I M I t I I M t t M 1 t M i M | JJ GE J (Jf 1 

COUNT ! ITEH6 

roii.pct i rou "■ " "" " " ' 1 

colpcti Tarn . 

tot per i ,.j ,., , - " - - 

SCHOOL ::: _ 

llfii I 90 I 35 I 1 25 " "" " " : 

I 72.0 I 28.0 I U.J - , „ . . ' -— .— _ ■■■ 

\ 47.1 I 50.0 I "~ " "•** 

1 34.5 I 13.4 I _ 

-- -I I 1 " " ~ 

- .11?. . I.. 63..!.. 19 .1 .. 82 

I 76.8 I 23.2 I 3U4 " "~ 

I 33.0 1 27.1 I :: ::. 

1 24.1 I 7.3 I ~~ "'" ~ " 

139. I 38 I 16 T 54 ~"\ 

I 70.1 1 . 23.6 I .20.7 ; _' _ 

I 19.9 I 22,9 I ' 

& I 14.6 I ' 6.1 I 

-1 1 1 ; 

COLUMN 191 JO 261 
TOTAL ?J;2 26;8 100i0 



RAW CHI SQUARE = .86225 WITH 2 DEGREES OF FREEDOM SIGNIFICANCE = , fills 

CRAHER'S V = ,05748 • ,. • • • 

CONTINGENCY COEFFICIENT = .05738 >-••-•• ■ - - 

whoa iisiwEiiici = o with school dependent. o with iteh6 dependent. 

LAMBDA WHHETRICI s jj ■• • • - ■ 

.. UNCERTAINTY COEFFICIENT (ASTHHETRIC) = ,00161 WITH SCHOOL-; DEPENDENT. = ,00288 UITM ITEN6 DEPENDENT, 

UNCERTAINTY COEFFICIENT t SYMMETRIC I = ,00206 , " 

KENDALL'S TAU D = -.00585 SIGNIFICANCE = ,1601 
KENDALL*S TAU C = -.00581 SIGNIFICANCE = .4601 
CAM HA : -.01176 

SOHERS'S 0 (ASYMMETRIC) =' -.00710 WITH SCHOOL DEPENDENT, : -.09152 WITH ITEHS DEPENDENT. 

..SOBERS'S OJSTMHEIRICl..S-.-iD0569 . . .... 

ETA - .02510 BITH SCHOOL DEPENDENT. " 
EI* : .0574B UITH ITEMfc DEPENDENT. 
PEARSON'S R = .02510 SIGNIFICANCE = .3133 



ERIC 



\ 



V 



25i! 



I 



\ 

CROSSIABS ON RECQOED VARIABLES BT SCHOOL-lUfRACT FEST--BRADE 3 21 JUN 83 UAl.Ul PA&e" "l5~ 



FILE NONAHE (CREATION OATE - 21 JON 81! 



*««*•«»« t » t »«»»*» i CROSSTA0ULAII0N 8F mhhimihmiiii » 

...SCHOOL . ; : . ;- ...Br ITEN7 1° 0 

CONTROLLING FORi. * ~~ T> — 

„ . TIME ; .. _ : „.._ r . _,_..miiE_„ 5 ,„1 ? .4_ ^ — .- 

HjiiiiiiMiitttiiiiiiiMiiiiiiitiiiii » » i i i i t i m i >I6E 1 )F l 0 

...... ITEH7 " ~ < * .. 

COUNT I s - - 0 

Roy pel I Rom , ' 1 "" '" "'" " " "" **" 

COL PCT T TOTAL . _ _ 

TOT PCT I I.I 9,1 "" ~ 0 

SCHOOL — — I—— — - — I— — r — —I ■ ■_ 

116. I 46 I 83 t 129 ~ " ~" ~ " 

I 35.7 I 64.3 I 49.6 _ -,_ _ 0 

I 43. J 1 51.2 I '~ "T 

I 17.7 I 31.9 I , . . _ 

•i !•-•-•-- " "" " r) 

U9. T. 35 „I 43 ...... 78 : ^ 

j 44.9 I 55.1 I 30.0 ~ 7 

I 32.7 I 28.1 I , . _ _ _ _ _ 0 

I 13.5 I 16,5 I ' " " ' " 

.] 1 1 - _^ 

139. I 26 I 27 ! 53 " " " * ' '" " " " Q 

I 49.1 . 1 .50.9 .1 .20.4 . t 



f I 24.3 I 17.6 I 

W I 10.0 t 10.4 1 f) 

' " - 

COLON 107 . .153 260 _ - 

TOTAL 41.2 58.8 100.0 "*"" "' " ' ' Q 



RAM CHI SQUARE = 3.42039 WITH 2 DEGREES OF FREEDOM. SIGNIFICANCE = 
CRMR'S V : .11470 _ 0 

CCNIlNGENCt COEFFICIENT 5 ,11395 " " '" " " " 

LAC6DA (ASTHfETRICI = . 0 WITH SCHOOL DEPENDENT. = ■ 0 KITH IT-H7 DEPENDENT. 

LANBDA (SYMMETRIC! = J y '" " j) 

UfcCERTAINTT COEFFICIENT (AST METRIC) : ,00637 WITH SCH30l_ DEPENDENT. = j0.09|[2 JlTJL JTEH7. DEPfflOENTf 

HSCERTAlNTt COEFFICIENT. (STHHETRIC1.2 .0077) " 

KENDALL'S TAO B - -.10864 SIGNIFICANCE: , 0328 _ :') 

KENDALL'S TAU C s -.11929 SIGNIFICANCE = .0328 " " " ' 

(ANNA = -.19486 

SOKERS'S 0 (ASTHHETRIC) • -.12314 WIT • SCHOOL DEPENDENT. = -.09585 UITH ilEH7 DEPENDENT. " ] 

SOMERS'S 0 (STHHETRIC) = ,-.10?30 . 

ETA: .09218 WITH SCHOOL DEPENDENT, 

ETA = ,114 70 WITH ITEH7 OEPEN0ENT, 0 
PEARSON'S R = -.09218 SIGNIFICANCE - ^'1691 

!) 



or -J 



ERIC 



u 



... Q 

; : 0 



CROSSTXBS ON RECOOEO VARIABLES BY SCHOOL-LITERACY TEST--BRADE 3 21 JJN 83 17.IB.J3. PAGE 16 

FILE TONE (CREATION DATE : 21 JUN 83) 



% • •••«•••* C R 0 S S Ii A B H A T I 0 U 0 F • » • • » * * i i i i i i * * » i » g 

SCHOOL BY. USUI ._ . _ J 

CdKTROlLlNS FOR.. "' g 

. . TIME : ;; . VALUE. . . ...2. _ 

I I I | | | | M I M H H M M M > I Hit M I < t i I I M M t i i ti i i ii I >HQ£ J Qp \ 

t TEH? " """ 

..COUNT, j . 

SOU PCI i ROB 

COL PCI 1 TOTAL _ 

tot Per i i.i 9,1 

SCHOOL 1- — ; _ : - -- - ; 

116. I 86 I 39 1 125 

I 68.8 1 31.2 I 47.9 :. _ 

I 47.5 I 41.7 i 

j 33.0 1 14.9 j ..; _ ..... 

.... -I =? — I — I 

119. I 54 -I 28. I 82 ; 

I 65.9 ! 34.1 I 31.4 

I 29.8 1.35.0 i. :.: ;:. -: — - ^ 

I 20.7 t 10.7 I 

-I -I" I , . 

131. t 41 I 13 I 54 

j 75.9 I ..24.1 . j 20 .7 . .......... 



V I 22.7 I 16.2 I 

Oi 1 15>7 1 5.0 I 

M -I 1 1 

COLUHN 181 80 261 

TOTAL 69.3 30.7 100.0 



had chi Square = 1.56792 with 2 degrees, of freedom significance = .4521 

CRAHER*S V =t .07800 .. . '■ 

CONTINGENCY COEFFICIENT = .07776 

LAH8M (ASYHHETRICI = . 0 Bill, SCHOOL DEPENDENT. : 0 WH. ITEM. ...DEPENDENT. 

LAHBOf (S7HHETRIC! = 0 ' 

... LNCERTAINTT COEFFICIENT C AS* MHETRI r > = . .00300.UITH SCH00L_JEP;N9ENT. =__..Oi50./_HlIHJTEHt DEPENDENT. 

UNCERTAINTY COEFFICIENT (SYMMETRIC = .00376 

. KENDALL'S TAO B = -.03548 .... SIGNIFICANCE = .2733 _ ' '• 

' KENDALL'S TAU C = -.03670 SIGNIFICANCE s .2733 

GAHHA = -.06883 _.- .. - - 

SORERS'S 0 USTHHETRIC) = -,04316 UUH SCHOOL DEPENDENT • = -.02917 WITH ITEM? DEPENDENT. v . I 

. SOHERS'S D (STHHEIRIC)::- ••03401 „. : t 

ETA : .06801 SI TH SCHOOL DEPENDENT. * 

ETA = .CT80O UITH ITEH7 DEPENDENT. ( - 

PEARSON'S R = -.06801 SIGNIFICANCE = .136B 




CROSSTAB* ON RECQOEO VARIABLES BY SCHOOL— LI TERdCY TEST— GRADE 3 It M 63 WAKiV. PAGE 17 

FILE NONA HE (CREATION OA TE = 21 M 83) 



* * *.* * * t i i i t i m t i i i c R 0 S S T A B U L A T I 0 jj O F » » 7 . » i ♦ . » » » * » 7 » , » » 

■ ■ ■ SCHOOL - - ; ey ITEHB 

CONTROLLING FOR* • 

• , VALUE.. _ 1. - 

»»»»»«»» 4 4444411 i i i i i » « i it it'ti » i . t it » it » » » i i » , , i i" ?AG£" j OF i~ 

ITEMS " " 

COM. I 

ROfl PCT I ROB 
COL FCT I . TOTAL 

TOt PCT I hi 9, : " """ 

SCHOOL — -I--..-.-I... — i _ _ _ 

116. I 123 I 6 £ 129 " " " "" 

! 35.3 1 hi I 49.6 ... 

I 53.7 | 19.4 j ' "" 

I 47.3 I 2.3 I 

■ -I 1 1 """ "'" 

Uh I 61. 1 IT i 78 . , _ - 

! f'8.2 I 21.8 j 30.0 ~ ~" 

I 26.6 I 54.8 I 

I 23.! I 6.5 I " ~ 

-I I— 1 

139. I 15 I B I 53 

i. 84.9 I 15.1 I 20,1 

0 t 19.7 I 25;8 I "'~ 

J, I IT.3 I 3,1 I 

05 -I 1 1 

COLUMN 22? 31 .260 

TOTAL 88.1 11.9 100.0 " 

RAU CHI SQUARE : 14.24172 US TN 2 DEGREES OF FREED OH. SISNIFi'cTncT = "7.1938 
CRAMER'S V = 
. CONTINGENCY COEFFICIENT = .227?:! 

tAHBDS (ASYHHEJRICl = .C8397 m£ FH SCHOOL DEPENDENT* = 0 UlfH IT r N8 DEPENDENT. 

LAPHDA (SYHHCTRIC) = .06790 

• ^CERTAINTY COEFFICIENT USYHHETRTCi - ,02736 WITH SCI30L DEPENDENT* . _L .077.36 HIT ft IIEHB DEPENDENT. 
UJiCERTAlXTY. COEFFICIENT (SYHHETRICi = .04042 
OOALtfS ISO 0 = ;17S93 SIGNIFICANCE s .0114 
KENDALL'S TAU C = i!2793 SIGNIFICANCE : -0014 
UWk z ,43554 

SCOW'S 0 (ASt^.ETRIO = .30455 MTU SCHOOL DEPENDENT, = ,10279 MTH ITEHB DEPENDENT. 

SOKNS'S O.ISI^fflCl.s ,15370 

ETA - ,0823! SCHOOL DEPENDENT, -- — - 

Ei'i * .23404 «)T« [TEH8 O l PENDENT. 
PERSON'S R : .69231 SIGNIFICANCE = .0925 



CROSSIAOS OH RCCODEO V*RI*BL£S BT SCHO 0L--L1 T£R*CT T EST— GRAOE 3 21 JlIN 83 lMB.OJ. PAGE 18 
FILE NONAHE ICftt ATlON DUE = 21 JUN 83) 

< 1 U.A. • »»«*•• • CROSSTAB U L A T I ON 0 F » i TV iTHTi 77 i » »7» » " 

SCHOOL By ITEMS 

CONTROLLING FOR. • 

W wjat 2. 

n x'xoitMitiiMMiitMiiiiHiiMitiiitti PAGE 1 OF i 



ITEHG 

COUNT I 

ROM Pel ! 199 " " 

COL PCt I TSUI. 

toipcn j.i %i 

SCHOOL — — —J J-- »—--*'; 

116. 1 .12* 1 I 1 225 ' " 

I 39,2 1 ,h I 47,9 

i 47.5 i .< i 

... -i— ——i—- 

ir;, i. bi. i ..L.i ..Sr. . 

I 98.8 I 1,2 : 

I 31,! i 33.3 ! ; ...... 

I 31.0 I H ] 

-I 1 . , ... „ 

139. I 53 I 1 i 54 

I. 58.1 I .i.J i gfi'if 

P I 20.5 1 JKJ ! 

u» I 20.3 I .4 I 

10 -1 1 1 

COLUMN 258 3 261 ■ 

TOTAL 98,9 1.1 100 .C 

RAV CHI SQUARE = ,37237 UI TH 2 DEGREE'S OF FREEDOM, SIGNIFICANCE = 73301 
CRAMER'S V = .0377F ;; ; ;;;;; ; - _ 

CONTINGENCY COEFFICIENT : t fl3774 

LAMBDA IASTHHETRICI = B . U ITU SCHOOL 3EPENDENT. : . 0 UK TH I TENS DEPENDENT, 

LAHHOA ISYMHETRIO = 0 

•• UNCERTAINTY COEFFICIENT (ASYMMETRIC) .ODfiaS if I TH SCHOOL. . DEPENDENT, iD10r4~yiIH:IJEH8.____.DEEENDE.NT. 
UKCERlAINTt COEFFICIENT IStHHETRlC): .00122 

KENDALL'S TAD D ~ .03487 SIGNIFICANCE = ,2768 _ 

KENDALL'S TAU C - .30834 SIGNIFICANCE = .2768 

GANHA ~ ,27519 

SONERS'S O (ASYMMETRIC) = .18346 WITH SCHOOL DEPENDENT, : .00663 If I TH ITEMS DEPENDENT. 

SOHERS'S O. (SYMMETRIC) = .0127? > 

ETA : .035BO bITK SCHOOL DEPENDENT, 
ETA : .03777 UlIF ITEMS DEPENDENT. 
PEARSON'S R s .03580 SIGNIFICANCE : .2824 



CROSST ABS ON RECOOED VARIABLES BT SCHOOL— LIf£RACT TEST-tiUDE 3 21 M 83 17.1B.03. PABE lV 

FILE NONA HE (CREATION DUE = 21 JON 83) ~ ~ ~ 



•••»*••••••• CROSSTADULATIOH OF uihiiihi 55" 

.....SCHOOL. ; ;_ _ . jjj |r^9 1° 

CONTROLLING FORi. F 



TINE . _ ... _.. = ._.._ _.. VALUE. ._|, 



llllilllUHIHtltttHlltlllHMMMIillMiilHHIl Pfl6£ 1 OF 1 

... - .ITEM 

cnoNf I . . 

m Pci 1 rou " " 

5:4 FCT I . . . TOTAL • _ _ 

T ST PCT I 1.1 9.1 

SCHCifli. i—.-.-.-j ^ ^ 

116. I 125 I l"f 129 ~ " ~ ~ " 

I 96.9 I 3.1 I 19.6: _ 

I 51 .4 I 23.5 I 

I 18.1 I 1.5 I _ 

119. I 68 I . .'.10 -t- — Tit 

I 87.2 I 12.8 I 30.0 

I 2V • I 58.8 I ... _ 

! U<: i hi i 

139. I . '.ifl ! 3 I 53 

I 91.3 .1 i>1 A ; 

0 1 20.6 ; if.b I 

* I 19.2 ! 1,2 I , 

-I 1 — -—I 

COLUMN 213 17 >60 

TOTAL 93.5 6.5 190.0 



0 



MH.CH2 "QUARE 7.59871 WITH 2 DEGRESS OF FREEOOHi SIGNIFICANCE = ,1221 

CMDER!a../.s..ilNK. - 

CONTINGENT COEFFICIENT : .16851 " "' 

LAH80A (ASTHHETRlCi = ,01580 WITH SCHOOL DEPENDENT. = 0 WITH ITEN9 DEPENDENT. 

LAHBDA tSTHHErricj •"■ • 01051 

liNCEBI/'INlT COEFFICIENT (ASTHHEI81C1 =„ .01328. HITH SCHOOL _ DEfjiNOENTt = tQSflLUIIUlCIH KKWEJIs _ 

OhCCRTA IN i T COEFFICIENT CSTHNLIMCI = ,02153 

KENDALL'S TAU B = .09191 SIGNIFICANCE = .0597 ----- 

KENOALL'S TAll C = .05071 SIGNIFICANCE = .0597 " ~ 

GAHHA = .30596 

SOHERS'S D (ASTNHETRIC) = .20716 UITH SCHOOL DEPENDENT. : .01075 MITH ITEH9 DEPENDENT;''" ~ 

SOHERS'S O ISTPHETRIC) = .06811 _. ^ _ . 

ETA = .00698 U\H SCHOOL DEPENDENT. ' ~ " 

ETA.: ^1)096 Wllf ITEH9 DEPENO\IJl. _ 

PEARSON'S R : .00698 SIGNIFICANCE ■ ,1551 




— X 



CROSSfABS ON RECODEO VARIOUS fit SCHOOt-tlfEMCl TEST--BRSDE I " 21 j'uTi] ImB.03. Ikit H 
FILE ' NONA NE (CRCAtlCN DATE = ,21 JON 83) " """ * ~ " ~ : "- 



' * * ' 1 CIOSSMIILUIII OF ' i ' i i i t • i i i t i i m t t I £~ 

SCHOOL ai .ITEH9 - N 

C0NTB0tt!N6 for;; - — j- 

. TIHE ' . . :: mi 2; u 

M,M,,, »»imiMH#njninMiMMMiiiMii pace 1 OF I " ~ 



ITEH9 

i 

Rlii pct i rou 

CQt Ki 1 TOTAL 
TOT PC? 1 1.1 9,1 
. SCHOOL .-.-....i-.-.....i...„...i _ 

116. I 12* I II "l25 
I 99.2 I .8 I 17.9 
I 18.2 I 25.0 I 

i 47.5 i ,i i 

.... -i — — x — - — i 

. US. I .. 79. L„ . 3 1 82 

I 96.3 I 3.7 I 31.4 

1 30.7 1 75.0 I 

I 30.3 1 1.1 i 

139. I 5* I 0 I 54 

I 100.0 L. LJ 20.7 

D I 21.0 I 0 [ 

i I 20.7 I 0 1 

H .1 1 1 

COLUHN 257 4 261 

TOTAL 98.5 1.5 10 0.0 



RAU CHI SQUARE = . 3.51092 UITH 2 DECREES OF FREEOOnY' SIGNIFICANCE = ,151l" 

CRAMER'S 9 = .11972 - - 

CONTINGENCY COEFFICIENT = .(|887 - ' * 

LAHHOA l»SYH.4ETRrC» : .;,171 UITH SCHOOL DEPENDENT. : 0 UITH ITEH9 D-PEND-NT. 

"•.ISTHHEIB:C!. = ..._,0I429 -. ~"~ 



UNCERTAINTY COEFFICIENT lASYHHETfltC) =. . ,00131. UITH. SCHOOL DEPENDENT, = .3.9617 UHHJIEH9 DEPENDENT. 

UNCERTAINTY COEFFICIENT (STHHETRIC) = .01359 ~ " ^ ~ 

KENDALL'S TAU II = .01641 SIGNIFICANCE = ,3902 

KENDALL'S TAD C = .00152 SIGNIFICANCE = .3902 "* " 

6ANHA = .11511 

SOHERS'S 0 TASYHHETRIC) = .07190 WITH SCHOOL DEPENDENT. " e ,03359 UITH TTEH9 ' DEPENDENT. 
SOHERS'S 0 (.f METRIC) : .00686 . '_ 

ETA= .01821 UITH SCUOQt DEPENDENT; """ " "* " ~ * """ " 

ETA.?. .11972 UITH ITEH9 DEPENDENT. 
PEARSON'S R : -.01821 SIGNIFICANCE : .2190 



ERIC 



CROSS! ABS ON RECODED VARIABLES BT SCHOOL—LIT* RACT Tf< r "GRAOE 3 21 JUN 83 1J.1B.0J. PAGE 21 
FILE NONAHE (CREATION DATE = 21 JUN 83) ~ 

• »*••»••«•• a TH" sTs TiTTTiTiT l u i o n 51 *» * ......... . g 

. . .. school _ si ..initio « v 

CONTROLLING for.. " "J: 



TINE VALQE __„li._ 



_COdNI I 

R08 PCT I ROU 
COL PCT I . TOTAL.. 

TOT PCT 1 l.j 9.1 

SCHOOL - I -fvlrr— 

116. I 91 I 32 I 129 

I 75.2 I 24.8 I I9.fi . 

I 57.1 I 35.6 j 

1 37.3 I .12.3 I ........ 

-I 1 1 

119. .1. 42_ I 36 .1 78 

I 53.8 I 46.2 I 30.0 
I 24.7 : 1 40.0 I : 
I 16.2 I 13.8 I 

-I 1 1 

139, I 31 I 22 I 33 

I 58.5 I 41.5 I 20.4 ;;: ; 
I 18.2 I ?4i4 I 



a 

On I 11.9 I 8.5 I 



-I 1 1 

COLUHN 170 90 ...260 
TOTAL 65.4 34.6 100.0 



RAH CHI SQUARE : 11.18536 WITH 2 DEGREES Or FREEQON. SIGNIFICANCE : .0037 

CRAHtR'S V = .20741 - . .. : — 

CONTINGENT COEFFICIENT : .20309 _ " 

■ LAH80A (ASTHHETR1CI : .03053 B1TH SCHOOL DEPENDENT. : 0 BITH ITERlO DEPENDENT. 

LAHIIOA (Sf KH£ TKICI - .01810 

UNCERIAINTf COEFFICIENT (ASMHETRIC) = .02100 UtTH SCHOOL DEPENDENT... _ : .53351 HIfHJfEHl3._ DEPENDENT. 

INCERTAINTT COEFFICIENT (SYHKETRICJ = .02585 

KENDALL'S IAD B = .17270 SIGNIFICANCE = ,0017 

KENDALL'S TAD C = .18331 SIGNIFICANCE = .0017 
GAHHA = .30974 

SQKERS'S O (AStHHElRIC) = .20218 WITH SCHOOL DEPENDENT. : .1472) KITH ITEH1J DEPENDENT. 

. SQHERS'S O.iSTHRETRlCl ?_ .11053 

ETS ='; .10080 BITH SCHOOL DEPENDENT. 

ETA = .20741 WITH IIEH10 DEPENDENT, 

PEARSON'S R = .10080 SIGNIFICANCE = .0524 



2ii'J 



CROSSTAB* ON RECOOEO VARIABLES Bf SCHOOL-LITERACY ilST-S.W , 2t M 83 MM!, " PISE 22 

FILE NONAHE (CREATION OA tE = 21 JUN 63! 



* * - * * • * * • • • C I 0 S S 5 i B U L U IBM "Yf ."77,"". 4 ,7 i . 1 7.V. 

, school bt ITEMS- ;: : :::::::„„._ V 

CONTROLLING FOR.. " ~~ ■ f 

- value: ... 2; w 

"tim • t t » i i i » a i i i if «' » » » « * * » i i i i l i » i • » » t • » t PAGE 1 Of I 



ITEH10 

..COUNI. i 

Roy PCI I ROM 
COL PCT i TOTAL 
TOT PCT I hi J.j 
SCHOOL — «-« i— r -.-I .--I 

IIS. I 101 I 18 I 125 

1 85.6 I 14,4 \ 41.9 

! 49.8 I 39.1 I 

I 41.0 I 6.9 1 

■I I —I 

119- I . 62 .1 20 I 82 

I 75.6 I 24.4 I J1.4 

I 28.B I 43;5 I 

I 23.6 I 7.7 I 

-1 --• 

139. I 46 I 8 I 54 

i 85.2. I. 14.B. I. 20.7. 

f I 21.4 I 17.4 I 

on I 17.6 I 3.1 I 

w -I 1— — I 

COLUMN 215 46 261 

TOTAt 82.4 17.6 100.0 



RAH CHI SQUARE - 3.77424 KITH 2 DEGREES OF FREEDOM." SlGNlTFcANCE ' .1515 
CAAHER'S V = .12025 ' 

CONTINGENCY COEPPICIENT = .11939 *" "~ 

LANOOA (ASYMMETRIC) = »01')?1 HITH SCHOOL DEPENOENT. = • C illTH ITE110 3EP.ENO"NT. 

LAHBDA (SYMMETRIC) = .01099- ' j 

UNCERTAINTY COEFFICIENT. ( AS fHMETRI CJ . = — «0!}6S5. UITH SCHDOt.._ DEPENDENT. _„_ = __,DH8? HI Tit IJEH11 DEPENDENT. 

UNCERTAINTY COEFFICIENT (SYMMETRIC) = .00919 I ' 

KENOA JS TAU 0 = .04314 SIGNIFICANCE .= .2318 

KENDALL'S TAU C = .03688 SIGNIFICANCE = .2318 
GAHHA = .09880 

SOHERS'S D (ASYMMETRIC) = .06350 BITH SCHOOL DEPENDENT. s " ,02931 rtWirSiT DEPENDENT. " 

SOMERS'S 0 (SYMMETRIC) s . .04010 i 

ETA s .02055 WITH SCHOOL DEPENDENT. ~" 7" 

ETA = .12025 ylTh ITEH10, DEPENDENT. ] , 

PEARSON'S R : -.02055 SIGNIFICANCE = .3705 




FILE NONAHE {CREATION DATE s 21 M f 831 



i ti i i i i i i i i i i i i i j j cIosStlAQULAtlON OF »»»»»»»»»» i ♦ i »»»» • 

. SCHOOL; . ; - -; -— - iLlUM 

CONTROLLING FOR.. , 

• . , TIHE ... „ . . l ^.^.^.^..^.iUUL^,. - 

llitlHiiiiillHlllHIII«H«lliiMlMII|llinilM PUGE i o i 

' vim ~" 

COUNT I . _ _ 

ROM PCT I ROU 

COL PCT i . TOTAL ' 

TOT PCT I hi 9,1 

. SCHOOL 1 1 —I _ 

116. I SI 1 42 I 129* ' 

l 67.4 1 32.6 1 49.6 ... 

I 59.6 1 36.8 1 • " " 

I 33.5 I 16.2 I 

U1. I. 41 J ... 3T. I . Jl_ - • — — ; 

I 52.6 j 47.4 I 30i0 

I 28.1 I 32.5 I 

I 15.8 I 14.2 i \ " 

133. { IB I ' 35 I 53 - - ..... .. 

I 34,0 .1. 66.0 .. I . 20,4 . , 

I I 12.3 I 3d. 7 I 

% I 6.9, I 13.5 I _ • _ 

-I 1 1 

COLOBN 146 .114 260 . 

TOTAL 56.2 43.0 l00.fi 



RAU CHI SQUARE .17.68506 UlTH 2 DEGREES OF FREEDOM. SIGNIFICANCE = »j'00t 

CRAHERV \ ' .26081 . _ .... 

CONTir : .;<;? OEfFICIENT = .25236 

LIKI5DA ; iv,riTRiei t ) WITH SCHOOL DEPENDENT. . : .14912 HI TO (j"f£N0EMT»_ 

LAMBDA .jfJhCfRJC) = .06939 

UNCERTAINTT COEFFICIENT (ASTHNEIRIP = .03321 WITH SCHOOL. _ DEPENDENT. = .I5JS4 MTU ITEHlt DEPENDENT, 

UNCERTAINTY COEFFICIENT (STHHEIRIC).; .03992 
KENDALL'S TAU B : .24345 SIGNIFICANCE = .0000 
KENDALL'S TAU C s ,26953 SIGNIFICANCE = .0000 
GANHA : .42039 

SOHERS'S D (ASWORICI - .2736) Wit'.' SCHOOL DEPENDENT. = ,21656 BIIH ITER!! DEPENDENT. 

SOHERS'S O (STNHETRIC) = .24179 _ 
ETA : .24277 UlTH SCHOOL DEPENDENT. 
ETA = .26081 UITH ITEH11 DEPENDENT. 
PEARSON'S R : .2*277 SIGNIFICANCE = .0000 




UCSSYAIIS ON RECODEO VARIABLES BY SCHOOL— LI TERACr ' IT-GRADE J 21 jj.N flj n ., %( | 3l j> ISE 2 4 
FILE NONA HE (CfiCAl ION DATE : 21 JUN S3) " 



1 *'•*** * » ' * • CROSS TABULATION OF w ,7 , i Ti"i f I 8T 

- 5CHOOL _ B r irrflli ' ■ N 

CONTROLLING FOR., ■ - • - 



»»»»•»»*•*'•♦«»#»»»»..»»»• >j E£ t gp j 



ITEM1I 

COUNT I 

ROil «"f j S 0 g 

col . i rorsL 

TOT PCt 1 M 9.1 

st.iooL . 

! 103 I 22 I 125 
I 02.4 I 17.6 I 47.9 
I t?.S I 50. 0 I 

i i9.ii i 8.4 i 

*! ■*-! — — -I 

115. I ; 66 1 16 I ...82. 

I 80.5 I 19.5 1 31.4 
i JM I 36.1 I . 
1 25.3 I 6.1 I 

•I I I 

139. ! 48 I 6 r 54 
1 00.9 I 11.1. j 2QJ 
! 22.1 I 13.6 1 
0- I 10.4 I 2.3 I 

"I 1 1 

COLUMN 217 41 261 
TOTAL 83.1 16.9 100.0 



0' 



8AU CUI SQUARE - 1.73366 SITU 2 DEGREES OF FREEDOM. S IGMl FI CA MCL" • .4203 ' 

CRAMER'S V : .00130 ( 

CONTINGENCY COEFFICIENT = .08123 ~" "" '" *" 

liH USMHEI8ICJ = .0: KITH SCHOOL DEPENDENT. : 0 WITH DEPENDENT. 

LAMBDA (SYMMETRIC) =0 " " ( 

UNCERTAINTY COEFFICIENT f ASYHMETRI C) = .00342 MHH SCHOOL . DEPENDENT. = "iOJIM BIT 1 -; IJEMI DEPENDENT. 

UNCERTAINTY COEFFICIENT ( SYMMETRIC > : .00476 " 

KENDALL'S TAU D = -.04293 SIGNIFICANCE = .2329 i 
KENDALL'S TAU C : -.03GC5 SIGNIFICANCE = .2329 """ 
( m - -.10340 

SiiERS'S 0 (ASYHHETfiiC) = -.06431 liltil SCHOOL DEPENDENT. : -.02865 KITH I TEN! I DEPENDENT. " !' 

SCdERS'S (j (SYMMETRIC! - -.03964 : ;;; 

ETA i .0/431 llilH SCHOOt DEPENDENT. ~ 
l\i - ,08150 SI TH If EMI DEPENDENT,: 

PEARSON'S R = -.0 7431 SIGNIFICANCE : .1158 " 




lib 



it 



CROSSTABS ON RECODED IflUlBUS Of SCH3CL--' UEMCY TES T--GflSDt i 



n m aj 17,18.03. page 25 



fue wnm amum date - 21 m m 

* * *. •...*.* »**»»«*•»«»« cross.' .« b u t n.Ti'oT of ~» » 1 * • • • » » . . . * » i » 

-SCHOOL ... Of U[Hli! 

CONTROLLING FOR.. " 

. nNE . ... VALUE .:. 1... . ... 

******t*»tt*4ttti*tt*tt«tftt*t||ttt||t|ttl*ktt«»*i j Op I 

' ItEHij " "" " """ 
COUNT j 

MH PCT j BOH 
CQt ECI I TOTAL 

to! pci i i;i r,i • 

SCHOOL :..|;« _ ._ _ — 

116- 1 101 I __29 I 129 " 

I H.5 I 22.5 I 19i6 . 

! 58.5 I 32,6 | 

I 38.5 I 11.2 I 

-i- 1 i 

119. I . 17 1 31 I. 78 

1 60.3 1 39.7 1 30.0 
I 27.5 i 31.8 ! 
I 18.1 I 11.9 I 

.... •! rr-i — ---1 

U9; I 21 I 29 I 53 

! 15.3 i 5W I 20.1 . „ _ - 

1 H.O I 32.6 1 " """ 

I 9.2 I 11.2 1 

- -1 1 1 

COLON 171 89 260 
TOTAL * S. R 31.2 100,0 

RAW CHI. SQUARE =... 1111 WW 2 DEGREES OF FREEDOM, SIGN IF T C i NC E = i 0 D 01 
CBAHER'S V - ,2692 

CONT1NGENCY COEFF1C . .25996 " "" 

LANSOA (ASYHHETRIC: ; . 527 UlTH SCHOOL DEPENDENT. : ,0561; WITH ITEH12 DEPENDENT. 

LAHBOA (SYHfETRIC) ? ,'3132 

UNCERTAINTY COEFFICIENT (AST-HE: I) - . 0350 1 \iV SCHMl DEPENDENT, : ,05629 L'lTij i)E?EliDENt f 

ONCERTAINTY COEFFICIENT (SYMH.-'i : ,| = ifliJU 
XENOALL'S TAU O - ,25187 SIGNIFICANCE = .0000 
KENOALL'S TAU C - ,26982 SIGNIFICANCE = ,O0C0 
GANHA_=_ ,11855 

SOHERS'S D f XSINKETRICI - ,29963 BITH SCHOOL DEFEND: NT. = .21 LSD WITH ITEH12 KKh).- -.7. 

SOME FtS • S i) (SYMMETRIC) - ,2515/ - -■ - : _ 

ETA = .23906 yUH SCHOOL OEPLNOENT. ' 
ETA = .25922 WITH MENU DEPEND: NT, 
PEARSON'S R : .23906 SIGNIFICANCE : .0000 



ERIC 



i 1 5 



CROSSTAOS ON RECOOED mi mil BY SCHOOL— LITERACY TEST--GRADE 3 2i JUM BJ 17,18.03. ' PAGE 26 

FILE NONA HE *CRF AT ION D.'tF : 21 JUM Bii 



* ' !-•-!- * * • • • • C * 0 S J M (j U L I I ! 9 1 Of iinii ittinii i »T» » 

- s» bv muz - * 

CONTROLLING Fds;; "" " £ 

"HE VtCOE . .2. 1 * 

• • • ♦ • . « * t » a , i t » * • f i i t< 1 i i |i | i i i i « i i i , i , i i i i t i t i t t » i p A &E 1 oV 1 



r rrRi 5 

..COUNT . J 

m pci i rob 

COL PCI I fOTAL 
TOT PCI 1 1.1 9.1 
SCHOOL — --—j — .....j; 

116. I 108 I 17 I 125 
I B6.4 I ij.6 I 47.9 
I «9«1 I 3B.6 I 
I 41.4 I 6.5 I 

... -1 — -"-J i 

1195 I M.j.._il I . B2. 
i 78.0 J 22.0 I 31.4 
1 29.5 \ 40-? 1 
I 24.5 ' I £.9 I 

~\- I I 

139. I 45 j 9 i 54 
j 83.3 I 16.7 I . 20.7 ; 
U I 20.7 I 20.5 I 

J 1 17.? 1 3.4 I 

<i -I I---""' 

COLUMN 217 44 261 
TOTAL 83.1 16,9 100.9 



RI8 CHI SQUARE = 2.46568 U I TH 2 DEGREES OF FREEDOM. SISNIFICANCE : ,??15 
CRAMER'S 1/ : .Q9'20 

CONTINGENCY COEFFICIENT = ,09674 

LARBOA (ASTNHEIRIC) : • CG735 BITH SCHOOL DEPENDENT. : 0 HIM IVM U?iWM> 

LAHOOA (SYMMETRIC* = ,00 556 

Uncertainty coefficient (asihhetho = mm uith school -dependent. ■ — -.01023 Hill iJEHn_j£KKo:iui 

UNCERTAINTY COEFFICIENI ISYhHEfAlCI - ,30 3 
KENDALL'S TftO 8 = .05 v, SIGNIFICANCE = .1524 
KENDALL'S TAU C : .J4P6B SIGNIFICANCE = -1624 
HM - ,U46<5 

SOMEN'S O (ASYHHETRIC) = .00682 U I TH SCHOOL DEPENDENT. = .03869 MI Til ITEH12 DEPENDENT, 

SONERS' 3 ISYHPETRIC) = .05353 .. 

ETA: vOllfil HITH SCHOOL DEPENDENT. 
ETA : .09720 lil If. ITEM12 DEPENDENT. 
PEARSON'S R = .01163 SIGNIFICANCE : .4258 



2 J. = J 



ERIC " ' 



CROSSTAB ON RfCODll) VARIABLES Bt SCHOOt--tWRAGT TESF— BRSOE J 



Jl 83 17.1B.03. PAGE 27 



FILE NQNANE ICRtailM PTE : 21 JUN 931 



» i i i » » i i i i i i ; • • » • i"~C SO $11 ill L A l"TT| OF ,,,, 

school .. . Bf liiHU 

CONTROLLING FOR.. ' " " " 7 

_ HME :: , . VALUE. ... ..... 1,_ 

• I till i t t M i I t I I I t I I I llMII I I M i MtU M M I II t n ?m I OF 1 

ITCHi;' " ' " ~~" 

COUNT I . _ 

ROM i J j ROM 
COL KT I TOTAL 

TOT PCT 1 1.1 9.1 "" 
SCHOOL [ I—.-.-— j _ _ _ 

lii. i n 1 37 i i 29 ~ 

I 71.3 T 20,7 I 49.6 
I 52.3 I Mil I 
I 35.4 I 14,2 I 
-I I-.—— I 

in. t m i jj j . . ii -- 

j 60.3 I 39.1 I 30.0 " 
1 '26.7 I 36.9 1 

I 10.! ! 11.9 I ' 

-! i 1 

U9. ! 37 I 16 I 53 , 
I 69.0 1 30.2 I 30i4 _ _ 

0 I 21.0 I 19.0 I " " 

1 I H.2 1 6.2 I 

to -I— "—I—— -I .... "~ 

COLUMN 176 84 260 
TOTAL (57.) 32.3 IW4 

RAfi CM I SQUARl : 2.85619 WITH 2 DEGREES OF FREEOON. SISNI F! U. NcT = §23*8 

CRAHtR'S V : .10481 

CONTINGENCY COEFFICIENT : ,10424 

L4HI10A (ASfMElRK) = 0 1'ITH SCHOOL OEPENOEiiTi =' 0 iipH I"--, DEPENDENT, 

LACIIOA (SINHETRi' : s 0 _ ' 

UNCERTAIN! * <MH l\ .^YHhETPlC) = ,PC522 «ITH SCHOOL DEPENDENT^ s ,^858 HITH ITEH13 DEPENDENT. 

UNCERTAIN - ' ' F; ICltK. ISTHHEINICI = <;00649 
KENDJLL'o i H - .04656 SIGNIFICANCE = .2151 
KENijALL'3 i.U C = .04858 SIGNIFICANCE = .2151 
GANHA ,08/99 

SOfOS'S O USTHHETRIC) = .05553 BITH SCHOOL DEPENDENT, : .03903 U I TH ITEH13 DEPENDENT. 

SOHERS'S D IStHNEMlU : ,04584 

ETA = ,00 7 79 WITH SCilOOl DEPENDENT, 
ETA - ... .10481 WITH ITE.H3 DEPENDENT. 
PEARSON'S R = -.00779 SIGNIFICANCE = J4503 



crosses on recodec , ?« m^ivmi test-grade 3 » jon 33 ims; 0 j; page "h 

^ FILE NQNAHE tCRE^'N iy't :. ift flj 

JWni/UI... Dy fffHtl 

CONTROLLING FOR.. " -~ • 

MHE Hi\it 2, 



' 1 ' * • • • ■■ « • * • i • » i i i i i i i i i i i ; ; i » ; ; ; ,"»"* , , p, SE j 0F j 

mm " — — 

COUNT I 

ROW PCT I ROB 

cot w I TOTAL 

TOT PCT t l.i v.i ' - ■ 

SCHOOL 1 ...j 

IIS. i -80 I 37 I i 25 : -z 

I 70.4 I 29.6 I 47.9 

! 47.3 ! 49.3 I "' ~ ' 

I 33.7 I 14.2 I 

... -i 1 1 " " ■ - 

115. I 60. I. . 22 J.. 82 ._ „ 

I 73.2 1 26.8 I 31.4 ~ " * ' 

I 32.3 I 29.3 1 :: 

I 23.0 I a* 4 i ' ' ' "" 

-I I I 

139. t 3S { 16 j 54 """ "• 

I 70.4 j. 29.6 I 2(0.7 : 

! 20.4 I 21.3 I ' " """ 

^ I 14.6 I 6,1 1 

COl' 'N % 186 J5 261 

TO iL 71.3 28.J 190.0 " ' 



RID CHI SQUARE - .21220 fil'fH 2 DECREES OF fTeEDON. SICWI FlCAfJCE - iBWJ 
CRAHER'S S : .02851 

CONTINGENCy COEFFICIENT = .32850 ' "" """ ~~ 

l * m <ASTHMETRIC1 = J Mil 1 ! SCHOOL DEPENDENT. : fl y(f|j nrir ND ru Ti 

CAHBOA (STNHETSICI : f -.xuwwii 

yfjCEHTSlNTt COEFFICIENT (ASMNETfllC) _= ,00039 UITII SCHOOL . DEPEND' ST. : . V.8 JIIH.ITEH13 DEPENDENT. 
UNCERTAIN!! COEFFICIENT (SWORIC) = .00050 .«.MiUlMUJ^_»lTUIUtlU. 

KENDALL'S TALI 8 : -.00914 SIGNIFICANCE = .4383 
KENDALL'S Till C = -.C0 92P. SIGNIFICANCE = ,43B.'. 
GAHHA = -.01802 

S0fOS»S 0 (4STHHETRICI = -.Olljj WITH SCHOOL DEPENDENT. i .VUU, WW Hi B^EnDENT. 

SOHERS'S 0 ISTHHEIR1C) = -.00893 , J 

ETA- .00608 B T Til SCHOOL DEPENDENT. \ "" " ~ " 

ETA = .02851 UITH ITEM13 DEPENDENT. 
PEARSON'S R : ,00608 SIGNIFICANCE - .4611 



2S4 



CROSSTAB I ON RECCDEO WlfiiLES BY SCMOOL--LI TERACf TEST-GRADE "j 2J M 83 lMB.Hi PA6E 
FILE NONAME (CREATION OA Tt : ij Mi 8JI 



• • •» • c 1 0 sir I'd u"[ I til n b f • s ( 3T. , r. ....... 

_SCM00t iv inm 

CONTROLLING FOR,, ~' " 

- - PR JMK I, _ 

* • ' •»*»*»*»**»»» **»•*•»* i »« « ,. „ . ; , » i , i i i f i . ♦ ."I T. Kage 1 



1TEHH 

COUNT I 

BOM PCI I ROB 
COL PCT I TOTAL 
TOT PCT I 9.I 

SCHOOL — ..-..j— .... •.. ,...] 

t 16- I TO '1 I 129 

I 54.3 , .? | 19.6 

i si.j i ,01 

! 26.9 . t .:.7 I 

•i —i — i 

111- I 40 I . 3B I 78 

I 51.3 I 48.7 t 30.0 

I 31.0 I 29.0 I 

j 15.4 I 11.6 1 

-I I I 

139. I HI 34 i 51 

I 35.0. j 64.2 ! 20,1; 

! 14.7 I 26.0 I 

I 7.3 I 13.1 I 

-1—— 

COLUMN U; 131 260 
TOTAL 49.6 50.1 100.0 



C 



RAK CHI SQUARE = WITH 2 DEGREES Of FREEDOM* "SIGNIFICANCE ="" .0736 ~ 

CRAMER'S V : .1416? 

CC'-'TINGENCT COEFFICIENT = .14028 .... . 

LAHROA (ASTMiiiO : 0 WITH SCHOOL DEPENDENT. = .10078 WITH IFH" DEP' vNT. 

LA8H0A (STMHETRICl = .C 500B " ' ' * 

UNCERTAINTY COEFFICIENT (ASfHHEiiTCi = .00983 UITM SCHOOL DEPENDENT, _ = .01465 X' • * ['EHll D 
UNCERTAINTY COEFFICIENT (SYMMETRIC) = .01176 '*'" " 

KENDALL'S TAU 0 : .11653 SIGNIFICANCE - .0212 

KENDALL'S TAU C : . 1 30 00 SIGNIFICANCE ■ .0242 '"' 
SAMHA : .20)21 

SOWS 0 (ASYMMETRIC) : .13001 KITH SCHOOL DEPENDENT. : UOMj' UETH ITEM14 DEPENDENT. 

SOMERS'S 0 (SYMMETRIC) = .11511 

ETA = .14159 NIIH SCHOOL DEPENDENT. " ~~" 

EIA =. .t4169 KITH ITEH14 DEPENDENT. 
PEARSON'S R = .11159 SIGNIFICANCE = .0112 



crosstsos os REcaoco variables Br scMbbi-tiTEfucr test-grade 3 n jun B3 i7.ib.q3. page "30 
Hle Mm i great ion date = 21 jum S3) "" 



■ 1 ■ * * • u 1 1 1 i 1 H u i ends s i HUTTf'ToT TF" * » »TI » • » 7, » » , , 777* — 5 — 

*«■»:_„.. : : BT ITEN14 .. . » | 
CONTROLLING FOR., " "'* ~ ~ ~ { f 

IIM - VALUE 2, - • w _ 

' ' ' * 1 > H * * t » » it it » »» niuMMMH e mum t » i V pibe 1 of 1 ~* ' 

ITEM* " I 

COUNT J f 

ROB PCT I Row ' ' ' 

COl PCT T TOTAL 

TOT PCT i i„i r»\ t 

SCHOOL —.....I 1— «r«-I _ _ 

uk i n i a t 125 ~ - 

I 78.4 I 21,6 I 17.9 _ t 

I 52.1 I 36; 0 I ~ " ' 

I 37.5 I 10,3 I 

-I 1 -I " " " " — ( 

119. ? 56 I - 26 I .. . ; 

I 68.3 I 31.7 I 31. 

i 3o.i i 3^.7 i _ -- r 

I 21.5 I 10.0 1 " ~" ' " """ 

-I I I ... .; . .. 

139. I 32 [ .22 i . .»! " " " " " C 

I 59.3 f 13.7 1 : 7 . ' -- 

0 I 1T , 2 J 2 9,3 | -~ ~* 

m I 12.3 i 8.4 I \'f 

p -i i 1 " " ' 

MIUBN IBfi 75 "61 . „ _ 

TOTAL 71.3 28,7 liiii.O ' " " ' " ~" ~ f- 



RAS CHI SQUARE - 7.26205 WITH r JEGREES OF FREE DON. "SIGNIFICANCE - .0265 
CRAHER'S V = .16681 

C0NI1NGENCT COEFFICIENT = .16453 "~ '"" 

LAHBDA IASTHKETRIC1 : 3 MITH SCHOOL DEPENDENT. .. = 0 ill PI ITEM! DEPENDENT. 

lAKUr (STHHETRIC) = 0 

UNCER'AiNTT COEFFICIENT (AS METRIC) :.: .01322 BITH SCHOOL. _ DEPENDENT. = .H229J BITIUTEiii iJEPENDEIil, 

UNC'^^NTT COEFFICIENT <$THHETRIC| : e 0H78 " « " 



... 



W&UH TJU 8 5 .15779 . SIGNIFICANCE = ,0031 _ j . i n 

KEHU.L'S TAU C : ,16019 SIGNIFICANCE - ,00:.* 

GAMMA = .29831 

sbM's q iisweici = aw* with school dependent. = Ami kith Itehm dependent. 

SQfCS'S 0 {SfHNETRlO = .15422 _ ' _ _ - 

lU - .14827 I.ITI1 SCHOOL DEPENDENT. " " ' "~ 

EVA : .16681 WITH iTEH'4 DEPENDENT, ,;) 
PEARSON'S R : ,14827 SIGNIFICANCE = .0003 " 



9 

ERIC 



!{ 



n 



0 



CROSSTAtIS ON RECOO^O VARIABLES Bl SCHOOL-LITERACY ItST--CR*0E 3 



2i JUN 83 ir.iB.03.' PAGE 31 



FILE TOHE f CREATION DATE = 21 JUN 33) 

. « * *.*..».• •••»»♦.»..»• *c i o s TuTTt TTTTi 5T" » » sTii • » » iTTTiTT • ; ♦ 

• school " Brums _._ 

CONTROLLING FOR.. ' ~ 

.. .. m .. VALUE J, 

' 4 .* * * 4 * * *••♦•» i i ♦♦• i * r •• • * mi t i i i i i i i » i » i t * i mi i . , ?^ge i (jf" J 

'cbiiii i 

RPV PC] i job. 

col pci i ram 

TO! PCT I l.i 9.J 

SCHOOL — — I - ; 

116. i <_22 I .101 I 129 " " " 

I IT.l I B2.9 I 49.6 

I 32.8 I 55.1 I " 

I 8.5 I 41.2 I 
. -j....„..j — .—i 

U9. I .16 I 62 t„ 7B . „ 

I 20.5 I 79.5 I 30.0 ~ ~ " 

I 23.9 I 32.1 I 
I 6.2 I 23,8 I 

- -i— -TV 1 1 

139; I 25 I 24 I 53 ' 

I 55-7 I ._ 15. 3 I' 20.4 „ _____ 

y I 43.3 I 12.4 I 

vj I It. 2 I r.i I 



COLUMN 67 193 260 

TOTAL 25.8. 74.2 1 0 0 r 0 ' ~ r 

RAU CHI SQUARE - 29.46635 Tl TH " 2 DtGREES" OF ~F R E n7lT ~ sTs N I F I C A iK T =T ~.)in 

CRAMER'S V = .33665 _ ...'..„,. 

CONTINGENCY COEFFICIENT = .31905 ' " " 

LAPBDA (AStNCETRIC) = .05344 YITH SCHOOL DEPENDENT. = .07463 ill TH ITEH15 DEPENDENT. 

LA*BQA iSTMHflTRICl : .06061 _ " 

UNCERTAINTY COEFFICIENT (ASYHHETRIC) = .01975 -ITU SCHJOOL OEP^OEHT. _ : ._9}}7- KITH ITEHli ___DEP_EN9ENt. 

UNCERTAINTY COEFFICIENT METRIC) = .0 6410 ' " "" "' 

KENDALL* S TAU 8 = -.26298 Sl5NIFICAf.CE - .0000 

KENDALL'S TAU C = -.25663 SIGNIFICANCE = ,00DO '* 
GAMH4 = -.40/91 

JOHERS'S O (ASYNHETRIC) = -.33510 JITH SCHOOL DEPENDENT. ' : -.21)620 liifH lfEHls" DEPENDENT." ' 

SOHERS'S D (SYHKETRIC) = -.255)9 ' _ _ 

M = .33632 «ilH SCHOOL DEPENDENT. . " " 

EI* = .33665 HITH ITEHI5 DEPENDENT. - 
PEARSON'S R ? -.33632 SIGNIFICANCE - .0000 



crosstabs ok recoded variables by school— literacy test-grade i 21 m bj - tr.i8.iij. page 12 

Hit NONA HE (CREATION DATE = 21 JON 83) ' 

' ' :„'*• •• < ^ iiiiiiii it bTs : u b u l"Q i.Orof . » » Vr»7» .TTTi'TiTn" 
school Br IT r H . B \ 

CONTROLLING FOR.. i ' IIEHl " ' ? " 

TIH[ ... - . VALUE 2. 

MHMiH.MlKlMtmiHMIMHMMinn.MMIi i PAGE I OF T 

• ' ITEH15 " " """ 



\ 



CQL1NT I ' : 

ROB PC.T I ROU 
. COL PCI i TOTAL 
TOT PCI I i.I* 9,1 
. SCHOOL {........]... J 

116; I 97 I 28 I 125 
I 77.6 I 22*1 I 17.9 
I 19,7 I ,12,1 I 
I 37.2 I 10.7 I 
--I 

119. A 52... I ' 30-. i._ ,82 

I 63.1 .1 36.6 I 31.1 
I 26,1 I. .15.5 I 
I 19.9 I 11,5 1 

•I—— -I— — -I 

139. 1 16 I 8 I 51 

' 1 85.2 LI1.8 I 30,7 

I 23.i I 12,1 I ; 
I k 17.6 I 3.1 I 

Q f*==/ 1 ... 

' COLUMN J 95 !.. 66 261 
TOTAL 71.7 25,3 100.0 



0 



RAU CHI SQUARE ~ 9.22615 KITH 2 DEGREES OF FREEDOM. SIGNIFICANCE*: .9099 *" 
CRAMER'S V : ,18802 

CONTINGENCY COEFFICIENT = 218178 i"" " ~ " 

,LAHBDA (ASYMMETRIC) = .01171 WITH SCHOOL. DEPENDENT* . = D WITH ITEN15_ DEPENDENT. 
LAN80A (SYMMETRIC) = .00990 ' ■ 

UNCERTAINTY COEFFICIENT (ASTHHETRIC) = . .01689 flITH SCHOOL DEPENDENT. : ,1)3113 WITH IIEH15 DEPENDENT, 

UNCERTAINTY COEFFICIENT (SYMMETRIC! = ' . 02190 ui«M»i-JttMWii 

KENDALL'S TAU 0 = -.00132 SIGNIFICANCE ? .1910 
KENDALL'S TAU C = -.30129 SIGNIFICANCE = .1910 
GAHHA = -.00267 ..... ... ... ; 

SOHERS'S 0 (ASIMMETetC)' = -.00171 BITII SCHOOL DEPENDENT. s -.00103 IUTII ITEM _ 15 DEPENDENT, 

SOUERS'S O (SYMMETRIC) = -.00 128 - _ — 

ETA =' .10091 U 1 1 H SCHOOL j DEPENDENT, ~~ ' "" : ' " " 

ETA : .18802 illtj) ITEH15 " DEPENDENT. 
PEARSON'S R = -.10091 SIGNIFICANCE - ,0519 



CROSSES ON RECOOED VA RUBLES BY SCIIOOC-tlT; RICT TEST T -6RAOE 3 



21 JON 83 if.iS.03. 



page: 33 



FILE NONA HE (CREATION DATE s 21 JON 835 




4 .... *•••••••••»•• CROSSt. ABUL AT 1.3 S . OF .............. » V • » 



I TEMI 6 



COUNT I 
ROM per I 
COL PCj T 



TOTAL 



!± TOT PCT I 1»| 9.1 

SCHOOt 1 —[ -I 

116. I 6l' I 68 I 129 
T 1T.3 I 52. T T 49,6 
t 52.1 I 1T.6 [ 
! 23.5 I 26.2 I 

•I I- I 

U9- I 42 I '36 I „. 18 . 
I 53.A I 16.2 I 30.0 
I 35.9 I 25.2 I . 
I 16.2 I 13.8 I 



139. j .11 I 39 I 53 

1 26.1 .1 T3.6 I 20.1 

I 12i0 I 2T.3 I 

I - 5.4 I 15.0 I 



COLUMN III 113 260 
TOTAL 15.0 55. 0 100.0 



RAU CHI SQUARE : 10.13519 WITH 2 DEGREES OF FREEDOM, SIGNIFICANCE = .0063 
CRAMER'S V : ,19111 
CONTINGENCY COEFFICIENT s .19370 

LAMBDA USIHHETRICI = 0 UITH SCHOOL DEPENDENT^ - .05128 KITH ITEN16 DEPENDENT, 

LAHBOA (STHH'TRIC) = .02119 

. UNCERTAINTY COEFFICIENT TASYHHEIRIC) = .. ,01951 WITH SCHOOL 0"PENO:N', = .02938 UtJH IfEHlS DEPENDENT. 

UNCERTAINTY. COEFFICIENT (STMHETRIC) : ,02319' 

KENDALL'S TAU 6 = .10131 SIGNIFICANCE = .0130 

KENDALL'S TAIj C ~ .11219 SIGNIFICANCE = .0130 ' 

GAHHA = ,18062 ... ._ _ _ _ 

SOMERS'S D (ASYMMETRIC* = .11362 UITH SCHOOL DEPENDENT. : .09038 HUH ITEMS DEPENDENT, 

SOMERS'S D < SYMMETRIC J = ,10068 

ETA =' .1/0/1 WITH SCHOOL DEPENOENT. " " — — ■ 

ETA s .19711 UITH ITEH16 DEPENDENT. 
PEARSON'S R : .1/8/1 SIGNIFICANCE - .0019 



1 



CROSSTAflS ON R CCODCD VARIABLES BT SCIIOOC— CI TERKCV TEST— GRRDE J 
I s FUE NONAHE (CREATION DUE : 21 JUN 8j) 



21 JJ'I 83 



ir.18.C3. 



PICE 3.4 




• * * •••••»»»•••» i C II 0 S S A A ;B 0 C t T I 0 N Of ..»..»..»♦ i ..•»., , 



...... w 



"IHIIHHMHUMMMMIMIHHttHlliil iirUill pjS|J[ J pf [ 



ITEHl 6 



COUNT I 

SOU FCT I 

col rci i 

TOT PCT I 



JOB. 
TOTAL 



SCHOOL 



US- ! S3 I 32 I :25 " 
I 74.4 I 25.6 I 47,9 
I \%1 I 43.2 I 
1 35.fi I 12.3 i 

-1 1 1 ' " ' " ~ " 

-.. ■ 139. I -..56 - 1. .26 I .. 82 

I 68.3 1 31.7 ! 31.4 

I 29.9 I 35.1 I 

, ' I 21.5 I 10,0 I " " 

-I 1 —I 

139. 1 ,1H I 16 I 54 

I 70.4 I 29.6 I 20.7 _ 

J ; ,1 20.3 I 21.6 I " "" " ~" " 

M I 14.fi 1 6.1 I 

ji , . .. • - - - — - ■ 

COLUMN 187 J) 261 . . 
TOTAL 71.6 2!i,4 100.0 ' 

Rtfl CHI SQUARE : .96388 UI III 2 DEGREES OF FREE00M . SIGHT PICA NC £ = ,6176 
CRAMER'S V = .06077 

CONTINGENCY COEFFICIENT : .36066 . 

tAKBOA lASTNCETRICi = 0 HITll SCHOOL DEPENDENT. : 0 WW ITEH16 DEPENDENT. 

LAHUQA ISTHMETRIC I =0 

- UKCERf AINTY COEFFICIENT (ASTHHETPICI = .00177 UITII SCHOOL DEPENDENT. : .03339. UITH ITEM OEPENOENT. 

UNCERTAINTY COEFFICIENT iSYMHETRIC I - .00225 

KENDALL'S IAD B : .046B1 SIGNIFICANCE = .2133 
KENOSLL'S TAU C : .04733 SIGNIFICANCE = .2133 

GAHHA = .09161 

SOHERS'S 0 (ASYMHETRIC) : .05825 WITH SCHOOL DEPENDENT* ' = -03751 UITH ITEHI5 IMPENDENT. 

SOMERS'S D_ IStHMEIRICt =_ .04571... .... ;-. 

ETA : .02295 OITH SCHOOL DEPENDENT. y 
ETA - .0607/ UITH ITEH16 DEPENDENT. 
PEARSON'S R : .02295 SIGNIFICANCE : .3560 




29ii 



ERIC 




CROSSTAB ON RECOOEO VARIABLES flf SCHOOL-LITE RJCT TEST-CRUDE 3 . II M 93 IMBiDJi PAGE 35 
FILE NONAHE (CREATION DATE : 21 JON BJI 



»**'•*»••»»♦••»•»», c I i s s ii i uT s HTi' c r » » » • • » »"» t » t » »'; » ♦ »~ 

SCHOOL ' HT IVM1 
CONTROLLING FOR.. "" 
• TIME . . VALOi . _ . U , .,. ., .. .. 

.iiEHii ". " " ~ 

COUNT I ; 
ROSPCTi ROU 
COL PCI I' . _ . _ TOTAL 
TOT PCT I I.I 9.1 

..SCHOOL I I —I. _ ' _____ 

iis; t u i ii3 i 129 " ~ ~ " 

1 12.4 I 8/.6 I 49.6 
t 28.6 i 55,1 I 
I 6.2 I 43.5 I 
-I I I 

119. T 9 I 69 L....7B : 

I 11.5 I 118.5 I 30.0 ' 

i I 16.1 I 3K8 I . _ 

I 3,5 I 26.5 I 

; I------"I-" : ""i - z : " : 

139. I 31 I . 22 I 53 

I 5B,5 I 41.5 .1 20.4 ... 

I 55.4 I 10.8 I " 




I 11.9 T 8.5 t 

-1 1 1 

COLOHN 56' 204 • 260 
TOTAL 21.5 7H.5 10 0.0 



RAH CHI SQUARE = 53.80954 WITH 2 DEGREES OF FREEDOM. SIGNIFICANCE = ,1000 
CRAMER'S V = .45493 
CONTINGENT COEFFICIENT = .41409 

LAHHDA IASTHRETRICI = . 11450 BITH SCHOOL DEPENDENT. = . 16071 UITH 1TEH1J .DEPENDENT, 

LAHIIOA ISTHHETRIC) : .12834 

UNCERIAINIT COEFFICIENT (3STHHEIBIC) = .00651 BITH SCHOOL DEPENDENT. = .17154 HUH IfEHlf DEPENDENT. 

ONCERTAINTT COEFFICIENT ISIHHETRIC) : .11502 
KENDALL'S TAU O = -.32280 SIGNIFICANCE = .0000 ■ 
KENDALL'S TAU'C = -.29615 SIGNIFICANCE = .0000 

GAHHA..= .-,6020] 

SOHERS'S O (ASIHHETRIC) = -,43Blt BITH SCHOOL DEPENDENT. : -.23195 BtTl; ITEH17 DEPENDENT, 

SOHERS'S O (SiHHETRIC) = -.30B41 
ETA = .44866 BITH SCHOOL DEPENDENT. . 

ETA = .45493 BIlH ITEH17 • DEPENDENT. 

PEARSON'S R = -.44866 SIGNIFICANCE : ,0000 



CROSSTAUS ON RECOOEO VARICES BY SCHOOt-LIlERACY TEST — GHIVOE 5 21 j'jN 83 U.1R.D3. P4GE % 

FILE N0NA8E (CREATION DUE = 21 .JUN 831 

* » ».*.•..♦ ••»••••«*•♦•• CROSS HBtJt AT I ON " OF ""»"• i?i i '» iV • » i , 

SCHWL ... I BY ITEM J 

CONTROtLtNG FOR,; 

.. !' H j ■ VALUE : 2. 

• • t M n t t i n i i m i i I • I » * m • i I it m i u m i i m i h i i PAGE 1 OF 1 



ITEH1? ■ """"" 

count i 

ROU PCT I ROW 
COt SCI I TOTAL 
TOY PCY I 1.1 3.1 

SCIPL - — -~ | -_— _x .. ... 

116. I .94 j 31 I 125 ~ 
1 75,2 1 24.8 I 17.9 > 

I 49,7 i «;i i , " * "", 

i 36.0 i ii.9 i 

-1 I ... 

119. I 50 = Ii: 32 "I -.82. „ . 

I 61.0 I 39.0 I 31.4 
I 26.5 I 14.4 1 
I 19.2 I 12.3 I 

- , "I r^-S-I— — 1 

I39i I 45 I 9 I 54 

I 83.3 L 16.7 1.20,7. ... 

t 23. E I 12.5 I 

I 17.2 I 3.4 1 1 . 
•I—I I 

COLUHN 189 72 261 ' __\ 

TOTAL 72.4 27.6 130.0 

RAH CHI SQUARE ?. 9.07948 WITH 2 DEGREES OF FREEDOM. $iilFllwFV~^ioT 
CRAMER'S V : .i865l / .. . .. .. .. - 

CONTINGENCY COEFFICIENT = .18335 ' ' " 

LAHBOA USYHFETRICI : .00735 U ITU SCHOOL DEPENDENT. : 0 BITH I TEH L F JE'ENOENT. 

IACHOA (SYMMETRIC) = .CC481 .., ■ .• 

UNCERTAINTY COEFFICIENT (ASYHHETRICI s... .01668 MI TH SCHOOL DEPENDENT. • = »02?51 HUH ilEWlf~zOEKHOENT 

UNCERTAINTY COEFFICIENT ( STHHETRIC ) : ' .02131 " ' , 

KENDALL'S T*U B = -.00474 SIGNIFICANCE : .4619 . ; 

KENDALL'S TAU_C = -.0(1476 SIGNIFICANCE: .4679 
GAHHA = -.00932 

SOKERS'S 0 (ASYHHETRIC) - -.00595 KITH SCHOOL DEPENDENT. / : -.00378 UITII ITEH17 O r PENOENT. 
SOHERS'S Q (SYHHETRIC) : -.00462 . ., 

ETA: .10316 KITH SCHOOL DEPENDENT. ' " " " ~ ~ 

ETA : ,18651 BITH ITEH17 OEPENDENT. 
PEARSON'S R -.10316 SIGNIFICANCE : ,0482 



CRQSSTAtiS ON RECODED VARlABkES BY SCHOOL-- tl tt RACY TEST--GRADE 3 21 JON BJ lillVMl PAGE 37 . 

ntt mm (creation orte = ji-jun m 



* * « t * » * t i t » t » t » » t i CRQSSfABULAT ION OF » - » » » » i i • * i t t * i * » # 00 

-SCHOOL BTJIEHIB |° Q 

CONTROLLING FOR.. ~ "' 5 

■. TIME r .. YAM,.... , .. _„ : _. -" ^ 

I H t I t I II I I I I III M I Ml t I Ml M t I H I i IMI I lit IH t II P|Q[ 1[)F I 0 



1IEM18 ! 



0 



COUNT I !.. - 

ROW ftt j RQU 
COL PCI I . . . _ TOTAL 

TOT PCT I 1*1 9.1 ^ 

SCHOOL . 

116. I 25 I lot I 129 " " 

I 1*9.4 I 60. 6 I 49,6 _ _ 0 

I 41.0 I 52.3 I ' "" 

I 9.6 I 40.0 I 

-I; 1 1 0 

119. r 23.. I . 58 I .TB.._ 

t ■ 25.6 I 71.4 I 30.0 , " 

1 32.8 I 23.1 I _.'„„..____ 0" 

T T.7 1 22.3 I 
•I I — —1 

139. I _ 16 I _37 1 53 ' 5 " ') 

1 30.2 I 69,8 I 30.4 _ _ 

1 26.2 i 18.6 I 

I 6.2 I 14.2 I \.. ' ; 1 

-I I I » 

COLUMN 61 199 2&0 ' . 

TOTAL 23.5 76.5 100,0 4 " ' 



RAjj. CHI. SQUARE : 2.73BB4 WITH 2 DEGREES OF FREEDOM. SIGNIFICANCE? .2543 

CRAMER'S V = .10264 
CONTINGENCY COEFFICIENT = .10210 

LAPijOA (ASYMMETRIC! = 0 KITH SCHOOL DEPENDENT. : 0 U I T H ITE118 DEPENDENT, 

LAHQOA _ jSYHHCTRICl 0 

UNCERTAINTY COEFFICIENT ( ISIHHCTBICI = .00505 UITH SCHOOL DEPENDENT. = .00937 UITH I TEM1S DEPENDENT. 

UNCERTAINTY COEFFICIENT 1 5YHNE TRIC ) = .00661 
KENDALL'S TAG B = '.09744 SIGNIFICANCE = .0494 
KENOALL'S TAU C = -.09213 SIGNIFICANCE : .0494 
GANHA = -.19995 

SOHEHS'S 0 C A S YHME TRIC) = -.12B26 UI TH SCHOOL DEPENDENT, = -.0 7405 WITH ITEM DEPENDENT. 

SOHERS'S D (SYMMETRIC) = -.09387 
ETA = .08878 U 1 1 H SCHOOL DEPENDENT. 
ETA = .10264 UITH I T EMI 6 DEPENDENT, 
PEARSON'S R : -.08878 SIGNIFICANCE = .0767 



ERIC 



3iji 



o 



CROSSTABS ON RECOOEO VARIABLES BY SCHOOL— L t K RACY TEST-GRADE 3 
FILE NONAHE (CREATION DATE = 2t dUN 831 



21 JON 83 



i i i i i i i i i i i i ii i i I i CROSSTABU LA f I 0 N OF i i i i! i i it ii m n m t 

. SCHOOt . ... BT ITEM ... 

CONTROLLING FOR.. 

]m HALUE . _ ._2. ._ ,. r . .... . 

i I I M i i ii ii i * M I I II I M Mlit I M I I I II Mil Mt ill II I M PH6[ _ QP J 



......... ITEH18 I 

COUNT I 

ROW PCT I ROU 
COL PCT T TOTAL 

TOT PCT I 1.1 9,( 

SCHOOL -v I --J— .---..] _ 

116. S ill I 18 I 125 
I 85.6 I 14.1 I 47.9 
I 51.0 I 35.3 I 
I 41.0 I 6.9 I 

-1 1 1 

US. I Si j 21. 1 82. _ 

I 71.4 I 25.6 I 31.4 

1 29.0 I 41,2 I 

I 23.4 I 8.0 I 

-I -I I 

139. I 42 I 12 I 51 
I 77.8 I 22.2 I .00. 7. _. 
f I 20.0 I 23.5 I 

vi i i6.i i 1.6 i 
-i 1 i 

COLUMN .210 51 .261 
TOTAL fl0.5 19.5 100.9 



RAH CHI SQUARE = 4.26116 WITH 2 DECREES OF FREEDOM. SIGNIFICANCE s .1183 
CRAMER'S V !..= .12789 
CONTINGENCY COEFFICIENT = .12686 

LANFiOA (ASTHCETRIC) = .02206 UITH SCHOOL DEPENDENT. = D UITH 11:113 . DEPENDENT. 

LAHBpA (STHHETRIC) : ,01604 

:: UNCERTAINTY COEEEIC1ENI (ASTHHETRIC) = .00789 UITH SCHOOL. . DEPENDENT. = . .01666 UITH ITEH1B DEPENDENT. 

UNCERTAINTY COEFFICIENT METRIC! = .01071 
KENDALL'S TAU 0 = .10080 SIGNIFICANCE = .0434 
KENOALL'S TAU C : .08966 SIGNIFICANCE = ,0434 
GAHHA_= .21817 

SOWS O (ASTHHETRICJ ^ .14258 UITH SCHOOL DEPENDENT. : .0il2i WITH ITEMS DEPENDENT. 

SOHERS'S 0 (SYMETRIC) = .. 9503 

ETA = .05219 UITH SCHOOL DEPENDENT. 
ETA = .12789 UITH ITEH1B OEPENDEST, 
; PEARSON'S R = .05219 SIGNIFICANCE = .2005 



CROSSTABS OH RECODED VARI #8l£S BY SCH00L--LITERAOY TEST-GRADE 3 
FILE NONA ME 1 GREAT ION DUE = 21 JUN A3) " 



ttiiiiiiiii CROSSTiABULATiQN -i F »'>»>»* t i i 

SCHOOL 8f. IJE11? 

CONTROLLING FOi. • ' 1 

.:. ' .. . i ... 

m » m » » i i U i } ?m *m'i » »'» lititiii iiMiiiiii pAGE 1 OF 1 

.now ' > 

COURT- I , 

ROB PCT I ROD ~ , 

COL PCT i TOTAL - 

; TOT PCT I l.i 9,1 ; ' ~ ~ 

-SCHOOL: — — --"1 _ . ... _ 

116. I 13 I 116 I 129 " " " ~" " 

^ 1 10.1 I 89,9 I 49.6 

I 61.9 T 48,5 I "' "'*'" 

I 5,0 I 44.6 1 . > 

U9. . I. 3 .1 .75 1 78 ._ _ : 1 

I 3.8 I 96.2 I 30.0 " " *~ 

I 14.3 I 31.4 I 1 

I 1.2 I 28,8 I 

• _ - 

139. 1 5 1 48 j __53 

I .9.4 I 90.6 I 20.4 _ . 

0 I 23.8 I 20.1 I 

jo I 1.9 I 18.5 j 

COLUMN 21 239 JfiO 

TOTAL 8.1 /91.9 100.0 ' " '. 

. . /. ... ...>...•„ ' 

RAfl CHI SQUARE : 2.70732 'uifjj 2 DEGREES OF FREEDOM, "SIGNIFICANCE = ".25b7 
CRAMER'S V = .10204 
CONTINGENT COEFFICIENT = .10152 

LAHBOA (ASYHNETRICI = 0 yiTIi SCHOOL DEPENDENT. : 0 WITH 1019 DEPENDENT. 

LAW] OA (SYHHETRIC1 : 0 

UNCERTAINTY COEFFICIENT I ASYMMETRIC J = .00572 UITH SCHOOL DEPENDENT. = ,02105 UITH ITEH19 DEPENDENT, 

UNCERTAINTY COEFFICIENT ISYHHETRIC) = .00899.. 

.KENOALt'S IAU 0 = ..Q4282 SIGNIFICANCE : .2341 \ 
KENDALL'S TAU C = .02604. SIGNIFICANCE = ^341 
GAHHA = .14445 / ■) 

SOHERS'lD (ASYMMETRIC) = ,38767 JITH SCHOOL DEPENDENT, - ,02092 BITli ITEH19 DEPENDENT. 

SOMERS'S 0 (SYMMETRIC! = .03378 

ETA = ,01053 UITH SCHOOL DEPENDENT, X ^ ' ' " 

ETA = ,10204 hi TH ITEH1S DEPENOENT, 
PEARSON'S R = -.01053 ^ SIGNIFICANCE • .4129 



imYm' w mm nmm by school— literacy test-grade 3 . n m bi \mmi page ' 40 

Fill NONANE ICREATION DATE = 21 JUII Bi) * '" " " 

* • * ' * * • * * *••*•••*"* c r olTTiTui nl'i i " or'iiiTr™rnTTT;";'7r 

— scHoot — bt imi<i 

CONTROLLING FOR.. * " ~ ' 

.. m ........ value.. , 2; 

• ••••»♦••» i » i i i < it » » » t * t t t # , * i i i i i i i , "» iV PAGE t OF f 



ITEH1S 

COUNT I 

B.OU fCI I ROH 
COL PCT I TOTAL 
TOT PCT T i.j- 9.1 
School •-•v-vi"- :. 

116. i .55 I 70 I 125 ~ 

1 m.o 1 S6.0 i t?;» 

i 55.0 i «,5 i 

I 21.1 I 26.6 1 
....... j 

■ 119. J.. '3d. I 52 . 1 S2 

I 36.6 I 63.4 I 31.4 

I 30.0 I 32.3 I 

I 11.5 I 19.9, I 

-I 1 —I .. 

139. I 15 I 39 1 54 

I 2.7.8 j. 12.2 I 20.7 

I 15.0 I 24.2 I 

I 5.7 1 14.9 I 

COLUMN .100 .161 .261 

TOTAL 3B.3 61.7 1 100.0 



RAfl.CHl SQUARE : 4.35001 UITH 2 DEGREES OF FREEOOH. SIGNIFICANCE = ,I136 V 
CRIHER'S V = .12910 

CONTINGENCY COEFFICIENT s .12004 " " " ' " " 

LAH80A (ASYNHETRICI = 3 UITH SCH30L DEPENDENT. . : 0 UITH IFHIJ DEPEN0 r NT. 

LANBDA (SYMMETRIC! : jj "*"" 

CERTAINTY COEFFICIENT (ASYHMETRIC) = ,00816 UITH. SCHOOL .DEPENDENT,. _ a .01218- UITH ITEH19 DEPENDENT. 
UNCER.T.AINTY.COEFFICIENI.1SYHHEIBICU... 00996 ' " "M»A«.. 

KEBDALt'S III B = .120B7 SIGNIFICANCE = .0200 

KENDALL'S TAB C = .13182 SIGNIFICANCE = .0200 " r "" " 

6ANHA = ,2221] 

SOHERS'S O MSlPiiici.s ,13944 UITH SCHOOL DEPENDENT. = .1047? UITH if EMI 9 DEPENDENT. " 

SOHERS'S O (SYMMETRIC) ? .11964 

ETA : .11922 KITH SCHOOL DEPENDENT. ~"~ """"*" 

ETA = .12910 KITH ITEN19 DEPENDENT. 
PEARSON'S « ,11922 SIGNIFICANCE = .02/2 



CROSSTAB* OH RECOOED VARIABLES BY SCHOOL-LiiERACY TEST-GRAOE 3 



FILE NONA HE (CREATION DATE : 21JUN 831 



* *U »*♦♦»»» # «»» t » i CROSS TABULATION OF 

SCHOOL „ . jjf .ITWO _ 

CONTROLLING FOR.. ~ ~" 

- TlHf ., . JAUJE _ ..1, _ , 

» » » » » » • » » t » t t t i t ♦ » * t K i i t ¥ i i i t i i i » » » i t t i I i t i i » » * * » P>A6E 1 OF j 



ITEH20 

.CQONT I 

R09 PCT I ROB 

COL PCT I TOTAL 

TOT PCT I |,I 9.1 
SCHOOL — *— H— «:--! 

116. I 87 I 42 I 129 

I 67.4 I 32.6 I t9.fi 

I 47.5 I 54.5 I 

I 33.5 I 16.2 I . 

*I 1 1 

119. I-. 57. I . 21. I _.J8 

I 73.1 I 26,9 I 30.0 

I 31.1 I 27.3 I 

I 21.5 I 8.1 I 

-I 1 -I 

139. I 39 1 MI 53 

I 73.6 I 26.4 I 20.4 

I I 21.3 I 18.2 1 

ffi 1 15.0 I 5.4 I 

COLUMN 183 77 260 

TOTAL 70.4 29.6 100.0 



RAH CHI SQUARE = 1.06757 WITH 2 DEGREES OF FREEOOH. SIGNIFICANCE = .5864 
CRAMER'S II : .06408 

CONTINGENCY COEFFICIENT = .06395 

LAMBDA (ASYMMETRIC! : 0 SITH SCHOOL DEPENDENT. : 0 UltH ITEH20 DEPENDENT. 

LAHBOA (SYMMETRIC) s 6 ■ • - - ■ 

liNCERtJINTY COEFFICIENT (ASYHHETRIC) : .00199; iiilll SCHOOL - DEPENDENT. _ = .0033! HjTH I1EH21 DEPENDENT. 
UNCERTAINTY COEFFICIENT < SYMMETRIC I = ^00251 
KENDALL'S IAU B = -.05855 SIGNIFICANCE - .1606 
KENOALL 1 S TAU C = -.05964 SIGNIFICANCE = .1606 
GAMMA = -.11594 5 

SOHERS'S O (ASTHKETRICI = -.07154 WITH SCHOOL DEPENDENT. = *i04?92 WITH ITcMZO DEPENDENT. 

SOHERS'S 0 (SYHHEIRICI = -.05740 . 

ETA = .04286 BITH SCHOOL DEPENDENT. 
ETA = .06408 WITH ITEH20 DEPENDENT, 
PEARSON'S R = -.04286 SIGNIFICANCE = .245/ 



CROSSTABS ON RECODEO MUOLES BT SCHOOL— LIURUCT TEST—GflAOE 1 ; n m 83 iMSiij, Mtt""ii" 

FILE NdMAHC (CREATION DATE s 21 JUN 83) 

i 

■■* ************** t a o s It a b Hit i Tn "\ if' » I »77T. 777»Trr. '."»"♦' 

rr ». 1 . by U:N2o .: 

CONTROLLING FOR.. " 

• TIH - mm . . 2. 

* * * * * » » • » • # t i i » i . i , » i< i « » * » i » . i * i i i . . i i » i » 4 » , » . » » i pnj E t gp j 

ITEH20 "'' 

COUNT I 

ROB PCT I Rijjj 
COL PCT I TOTAL 

TOT PCT I M 9.1 ' " " 

SCHOOL ..-. r *«i-.. — !„. L _ _ 

US. 1 111 I H f 125 

I 88.0 I 11.2 I 47.9 
I 47.8 I 18,3 1 
1 42.5 I 5.4 I 

; -i i!==i , - ■ K " 

IIS. I 73.1. 9 . 1 . 82 ~ - ■ J_ 

I 89.0 I 11. D I 31.1 ' " ~' 

1 31i5 I 31.0 I , ..... , 1 

I 2B.D t 3.4 I " " "" ' 

•I 1— I 

139. I 4« 1 6 I 54 ' ~ 

• I 88.9 V 11.1., 1 2-0,7 

T I 20.7 I 20.7 I " " " " ~ """" "7 ~ 

« 1 18.4 I 2,3 I 

W -I 1 1 ■ ' " ' ■ 

COLUMN 232 29 261 
TOTAL 88.9 11,1 100,0 | 

RAB CHI SQUARE = .00252 MITH 2 DEGREES OF FREEDOH. ' SIGMZFI CltHCE~s' ".Ww"" 
CRAHER'S V = .00311 

CQNIINGENCf.CQEFFlCIENT = .00311 ' '"" 

LAHBOA (ISNHETRIC) = 0 MITH SCHOOL DEPENDENT. = 0 WITH IT-H20 DEPENDENT. 

LAMBDA iSKHIcTRtCI : 0 " " " ' " 

. UNCERTAIN;? COEFFICIENT (ASTHHEIBIC) ,00000 BITH SCHOOL . DEPENDENT. = PUN ITEH2Q QTOENT. 

UNCERTAINTY COEFFICIENT (STHHETRIC) = iOOODl """ " ' " * ' 

KENDALL'S TAU B : -.00192 SIGNIFICANCE = .4870 

KENDALL'S TAU C : -.00135 SIGNIFICANCE = .4870 " " 

GAHHA s -,00544 

SQHERS'S O (ASTHHETRIC) : -.00342 BITH SCHOOL DEPENDENT. : -.mOT BITH 11^20'"" DEPENDENT. 

50HERS*S D (STHHETRICI = -.05163 - - 

ETA = .00045 WITH SCHOOL' DEPENDENT. " ~~ 

ETA = .00311 Villi ITEH20 OEPENDENT. 
PEARSON'S R ' -.00045 SIGNIFICANCE - .4971 



- >) 

crosstars on recooeo variables by school— litir^ct iest-grade 3 21 w 83 17.13,03. page V 

FILE mk. (CREATION OKIE = 21 M 83) '. " " ~ ~ " f) 

.*,,,», *Ti';T rm n * t rrnTi* mix f f fit n ihimh )im ■ ? — 

• SCHOOL ; .... BY. H.Mt ? 0 

CONTROLLING FOR.. " ~~~ ~ V>~~ 

«K VALUE . ... J. - -_- • _ 01 _ 

I i M M I i I I It I I I I I I M I t I I il I I M I I I I I I t M I I I t I t ) I t I I JJ6E J OF 1 0 

" ' ....... ' ITEH21 " "~ " ~~ _ 

COUNT I ...... „ ' -•- f) 

ROfl PCT t ROti *~' " " """ ' ,• 

COL PCf I TOTAL 

tot pct i i.i j.i ~ """ ' ■ " " A 

SCHOOL — -I— -r.-I _ _ 

116. I 92 I 37 I 129 - — •- - 

I 71 .3 I 28.7 I 49.6 ; f) 

i i 53.6 i " """"" - 

I 35.4 I 14.2 I / 

-i-... : .~i.-.-h V. o 

U5. I 61 I 17 I ... 76 _ ■ 

• I 76.2 I 21.8 I 30.0 " """ ~ 1 

I 31.9 I 24.6 I A 

I 23.5 I 6.5 I ~ ' " ~ " " 

-I" 1 1 

139. I 38 I 15 I 53 " " " f) 

0 I 71.1 I 28.3 1 20.4.. _ ._ ..: ' 

Y I 19.9 I 21.1 I ' " ~ " ' r 

% I 14.6 I 5.8 | ... _ (j 

COLUMN 191 69 260 

TOTAL 73.5 26.5 100,0 *" Q 

1 , S 

RAU CHI SQUARE : 1 .28389 WITH 2 DEGREES OF FREEOOH. SiVnIFICaE'=""."5250 ' ~t 

CRAHER«SV: .07041 { {] 

CONTINGENCY COEFFICIENT = .07023 ~ " 

LAfBOA lASTHFEIRICI : 0 UITH SCHOOL DEPENDENT, : 0 HUH ITE121 D r PEN0 r N7. 

LAHBDA (SYNHETRIC) = ' jj ....... ^ ^ 

UNCERTAINTY COEFFICIENT < ASYMMETRIC! : .,00216 UITH SCHOOL . DEPENDENT, s ,00.4.39 BJTJt _ WWWt 

UNCERTAINTY COEFFICIENT i$YHHETRlC).= .00315 "*" " 

. KENDALL'S TAU B : -;027D3 SIGNIFICANCE = .3235 ,- V - - ■■ --- - 

KENDALL'S TAD C = %02663 v SIGNIFICANCE = .3235 "'" '■ " "" ~ "~~ 

GAHHA = -.05509 _ _ ; ....... 

SOMEBS'S 0 (ASYHHEIB1CI = -.03415 KITH SCHOOL DEPENDENT. '= -.02139 l/ITH I TEH21 DEPENDENT. * " * "0 

. SOHERS«S 0 ^SYMMETRIC! -,02631 .. ... i_ _ 

EU = .01017 WITH SCHOOL DEPENDENT. "~~ " "~ * . 

ETA = .070 41 t/UH ITEH21 DEPENDENT, ' f) 

PEARSON'S R ~ .01017 SIGNIFICANCE = .4352 



1 



0 




crosst*bs on mm variables by school— LiFER*cif TCST--6RA0E j n m bj i7.ia.d3; page (s ' 

FILE NONAHE (CREATION DATE = 21 dl)N 83> 

i i i i .1 i i i i i i i i tuiln WCfi ion'* b7~i »T. TTTinVi .7 i~i "i" 

pn , j?.^. , by iten21 . 

CONTROLLING FOR,. • ' - 

TIHE . VALUE. 2, 

1 * * * * • * ■ * * ' • • • • » » » • » * '» » * i • i » i i i i i : ; i » » « » » t t » i . * , pj^ J gp l 



ITEH21 

.COUNT. I 

ROfl PCT I ROU 
COL PCT i TOTAL 
TOT PCT I l.j 9.1 
SCHOOL --——I -i-. ...... j 

116. I 112 I "ij I 125 

I 09.6 I. 10.4 I 17,9 

! Mtj I 44.8 I 

I 42.? 1 S.D I 

-I 

U9. I 70. ..L. 12 I B2. 

I 85.1 I 14.fi I 51.4 

I 30.2 1 41,4 I . . 

I 26.8 I 4.6 I 
-I— 

139. I 50 I 4 I 54 

I 92.fi j .7.4 I .20.7 

I 21.6 I 13.8 I 

03 1 19.2 I ,1.5 1 t 

-i i — — i 

COLUMN .232 29 , 261 
TOTAL r 88.9 U.i 100.9 



V 



01 



RAfi_CNi_ SQUARE = 1.84449 UI TH 2 DEGREES OF FREE00H. SIGNIFICANCE =~ ' .J976 
CRAHER'S V = ,08407 

CONTINGENCY COEFFICIENT = .08377 " "'" " " ~ 

LAMBDA (ASYHNETRICT = I UITH SCHOOL DEPENDENT, : 0 UITH ITEM21 DEPENDENT. 

LAMBDA fSYNHETRICl = 0 " 

— UNCERTAINTY COEFFICIENT (ASYHHETR1CI ?_ . ,03310. UITH SCHOOL. _ DEPENDENT* s ,01017 1IIIHJTEH21 DEPENDENT. 

UNCERTAINTY COEFFICIENT (SYMMETRIC) = .00510 " " ~~ n«_«.mwi.n... 

KENDALL'S TAU B = -.00733 SIGNIFICANCE = .4505 
KENDALL'S TAU C - -.00517 SIGNIFICANCE: .4505 
GAHHA = -.02079 

SOMER^S O (ASYMMETRIC I = -.01308 UITH SCHOOL DEPENDENT. : -,00411 til TH ITEM21 ~ DEPENDENT, 

SOHERb'S D (SYMMETRIC) = -.35625 . _ 

ETA = .05096 y|TH SCHOOL DEPENOENf. "" ~ """ 

ETA ; .08107 UITH ITEH21 OEPENOENT. 
PEARSON'S R = -.05096 SIGNIFICANCE = ,2061 



CROSSTAB* ON RECOOEO (ARIIBtES BT SCHOOL-LITERACY TEST— 6RSDE: 3 



21 JUN 83 17.1B.03. . PAGE 45 



FILE NONA HE ICPEATICN DAT: : 21 JUN 83) 



4 4 4 . ».».. '•••»»» C R 0 S S Ti A B tt t » T I, 0 N OF » » • » i i i i i * i i i il t~7 

...SCHOOL Bf..lt;«2 . _ 

CONTROLLING FOR.. 

.. _ |tHE_ ... VALUE;; U 

i i ii i i t m t i h i t i i i t i i i i i i' i i i i t i M i i i i i i<i i i i i i i i ii PACE 7 Of 1 



COUNT I 

Rim fcj i _sba 

CQL PCI I TOTAL 

TOT PCT I l.I 9.1 

SCHOOL 

116. ! 61 ! 88 j 129 

I 17.3 I 52.7 I 49.8 

I 16,6 I 52.7 I 

I 23.5 I 28.2 I 

•!-• — -I — - I 

119. I 42 I: 36 I 78 

I 53.1 I 46.2 I 30.0 

I 32.1 I 27.9 I ' 

I 16.2 I 13.8 I 
... ♦I-.—— I-—— -I 

139. I 28 I 25 I 53 

1 52,8 I 47.2 j 20.1 

J ! 21.4 I 19.4 I 

CQ . j 10, t I 9.6 1 

•I I I 

COLUMN 131 129 260. 

TOTAL 50.1 49.6 100.0 



RAy CHI SQUARE = .99587 MT|| 2 DEGREES OF FREEDOM, SIGNIFICANCE = .8078 
CRAHER'S V = ,06189 

CONTINGENCY COEFFICIENT : .06177 " 

L*FBOA (ASYMMETRIC) = 0 WITH SCHOOL DEPENDENT. : ,05426 I/1TH ITEN22 DEPENDENT. 

LAHHOA (SYMMETRIC) ? .02692 " 

UNCERTA1NIT COEFFICIENT (ASYHHETRIC) = .00185 KITH SCHOOL. DEPENDENT. _ = .03276 KITH ITEH22 DEPENDENT 
UNCERTAINTY COEFFICIENT (SYMMETRIC) = .00222 - " " 

KENOALL'S TAU B : -.05208 SIGNIFICANCE = .1852 
KENDALL'S IAU.C = -.05899 SIGNIFICANCE • .1852 
GIHHA_:_-.09.160 - 

SOHERS'S D ^SYMMETRIC) : -.05900 UITH SCHOOL DEPENDENT. : -.04740 WITH ITEM22 " DEPENJENT. 

SOKERS'S ID ( SYMMETRIC) = -.05257 --— _ 

ETA = .03275 UITH SCHOOL DEPENDENT, ' " " 

ETA = .36189 UITH IIEH22- -DEPENDENT. 
PEARSON'S R : -.332 ^5 SIGNIFICANCE = .2996 



CO 
01 



Attachment D-9 

PERCENTAGE OF STUDENTS PASSING EACH COMPUTER LITERACY 
TEST ITEM BY SCHOOL— GRADE 6 

(Page 1 of 53) 



D-89 



321 



0 



22 JUN 83 Ca.23.li. PAGE I 



• . COHPUTATION CENTER • 

• UNlVERSITf OF TEXAS U AUSTIN » 

tl«»Witil»ltt». ....... it iitttiitti.t.M 

SPSS-- STATIST ICAt PACKAGE FOR THE SOCIAL SCIENCES 
COC 6000/CTllER VERSION B.J - LOCAL RELEAS: t.O 



09 f\ 



•0 



376000 CM HSXIHQH FIELD LENGTH REQOEST 



RUN MK 
VARIABLE LIST 
INPUT FORMAT 



RECODING AND GiTTING FREQ AND E80SSTABS- 
SCHOOL GRADE HUE ITEHl TO ITEH25 
<3X,F3|2F1,12FI,FMF1,AAI,AF1) 



■LITERACY TEST-GRADES 



ACCORDING TO TOUR INPUT FORHAT, VARIABLES ARE TO BE READ AS FOLLOWS 



0 

■i 

o 



VARIABLE 


FORHAT 


PECORD 


COLUHNS 


SCHOOL 


F 3. 0 




A- 


6 


GRADE 


F 1. 0 


i 


la 

r 


7 


TIME 


F i. 0 




8- 


B 


ITEHl 


E I. 0 




.9- 


.9 


ITEH2 


F 1. 0 




10- 


10 


1TEH3 


F I. 0 


i 


n- 


11 


ITEH4 


F 1. 0 


l 


12- 


12 


ITEMS 


F 1. 0 


l 


13- 


13 ;.; 


ITEH6 


F U 0 


i 


li- 


14 


ITEM? 


F 1. 0 


i 


15- 


15 


ITEHli 


F i. 0 




16- 


16 


ITEH9 


F 1. 0 




17- 


17 


1TEH10 


E I. 0 




18- 


IB 


, ITEHIl 


F I. 0 




.19- 


19 


ITEH12 


F 1. 0 




20- 


20 


ITEH13 


F A. 0 




2i : 


2A 


IIEM11 


E 1. 0 




25- 


25 


ITEHI5 


F I. 0 




26- 


26 


ITEHlS 


F i. o 


i 


21- 


27 


ii*xi) 


F 1. 0 




2A- 


28 


ITEH13 


A 1 




29- 


29 


ITEH19 


A I 




30- 


30 


ITEN2D 


A 1 




31- 


31 


ITEH21 


A i 




32- 


32 


ITEH22 


F 1. 0 




33- 


33 


IIEH2J 


F 1. 0 


i 


31- 


3A 


ITEH2A 


E 1. 0 


i 


35- 


35 


ITEH25 ' 


FT. 0 


i 


36- 


36 


PROVibES m 28 VARIABLES. 


28 lilLL BE READ. 



'J ( v • 



IT PROVIOES-FOR .1 RECORDS. KABDSO.PER CAS;.. f 

A MAKIHUH OF 36 •COLOHNS* ARE DSED ON A RECORD.; 

ERIC 



RECOOE 
RECODE 



ITEMS TO ITEH12 I1EH15 TO IT-HIT [TEH22 (0:l)lELSE=9l 
ITEH6 (ini(ELSE:9i: 1 1 

tif Mi t rru T trrut i n-i wfi cr-at — - 



RECODlNG AMP GETU'JG FREMND CROSSTAB-LIT- RACT TEST--GRAOE. 



RECODE 

mm 

RECODE 



\rm i'i'iiiiELsE^i 

UEH19 l«F»!lKELSE=9l 



[TCH1 ITEMS IT-H25 I4=1IIELSl=9I 



BECOOE 
RECOOE 
RECODE 



HEM ii»23=ii(ELSE=9j 
tOTAL=t TEH1 TO I TEH25 (1) 

UIHE_EQ.11 _., , 

FRE QUE NC IE S FOI PRETEST 



COUNT 

•SELECT IF 
TASK NAHE 



CPU TIME REQUIRED .* .08H SECONDS 



FREQUENCIES GEN:RAL=ALL 
STATISTICS ALL 



FREQUENCIES - INITIAL CM ALLOWS FOR H67 VALUES 



OPTION - 1 ...„, .. .... 

IGNORE HISSING OALUE INDICATORS 

(NO MISSING VALUES DEFINED,. .OPTION I HAT HAVE BEEN FORCED) 



DATA ERRORS IN CASE 584 OF SUBFILE NOfMHE 

VARIABLE ERROR _ 

ITEH1T U AD CHARACTER IN COLUMN 2B OF RECJRD 1 

END OF FILE ON FILE LITER - 

AFTER REAOING 931 CASES FROM SUBFILE NONAHE 



MAX I HUM CH ALLOWS FOR 372SA VALUES" 



0 

T 

H 




! 



RECQOING AND 5EITIN5 Hti AND CROSS TA8S--L I TERACY T-ST-.GRADE6 
CROSSJAIIS FOR PRE AND POST 

FILL NONAHE (CREATION OAK = 22 JUN 83) 



22 JON 03 08.23.11. PAGE p 



4 4 4 4 iiiiii C R 0 H'f A j'u L AT I 0 N OF • » • . 7' i"t\ » ,", » 

»l by mm 

CONTROLLING FOR.. i .. ■ • - • 

ti* vaLte l. 



ITEHl 



SOW PCI I 
COL PCI I 
TOT PCT I 



RON 
TOTAL 



SCHOOL 



■I* 



M 
...j. 



9.1 



it;. ( 
I 



I 



.S3 I 

77.4 I 

it.ii i 

14.5 I 



; ;9 

22.6 
24.1 
4.2 



117. 



— I- 

101 I 

R2.8 I 

27.3 I 

22.5 I 



21 
17.2 
26.6 
4;7 



II < 
If). 7 



122 
27.2 



CONTINGENCY COEFFICIENT : .G81U 

LAI180A (ASYHHETRIC) = 0 UITH SCHOOL DEPENDENT. : 

LAHHOA (SYHHETRICJ : 0 

UNCERTAINTY COEFFICIENT (ASYHH-TRIC) = .00256 UITH SCHOOL ' O r PENDENT, 
UNCERTAINTY COEFFICIENT (SYHRETRICI ? .00374 ^ 
KENDALL'S IAD B = -.06294 SIGNIFICANCE s .0754 
KENDALL'S TAU C = -.05629 SIGNIFICANCE = .0754 
GAHHA = -.13731 

JOKERS 'S D IASYHHETRIO ; -.09706 UITH SCHOOL DEPENDENT. = -.04 081 UITH ITEH1 

SOHERS'S 0 tSYMMCTRICl = -.05746 _ 
ETA = ;06250 UI TH SCHOOL DEPENDENT. 
ETA : .08137 UITH ITEHl DEPENDENT, 
PEARSON'S R = -.062511 SIGNIFICANCE = . 0931 



9 

ERIC 



0 UITH ITEHl DEPENDENT. 

= .00695 UITH ITEHl O^PE 



A 

DEPENDENT. 



DENT, 



7 



W 



00 

fo 

ft' 

Ln 



12b. t 


37 


i id 


j 47 






I 


76.7 


I 21.3 


I 10.5 






0 I 


10-0 


I 12.7 


1 " 






4 ! 


0.2 


I 2.2 


I 






ro -I- 






-I 






131, j 


167 


! 29 


I .196 






I 


85.2 


1 14.8 


I 43.7 






I 


45.1 


I 36.7 


I ■ - -. 






I 


37i2 


t 6.5 


i " " 






-I- 






-i 






COLUHN 


.370 


..79 


..4*9 






TOTAL 


82.4 


17.6 


100.0 






RAU CHI SQUARE = 


2.97313 UITH 


3 DEGREES OF; FREEDOM. SIGNIFICANCE • .3958 






CRAMER'S V = .38137 











RECpOi N6. ANO OUT INC. FR£Q AND CROSS! ABS-LI HRACT TEST--CRADE6 " 22 JUN 83 0fl.23.il, pifiF ftfi 

CROSSTIHS FOR PRE AND POST . 

FILE NONA HE (CREATION DATE = 22 M R3) " " 



" * ' ' V* *••»••, • C R 0 S S T A 3 U t A T I 0 fi ID F ....... i 77777 7777"! 

PPOL ... fiy tTEHl 

CONTROLLING FORij " 

mi . „ VALUE . .2. 

1 ' * J 1 * »•««•»•»» • »»•»«.» i » i i »»»»,.«« »" » » , "» i t , p| gr j "j 

/ _ IT EMI """ "' - " 

\ COUNT I 

' ROM PCt I ROW ' 

COL PCT I TOTAL 

TOT PCT I 1.1 9.1. ' - 

SCHOOL: I I j 

101. I 55 I i I 56 ' ~ " - " 

i 98.2 i i.e i 11.$ 

I 12.9 I 1,8 I 

I 11. A I ,2 I 

-1 1 1 , 

111. I 71 1 6 I T9 

- I 89.5 I 10.1 I 16. A " " * " 

w I •16.7 j M.O i 

I 1A.7 I 1.7 I •-• 

-i — "--i — -—i 

117. I 86 I ,16 I 102 

. I 84.3 I 15.7 1 21.2 _ 

0 1 20.2 I 28.1 i ' " 

J ' 1 17,8 I 3.3 I 

W --■ -1 —I I 

i 12S. I 12 1 A I 46 

I 91.3 I 8.7 1 9.5 " 
I 9.9 j 7.0 i 

1 8.7 1 ,8 i ' " " ~ '■" 

-I I I 

us. i in i 28 t 199 

I 85.9 I 14.1 [ 41,3 

I 40.2 I 49.1 I " 
I 35.5 1 5.R I' 

•■I* I 1 " " " 

COLUMN • 425 57 482 
TOTjAL B8.2 11. R 100.0 

RAW CHI r SOD5RE = 8.48-501 illTH 4 DEGREES OF FREEDOM. SIGNIFICANCE = .0754 
CRAMER'S 8 = .13267 

CONTINCEHCT COEFF ICUNT : .13152 " - 

LAHBOA (ASTHMlTRIC) : 0 01 TH SCHOOL DEPENDENT. : 0 UITK I T EH 1 DEPENDENT. 

LAHHOA (SYHHETRIC) : 0 

UNCERTAINTY COEFFICIENT (ASYMMETRIC) : .00781 WITH SCHOOL DEPENDENT. = .03149 WITH IPHl O-PEND-NT. 

UNCERTAINTT COEFFICIENT ( SYMMETRIC) = .01252 
KENDALL'S TAU 1) : .07931 SIGNIFICANCE = .0296 
KENOAtt'S ISO - C = ;06133 SIGNIFICANCE : .0296 

GAMMA s .20625 ; f 

SMEWS 0 (ASOETRiC) = .14704 WITH SCHOOL DEPENDENT, s .04170 WITH I T THI DEPENDENT. 

SOMERS'S O (SYMMETRIC) = .06498 
ETA : .01646 WITH SCHOOL DEPENDENT. 
ETA : .13267 WITH ITEHI '. DEPENDENT. 
PEARSON'S R : ,07646 SIGNIFICANCE =. ,046ft ; 



ERJC 



RECDDING.ANO GETTING FRED AND CROSS TAUS--L I TE R 4CT FST**GRAiJE6 
CROSSTXBS FOR PRC AMD POST 



22 JQN 83 08.23.11, PAGE 67 



** FILE NONAHE (CREATION DATE = 22 



JUN S3) 



' 1 am : r o s H n u l a t i o n of 

BY I T E H 2 



% SCHOOL 

CONTROLLING FOR.. 
TIHE 



VALUE 



A ..... I. 

1 P(;: J 0F , 



ITEH2 



COUNT ! 
ROW PCI 
COL PCI 
TOT PCT 



SCHOOL 



111. 



in; 



126, 



0 

1 



131. 



ROU 
TOTAL 



l.I 



26 I 
31.0 T 
n. n I 

5.8 I 
[• 



5n 

69.0 
19.1 
12.9 



9.1 
f-1 
1 



*I- 



COLUMN 
TOTAL 



46 I 

37,7 i 

31.5 I 

10.2 I 

I 

9 I 

19.1 I 
6.2 I 
2.0 I 

I 

65 I 

33.2 I 
MJ5 I 

i»".5 i 
i- 

146 
32.5 



76 
62.3 
25.1 
16.9 



38 
90. 9 
,12.5 
8.5 



131 
66.8 
♦3.2 
29.2 



IB. 7 



i22 
27.2 



_ .47 
10.5 



196 
43.7 



303 
67.5 



449 
100,0 



RAH CHI SQUARE = 5.45505 WITH 3 DEGREES OF FIEEDOH. SIGNIFICANCE : .UH ■ 

CRAHER'S * : .11022 ~ 

CONTINGENCY COEFFICIENT \ .10956 

LAHIIQA (ASYHHETRIC) : 0 WITH SCHOOL DEPENDENT. r 0 WITH ITEH2 DEPENDENT. 

LAHQOS (STHHETRIC) : 0 uwuuui. 

UNCERTAINTY COEFFICIENT (ASYHHETRIC) : ,00510 WITH SCHOOL DEPENDENT. = .01023 UITH 1TEH2 O f PENOENT. 

UNCERTAINTY COEFFICIENT (SYHHETRIC1 = .00681 U-tWM, 
KENDALL'S TAU H = .00485 SIGNIFICANCE = ,4559 
KENDALL'S IAU C : .00534 SIGNIFICANCE = .4559 

GAHHA - ,00886 t 

SOHERS'S 0 (ASM.HEtRIC) = ,00608 UITH SCHOOL DEPENDENT, : t C03R7 HITH ITEH2 D-PEND-NT. 

SOHERS'S O (SVHHETRIC) = .00473 , 
EIA - .01815 Uilll SCHOOL DEPENDENT. 
ETA : .11022 HITH ITEH2 DEPENDENT. 
PEARSON'S R : .01815 SIGNIFICANCE = ,3506 



00" 
W 

* 



ERIC 



REC00IN6JND.GEITlM.FBE0.JtlD CROSS TAB S--Ll Tt^ACt TEST-GRADES 22 JUN 83 0B23 it- ' nirr ' it 

CRQSSTABS FOR PRE AND POST 0H.23.II. PAGE 68 

FttE NONAME (CREATION DATE = 22 JUN 83) 

* ' 111* * ; - si t uuTiTi'o r o ~rrf ?^ iTfrrr™; — 

StiiOOt . . oy jtPUJ 

CONTROLLING FOR,. : - -• 

, m ' VALUE 2, 

1,1 *v •*••••••••*»»»»* »'## i i , , ^ j 0 p ; 

iTEH2 ' ' "'"* '"" — " - * 

COUNT I 

row pci i Ron 

COL PCT I TOTAL 
TOT PCT T 1,1 9.1 

school ;;::«:;i:;:;.:„i f 

i 1CB. I 25 I 31 I 56 : - ■ •• 

1 HiS I 550 I 11,6 

i ?;i i m i 

I 5.2 I 60 I 

•I"— —I — ; v 

iU. I 63 I 16 I 79 

I' T9.7 I 20.3 I 16.4 " • ■ 

i H.6 i io.o i 

I 13.1 I 3.3 I " 

-I— - -1 1 

II?. I 59 I II ] 102 
I 57. R I 42.2 I 21,2 

0 T 18.3 I 26.9 I ....... _ _ 

1 I 12.2 I 8.9 I 

-I .J J 

126. I 36 'I 10 I 46 

I 7B.3 I 21.7 I 9.5 

I 11.2 I • 6.3 I 

I 7.5 I ^.1 I - - - 

I '! 1' I ' " 

\ 131. 1 139 I 60 I 199 

^ I 69.8 I 30,2 I 41.3 

I 43.2 I 37.5 I ^ 

I 2A.B V 12,4 I 

v COLUMN .322 " .160 ...482 ' 

TOTAL 66.0 33.2 100.0 ' , " " " 

RAW CHI SQUARE = 25.61789 WITH 4 DEGREES OP FREEDOM. SIGNIFICANCE : ,0000 
CRAHER'S V = .23054 

CONTINGENCY COEFFICIENT : ,22465 " 

LAMBDA (ASYMMETRIC) : 1 0 WITH SCHOOL DEPENDENT. : .03750 WITH ITEH2 OEPENOENT. ' 

LAHBOA (SYMMETRIC) = .01354 I ^ 

™ T *W? COEFFICIENT (ASYMMETRIC) : ,01798 WITH SCHOOL' DEPENDENT. : .04143 WITH ITEH2 DEPENDENT . 

UNCERTAINTY COEFFICIENT (SYMMETRIC) = .02508 u.^WtNl. 
KENDALL'S TAU II = -.C78R7 SIGNIFICANCE = .0297 
KENDALL'S TAU.C = -.09008 SIGNIFICANCE = .0287 
GAMMA = -iI359D 

SONfRS'S D (ASYMMETRIC) = .-,10155 WITH SCHOOL DEPINOENT, '-.06126 WITH ITEH2 iKPENDMT. 

SOHERS'S 0 (SYMMETRIC! : -.01642.. .... . 

EIA = .08845 WIIH SCHOOL DEPENDENT . 
ETA = .23054 WITH ITEM2 DEPENDENT. 
PEARSON'S" R = -.0R845 SIGNIFICANCE = .0261 



»ECPPING_A!JQ_CEIIING_F8EQJND CROSSTABS— LrTERSCt f ES T GRAOee 22 JUN 83 B8.23.ll. PAGE S9 

CROSSTAB* FOR PRE AND POST »°.«.u. rm » 

FILE NONAHE 1 CREATION DATE = 22 JUN 83) 



""" CR0SSTA5ULATI0N OF i i . i i i i'Vj i i i . , 7 , 

— SCHOOL jjt 1TEM3 

CONTROLLING FOR.. 

! IME _ . ' . 1/AtUE ! U 

************** M.nn.i HHiMHHi M G r i of 1 



ITEH3 

, COUNT I 

ROU PCI i BOM 

COL PCI l iotsl 

TOT PC? t 1.1 9.1 

SCHOOL --I--------X--------I 

111. I 55 I . 23 I J4 

I 65.5 I 39.5 I IB.T ' 

I 16.2 t 26.6 i 

I 12.2 I 6.5 t 
-I— — — -I 

117. I _ 96 I 26 I 122 

! T4.7 I 21.3 I 2T.2 "'" """" 

I 2B.2 1 23.9 I *■ 

I 21.4 I 5.8 I 

•i -i i s 

126. I 38 I 9 I 47 

I 80.9 I 19.1 1 10.5 

o . i ii.2 I e.3 i " "* " 

S5 1 8.5 j 2.0 I 

* ... -i— i i 1 • 

'■ ' 131. I 151 I 45 [ 196 

I T7.0 I 23.0 I 43.7 

1 44.4 1 41.3 I _ 

I 33.6 I tC.O I "" '" "" " - — 

•I I I 

COLUMN 340 109 449 

TOTAL 75.7 24.3 100.0 



-) 



RAH CHI SQUARE = 6.23897 UITH 3 0EGREES 0- FREEDOM. SIGNIFICANCE = .1005 

CRAMER'S l : .11788 V "' '* ~ 

CONTINGENCWOEFFICIENT : , 11707 ' ( 

MHMOA (ASYMMETRIC) : 0 WITH SCHOOt DEPENDENT. = 0 UITH ITEH3 DEPENDENT. 

LAMBDA. (SYMMETRIC); 0 

UNCERTAINTY COEFFICIENT I ASYMMETRIC) : .00521 WITH SCHOOL DEPENDENT. ' = •01191 UITH ITEM3 DEPENDENT. 
UNCERTAINTY COEFFICIENT (SYMMETRIC) = .00725 - 

KENOALL'S TAU B = -.06391 SIGNIFICANCE = .0723 " """" ' " ' 

KENDALL'S TAU C = -.06436 SIGNIFICANCE = .0723 

GAMMA .= -.12558 ' \ 

SDHERS'S 0 (ASYHHEIRl'C) = -.0A753 WITH SCHOOL DEPENDENT. = -.04666 WITH ITEM! DEPENDENT. 

SOHERS'S 0 'SYMMETRIC) = -.06088 

ETA ~ .5 1 WITH SCHOOL DEPENDENT. 

£IA_= .11788 WITH I T EMI DEPENDENT. 

PEARSON'S R = -.0T021 SIGNIFICANCE = .06B7 



JECObiNG AND GETTING FREQ AND CR0SSTABS--L1OACY TESN-GAADE6 ' 22 JUN 83 OB M It Pirr 71 

CBOSSTABSffie PRE AND POST , . " m B3 "•«•»• WE 70 



* ' school* * * * * v c i 0 s s Ti'ffuWoX oFlT.l'T. mm, 7T;T7 



FUE NONAHE (CREATION DATE s 22 M B3I 

s's TAB ill" 

CONTROLLING FDR.. ' '* IT£H3 " - - - - 

■ }lK . - . VALUE 2. 

»..♦,.. nil H p j 

I TEM3 , " • 



i ^ . 

ROW PCT I BQU 

CPL PCI i . , TOTAL 

TOT PCT I HI 9,1 

SCHOOL 1 1 j 

ICR. I 50 I 6 I 56 ' " 

I 99.3 I 10, T I II. 6 

I 12.4 1 T.5 I 

/ t 10.4 I 1.2 I 

-1 1 -I .. 

HI. J 65 I .14 I f9 

I 82.3 I 17.7 I 16.4 " ' 

I 16.2 I 17.5 I 

I 13.5 I 2.9 I ... 

-I ----I- —I 

UT. I 82 I 20 I 102 

I 80.4 I 19.6 I 121,2 

D I 20.1 I 25.0 1 

i I 17,0 I 4.1 I 

M -I I I 

126. I 39 I 7 I ,46 

1 84.8 I 15.2 I 9.5 

I 9.7 I 8.8 I 

1 fl.i r 1.5 1 ■ ■•" — - 

-1 1 -I 

151. I 166 I 33 I 199 

1 63.4 I 16.6 I 41.3 . 

I 41.3 I 41.3 I 

I 34.4 I 6,8 I 

—I — - —————— -- ■• 

COLUMN 402 80 482 

TOTAL 83.4 16.6 100.0 

RAH CHI SQUARE = 2.20339 WITH 4 OEGREES Or FREEDOM. SIGNIFICANCE = .69R4 
CRAHER'S V = .06761 

CONTINGENCY COEFFICIENT : ,06746 " : 

LAHBQA IASTHHETRICI = 0 UITH SCHOOL DEPENDENT. : 0 WITH I TEH J) OEP r NDENT. 

LAMBDA {SYMMETRIC) s 0 wrjuuu 

UNCERTAINTY COEFFICIENT tASYHHETRIC) = .00166 WITH SCHOOL DEPENDENT. z .00540 WITH ITEH3 DEPENDENT 

UNCERTAINTY COEFFICIENT (STHHEIRICl = .00253 VtTMJU 
KENDALL'S TAU B = .01479 SIGNIFICANCE : .3609 
KENDALL'S TAU C = .01334 SIGNIFICANCE = .3603 
GAMMA : ,03290 

SOHERS'S D (ASYHHETRiC) = .02410 WITH SCHOOL DEPENDENT; i .0390/ UITH ITEH3 DEPENDENT. 

SOHERS'S 0. (SYHMEIRIC1 ..?.. .01318 ... - w ' 

EIA ? .01116 WITH SCHOOL DEPENDENT. 
ETA : i06T61 HI Til ITEM3 DEPENDENT. ' 
prio^i^ R - Jlli6 SIGNIFICANCE = .4035 



RECTO AND GETTING FREO AND CROSSTAtlS— LI T^RACT fE5T'-CRADE6 
. CROSSTABS. FOB PR£ AND- POS T 
> FItE NONA ME I CH E A T. I ON DUE : 22 JUN 831 



22 JUN B3 



.23.11. 



PAGE 71 



0 

I'- 
ve 
cc 



-I- 



COLUMN 
TOTAL 



115 
ft. 6 



;j 

334 



_449 
100.0 



' 1 ?. «..*. »»»»»•»»»♦»»» CROSSTAB ULA T ION OF 

school ■ ay mm 

CONTROLLING FORi. 

. . T1HE . ...... VALUE i. 

* 1 * * * * 1 1 • ' • 1 1 * * » * * » ' « » * » » » » » » « » » » i • * i i • » • . i » « 'i t i jj pn E r j 0F | 

ITEH4 "' '"' "'" - 

COUNT I 

ROW PCT I BOW 
COL PCI I TOTAL 
TOT PCT I ■ l.i 9.1 

SCHOOL I ; I 

111. j . 26 j 58 I ..M ' "" " ~ 

I 31.0 I 69.0 I 18. T ...... 

I 22.6 I 17.4 i 
i 5.8 I 12.9 i - 

-I ... - ■ 

117. I 36 I 86 I 122 ' 

I 29,5 I 70.5 I 27.2 " ~ " ' ■ "" ~ 

I 31.3 I 25.7 | 

i 8".o i i9.2 i ' " • 

' -I — r- I — ----I 

126. I MI 33 1 47 - - 

I 29.8 1 70.2 I 10,5 

I 12.2 i 9.9 I "~ 

I 3.1 I 7.3 I 

■I 1 1 

131. I 39 I J57 I 196 

I 19.9 I 80.1 I 43.7 ., ' 
: I 33.9 I 47.0 i " ; _ 
J I 8.7 I 35.0 I ' " " "" 



00 
to 

t . 

Ln 



RAW CHI SQUARE- = 6.0183A WITH . 3 DEGREES OF FREEDOM. SIGNIFICANCE - .1107 

CRAMER'S 9 = .11578 

CONTINGENCY COEFFICIENT i ,11501 

LAMBOA (ASYMMETRIC) = ' 0 WITH SCHOOL DEPENDENT. : 0 WITH ITEH4 DEPENDENT. 

LAHItOA (SYMMETRIC 1 = 0 

UNCERTAINTY COEFFICIENT i A SYHME TRlC i = ,00538 Wl TH SCHOOL DEPENDENT. = .0'196MITH ITM4 D ? P ? ND f NT. 

UNCERTAINTY COEFFICIENT (SYMMETRIC! = .00742 
KENDALL *S TAU I! = ,10077 SIGNIFICANCE = .0107 
KENDALL'S TAU C = .10331 SIGNIFICANCE - .0107 
GAMMA = ,t9I29 

SOMERS'S 0 (ASYMMETRIC) = .13556 WITH SCHOOL DEPENDENT. • .07A90 WITH IT EH^ DEPEND-NT, 

SOMERS'S 0 (SYMMETRIC) = .09649 , 
ETA: ,10452 Wiill SCHOOL DEPENDENT. 
EIA.;..... 11578 WI1H ITEHA DEPENDENT . 
PEARSON'S K s . 10462 -SIGNIFICANCE = .0133 

i 



ERIC 



33!) 



RECODlNG AND GETTING FREQ AND CROSSTABS--C I TE R ACT TEST—GRADES 

CRQS3TAOS for pre and post 

FILE NONAHE <CREAT$pN DATE : 22 JUNI 85) 



22 JUN A3 08,23.11. ?k& V 



«i. • ^ } 8T [TEH* 

CONTROLLING FOR.* , ' . " 

. ! IHE . ...... .. VALUE 2, 

* * 4 * « • ■ »' > ♦ * * t ♦ i i i i i i . 'i » »*■ pjjjjr ;j 0 p | 



CO 
Ui 



t 

r 

r 



SCHOOt 



COUNT 
ROU PCI 
COL PCT 
TCT PCT 



1TEH4 



1.1 
— 1* 



_R0U_ 
TOTAL 



9.! 



108. 



I 24 I 

! »2.J I 

1 10.0 I 

2 5.0 ! 



32 
51,1 
13,3 
6.6 



111. 



■I- 



0 
I 

Qi 



... 

117; l 
I 



126. 1 



__45 1 
57,0 I 
IB. 7 I 
9.3 I 
'—*—!- 



34 
43.0 
.14.1 
M 



46 I 
45.1 I 
19,1 1 

9.5 I 
........ J, 

I 



I 



23 

50.0 i 
9.5 1 
4.8 I 

[• 



56 
54.9 
23.2 
11.6 

23 
5O.0 
9.5 
4.8 



131. 



i i03. i 

I 51.1 I 

I 42.7 1 

I 21.4 I 



-I- 



— I- 



Column 

TOTAL 



241 

50,0 



96 
48.2 
39.8 
19.9 

.241 
50.0 



.56 
11.6 



/9 
16.4 



102 
21.2 



46 
9.5 



199 
41.3 



y . . 



__482 
10Q.O 



RAU CHI SQUARE : 3.9CU3 WITH 4 DEGREES OF FREEDCH. SIGNIFICANCE : J .41*6 
CRAMER'S « : .CB996 

CONTINGENCY COEFFICIENT = .08960 " '.. ' ~ 

LAHBDA (ASTHHETRICI s ... 0 yiTH SCHOOL DEPENDENT. t .01469 UITIUTEIH 



LAMBDA fSYHMETRfC ) i .03435 
UNCERTAINTY COEFFICIENT (ASTHHETRIC) ,00277 UITH SCHOOL D-P f NDENT. 
UNCERTAINTY COEFFICIENT f SYNHETRJC) = ,00316 
KENDALL'S TAU D = -.02334 SIGNIFICANCE = .2869 
KENDALL'S IAU.C : -.02831 SIGNIFICANCE = .2869 
GAHHA = -.03842 

SOHERS'S D USTHKET'ICI = -.02831 WITH SCHOOL DEPENDENT. % s 
SOHERS«3 O (STMHETRIC1 = -.02291 
ETA = ,02372 WITH SCHOOL DEPENDENT, 
ETA :. ..08996 KITH ITEK4 DEPENDENT. 
PEARSON'S R : -i 0»T| y SIGNIFICANCE: .301? 

erJc { 



DEPENDENT. 
.00585 UITH lim 



DEPENDENT. 



■iOH25 HI TH ITEN4 ' DEPENDENT. 



r 



- C 



0 
') 

0 

') 

0 
0 
0 
(3 
0 



311 



'0 



9 



n£mTu^ l mm m tmm " lUim ™"* mb 22 « « ' ca.23.11. page 73 

FILE NONiHt j CREATION DATE = 22 JUN A]) 



' ' [ R 0 S S T A3 if L » T I 0 N 0 } • . > . \ "\ \\ , , , , , , | , 

SCHOOC BT j jrfjj 
CONTROLLING FOR.. 

!'NE. VALUE i, 

' * » •'••••••♦*•>»••*•»». t » i i s i »,»,, , pit: j 0F | 

ITEH5 "' :~ : 

COUNT I 

ROM PC] [ ROB 

COt PCI I TOTAL 

TOT PCT I i.j 9.1 

school 

in. i 6i i 23 i m " " ~ 

I 72.6 I 27.1 l 16.7 

i 2i.o i ii.a i 

I 13.6 I 5.1 I 

-I ! i . 

; nr. 1 63 i 59 I 122 ... 

I 51.6 i 18.4 I 27.2 "' " " 

I 21. B f 30.3 I 

i 11.0 1 13.1 i " ' 

-I— --—I I - . 

126, I 36 I Hi 47 

I 76.6 I 23.1 I 10.5 

0 I U.2 I 5.6 I ""' "* 

H I 8.0 I 2.1 I 

a -I- 1 -I " 

° Hi; I 91 I 102 I 196 

I 18.0 I 52.0 I 13.7 

I 37.0 I 52.3 I . 

I 20.9 I 22.7 I " " " ' 

■t I --I 

COLUMN 251 195 .119 

TOTAL 56.6 13.1 100,0 



RAU CHI SQUARE - 23.60075 HITH 3 DEGREES OF FREEDOM. SIGNIFICANCE = .0000 

CRAMER'S V : .22927 ' 

CONTINGENT COEFFICIENT : .22317 

LAMfJOA (ASYMMETRIC) = C WITH SCHOOL DEPENDENT. : .01103 WITH ITEM5 DEPENDENT. 

LAH(rjA.(STHMEI61CI..:_ .0I7B6 

UNCEIHAiniY COEFFICIENT (ASYMMETRIC) = .0 21 5 7 WITH SCHOOL DEPENDENT. : .03990 WITH IFH5 D r P r NOENT. 

DNCERTAjNfy COEFFICIENT' (SYMMETRIC) = .02001 
KENOALL'S TAU 3 - .13872 SIGNIFICANCE = .0000 
KENDALL'S TAU C - .15151 '.SIGNIFICANCE = .0009 
GAMMA = .23615 

SOHFRS'S 0 (ASYMMETRIC) - .16131 WITH SCHOOL DEPENDENT, : .11709 WITH ITEMS D r PEND"Nf. 

SOHLflS'S D (SYMMETRIC) : .13675 

ETA = SCHOOL DEPENDENT. 

EIA.;. .2292; HITH HEH5 DEPENDENT. 

PEARSON'S R : ,12897 SIGNIFICANCE = .0031 



RECOOING AND GETTING FREQ AND CROSSMBS— CI TERUCT TEST--GRADE6 22 JUN B3 : (Ifl 23 11 wrr n 

C«p:?TWS FO| PR[_ANO.POST "8,23.11. PAG? 74 

ritt noname jcrejtion date = 22 M Hi 



• * 1 »•»♦•♦♦•*♦♦» C R O SSI A J O f A T I 0 N 0 F 



• # • i I t I I I t I | i i t t t I 



ay . ITEMS 



»♦•**•»» PftGF 1 OF 1 



SCHOOL 
CONlROtLlHG FOR.. 

. . W VALUE 2, 

* ' * * * * » * 1 1 '••••iMtiiMiiiiiiiitim 

ITEHS " " ' " " 

COUNT I 

ROW PCT 1 BOM 

CPl PC f I TOTAL 
-I..-. TOT PCT I l.I 9.! 
SCHOOL I r J 

tbB\ 1 38 j IB I 56 "'" ; 

I 61.5 I 32.1 I 11.6 . . 

I 10.9 I 13.6 I " "~ "•" ' ' ' , 

I T.9 I 3.T I 

-1 1 1 "; • 

111. j 6* I 15 ! 79 _ _ 

I 81.0 I 19.0 I 16.1 " " " 

I 18.3 I 11.4 I 

i 13. j i 3.i i — • - ■ 

"I — ""-I — -—I ... 

117. I 78 1 24 I 102 

I 76.5 I 23.5 1 21.2 

0 1 22,3 I 18.2 I " 

h i U.2 I 5.0 I 

p -I-—---! [ ■ - - 

126; I 45 I 1 I 46 

I 97.B I 2.2" i 9.5 " ' 

I 12.9 I .8 I 

j 9.3 i * i ~ - - - 

I I I 

131. I 125 I 74 I 199 ' 
I 62. u I 37.2 I 41.3 
I 35.7 I 56.1 1 
I 25.9 I 15,4 I 

-i !*— i 

COLUMN 350 132 482 
TOTAL 72.6 27.4 100,0 

RAW CHI SQUARE : 28.51663 WITH 4 DEGREES OF FUEDOH, SIGNIFICANCE : .0000 
CRAMER'S V : ,24323 

CONTINGENCY COEFFICIENT : ,23634 " 

LAHBOA (ASYMMETRIC) = C WITH SCHOOt DEPENDENT. ' = 0 WITH ITFH5 DEPENDENT. 

LAHIIOA (SYMMETRIC) = 0 

UNCERTAINTY COEFFICIENT (ASYHHETRiC) = .02494 WITH SCHOOL DEPENDENT, : .06222 WITH ITEH5 D r P r NDEiJT. 

UNCERTAINTY COEFFICIENT (SYHHETRIC) - .03561 
KENDALL'S TAU II - .10040 SIGNIFICANCE = ,0078 
KENDALL'S TAU C = .10859 SIGNIFICANCE - .0075 
GAHHA = .18889 

SOHERS'S O (ASYMMETRIC) : .13652 WITH SCHOOL DEPENDENT. . : .07384 WITH ITEH5 DEPEND-YN 

SOHERS'S D (SYMMETRIC: A : .09504 
ETA = ,09438 WHH SCHOOL DEPENDENT. 
ETA - .24323 WITH ITEH5 DEPENDENT. 
PEARSONS R z ,09438, SIGNIFICANCE z ,0192 

er|c ' iU 



31 



1 



■|CppIMS WD.GETT!NG.FRia.AfiO CROSSTAOS-LIT-RACY TEST— GRXDE£ 22 JUN 03 08.23.11. PACE TS 

FILE NONAHE (CR£RT ION DATE : 22 JUN 83) 



* ' *. !...». • * • e ft 0 S S T A 3 0 t A T I 0 N OF I . » i i it i i I ] V » , i , , 

SCHOOL , [|y I T EH 6 

CONTBOttING FOR;; 

1 1 HE 



' ' ' ' ' ' ' 1 ' ' ' ' 1 ' ' ' ' i ' * • • i i i i i t t i t t i i i i t t >i i t i i 

ITEMS ' " " 

COUNT I 

SOU PC I I ROW 

COL PCT j . . TOTAL 

TOT PCT t 1.1 9.1 

SCHOOL 1 i j 

in. i 69 i 15 i 84 

( 82.1 I 17,9 I 18.7 

1 18.9 I 17.9 I 

I 15i4 I JiJ | 

117. I 98 I 24 J 122 

I 80.3 I 19.7 I 27,2 " 

I 26.8 I 28. 6 I 

I 21.8 I 5.3 I 

126. ! 35 I 12 1 47 

I 74,5 1 25.5 I 10.5 

d ' r.fi i iv,i i ~ 

' I 7,B I 2.7 I 

o -I — — I ... 

10 131. 1 163 I 33 I 196 

I 83.2 I 16.R I 13.7 

I 44,7 I 39.3 I 

I 36,3 I 7.3 I 

-1 1 1 

COLUMN 365 84 449 

TOTAL Bl .5 18.7 100.0 



VALUE 1, ' 

»»•♦»♦ PAS: 1 OF j 



RAU..CHI. SQUARE : 2.00*92 WITH 3 DEGREES 0 r FREEDOM. SIGNIFICANCE : .5114 

CRAMER'S V : .06682 " " " "■ 

CONTINGENCY COEFFICIENT = .1)6667 

LAMBDA (ASYHHETRICI : 0 lilTH SCHOOL DEPENDENT, r o UITH ITEH6 DEPENDENT. 

LAMBDA (SYMMETRIC) : 0 

UNCERTAINTY COEFFICIENT (ASYMMETRIC) : .001 67 HUH SCHOOL DEPENDENT. : * 0 04 4 0 UITH IT r N5 O=-p-N0 r NT. 

UNCERTAINTY COEFFICIENT (SYMMETRIC! = . 00213 
KENDALL'S TAU H - -.01 780 SIGNIFICANCE = .3422 
KENDALL'S TAU C = -.01631 SIGNIFICANCE : .3422 
GANHA = -.03878 

SOHEBS'S 0 (ASYMMETRIC) = -.02681 UITH SCHOOL DEPENDENT. : -.01182 UITH ITEH6 DEPENDENT. 

SOMERS'S 0 < SYMMETRIC » = -.01641 
ETA: ,01283 UITH SCHOOL DEPENDENT. 
ETA = .066P2 UITH ITEM6 ...DEPENDENT, 
PEARSON'S R : ',01293 SIGNIFICANCE : i393l 



34»i 



RE C QQ ! K c _ AKD_ GE II I ItG _ F8E0 M MO CROSSTIBS-LITERACY TEST--6RJDE6 22 JUN 83 08.23.1 1. PARE 76 

CBOSSTARS FOR PRE AND POST 1 E 75 

FILE NONAHE . (CREATION OA TE = 22 JUN 83) - . . . 

■ * !.*.«.• •»»♦' !••»♦♦••" "j( 6s"s t i a'u*n TTTT1T • TTT7T7TTTTT 7 i TTTi ~ 

..SCHOOL BT ITEH6 
CONTROLLING FORt, ~" ~ > 

- i'ft .. . VALUE 2, 

' ' * • 1 "MMMiiiiiiiiiii i , n i •„ i i'i i 'i'ttV* i i i I i" pjBr j gp | 



1TEH6 

COUNT j 

RUU PC f I i ROB 

COL PCI I TOTAL 

TOT PC T I i.j 9.1 

SCHOOL ...... —j. ....... j j 

10R. j ...A3 ! ... 7 I 56 

I 8T.5 I 12,5 I 11.6 

i il-7 I 10.9 I 

I 10.2 I 1.5 I 

-i — — — -i 

111. 1 69 I 10 I 79 

I 67.3 ! 12.7 I 1 6.4 

I 16.5 I 15.6 1 

I M.3 I 2.1 1 

-I— -—-I I 

117. 1 89 1 ( 13 I 102 

I 37- 3 I 12.7 I 21.2 

0 I 21.3 I 2D.3 I 

H I 18.5 I 2.7 1 

p -i 

W 126. I 41 I 5 I 46 

I 89.1 I 10.9 [ 9.5 

I 9.8 I 7,8 I 

I 8.5 I 1.0 I 

131. I 170 i 29 i 199 

I 85.4 I 14.6 I 41,3 

I 40.7 J A5.3 I 

I 35.3 I 6.0 I 

-I [ I 

COLUMN 418 6A 482 

TOTAL 86,7 13.3 100.0 



RAH CHI SQUARE - .60 2*3 WITH 4 DECREES 0 : FREEDOM. 

CRAMER'S V = .03535 

CONTINGENCY COEFFICIENT : .03533 

CAHIIDA (ASTHHETRICJ ~- • 0 WITH SCHOOL DEPENDENT. 

LAMBDA (SYHHETRIO : 0 

UNCERTAINTY COEFFICIENT ( ASYMMETRIC 1 = .0 0043 WITH SCHOOL 
UNCERTAINTY. COEFFICIENT (SYHHETRIC) = ,00068 
KENOAtt *S T AO B = .02249 SIGNIFICANCE = .2935 
KENDALL'S TAU C = .01851 SIGNIFICANCE = ,2939 
GAMMA : .05534 

SOHERS'S O IASYHHETRIC) : .04018 U1TH SCHOOL DETNOENT. 

SOHERS'S D 1SYHHEIRIC) i0J9l7 

ETI = ;02216 BITH SCHOOL DEPENDENT. 

ETA : .03535 WITH ITEH6 DEPENDENT. 

PEARSON'S R = .02216 SIGNIFICANCE = .3137 

9 



SIGNIFICANCE : .9628 

• 0 UITH ITEH6 DEPENDENT. 

DEPENDENT. : .00161 UITH ITEH6 OEPENOENT. 

= .01259 WITH ITEH6 DEPENDENT. 




/ 

REC00IN6 AMD HCTT IMG FRE3 AND CR OSS T AEJS--L I T£ ftAC r TEST—CRAOE6 
, CaOSSI»BS FOR PRE INI) POST 
FILE WHINE (CREATION DATE = 22 JliN B3I 



22 JUN 8J 08.23.11. PAGE 7/ 



* * CROSSTAB ULATtON 0 F~ i i ii ITiTi . . ] ,". »Ti 

..SCIlDOt. BY ifEHI 

CONTROLLING FOR,. 

. ! 1H£ VALUE 1. , 

• ••••«*••»•»♦*»»••»#»» 1 1 » . t i it i i - t i - t i j , i i » i i » ; » , , ; i p AG r i of i 

ITEM? " ~ — ~ -~ 



SCHOOL 



0 

T 

H 
O 



COUNT 
ROW PC T 
COL PCT 
TOT PCT 



l.I 



9. 



-I- 



111. 



I -48 I 

I 57.1 I 

I 21.1 j 

I 10.7 I 



36 
42,9 
16.2 
ft.D 



-I- 



117, 



126. 



-I— 
I 68 I 
I 55.7 i 
I 30.0 I 
I 15.1 I 

-I I- 

I 28 I 
1 59.6 i 
I 12.3 I 
I 6.2 I 
I I- 



5* 
44,3 
24.3 
12.C 



19 

40,4 j 

8.6 I 

4.2 I 



ROW 
TOTAL 



84 
18.7 



122 
27.2 



47 
10.5 



131, 



t B3 I 

( 42.3 I 

I 36.6 I 

I 18.5 I 



113 I 196 

57.7 1 43.7 

50.9 I 

25.2 1 ■ 



■I- 



COLUMN 
TOTAL 



227 
50.6 



222 
49.4 



. 449 

too.o 



. RAB CHI SQUARE = 9.58159 WITH 
CRAMER'S V = .1460R 
CONTINGENCY COEFFICIENT : ,14455 
LAHHPA (ASYHHETRICI = 0 WITH SCHOOL DEPENDENT. 

CAHBOA (SYMMETRIC) : .06316 

UNCERTAINTY COEFFICIENT (ASYMMETRIC) : .00846 WITH SCHOOL 
UNCERTAINTY COEFFICIENT (SYMMETRIC) = .01094 
KENDALL'S IAU i) .11916 SIGNIFICANCE = .0035 
KENOALt'S IAU.C = -13991 SIGNIFICANCE = .0033 
GAHKA : .20104 

SOHERS'S D (ASYHHETRIC) = .13996 WITH SCHOOL DEPENDENT. 
SOHERS'S D (SYHHi.i-.ICI : ,11764 
ETA? .12118 U! It! SCHOOL DEPENDENT. 
EIA_;_. .14608 HI III ITEH7 DEPENDENT. 
PEARSON'S R : .12118 SIGNIFICANCE • ,0051 



3 DEGREES OF FREEDCH, SIGNIFICANCE' = ; .0225;; 



: .13514 WITH ITEH7 DEPENDENT. 
DEPENDENT, : .01545 WITH ITEM? DEPENDENT. 



.10146 WITH ITEHT DEPENDENT. 



0 



ERIC 



n 



FILE NONAME (CREATION DATE : 22 m 83) 



••••••••••• crossthsulation o> ♦ »" ,""77777 VTTiT 

SCHOOL R Y irEHT 

CONTROLLING FOR.. ' "" "•" ' 

T,ME VALUE : - .2. ; 

' I I t M t M I i I i h t t i I I m I I I I ii t t I I I I li I I I I *"t » "» » i~» I 7 "pftcr J gp" j 



I TEH/ 

COUNT I 

R0JPC1I ROU 

COL PCT i TOTAL 

TOT PCT I M 9ii 

SCHOOL i j 

me. i 39 i i? i lis 

I 69.6 I 30.4 I 11.6 

i ij.j ! 9.9 I 

I 8.1 I 3.5 I 

-i I -«i 

111. I 40 I 9 r 79 

I 50.6 I §9.; I 1 6.4 

I 13.6 I 20.7 I 

I 8.3 I 6.1 I 

-i-"--"-i-"-""i 

HI. ! ._64 I _3B I 102 

I 62.7 I 37.3 I 21.2 

9 I 21,8 I 20.2 [ 

i-i I 13.3 I 7.9 I 

126. 1 36 I 10 I 46 

I 78.3 I 21.7 I 9.5 

1 12.2 I 5.3 I 

I 7.5 i 2.1 I 

... -I— "-[ I 

131. I 115 I 84 I 199 

I 57.8 J. 42.2 I 41,3 

I 39.1 [ 44.7 I 

I 23.9 I 17.4 I 

- -[.— 1 1 

COLUMN 294 188 482 

TOTAL 61.0 39.0 130.0 



RAM CHi SQUARE = — 12.08083 WITH 4 DEGREES OF FREEDOM. SIGNIFICANCE = .0168 
CRAKEfl'S V = ,15832 . . . 

CONTINGENCY COEFFICIENT : .1 5637 , " ' 

LAMBDA USTMHEIRICI = 0 WITH SCHOOL OE'E'DENT. s 0 BITH I TEN 7 DEPENDENT. 

LAMflOA (SYMMETRIC* - C 

UNCERTAINTY COEFFICIENT (ASYr, IKK) : .00888 i,| TR SCHOOL DEPENDENT. : .01945 UITH ITEHT 0EP'ND r NT 

UNCERTAINTY COEFFICIENT ( SYMK( 1ICI ■ -01219 
KENDALL'S TAU II : .02010 S/.NIFICCNCE : ,3148 
KENDALL'S TAL) C : .0237B SI •.'IF|. . jhj 
GAMMA = ,03402 

SOHERS'S O I AS YHHETR I C f 5 IIW) BltH &M DEPENDENT. . .01617 UITH ITEH7 DEPENDENT. 

SOHERS'S 0 (SYMMETRIC) : .01963 

ETA = .00577 WITH SCHOOL DEPENDENT, 

ETA = .15832 UITH IIEH7 .. DEPENDENT. 

■p Of" * R ; 00577 SIGNIFICfiNru = Msi .VjU 

ERIC 



RECODING XND GETTING FRtQ AND CROSSf AOS--L! IER ACT TES T--GRAUC6 , 22 JUN 03 " ol.23.ll. PAGE 79' ' 

CRDSStlliS FGR PRE AffO POST ' ".«.n. ^ASt 79 

FILE NONAHE CCRCATION DATE = 22 JUN 83 1 ::; q 

4 * • * *.* ' * * * • * * • • • » crosstab' ui ij i.oj. o*f "»'; : ; t»"v; r» , » * rrr - -~* — _ 

SCHO0L ..... BY ITEHfi ?_ . rt 

CONTROLLING FOR.. - • 7 

»« . VALUE . . . i, ,.; ... • W 

1 * * • 4 1 ""itMllillilMM 8 4 MtMl t I ItllMIMll t I i pftg- 1 OF I 




.1TEM8 

-COUNT. I 

ROB PCI I rou "" 

COL PCl i TOTAL 
TOT PCT I 1,1 • 9.1 

SCHOOL ——1 1--...-..J _ 

"IK 1 65 I 19 [ 94 "~" "" 

I 77.4 i 22.6 I 18.7 
j 16.2 I 40.4 ! 
I 14.5 I 4.2 I 
■1": I— I 

in. i no i 12 i 122 

! ?0.2 I 9,8 1 27.? 

I 27.4 I 25,5 1 

I 24.5 1 2.T I 

-j 

126. I 42 j 5 I 4] v ~ 

I B3.4 j 10.6 I 10.5 _ _ ' 

0 I 10,4 j 10.6 1 """ " 

H I 9.4 I 1.1 I 

g :t-™M™-..j 

131. 1 185 I 11 1 196 

I 94.4 | 5.'. I 43,7 

I 46.0 I 2' i 

1 41.2" I [ 

"I I I 

COLUMN 402 47 449 

TOTAL 89.5 IP. 5 100,0 

m CHI SQUARE - 18.21600 WITH 3 DEGREES OF FREEDOM, SIGNIFICANCE : ,0004 

CRAMER'S V z .20143 " "~~ """ " " 

CONTINGENCY. COEFFICIENT : .19747 

tAMHDA (ASYMMETRIC) : .03162 WITH SCHOOL DEPENDENT. : ] U[TH Um ' DEPENDENT. 

LAMBDA (SfHHEfRiCj = .02667 

UNCERTAINTY COEFFICIENT (ASYMMETRIC) = .01425 UITH SCHOOL DEPENDENT. : .05381 KITH ITEMS DEPENDENT. 

UNCERTAIN!!. COEFFIC1EN! (SYMMETRIC) : .02253 

KENDALL'S TAU O = -.16583 SIGNIFICANCE = , 0001 "" * 

KENDALL'S TAU C : -.11 925 SIGNIFICANCE = .0001 
GAHHA = -.42642 

SOMERS'S D (ASYMMETRIC) = -.31809 WITH SCHOOL ]EP;NDENT, -.08645 ill Hi IfEHB 0EPEND : NT. 

SQHERS'S D-ISYHHEIRIC) z ..15595 

ETA = .17404 UITH SCHOOL DEPENDENT. 

ETA = .20143 UITH ITEHB DEPENDENT. 

PEARSON'S R : -.1T404 SIGNIFICANCE : .0001 ; 



ERIC ~fy\ 



n f~ — 



RECPQJNG ANQ.GEITING_FREUND CR OSS TAOS — L I TERAC t TEST-GRADE6 22 JUN 83 DR.2J.tf. MGF 

C80SSTABS FOR PRE UNO POST ■»•«•". I'M 

FILE NONA HE CCREAT IOM DATE : 22 JUN A3) 



• ' *■ * c r o s $ n h in u i & r sr r . i i . tit;~7 r.Trr — 

— school bt vim 

CONTROLLING FOR.. " ' " ' 1 

. m VALUE 2. 

* 1 * 1 * * * § » page: i of i 

COUNT i 

ROM PCI I ROB ; 

COL PCI I TOTAL 
TOT PCI I i.j 9.1 

school 

101. I .46 I . 10 I 56 ' ~ ~ 

I 82.1 I I/i9 I tt.b 

I 10. 1 I 3?.0 I 

I 9.5 I 2,1 I 

-I I —I 

111. I 78 I 1 I 79 

I 98.7 i 1.3 i 16.4 ." "-- 

I 17.1 I 3.7 I 

I 16.2 I .2 1 -• • ■ ■ 

-.- -I — — -I I 

1!7. I 94 I B I 102 

I 92.2 I 7.8 I 21.2 

9 I 20.7 I 29.6 ! "• ~ * ■ " — 

H I 19.5 I 1.7 I 

3 -I 1 1 

!2'.. I 42 I 4 j 46 
I 91,3 I 8.7 I 9.5 

I 9.2 1 H.8 I 

I 8,7 I .8 j . "' " 

-I -I I 

131. I 195 I 4 1 199 
I 98. C ; 2.0 ! At. 3 
I 42.9 < 14.8 I 
! 40.5 ) .8 I 

-I ) I ... • 

COLUMN 455 .27 .482 
TOTAL 91.4 5,6 10O.0 

Hi CHI S'tiUAR' : 25.3T132 WITH S DlGREES OF FREEDOM. SIGNIFICANCE : .0000 
O'AHER'S V r .22943 • 

CONTINGENCY ^EFFICIENT = .22362 " " 

IAHBDA ClSlr.r^TRICI - . 02120 WITH SCHOOL DEPENDENT, : 0 UITH I TEHfl DEPENDENT. 

LiHtOS ISHi.ihiCi = .01935 

#E(1TAINT- '-OEFHCIENT (AOTE.TBIC) : ,51585' HI T»! SCHOOL DEPENDENT. = .10752 UITH IT-H3 DEPENDENT. 

mmWI COFFFICIEBI.ISrHHElRICI-: ,fl?T62 
KENiStt'S ?. : 12802 SIGNIFICANCE = .0013 
KENDALL'S :ij C ; -.07140 SIGNIFICANCE = Ml) 
GJHHA : 276 

S0HERS-S 0 liSYHHHRIC) : -,33757 UITH SCHOOL \9iVK1iV, = -.54R55 UITH ITEH8 DEPENDENT. 

SOMtF a 'S U.ClHHEiRIC) = -.08489 

EI": - .12745 BITH SCHOOL DEPE'iOP-m 

- .2: : '94.i u:;h itehr dependent, 

■ JN'S I- : -.12745 SIGNIFiCA«r.L -■ ,2025 . K ^ 

ERIC 



•RECODING AND GETTING FRCQ AND CROSSTAH5—L1 IE RACIf IEST--GRA0E6 2? JUN R3 OR 23 11 ?Lf~ ni 

CROSSTABS FOR PRE ..*!<D. POST 3 08,:!3,11, ?4G - ftl 

FILE NONAHE ( CRtATION' OSTE 22 JUN !>3T 

' * ' ' ' ' » * 4 1 • C R 0 S S T A 1 U L A_I I.Q.X 0 f' *».*...»»» i i a > t i t , 

SCH00L 1? ITEM9 

CONTROLLING FOR.. 

riHE value: t, . 

....... phcE 1 OF i 



* * ' 1 ••••»»* i «»«« t ► IMIMHIMMIMII » 



I TEH9 

COUNT 1 

ROB PCI I ,iov 
COL PCI I TOTAL 
TOT PCI I i.I U 

sciioa [ i i 

hi; i 82 i 2 i i~\ 
i 9i.fi i 2 • : ili.i 

f 19.2 I ?,5 i 

i tfl.3 i ;4 ; 



u?; i ne j } , jij 

j ?6.j j 5.- i 21*2 

i 2T.6 i m 1 

I 26.3 I i 

126. I 46 III 



97.9 I :;| 



1 J. j 

o i ion i i 

h i 10.2 i .2 I 

O -j j r 

00 ' 



HI. I .1112 1 -14 I 196 

I 92.9 I 7.1 I 43.7 

I 42.5 I 66.7 i 

1 M.S I 3.1 I " . ' 

-1 1 1 . . 

COLUMN 42B 21 449 

TOTAL 95.3 4.5 UO.O 

RAW CHI SQUARE - 4.<!,«b62 Willi 3 DEGREES 0 : F1EEQ0M. SIGNIFICANCE : .1803 

CRAMERS. t -__ , 10 432.. _ . 

CONTINGENCY COEFFICIENT : .10376 

LAMBDA (ASYHHETP1C) = 0 Willi SCHOOL DEPENDENT. = 0 WITH ITEH9 DEPENDENT. 

LAHIIOA (SYMMETRIC) : 0 

UNCERTMNIY COEFFICIENT (ASYMMETRIC) : .00*37 WITH SCHOOL DEPENDENT; = .02926 WITH IT-19 D r P : ND r NT. 

UNCERTAINTY COEFFICIENT (SYHMEIRIC) = .00761 
KENDALL'S TAU B : .OH 745 SIGNIFICANCE - , 0229 
KENDALL'S TAU C : .04337 SIGNIFICANCE = .0229 
GAHHi = .37965 

SOHERS'S D (ASYMMETRIC) = .24321 WITH SCHOOL DEPENDENT. ' .0314 I TH ITEN9 DEWNT. 

SOMERS'S D (STHOICI s .05569 

ETA : .0(1915 WITH SCHOOL DEPENDENT. 

ETA : .J0432 WITH.ITEK9 DEPENDENT. 

■PEARSON'S R = .08915 SIGNIFICANCE = .0295 

355 



RECOOINC AND GETTING FREO AND CROSSTABS— LI URACT TEST--5RADE6 

.CROSSIA.OS.FpR PRE.AHQ.PQST. ._ 

FILE NONA HE (CREATION 0A1E = 22 JlIN fljj 



22 JUN 83 18.23.11, PAGE 82 



* • *.»..** • 4 ' * • • • • • ; * * "Til mil ft'i rn n *o f * '»"• . hti nT.r; rrrr 

school b? irr.H9 

CONTROLLING FOR.; ~ - - 

. nHE . . .. VALUE 2. 

1 ' * * • • • • • ♦ ♦ » • » • . imuiihi i »..,,,. i i ** t i VV i'ii » # i ; "i ' >igr j jj F j 



-ITEH9 



SCHCC- 



CDUNT I 

38W PCI I 

• 0L PCT I 

TOT PCT I 



ROU 
TOTAL 



•I- 



I.I 
-I--- 

10ft. I 56 I 
I 100.0 I 
I IU8 I 
I 11.6 I 

til. i J9 i 
I ioo.o i 

I 16.7 I 

i I 
..i-.. ...... 

97 I 



9.1 



117. 



0 j ; 56 
0 I 11.6 
0 I 

o i 
— -i 

0 I 79 

o i un 

0 I 

o i 

— -I ... 

5 I 102 



H 
O 



126. 



131, 



COLUMN 
TOTAL 



I '*!,.: i 4,9 « 2i.2 

23t'J f M.6 i 
20.- : i,0 I 

• I 1 

46 I 0 I 46 
100.0 i ij i 9.5 
9.7 I 0 1 

9,5 ; o i 

I -I 

195 I 4 I 199 

"3.0 I 2.0 I 41.3 

1 4L2 I 44.4 I 

I 40.5 I .8 I 
!-"-""i""----I 
.473 9 482 

9 1 1.9 100.0 



4 DEGREES 0 : FREEDOM- SIGNIFICANCE : .0721 

0 WITH ITEH9 DEPENDENT, 



RAW CHI SOUARE : 8.59278 WITH 
CRAMER'S V = .13352 

CONTINGENCY COEFFICIENT 13234 

LAMBDA I ASVHMETRIC1 = .00353 WITH SCHOOL DEPENDENT, 
LAMBDA tSTHHETRIC) = .00342 

UNCERTAINTY COEFFICIENT (ASYMMETRIC^ : .00737 WITH SCHOOL D^ENOENT. 
UNCERTAINTY COEFF ICIENT ISYHHETRICl - MM 
KENDALL'S IAU U : .03052 SI6IHF ICSNCE : .2310 
KENDALL'S TAO C = ,01 002 SiCNii- ICAriCE = .2510 
GAMMA = .19452 

SOHERS'S O (ASYMMETRIC) : .13672 WITH SCHOOL DEPENDENT 

SOHERS'S D (SYMMETRIC) : .01298 

lit - ;02I45 WNH SCHOOL DEPENDENT. 
ETA: U3352 WITH ITEH9 DEPENDENT, 
PEARSON'S R = .02445 SIGNIFICANCE = ,2961 

EJ1C , , 



.11625 WITH ITE19 DEPENDENT. 



,00681 WITH ITEM9 DEPENDENT, 



361 



BEC0QIH6JID-GC!JIK fREQ AND CROSStABS-Lif -^.i f i T - - C R AOE 6 
CROSSTAB* FOR PRE AND POST 
» FILE NONA«£ (CHLUICN DATE : 22 JUN A3) 



22 JUN 83 08.23.11, PAGE 83 



* ' .•»•••••••*•• i t « 0 t I t A B U U f j i) N OF iMMiMii.MMIM 

SCHOOL fl y , r r H1B 



CONTROLLING FOR.. 
. . TIME . 

' i i M tt t i i i t ii i i i t i j i i j i j j j j 



VALUE 1. 

MliMtilitttltUMMI PftBl 1 OF I 



09 

in 



MEMO 



..C_QU.NI. I 
SOU PCI I 
COL PCt t 
JOT PCT I 



ROU 
TOTAL 



1.1 



SCHOOL 



9.1 
— I 



tit. I M I 40 

I 52.4 T 47.6 

I 15.1 I 25.5 

I 9.8 I 8.9 I 

-I I" I 

MT. 1 81 ! 41 

t 66.4 I 33.6 

I 2T.7 I 26.1 

I 18.0 I 9.1 



84 
18.7 



122 
27.2 



0 

I 

H 
H 

O 



126. I 34 I 13 I 47 

I 72.3 I 27.7 1 10.5 

1 It. 6 I 8,3 I 

1 I 7.6 ! 2,9 

I----- !---«- 

131. I 133 j 63 I 196 

I 61.9 I; 32.1 I 43.7 

! 45.5 I 40.1 

I !"!.6 I 14.0 

1 1 / 

COLUHf! .292 _157 .Aft 

TOTAL 65.0 35i0 1DK0 



RAH CHI SQUARE = 7.80345 WITH 3 DEGREES OF F4EED0M. SIGNIFICANCE : .0503 
CRAMER'S V : .13183 

CONTINGENCY COEFFICIENT : .13070. f 
LAMBDA ('SYMMETRIC* = 0 HUH SCHOOL DEPENDENT. : 0 WITH ITEH10 DEPENDENT. 

LAHIIDA liTMHETRICi = 0 

UNCERTAIN!! COEFFICIENT (ASYMMETRIC) : ,00670 WITH SCHOOL OEPiNOENT. : .01309 HITH UEH10 QEP 

UNCERTAINTY. COEFFICIENT (SYMMEIRICL;.. . .00086 

KENPALL'S IAU 8 = -.08945 SIGNIFICANCE - .0206 " " 

KENDALL'S TflU C = -,10020 SIGNIFICANCE : ,0206 
GAMMA : -,15810 

SOMERS'S 0 (ASYMMETRIC) = - . 1 » 0 J 6 UITH SCHOOL DEPENDENT; 
SOMERS'S 0_(SYHHEIR1C1 =..-,08755 ... 
ETA = .09928 Hi TH SCHOOL DEPENDENT. 
ETA = .13183 HITH ITEMlO DEPENDENT. 
PEARSON'S R : -.09928 SIGNIFICANCE ' ,0177 



3* NT. 



-.07264 HITH ITEMIO DEPENDEHT. 

f 



Ob£ 



ERIC 



5EC001NGAND GETTING FREQ ANO CRCSSTABS—LITrRACY T£S GRADE6 ;' 22 JUN 83 "08.23.11. PAilF M 

CROSSTAB* FOR PRE AND POST 1 W.HtH. PAGE 84 

FILE NONA HE (CREATION DATE = 22 JUN 83) ^ : 



crosstab ulation of . . TTTTTTTTTTTTTTTi — 

SCHOOL _ BY ITEH10 

CONTROLLING FOR., "" V 

T1HE VALUE 2. 
HMHitiitiin »»*".♦» » Vi , PACE 1 OF 1 

itehio " — '• — : - 

.COUNT. I 

ROB PCI I ROU ' " " " 

COL PC f i TOTAL 

T<)T PCT I l,j 9il ' 

SCHOOL I --I I 

108. I 31 [ 25" I ' 56 " ~" 

I 55.* I 44.6 j ii. g 
I 8.9 I 18.6 1 
I 6.4 I 5.2 I 

-i i—« — i " , 

HI. I 63 I 16 I 79 

! i 20.3 I 16.4 " " ~ " 
I 18.1 I 12.0 I 

i 13.1 i 3,3 i " ; " 

in. I tii i 32 i 102 " ", - 

I 68.6 1 31. A I 21.2 

J i 20.1 i 24.1 "i " ~ 

H I 1A.5 I 6.6 I 

S ... .. 

126. I 34 I 12 I 46 

I 73.9 I 26.1 I 9.5 ""*" 

1 9.7 I 9.0 I 

I 7.L I 2.5 'i " " " " — 

-r — — i — - — i . . 

131. 1 151 I 48 I 119 

I 75.9 I 24, I 1 41.3 

I 43.3 I 36. i j 

1 31. J I 1O.0 i 

-I--— — 1— — — [ " - ' - 

COLUMN 349 133 482 

TOTAL 72,<i 27.6 100. 0 

•RAH CHI SQUARE = 12.26056 WITH 4 DEGREES OF FREEDOH. SIGNIFICANCE = ,0155 . 
CRAHfR'S II;: .15949 

CONTINGENCY COEFFICIENT .15150 

LAHBOA (ASYMMETRIC) = 0 WITH SCHOOL DEPENDENT. = 0 WITH ITEM10 DEPENDENT, 

LAHHOA (SYMMETRIC) = j 

-UNCERTAINTY COEFFICIENT (ASYHHETRIC! - .0 0827 HI TH SCHOOL DEPENDENT, : .02056 KITH ITEHIO O^-ND-NT. 

UNCERIAINIT COEFFICIENT ( SYMMETRIC) : ,01180 " " " 

KENDALL'S TiU II : -.07601 SIGNIFICANCE = .0335 
KENDALL'S IAU C = -.0R24] SIGNIFICANCE = ,0335 
GAMMA =-.13777 

SONERS'S 0 (ASYHHETRIC) = -.10311 BITH SCHOOL 3EPEN0ENT, - -.05603 .UITH IT EMI 0 DEPENDENT, 

SOHERS'S D (SYMMETRIC) = -J7261 

ETA : .07866 BUM SCHOOL DEPENDENT. • ; 

ETA = .15949 WI TH ITEHlfl DEPENDENT. 
PEARSON* S fl : -,nTB66 SIGNIFICANCE : .0423 



RECQOING AND GETTING FREO AND CROSS T TlR AC T Ti S T--GRAOtL 22 JON 13 DB JVH Jiff i< 

CBOSSTADS FOB PRE UNO P'iST 3 OB.,.3.11. PAGE 85 

FICE NONSHE « CHEAT ION DATE : 22 JUN M) 



,# ; r ; ft ; h cussm u l n i o n of . r. »v»r 

ilnDUt- _ rrr ■ 

CONTROLLING FORI; 

- - - VALUE l, 

14 * • . . . » * i s « i » . i » « i i ,,,,,, ; ; ; ; ; ; , , , , ; ^ j 

ITEHIl " — " 

COUNT I 

ROW PC j I ROB 

COL PCT I TOTAL 
TOT PC f I i.I , 9.1 
SCHOOL I *...[ [ 

in. i, ii i « i H " 

I 18.8 I 51,2 [ 18.? 

I 14.9 1 24.7 I — • " •- ' 

I 9.1 I 9.6 I 

-I-"— I I 

UT. I 70 I 52 I .122 . _ _ 

I 57.4 j 42.6 j 27.2 " " '*""" ~ 
I 25.5 I 29.9 I 

I 15.6 1 11,6 [ " ■ - ••••• 

-t 1 1 

126 I 36 I it ! 47 - - - 

I f6.6 I 23.4 I 10.5 

I 13.1 I 6.3 I "' 
V 1 B.O I 2.4 1 

h -i 1— ----^j """ ■ ~ " 

£ 131. 1 128 j 68 j 196 

I 65.3 I 34.7 I 43.7 " ' 

I 46.5 1 39,1 I 

I 28.5 I i5,l I " " '*" ~ 

-I 

COLUMN 275 174 449 

' TOTAL 61.2 38.8 100.0 

RAH CHI SQUARE = 12.27006 UITH 3 OEbREES i)F REEOOH, SIGNIFICANCE : .0065 

WWS J r ,16531 ' - - ' 

COVINGENCY COEFFICIENT s .16310 

LAMBDA (ASYMMETRIC) = D UITH SCHOOL DEPENDENT, : .01149 UITH ITFHli DEPENOENT.' 

LAMBDA (STHHETRIC1 z .00468 

^CERTAINTY "EFFICIENT (ASYMMETRIC) : ,0 1097 WITH SCHOOL DEPENDENT. ' .- ,02080 UITH ilEHll DEPENDENT. 

UNCLRTAINTT COEFFICIENT (SYMMETRIC) = .01437 " 

KENDALLS T4II B = -.11528 SIGNIFICANCE = .0042 ' J" " 

KENDALL'S TAO C : -il3192 SIGNIFICANCE : .0042 I I 

GAMMA = -.19939 

, SO-ERS'S O (ASYMHETRIC) = -.13896 UITH SCHOOL ' 5EPINDENT, : -.0-9564 UITH if EMI 1 OEPEND-NT. ' 

SOMERS'S D (SYMMETRIC) = -.11330 [ 
ill - .1348") KITH SCHOOL DEPENDENT; 
ETA : .16531 UI TH ITEHIl DEPENDENT. , 
PEARSON'S i. : -.134H9 SIGNIFICANCE : .3321 



RCCPQINC ANU CCTT ING FRtSI AND CROSSTIBS--UTERACY TES T--GRADE6 22 JUN 83 08;23,lt. PAGE 

CP0SSTABS.FQ8 PREJND.POST. ... 

FILE- NONAHE (CREATION DATE = 22 JUN 831 



m i i m t i t i i t • i i ii i CROSSfABULATION OF »t»»i»»i*»i»»i«»»* 09 

- SCHOOL ... BY IIEH11 . . . ... .„ !° 0 

CONTROLLING FOR.; £ 

J I HE s VALUE 2; . ... . - 



0 



. .. . . ITCHtl 
COUNT I 

ROM PC 1 1 Roy 

COL PCT I TOTAL : ;•' _ 

TOT PCI I I.I %\ *) 

SCHOOC I I I ...... _ _ , _ 

ion. 1 29 1 2r i 56 " " " " ' " ' " " ' 

I 51.8 I 48*2 I 11.6 --- 0 

I 8.6 I 19.9 I 
I 6.0 I 5.6 I 

■I I— ——J 0 

i wi U i T9 . — -- 

i B6.1 i 13.9 i iiiV 

I 20.1 I 7.7 I 0 

I 14.1 1 2,3 I 

-I I I 

117. I 63 I ..39 I .102 0 

I SI. 8 I 38.2 I 21.2 __ _ _ 

0 I 18.6 I 27.3 I 

jL 1 13. 1 I 8.1 l - . „ 0 

H .... -I— ""-I -— 1 ... J 

126, I 34 I 12 I 4£ 

1 73.9 i 26.1 I 9.5 ' 0 

I 10.0 J 8.4 I - ' ._ _„„.__._ .. 

i 7.1' i '2.5 i r 

... -I--— ---I — -—I ... 

131. I 145 I 54 I 199 
I 72.9 I 27.1 I 41.3 

I 42.8 I 37.8 1 0 
I 30.1 I 11.2 I _ ■ _ 
-l-~~-I~~H . • " * 

COLUMN 339 143 482 >) 
TOTAL 70.3 29.7 100.0 

RAU CHI SQUARE = 23.09801 BITH < DEGREES OF FREEDOM, SIGNIFICANCE = .OOOi ' Q 

CRAMER'S I = ,21691 ., „ 

CONTINGENCY COEFFICIENT ; ,21385 

LAMBDA (4SYMMEIBIC) = 0 UITH SCHOOL OEPE^DEHT; : 0 UITH ITEHll DEPENDENT, . 0 

LANBDA (SYMMETRIC) : 0 

UNCERTAINTY COEFFICIENT (ASYMMETRIC! ■ .01674 UITH SCHOOL DEPENDENT, = .04032 WITH ITEHll DEPENDENT, 

UNCERTAINTY COEFFICIENT t SYMMETRIC I = .02365 

KENDALL'S IAU B = -,D505fl SIGNIFICANCE : .1114 : ... ... 

KENDALL'S TAU C = -i05604 SIGNIFICANCE = .1111 
GAMMA = -.069/9 

SOHERS'S 0 (ASYMMETRIC) = -.06715 UITH SCHOOL DEPENDENT, : -.13811 .1/I7H ITEHll DEPENDENT. 

SOMERS'S O.iSYMHrWiCI..?.. -.04862 

ETA: .05205 KITH SCHOOL OEPENDENI. 
ETA = HI TM ITEHll DEPENDENT. 



9 



PEARSON'S R : -.05205 SIGNIFICANCE = . 1270 QCQ 

ERIC 36o 



0 

0 
9 



I 



itfeiiii!N(i ifjfj (.niiijG Fhto and chosstams--l[ tsracv [es't-.gw 

CR'JSSJAIi:, HIS I'll: AMI) POS I 

H!f NGNAK (CHfMiOfl DIH : 2? HUM BJj 



2? JUN 83 



3.11. PAGE fll 



* ■ » fr * * 1 t t 1 


» ft 0 ft 


* * * * 


C H D 3 











C3N!h,:lING for.; 








TIHf 








.. _ . 

* * * * * » * * * \ 


i t t 4 


1 a ; * A 


i A y • 




irtm? 






r- i ! 








H .11 






ROW 


CHL f ; C;I I 






TOTAL 


: ; pel i 


t; 


I 9,1 












in. i 


53 


! ..31 ! 


...IH 




63.1 


I }Wi I 


18.7 




15,!) 


I 29,0 1 








1 M I 




-i 









lit ITEH12 



VALUE 1. 
»»»•»« i i i i i t »«» i pn[;r j op | 



H 



in. 



I 96 

! in. 7 

I 28.1 

I 21,1 




COLUMN 
TOTAL 



.26 
21.3 
21,3 

5.R 



122 
27.2 



17 
10.5 



H6 
13.: 



107 419 
23.3 100.0 



03 

. »-. 
In 



.0010 



RAV..C||[..30UARE ;...._16. 22116 BITII 3 DEGREES W <i[V,W. SIQUFICV.CE 
CRAMER'S V = .19007 
CN'INGENCT COni tCiENt -- .186?3 

uiiiw (ASTHHEtiiicj .- jj uim sciiooi dependent. : j bith uhn dependent 

LA"H()A < SYHHlTH [C ) : 0 

UNCERTAINTY COEFFICIENT (ASTPMETRICi : .0 1570 Uifii SCHOOL O^FNDENT, 
UNCfRHimi COEFFICIENT (STHHETRICl : , 02190 
KENDALL'S FAD 13 = -.06995 SIGNIFICANCE '- .0551 
KENDALL'S UU C = -. 0 7000 SIGNIFICANCE = .0551 
GAMMA ..=.-.U93i 

SOMERS'S 0 USTMNETRIC) s -.09611 UttH SCHOOL DEPENDENT. : 
SilHEPS'S D tStHHttMfci : -.06650 
EIA : .OH/53 Willi SCHOOL DEPENDENT. 
HA : .1900? HI 111 HEH12 DEPENDENT i 
PEARSON'S R : -.0B75J SIGNIFICANCE .0319 



0361 B WITH !T:H12 DEPENDENT. 



,05075 WITH ITEH12 DEPENDENT. 



mmumj,unm.m m mm>-iima test— craoeg 22 m a? 

C8.0SSIIHS FOR ME IHO POST " JUN 83 09 - 23 •! 1 . PAG 

fiu: umw \tm\m date = 22 



1 * 



• c -- 0 J t • * ' u 1 « ro fij f p.T_ o f' rrrrrrr. nTiTi ; 

CONTROLLING FdP.i. " • - 

t i Mr 

- - - - - VALUE 2. 

il 'iiiii.ii i i i i ii i . t4tt p45 ; 

ITEM* — - :; : 

C3UNI ! 

ItOli PCI I Rjj.j 

COL PCI ' TOTAL 

W i'CI i i.I 9,[ 
SCHOOL 1 1 J 

10'*- ! 31 I 25 1 56 ' " - ■ 

i B.j 1 24.fi ! 

i 6.4 1 5.2 1 

-I I ! 

in; 1 TM 7 i 79 

i I 8.9 1 16,1 

I 1H.9 I 6.9 1 
! M.9 I 1.5 I 

-1 1 i 

1". I 75 I 27 I 102 

I 73.5 I 26.5 I 21.2 

V ! 19.7 I 26.7 [ " — 

I I5;K I Tub I 

"! -I I 

I 36 I 10 I 16 

I '0.3 ! 21.7 I 9i5 

1 9;a 1 9:9 l 

7.5 : 2,1 i ■ 

1 — -.--1 < 

IU. Ifil ! 32 I 199 

«3i9 I 16.1 I 41,3 

9 I 31.7 I 

t : 6 i 6.6 I 

- - -I——-! 1 

COLUMN JBl (01 432 

I01H. /9.C lOO.Q 



L/i 



HAW CIII :QUA(!r. z 30.69258 4ITH I DEGREES 0- FiiEEUOH. SIGNIFICANCE .000 0 

CRAHTK '5 V - .?52 H 
COtlllWCI COIFFICII'UI : \\\\\\ 

[ ! HI,,) ? •■ J "mi school dement. : ] anii umi mm*.' 

UNCrRiAIfirt COLFFICIENI (ASTHHE1HIC) : i02055 fit til SWl DEPENDENT, = 05H62 W 'i ; ' l : H1? 

UNCEIlTAINr COEFFICIENT IStHHEfRlC) : .03013 ' 
KENOAtt'S [All li : -;1HS1 SiliNirlCANCE : .00*5 
KEHMLL'S liU C : -.10711 SIGNIFICANCE: : .0045 
GAMMA -,2ii07 

SOWS D (ASYMMETRIC) : -ilGtfifi OITH StHM dri> : fJDC N t. : -, 07283 UIHI [FHtZ DEPEND^! 

E1A = ;iB90fi fiitij SCHOOL DEPENDENT. 

tj*..: -tt234 Wl jij. II r, !12 OEPEfJOENI. 

Pf"*^" R : -. 1090H SIGNIFICANCE : .SOlJ 



22 JUN H3 00.23.11. PAGE 



^COIIjNO AND Of f ! INC. FRF O_Ai*.*0 CR05SIARS--LI V <>K1 TES MSKWg 

crossiabj run phi and posi 

FILE NONA HI tCHFST ION DA Tl : 22 jU'I RJ) 

1 ' *• • ' 4 * * : h o \ s f s h u l s u o n o f i i fi i i i ; ; i ; i 

5C Mpni, iiMfifiij 

CONIROILINC FOR;; 

... .... . VALUE [, 



i • i » » » i t • i i * i i i p;jr | (jp | 



•CMOOI 



It MI 3 

C fill NT I 

ROW PC f I Rny 
COL PC] i TOTAL 
101 PCI I 1.1 9.1 

1 1 1 

Ul. 1 15 j 69 1 R4 
1 17.9 I 112. 1 I 10,? 
I 1M I 19.0 I 
I 3.3 I i5.4 I 



IW. 1 31 1 91 I 122 

I 25.4 I W,i i 2U2 
i 36.0 1 25.1 I 
I 6.9 1 20.3 I 

•I rr— j -1 

W: I 11 | 36 1 Si 
I 23.4 I 76.6 1 10.5 
! 12. fl ! 9.9 I 
I 2.4 ! U 1 
-I 1 1 

Mi; I 29 ! 167 i [% 

I H.8 1 H5.2 I 13./ 

1 33./ 1 '-6.0 I 

! I 37.2 1 

... -i i : 

COLUHN H6 363 449 
tiitAL 19.2 HO. 8 100 ,0 

HAU CH.I SQUMRL - . . 6.2685 Willi 3 DEC .ES OF FREEDOM. SiGNlFiCANCE = .1056 
CBAHER'S S = .UfH| 
CONTINGLNCT COEFFICIENT ■ ,11603 
LSHiifji iASYMHElRICI = .00/91 U T TH SCHOOL DC'EHOENT. 
HMO.'. (SYMMETRIC) .00590 ... 

UNCt H ' - m- Y COEFFICIENT lASfHHEJKIU : .00532 -;'il SCHOOL 
UNCERi-lf.fr COEFFICIENT C STHME7R tC> - . 00 76 / 
KENDALL'S TAU fl : .0634 7 SIGNIFICANCE - .0/35 
KENDALL'S /AU C = ,C5R6f SIGNIFICANCE : i0735 
GAMMA : ,13366 

SOHERS'S U (ASWRIC) : ,094/2 Willi SCHOOL DC? NOfNT. 
SOMtHf.'S !i (StHHEIRIC) - .C5B71 
E/« - .06643 Willi SCiillOL OLI'ENDENI. 

Eii.;....iium win: hehu decenofni; 

CE ARSON'S R : JCiW SIGNIFICANCE = ,OR0O 



= 0 WITH I/EHU OEPE'.UEM. 

PENDENT, = .01 3 7 7 Willi ITEHI3 DEPENDENT. 



.04254 WITH ITEH1J 



:i7'i 



BECODING ANU CEUINS FRE5 AND CROSSTAB S--LI TEHACY T E 5 f AOE 6 
CROSSTRH5 FOR M AND POST 

file mm: (creation date : 22 jun 83) 



22 JUN 83 08.23.tti PAGE 90 



••'•*•••• C 8 0 S S f A 1 U L A T I 0 N OF * 

J C M. .... h Y I TE HI3 
CONTROLLING FOR. . 

riHr VALU£ 2, 

" " 1 • " " " i i i i i i i i i i i ; ; j ; ; ; ; ; ; ; ; ; ; ; ; ; 



* * » t » • » * t t » > i I i • i 



»***•»•»*• pact i of [ 



SCHOOL 



110113 

COUNT 1 
ROW PCI [ 

till Per j 

roi pci i i.i 
■v i — i- 



9. 



198; [ 2t 

i jm 

i B.6 

4.4 



! 



35 
62.5 

7.3 



HI. I 3D I 41 

I 48.1 I 51 .9 

! lb. 6 I 17,2 

I 7.9 1 8.5 

-I ! 

I 48 I 5A 

! *M ! 52.9 

I 19.7 [ 22.7 

f 10.0 I 11.2 



126. 1 



131. 



JO I .16 

1 65.2 1 34.8 

I 12.3 I 6.7 

1 6.2 I 3.3 

-I I 

I 107 I 92 

I 53.8 I 46^2 

( 43.9 I Jjj.l 

27,2 I 19.1 



•y.-jftf; 

I9TAL 



.24 A 
50 ; 6 



238 
49i4 



TOTAL 



56 
11.6 



16.1 



102 
21.2 



J6 
9.5 



199 



482 
13C.0 



8AU CM! SQUARE : 9.2(1514 Uliil 4 DEGREES Of FUEOOH. SIGNIFICANCE = .0544 

CRAMER'S V". 11879 

CONTINGENCY COnHCIENl : . 1374 1 

LSHIIOA UStHHEf^C! 0 WITH SCHOOL DEPENDENT, a ,09664 HUH ITEin DEPENDENT. 

LAHIlOA ( 5YHHLT KIC ) : .0441 5 

UNCERTAINTY COEFF I C I L" N'T ( ASYMWeiRIC) : .0CRG5 81 TH SCHOOL DEPENDENT: z .0 14 06 UITK ITEH13 DEPENDENT. 

UNCERTAINTY COfFFICIENT CSYHHETRICJ = ;f ;13 
KENUSLL'S TSU H i -;ij9M4 SiGiiFiCANCt : .0179 
KENDALL'S TA'J C : : ,iD566 SIGNIFICANCE = .017? 
•'.A HHA : -.1*318 

SOPERS'S D (ASYHHETRIC) : -.10568 Bill) SCHOOL 1EPENDENT, : -.07105 8tfH IIEH13 DEPENDENT. 

SOHERS'S 0 ISTHHEIRIC) : -;C85"j4 

ETA s .10320 Ut til SCHOOL DEPENDENT. 

ETA..: .iisjij UITii.JTEH13 DEPENDENT. 

priRSJJtsi: -.10320 SIGNIFICANCE - .0117 



DECODING AWJ Gt" T T IMG ;ii t I i'i? 

CRiisstAiis foh i»i<i and wisi 
Mil nimhe icHuiiw 



•iITCiiiw ;rSI-GMDE6 



22 JON (13 OB. 23.1!. PACE 91 



C R i) S S M ) U L A t I 0 N. 0 F 
BY IT; HI A 



• » * * » • * i » # » i t i , » t t 



SCHOOL 
CON TR pi Li lie FOR,. 

I!Ht value i. 



IJEM14 



. COUNT . I 

ROW PCI I 

COL PCT I 

icr pct i 



ROM 
TOTAL 



SCHOOL 



1.1 



111. I 12 

1 14,3 

I 16.? 

I 2.T 

-I 

nr. i 2a 

I 19.7 

I 33.3 

I 5.3 



0 

H 

M 

00 



i2f.. i u 

I 23.4 
I 15.3 
I T.A 

-.f.::--. 

131. | .25 
I 12.0 

i i v. i 

I 5.6 

-i— ----- ; 

COLUMN . 11 
TOTAL 16.0 



9.1 

I 

72 I 
85.7 1 
19.1 1 
16.0 I 



9H I 

HO. 3 I 

26.0 I 

21.8 [ 

-i 



B4 
lfl.7 



122 
27.2 



36 I 47 

76.6 I 10.5 

9.5 I 

B.C 1 



171 I 196 
117.2 SI 4 3. 7 
45,4 t 

ja.i i 



•i 



371 



w 

100.0 



.1830 



RAU CMI saUAfff = 4.R5126 WITH 5 DEGREES Or FREEDOM, SIGNIFICANCE 
CRASH'S V = .10395 
CONTINGENCY COEFFICIENT = .10' 9 

LAHHOA ( ASYHKETRtC) = 0 KITH SCHOOL DEPENDENT. : 0 WITH ITEHJ4 DEPENDENT. 

LA'HiOA (STHHETRIC) : 0 

UNCERTAINTY COEFFICIENT C ASYHHEIB1CI = .00413 WITH SCHOOL DEPENDENT, = .01188 WITH ITEH14 DEPENDENT. 

UNCERTAINTY COEFFICIENT (SYHHETRICJ - ;00613 
KENDALL'S TAU li = i04054 SIGNIFICANCE = .17/5 
KE'iJALL'S TAU C - ,0 3494 SIGNIFICANCE = .1/73 
rlHA : .09145 

- r >»Efi5»S 0 (ASYHHE1RIC) = .06488 WITH SCHOOL DEPENDENT. : .02533 WITH 1IEH14 DEPENDENT, 

SOHIRS'S 0 (S*HH[1RIC) : ; J 364 4 

ETA '- ;03i4'( ultii SCHOOL DEPENDLNt, 

•n - .10395 wim i rem 4 dependent. 

PEARSON'S R : , 0374'J SIGNIFICANCE = .2140 



ERIC 



RECOOlNG AND GETTING FREQ AND CKOS', 7 Afis — L E f ERACY TES I—CR40E6 

CROSS UBS FOB PRE AND POST.;. 

FILE NONA Hi URIAH ON OA If. : 22 JUN BJ1 



22 JUN 83 DA. 23.11. PAGE 92 



* 1 '.. * ' ' • ' • * • • • ' ' CROSSTARlil A..T ill" OF » " "* "■ TTiTTl 7 
?^ H . 00 . 1 ' • BT [1EH14 

CONTROLLING FOR.. 

TIME 



Ml. l ; /. 



»♦»»»«.» h i i i i i i i ~ t 



I1EH14 



2, 



OS 
N 



• » t i » t t • i t . 



SCHOOL 



H 
M 



'• • « ♦ » »» t »».»»,, j t \ * i , H fit; 



COUNT. I 

HUH PCI I 

COL PC I I 

TOT PCI I 




COLUMN 
TOTAL 



1 DEGREES 0- FREEDOM. SIGNIFICANCE i ,3000 



RAU CHI GQOARf =. ...M, 92547 UJTll 
CRAHERIS V - ..If, 102 
CONTINGENCY COEFFICIENT : 

LAH1SD/. (A3THHETRIC) : 0 II TH SHOOL DEPEWili 
LIHIIO; < 3YMME TRIG ) : .2638.' 

UNCE :l AINTY COEFFICIENT IRStHHETRICI : .5^779 Httij SCHOOL OE PENDENT 
ONCERUINTt COEFFICIEN! ( SY»"ETRIC) = .06565 
KENDALLT, TAJ H : -.15362 SIGNIFICANCE - , 0001 
KENDALL'S TAU C : -.iiist SIGNIFICANCE = .0001 
GAMMA = -,?bj« r ! 

!. ,( <S«S D {ASTHHETHICI : -.19115 BttH SCHOOL jEPEND'-NT. 

V I'S O I SYHHC T f * I C ) - -.15002 

Li .20(113 (|j TK SCHOOL DEPENPENf. 

;.JA.: .36702 UITHJIEMI4. DEEEMOEKT, . . 

PEARSON'S R : -.207113 SIGNIFICANCE : . 0000 

ERIC 



.16013 UI TH HEMH DEPENDENT. 

: .10401 WITH [Ttiiii DEPENDENT. 



.12346 UI TH IIEN14 DEPENDENT. 



3 S i 



330 



REC0DRG_ABO.GEITING.FRE5 AND CROSSTStiS — LI T£RACt t:Sf*-GRADEfi 22 JUN 83 08.23.11. PAGE 93 

CHOSSUHS FOR PRE AND POST ■ 

FILE NONiHE (CREHUOH DA IE - 22 JUN 831 



• * !_.•_». • *»»»•»•*••» i C R 0 S S f 19 0 L X M 5 H jf F * * » * » • • * »"»"• * i I i"» '» . ~ "' ~W 

.SCHOOL jjf .IEH.5 , ' 1° 
CONrROUlfIG FOi .. 

. "ME yjtUE U 01 

••»•»-•--»»•» » >ii ♦ i ...» t « i » « i » < i » « i t i » i * » i t i i i it i PAGE 1 OF [ 

liEfiis . " " " ~ ~ ***• 

COUNT I 

rou pc t i , iioii 
col pct i : r Drat 

tot PCI i l.i 9.1 
SCHOOL !— -"—!-— -v-I 

in. i . 72 i 12 i 01 

I 85.7 I H.J I 18.7 
I 18.2 I 22.2 I 
I 16.0 I 2.7 t 
... -I— r? .«i — r---l 

U7. I 109 1 13 I [22. . _ 

t 89.3 1 10.7 | r.2 " " " " ~ ' "'~ 

I 27.6 1 21.1 I 

I 24.3 I 2.9 I " 

-I I I 

126. I 36 1 Hi 17 

1 76.6 I 23.1 ; 10.5 ' 

0 I 9.1 I 20.1 I "" ' " ~ 

H 1 8.0 T 2.1 

N» -j -[ , 

° 131. I 178 j 18 I J96 

[ 90.8 1 9.2 S 13,7 

I 15.1 I 33i i 1 _ 

I 29.6 1 i.O t " "' ~ " 

COLUMN .395 51 119 
TOTAL flfl.fl 12.0 100.0 

•.»? '.iit SQUARE = 7.86961 WITH ' DEGREES 0 : FREEDOM. SIGNIFICANCE : .tf«8B _ — — 

C? Mi.R'S V - .13239 . ; 

COfiriNGEHCT COEFf iCi.NT - ,13121 

LA'-JOA (ASYMHETRIC) = 0 HI TH SCHOOL DEPENDENT. : j WITH ITEH15 DEPENDENT. 

LAMHOA (STHNETRIC) : 0 

UNCERTAINTY COEFFICIENT (ASYMETRIX : .0060 7 UITH SCHOOL DEPENDENT, = .02091 UITH ITE815 DEPENDENT. 

UNCERTAINTY COEFFICIENT (SY»HET_jC1.2. .,0091.. .. 

KCNMtt'S ilD B s 'iUm SIGNIFICANCE" .1152 "" " 

'^v'DALL'S TAU C = -. 03538 SIGNIFICANCE s .1152 
•AHHA : -.11511 ' ' 

SOHERS'S O ( 8 S T M«S L .10 : -.08359 WITH SCHOOL DEPENDENT. : -.02565 UITH HEHtS DEPENDENT. 

SOHERS'S H (SPHERIC) -• -.CJ925 

EIA : .03189 WITH SCHOOL DEPENDENT. 
ETA i .13239 Willi ITEM! 5 DEPENDENT. 
PEARSON'S R - -.03189 SIGNIFICANCE - .2301 



ERIC 



RECDDlND.ANf) GETTING FRED AND CROSS fArtS--L ITER AC Y TEST-GHAOE6 22 JON 83 08 23.1 1 Pier ii 

CBOSSIMS FUR PRC ANB POST • PAG[ 51 
FILE NQNAHE (CREATION DATE = 22 JUN 831 

* ' i c R o s s r a j u l a iiol o f 7,— , ,T. , ,7 i , i ' 

rft Y » fir ITEM15 

CONTROLLING FOR.. , ■■ 

U *l VALUE ' 2. 

.* * • » • . » . , , p« c: i i, F L 



ITEH15 " - 

COUNT I 

bow pc 1 1 row 

COL PCT I TOTAL 
TOT PCT I U 9,1 
SCHOOL ..„.__.]... .....j 

lOB. I 19 I T I 56 

I 87.5 I 12.5 I II, f, 

i 12.5 i t.fl i 

I 10.2 i 1,5 I 

■I I I 

Hi. I 64 I 15 I 79 

i oi. o i i9.o i U,i " " ' 

i 16.3 I Ifi.T I 

; ' I 13.3 I 3.1 I "" •' 

-I— i— ~i 

lit. I 05 j 17 J 102 , ■/ 

I «3.3 I 16.1 [ 21,2 

J I 21.7 I 18.9 j i " " - ~- 

H I IT.6 t 3.5 I 

to • -I I i ■ ' 

12b. I .ij I 3 1 M 

I 93.5 I 6.5 I 9.5 

I U.O I 3.3 I 

I 8.9 i .6 1 "'" " 

•i— •• — i— ~\ 

131. I .151 I 18 I 199 

I 75. 9 I Ztil I U,3 

I 30.5 I 53.3 j 

I 31.3 I 10. 0 I 

-1 1 1 " • ■ ' 

COLUMN ' 392 90 ' 482 

• TOTAL Bh3 1 H- 7 100.0 

RAM CHI SQUARE = 10.0*233 WITH 4 DEGREES OF FREEDOM. SIGNIFICANCE : .3 397 

CRAMER'S V - ,14134 ... 
CONTINGENT COEFFICIENT : .142H6 

LAMBDA (ASYMMETRIC) : 0 WITH SCHOOL DEPENDENT. : 0 UIT||".]TEH15 DEPENDENT. 

L3 M I!C« (SYPORIC) - 0 

UNCERTAINTY COEFFICJENI (SSTHMETRIC 1 : , 0 0789 OI TH SCHOOL DEPENDENT. : .02399 Will IT-H15 ¥?"mm 

UNCERTAINTY COEFFICIENT (SYMMETRIC) : .01187 , D-r.TO-BI. 

KENDALL'S TAU H = J8163 SIGNIFICANCE - .0216 
KENDALL'S TALI C : . 0 7 715 SIGNIFICANCE = .0215 
GAMMA = .17814 

SOHERS'S 0 (ASYHHETRICI : .12701 WITH SCHOOL DEPENDENT. : .05246 UITH ITEH15 OEPEND r NT. 

SOHfJRS'S D (SYMMETRIC) = ;0?425 

ETA = .07675 WITH SCHOOL DEPENDENT, . 

ETA : .14434 iilTH ITEHIS DEPENDENT. 

PFARSJJ«S R : .07675 SIGNIFICANCE : . 0462 



3S> 



RECGOlNG AND OFT I INC FRCO AND CROSS TAft 1 1 R AC T rtSl-- GRADTfi 
CROSSI AflS FOR PPL AND POST 
FILL' NONAHE (CHEATION DA IE : 22 JON 85) 

' * !. *»'»»>•»•«•»• C R 0 S S T A 1 U t » I 1.0 N OF 

- - SCHOOL BT ITEHlf, 

CONTBOtttNCiFOR:; i 

.. TlHE VALUE I. 

•••••*».*•»»»•• I I I I H M i I I I M I H I t t U M I i i i ij fU[ 1 OF J 



22 HUN 83 00 .23.1 1 . PAGE 95 



■:- ... -. W. . : : 

i •>'>«.. t « i t I t , I . . 



1TEH16 



SCHOOL 



H 

10 



CJUNT I 
ROW PC t i 
COL PCI 1 

ior.pci i 

I- 

' in. i 



ROM 
TOIAL 



1.1 



9.1 
— 1 



•I- 



126. I 42 1 5 
I 89.4 I 10.6 
! 10,9 1 7.7 
' I 9,4 I 1.1 

... -1 1 

131. I 165 I 31 
I 84.2 1 15.8 
I 43.0 j. 47.7 
I 36.7 I; 6.9 

-I I 

COLUMN , 384 65 
TOTAL 85.5 14.5 



.84 
10. 7 



JO I 14 I 

! 83.3 i 16.7 I 

I 18.2 I 21.5 I 

I 15,6 1 3.1 i 

-t I I 

117. j 107 j . 15 I 

I 87.7 [ 12.3 I 27. 2 

I 27.9 I 23U [ 

I 23.8 I 3.3 1 



122 



47 

10,5 



196 
43.7 



449 
100.0 



3 DEGREES OF FREEDOM. SIGNIFICANCE = .6539 



RAU..CAU.SQUARE : 1 .63778 HIM 

CRAMER'S V : .06040 
CONTINGENCY COEFFICIENT = .06029 

LAMBDA iAStKKETRfCi = 0 HI Til SCHOOL DEPENDENT. : 
LAMBDA I SYMMETRIC 1 = ... 0 _ 

UNCERTAINTY COEFFICIENT (ASYMMETRIC) : .,001 48 HUH SCHOOL DEPENDENT. 

UNCERTAINTY COEFF ICIENT (3WETHIC) . 00 224 

KENDALL'S TAU 13 = .00955 SIGNIFICANCE = .413T 

KENDALL'S TAU C : .00790 SIGNIFICANCE : .4137 

GAMMA = .02334 . .. _ 

SOMERS'S 0 (ASYMMETRIC) = ,01595 BlTH SCHi/OL 3EP:NDENT. : 

SOMERS'S 0 (SYMMETRIC) = .00843 

ETA =' .00741 UI 111 SCHOOL DEPENDENT'. 

EI*. =. .06040 HITH ITEH16 . DEPENDENT, 

PEARSON'S R : J0741 SIGNIFICANCE = . 4377 



0 HITH ITEH16 DEPENDENT. 

= .00454 HITH ITEH16 DEPENDENT. 



1573 HITIUTEM16 >< DEPENDENT. 



RECODING AND GETTING FREQ AND CROSSf ABS--LI TERACY TEil— GRADtS ' 22 M 83 011.23.11. pier 94 
CROSSTABS f OR PRE AND POST w.«.U. mi % 

FILL NHNAHE (CREATION DUE = 22 JDN 83) 

'; v 

r 1 R S'sTfUTL'TTiTT'o rT^7Tr7T7777* "iTTTTT 

» L _ ..... by mit 

CONTROLLING FOR.. ~ " 

TIHE , . VALUE ' 2, 

•**••••• » * • » • • *•»•.#».»»./», ," p| E r j 0F "j 

umi ' " " ~~ " 

COUNT I 

ROW PCI I row ' , " . '*' " ' ~ 

cdL pct i mi 

TOTPCTI l.i 9.1 " 
SCHOOL •-—---] j j _ ■ 

108; i u 1 ' 10 ! " 56 " 

' I B2.1 I 17.9 I il.fi 

I 12.1 I 9.1 I "* ~" " 

I 9.5' I 2.1 I 

■■- -I I I -— " 

111. I 66 i a j 79 

I 86,1 I 13.9 1 16.4 "' " 

! 18.3 I 10,0 I 4 ; .. . _ 

i H.i i 2.3 i " :■■ • 

; I 83.3 I 16.7' 1 21.2 ' 

f i "22. a i, is.5 i 

h 1 17.6 I 3.5 I , 

m -I " •• •' • 

U ; 126. I 43 I 3 I 46 

I 93.5 1 6.5 I 9,5 ' " " " ""' " 

I 11.6 I 2.7 I 

i 8.9 i ",ri " ■ 

-I I I • 

131, I 130 I 69 I 199 

I 65.3 I 34.7 I 41.3 

I 34.9 i 62.7 j ' 

1 27.0 1' 14.3 I 

» __ *i— — i " " 

COLUMN- 3/2 . no *B2 
TOTAL 77.2 22.8 100.0 



RAW CHI SQUARE = 29-33706 WITH 4 DEGREES OF FREEDOM, SIGNIFICANCE = .J00O 

CRAMER'S V = .24671 _ _ ....... 

CONTINGENCY COEFFICIENT : .23953' "* " "~" 

LAMBDA (ASYHMETRICI : 0 WITH SCHOOL DEPENDENT. = 3 WITH HEH16 DEPENDENT, 

LAHHOA (SYMMETRIC) : 0 

UNCERTAINTY COEFFICIENT (ASYMMETRIC* = .02160 WITH SCHOOL ' DEPENDENT. = .05889 UITH ITEM16 DEPENDENT. 

UNCERTAINTY COEFFICIENT I SYMMETRIC* = .03160 ' 
KENDALL'S TAU fl - .17439 SIGNIFICANCE : .0001 
KENDALL'S TAU C - .1 7751 SIGNIFICANCE s" .0003 
GAMMA - .35347 

SOHEBS'S D (ASYMMETRIC) : .25196 WITH SCHOOL DEP-NOENT. : . 12071 UITH ITEH16 DEPENDS, 

SOHERS'S 0 (-SYMMETRIC) = .16322 

ETA : .17932" Willi SCHOOL DEPENDENT. '• 
ETA : .24671 WITH ITEM16 DEPENDENT. i\Q{) 
PEARSON'S R : ; 17932 SIGNIFICANCE = i 00 DO ; U*J 

O i 



HE£PQlNfiJND..Gnimfi.F8ED-SHD CR OSS TABS- - L I TtRAC t -f £S T--GRADf6 
CROSSTAB FOR PRE UNO POST 

file fiora (creation due = 22 m im 



22 JUN A3 CR.23.lh PAGE 97 



' 1 •»•»•» C R 0 S S I A J U L A T I 0 N OF iiiiuiii » » » . i » » »"»" 

..SCHOOL.'.. . fit ITEH17 
CONTROLLING FOR,. " 

.. nM£ , . VALUE .1. 

* * * 44 4 4 *»*»«*»»»»***»*,♦»»'» t , iiittii i imi i » .» » "i » i pugr | of [ 

ITEM? ~ "~ "~ 

COUNT- I 

Rbwi pci i now 

COL PCI I ' . . TOTAL 
TOT PCT I 1.1 M 
SCHOOL I h — t" 

111. I 10 ! ...M i 81 : 

I 41.6 I 52.1 I 18.7 

1 15.1 I 23.9 I " ; 

B.9 



I 8.9 I 9.R I 

' -I -—I I 

117. I 81 1 . 11 J 122 

I 66.4 I 33.6 I 27.2 

1 30.6 I 22.3 I 

( 1B.0 I 9.1 I 

.... -I — « -i 

126. 1 25 I 22 I 47 

I 53.2 1 46.8 I 10.5 



I 

I 

•I- 



9.4. 
5.6 



12.0 I 
4.9 I 

■ I 

131. I 119 I ??] I 196 
I 60.7 I 39.3 I 43.7 
I 44.9 I 41. A I 
• I 26.5 I 17it'i 

-I I I 

COLUMN 265 184 
TOTAL 59.0 41.0 



449 

100,0 



RAU CHI SQUARE : R. 14947 BITH J DEGREES OF FREEDOM, SIGNIFICANCE : .0130 

CRAMER 'S B : .13472 

CONTINGENCY COEFFICIENT = .13352 

LAMUDA (ASYMMETRIC) = 0 WITH SC1O0L DEPENDENT. : .02174 BITH ITEHU DEPENDENT, 

LAHRDA tSYHHETRIC) = .00915 

UHCERTKI191T COEFFICIENT (ASYMMETRIC) : .0 0714 BITH SCHOOL DEPENDENT. = ,01336 BITH ITEH17 DEPENDENT. 

UNCERTAINTY COEFFICIENT (SYNHETRICJ = ,00 931 _ 

KENDALL* S' TAU H = -.01913 SIGNIFICANCE = .1295 •••- / 
KENDALL'S TAU C = -.05710 SIGNIFICANCE = .1295 
GAMMA = -.0R473 

SOHERS'S O (ASYMMETRIC) : -.05902 BITH SCHOOL DEPENDENT. 

SMEW'S O (SYMMETRIC) = -.04867 

EI* = .04131 BITH SCHOOL DEPENDENT, 
ETA = UJ472 HI TH ITEM17 DEPENDENT. 
PEARSON'S R = -.04434 SIGNIFICANCE = .1743 • 



: -.04140 BITH ITEM17 DEPENDENT. 



• RECOOING AND GETTING FREO AN 0 CK OSS TABS--L ! T£ RACY TlST— GRADF6 
. CROSSTAHS FOR PRE AND POST 
•FILE NONA HE (CREATION OA IE - 22 JON R31 



22 JUN 83 08.2J.U. PAGE 9(1 



1 *. i • i • • i » i i i i CROSSTABULAM0N OF '»T. . \V~> » » T71 "i TlTlT 

... SC,iDoL BT IIEH17 

CONTROLLING FOR.. • ~~~ 



TIME 

t .... t i « t t t t « t 



value: 



2. 



» » ♦ • « i » * » » . . , • , , i , » , , t , 



SCHOOL 



0 
I 

ro 



• ♦ • » » PAGE 1 OF i . 



ITEM17 



COUNT I 

soy pci i 

COL PCI I 

rbi per i 



ROU 
TOTAL 



I.I 



9.1 
—I 



56 



ion, i, .to i is i 

I M.4 I 28.6 I 11.6 

• I 12.2 I 10.5 I 

I 8.3 I 3. J I 

"I I I 

HI. I «9 1 30 i : 79 

I 62,0 I 38.0 i 16, i 

I 14.9 I 19.6 I 

I 10.2 I 6.2 1 

-I I—"---! 

1U. I 68 j v-3M 102 

I 66. 7 I 33.3 I 21.2 

I 20.7 1 22.2 I 

I Mil I 7.1 I 



-I I- 

126. I .M I 
I 93.5 I 

I iJ.i i 

1 8.9 I 

-I I- 

131. I 129 I 



...A., 
. 3 I 
5.5 1 
2.0 j 
.6 I 

70 I 



46 
9.5 



T99 

I 64.8 1 35.2 I 41.3 
I 39.2 I 45.8 I 
T 26.8 I 14.5 I 

-I I I ' 

COLUMN 329 153 482 

TOTAL 68.3 31.7 133.0 



4 DEGREES O f FREEDOM, SIGNIFICANCE = ;G025 



0 WITH ITEHI7 DEPENDENT, 



RAN CH! SQUARE s 16,38247 UITH 
CRAMER'S V = .18136 
CONriNGENCT COEFFICIENT = ;18139 
LAMBDA (AStMMETRlCI = 0 UITH SCHOOL DEPENDENT, 

LAMHflA (SYMMETRIC) : ; J ; 

UNCERTAINTY COEFFICIENT (ASYHHEIRIC) = .01442 WITH SCHOOL DEPENDENT, : .03381 UITH ITEN17 DEPENDENT, 

UNCERTAINTY COEFFICIENT (SYMMETRIC) i .02022 
KENDALL'S T All H - .00 973 SIGNIFICANCE = .1073 
KENDALL'S TAU C : .01098 SIGNIFICANCE : .1073 
GAMMA =• ,01736 . 



SOMEBS'S 0 (ASYMMETRIC) : ^01267 HUH SCHOOL DEPENDENT. 
SOMERS'S D (SYHHE1RIC) = .00910 
ETA .01094 UITH SCHOOL' DEPENDENT, 
ETA =... ..18436 UITH ITEH17 OEPEND r NT, 
CD fj R : 010 91 SIGNIFICANCE = i4053 

cKJL a q c, 



.00747 UITH ITEM17 DEPENDENT, 



«ECODjNG AND GETTING FREB ANO CROS S TflflS—LI T£ R» C T 1EST--GPA0E6 22 M 83 OB 23 11 PACE 99 

CROSSIAflS FOR PRE _ftN£»_POST BB.ZJ.1I- PACE 99 

FILE NONAHE (CREATION OA IE - ; 2? JUN 831 



' 1 ' * 9 * crosstab ii lj Vi ol o f ' i ; i i i i ii'.'i " 

CONTROLLING FOR.. ' " UY ' - : 

. TIH£ . . rim i; 

' if Em a " "•' ' ' - 

COUNT i • . 

Row PCt i row £ 

COL PCI I TOTAL ' 

TOT PCI I \\\ 9.i 

school ..-t^;::::;j::;„...| ■ , 

HI. I 23 I fil V B4 ' T u — 

I 27.* I 72,6 I 18.7 . > . 

I 11.8 1 20.7 -U ■ ,"' 

I 5.1 I 13.6 *i } '" ■ < 

-? — — i — z ; • ; 

117. I ..<] I t 5; . j\ m ■ 

I 38,5 I 61.5 t 27.2 ~ '" 

■ 1 30.3 I 25.5 I 

I 10.5 f 16.7 i ■ 

... "I — -?--l— --— -I • 

126. I 16 I 31 I 47 ' 

I 39.0 f 66.0 I 10.5- . 

I 10.3 I 10.5 ;j " " , 7" 

7 I 3.6 I 6.9 I 

H v - "I I -I 

g ' 131' 1 69 I 127 j 196 ' 

I 35.2 I 64.8 1 43.7 

I 44.5 t 43.2' [ ' • . ' ' . : - 

I 15.4 1 J8.3 I • ' "" "" 

-I -I ! ' . 

COLUMN 155 294 449 

TOTAL 34.5 65.5 100.0 

RAW CHI SI10ARE = 2.BQ483 UtTtl 3 DEGREES OF FREEDOM. SIGNIFICANCE .4227 ' 

CRAMER'S '9 ~- .07904 "~- " " , ~. 

•CONTINGENCY COEFFICIENT : .0787? \_ _ 

LAMBDA (ASYMMETRIC) = 0 WITH SCHOOL DEPENDENT. ■ : 0 WITH ITEK18 DEPENDENT. 

LAHBOA (SYMMETRIC) = J • - 1 1 

UNCERTAINTY COEFFICIENT (ASTMHETRICl : .00252 WITH SCHOOL 0: PENDENT. ■ = .00495 UITH ITEHIR FPEND r NT. 
UNCERTAINTY COEFFICIENT (SYMMETRIC) = .00354 " B«"t«D.NT. 

KENOALL'S TAU 8 : -.03107 SIGNIFICANCE = .2390 . " "" " " - ' 

KENDALL'S IAU.C = -.03470 SIGNIFICANCE : .2390 ' 
GAMMA_;.-.055?3 

SOMERS'S D (ASYMMETRIC) : -.03830 WITH SCHOOL DEPENDENT. : -.02516 UITH IfEMlfi 0EPEND r NI. ' ! 

SOHERS'S 0 (SYMMETRIC) = -.03039 

ETA .03048 UIIH SCHOOL DEPENDENT. 

ETA : ,07904 yilH ITEH18 DEPENDENT. 

PEARSON'S R = -;0304fi SIGNIFICANCE : .2591 



39 i 



RECOD'IKG AMD GETTING FREQ AND CROSSTJOS-tlTERACT TEIST— GRADES 22 JUN 83 08.23.il. PAGf 100 

CROSSTABS. FQB PRE AHO.POST 

FItE NONAHE tCREAUON DATE = 22 JUN 831 



'•*.*..*. * CROSSTA9UtA.II.0N OF » • « • • • i i i i i i i » » * i V 

SCHOOL ... BT IfiHifl 

CONTROLLING FCRm ' " " • 

'1HE . . VALUE .,2. : 

1 H I H I H H I t t H t M t tt I I t M I | I I I M H i i I i i i ii pjg[ [ (jp j 

ITFM18 * "" *~ •* " ~"~ 

COUNT ! 

ROM RCi I _8Q« 
COt PCI 1 ' TOTAL 
TOT PCT 1 i.I 9.1 • 
SCHOOL — ----- 1—- --;-["-.. ... j .. .., 

108. ! .11 j ...33 I 56 

i 41. i i 58.9 I 11.6 

I ID. 5 I 12.6 I 
I 4.8 I 6.8 I 

... -I--— —i— — -i _ 
lit. 3 35 I 44 I 79 

I. 44,3 I 55.T 1 16.4 ' " " 

i 15.9 I 16.R I 

I 7.3 I "J.i I 
-I-—-—!"——] 
117. I 45 1 57 I 102 

1 44.1 I 55.9 I 21.2 

0 I 20.5 I 21.8' [ " •" " " 

1 I 9.3 1 11.8 I 
M -1 -I I 

126. I 31 I 15 ! 46 • 
I 6T.4 I 32.6 I 9.5. 
! 14.1 j 5.7 I 

I 6.4 I 3.1 I " "" " "" ' 

1 1 1 

131. I 86 1 113 t 199 
I 43.2 I 56.8 I 41.3 
I 39.1 I 43.t- 1 . 
I I7.B I 23.4 1 

-! I I 

COLUHN .220 262 ...482 

TOTAL 45.6 54.4 100.0 ^ 



RAW CHI SQUARC : 9.1)6649 UITH \ DEGREES C : FREEDOM- SIGNIFICANCE = .0427 
CRAMER'S V = .14307 

CONflNGENCV COEFFICIENT : .14163 ' 

LAHllOA (ASrHHEIRIC) = 0 UITH SCHOOL DEPENDENT. : .07273 UITH I TtMlfl DEPENDENT. 

CAHODA (STHHEIRICJ = .03181 

UNCERTAlNU COEFFICIENT f ASYM^E TRIC I : .00703 UITH SCHOOL DEPENDENT. = ,01495 WITH ITEMS DEPENDENT. 

UNCfMAINH COEFFICIENT C SYMMETRIC 1 = .00 957 
KENDALL'S IAD TJ : -.00831 SIGNIFICANCE. : .4206 
KENDAtt'S TAD C = -.01D0.4''' SIGNIFICANCE' = ,4206 
CAHHS = -;0U69 

SOHERS'S 0 (ASYHHETRIC) - -.01011 WITH SCHOOL DEPENDENT. : -.00683 WITH ITEHlfl DEPENDENT. 

SOHCRS'S DJ.StHHETRJQ :..-.CJ015 i 

ETA: ;02373 WITH SCHOOL DEPENDENT. I , ln ^ 
ETA = il4307 Willi IIEHlfl DEPENDENT i J,J f 

hr.^Mj jj . 0J373 SIGNIFICANCE : .3017 ' 



RECOOING AND lit TUNG FRE0 AND CROSS tAHS--Ll TER ACT T£S T--GRADE6 22 JUN 83 18.23.11. PACE 101 

CROSSTAHS FOR PRE AND POST 

Fill NONAME 4 CHEAT ION DAfE : 22 JUN R3I 



♦'''•»••».. • • CROSSTAB LlLAtii3'N OF .................. 

SCHOOL BT !f -HI 9 * 

CONTROLLING FOR.. 

1IHE . VALUE t. 

• » » • » » ........ i ............ . .... t ...... • . « . . t i . i i p 4 5 r i gp j 



ITEM! 9 

COUNT i 

ROB PC T I ROB . ' 

COL PCI I TOTAL 
, TOT PCI 1 1.1 9.1 
SCHOOL ----- — I — I — J 

HI. I _ 2 1 I 63 I 84 

I 25.0 I 75.0 I 18. j 

I 17.9 | 19.0 I 

I 4.7 1 14.0 I 

"I I I 

1H. I 32 I 90 j 122 .. _ _•• _ . .. _ 

I 26.2 I 73.R I 27.2 " 

I 22.) I 21. I I 

I 7.1 I 20.0 I 

■i i i 

126. I 10 I 37 [ 47 

I 21.3 1 78.7 I 10.5 

0 I B.5 1 tt.t I 

1 I 2.2 1 8.2 I 

00 131. J 54 I 142 I 196 

I 27.6 I 72.4 I 43.7 

I 46.2 I 42.8 I 

I 12.0 j 31.6 1 

-j— --—I— — —I 

COLUMN 117 332 449 

TOTAL 26.1 73.9 100.0 

RAM CHI SQUARE = .83509 WITH 3 DEGREES OF FREEDOM. SIGNIFICANCE : .8411 

CRAMER'S 1/ : .04313 

CONTINGENCY COEFFICIENT : .04309 

LAHHOA (ASYMMETRIC) : 0 BITH SCHOOL DEPENDENT. i 0 WITH ITEH19 DEPENDENT. 

LAMHOA ( SYMMETRIC) = ' 0 

UNCERTAINTY COEFFICIENT (ASYMMETRIC) = .00075 HI TH SCHOOL DEPENDENT. = .00166 KITH ITEH19 DEPENDENT. 

UNCERTAINTY. COEFFICIENT. (SYMMETRIC!- .00104 
KENDALL'S TAU (I : --01 ^42 SIGNIFICANCE = .32R9 
KENDALL'S TAU C - -.0200? •SIGNIFICANCE - .3280 
GAHHA = -.03793 

SOHERS'S 0 (ASYMMETRIC) : -.02591) WITH SCHOOL DEPENDENT, = -.01451 WITH 1TEMI9 DEPENDENT. 

SOHERS'S 0 (SYMMETRIC) = -.01862 
ETA : .01614 WITH SCHOOL DEPENDENT. 
ETA: .04313 UI TH I T EH 1 9 DEPENDENT., 
PEARSON'S R - -.01634 SIGNIFICANCE = .3650 



BECODING AND GETTING FREB AND CROSS TABS— LI TE ft AC r TEST--GRADE6 \ 

CROSSTAliS FOR PRE AND POST 

FILE NONAHE (CREATION DATE = 22 JUN 83) 



22 M 83 08.23.11. PAGE 102 



. ROW 
TOTAL 



1 * »»» CROSSTABULATION OF 

» . . BY il,E«9 
CONTROLLING FOR.. f " ~ 

mi J . . VALUE. . 2, .. ..... 

'*******••'*****»*.•»»••«**»♦**•»»»**»*»»»**#»»*.»* j op j 

ITEM 9 " ~ " """ ' 

COUNT I 
ROU PCT I 

col pc t i 

TOT PCT i L,j 9.1 

SCHOOL ------I —I j 

108. I 21 I 35 U 56 
I 37.5 I 62.5 j 11.6 
I 10, 8 I -12-: I 
I M I 7,3 1 

•I I I 

111. I 33 [ 46 I 79 
! U.8 | 58.2 I 16.4 
1 16.9 I 16,0 I 
I 6.8 I 9.5 I 
I 

117. I 36 I 66 I 102 
I 35.3 I 64.7 I 21.2 
I • 18,5 I 23^0 I 
I 7.5 I 13.7 t 

-I I I 

126. I 28 I 18 I 
I 60i9 I 39.1 I 
I 14.4 1 6.3 I 
I 5.8 I 3.7 -I 
-!-—«— I— --—I 
131. I 77 I 122 I 

I 38.7 1 61.3 i 41.3 
I 39.5 1 42.5 I 
I 16,0 I 25.3 I 

• -I I I 

COLUMN 195 287 482 
TOTAL 40.5 59.5 100,0 



46 
9.5- 



199 



RAU CHI SQUARE ? 9.63222 WITH 4 DEGREES OF FREEDOM. SIGNIFICANCE = .047? 
CRAMER'S V : .14114 _ 

CONTINGENCY COEFFICIENT : .1 3976 *" ~ "" " "' 

LAHBlA (ASYHMETRIC) : , 0 WITH SCHOOL DEPENDENT. : .05128 HITH ITEH19 DEPENDENT. 

LAHBOA (SYMMETRIC) = .32092 

UNCERTAINTY COEFFICIENT (ASYNHETRICI : .00668 UITH SCHOOL DEPENDENT. = .0144? UITH ITEH19 DEPENDENT.' 

UNCERTAINTY COEFFICIENT iSYMHETRiC) .03914 
KENDALL'S TAU I) - -.00500 SIGNIFICANCE = .4520 

KENDALL'S TAU C - -.00596 SIGNIFICANCE : .4520 ~ "" 
GAHHA = -.00835 

SOHERS'S 0 (ASYNHETRICI = -.00618 UITH SCHOOL DEPENDENT. 
SOHERS'S D (SYHHE TRIO : .-.03489 
ETA,: .02048 iiitji SCHOOL DEPENDENT . 
ETA = .14U4 UIHIITEH19 DEPENDENT. 
PEARSON'S R : -.02048 SIGNIFICANCE : .326'J 



-.00405 UITH ITEH19 DEPENDENT. 



lECOOINfimcriTING FREQ Ml) CP OSS TABS— L I TER AC? t £ 5 C R A Dt 6 

CROSSTAIIS FOR PRE AND POST 

FILE NONAHC (CREATION OA IE " 22 M 83) 



2 JUN 03 DB.23.U. CAGE 103 



♦ » *.*.• * ************ CROSSTABULA 1^0 N OF •»»»»"»♦»»»». i » » i i » 

' SCHOOL . Br i T E 

CONTROLLING FOR 

- tiS. ' VALUE 1. 

i t n h i t i i m i ii m i t i i m i M t i i i i i i i i i i i i ii j j t , i li i pjBt 1 OF 1 



!. SCHOOL 



0 
I 
H 
Q 
0 



ITEM20 



COUNT . I 
RDM PCI I 
COL PCT I 

Tor pc T i 



i. 



in. i . 31 

I 36.9 
T 23.5 

1/16.9 



in. 



I 39 

I 32.0 

i 29.5 

I H.7 



12b. 



•I- 

I 



M 
29.8 
10.6 
3.1 



■I- 



131. 



COLUMN 
TOTAL 



I ...48 
I 24.5 
I 36.4 
I 10.7 
•I I 

.132 

29.4 



ROW 
TOTAL 



9.1 



53 
63.1 
16,7 



B3 
6R. 
26.2 
16.5 



0 I 



33 
70.2 
10.4 
7.3 



_1V8 
75.5 
46.7 
33.0 



_317 
70.6 



B4 
18.7 



122 
27.2 



47 
10,5 



.196 
43.7 



.449 
100.0 



-/- 



to. 

■ 

Oi 



. rau chi square : 4 .94 689 with 3 degrees of freedom. significance : .1757 
scraher's v = .10 496 

Contingency coefficient = .10439 _ . 

t^hbda (asyhhetric) = 0 8ith school 3epe\|0:nt. : 0 ui til iteh20 dependent, 
lahhoa (symmetric) = 0 

uncertainty coefficient (asymmetric) : ,0 0433 with school cepenoent. = .00906 huh ue120 dependent, 
uncertainty coefficient (symmetric) : .00586 

kendall's iad ii : ;0970i significance = .0134' " ; 

kendall's tau c : .10381 significance : .0134 

GAMMA - .17797 

SOHERS *S 0 (ASYHHETRIC) = .12504 WITH SCHOOL DEPENDENT. : .07526 KITH ITEH20 DEPENDENT. 

SOMERS'S 0 (SYHMEIRIC) .C9396 

ETA: ,10315 HI IH SCHOOL DEPENDENT. ■ * 

ETA = .10496' ill TH ITEH20 DEPENDENT. 
PEARSON'S R = .10315 SIGNIFICANCE - .0144 



ERIC 



<- 

RECOOING ANQ 6ETT INCTREQ AND CROSSTA3S— L I TE R ACY T£S T— GRADE6 22 JUN 83 08.23.lt, PAGE inY 

C80SSTABS FOR PRE AND POST »■•«•»• rutin* 

FILE NONAHL ( CREAT 10'J DATE = 22 JUN 83) 



* 4 • * • n . c R ii s" s"f a "b uTa t i oT*l F T7~ 777 77 Y " 

-SCHOOC Bt ITEH20 \ 
CONTROLLING FOR., : : - 

mi VALUE '. i' t 

* • ♦ * » * » * * • » * » « » » » « i » » i » i i i t , . r . i , i n if »m. 7 . ", ; ; P t 5 r j op ■ j 

..COUNT, j < 

(BOM PC! I m 

.'COL PCT I TOTAL 
' TOT PCT I l.I 9.1 
SCHOOL J [ j 

lOB. t -19 I 37 I 56 .' '" " ' 

, * I 33.9 | 66.1 I ' 11.6 

I 10.7 I 12.1 [ 

I 3.9 I 7,7 I 

-- "I I I 

HI. I 36 1. 43 I 79 

1 *M \- sm i I'm " "" *** "' "" " 

! 20.3 T' H.l I / 

I 7.5 I 8.9 1 

•I , ' i 

117. I 33 i 69 j 102 

! 32.4 I 67.6 I 21.2 

f I I8ifi I 22.6 I 

H j 1 6,B 1 14,3 1 

2 ..: : !"==:=I=3R 

/ 126. I . 21 [ 25 i J6 
1 45.7 I 54i3 I 9.5 
I 11.9 I jS.2 I 

I A.4> l' 5.2 1 . '"- " • 

-I — I — — I .... \ 

131. I . 68 I 131 ! \h , 
1 34.2 1 65.8 I 41.3 
I 38.4 I 43.0 j 
j 14.1 I 27.2 I 

-I"" — -I— • -—I " " ^ 

COLUMN 177 305: 482 " - • 

TOTAL 36. 7 63.3 100 .0 

RAU CHi SQUARE = 5.02338 WITH 4 0EGREES OF FREEDOM. SIGNIFICANCE : .2127 
CRAMER'S V : .10992 

CONTINGENCY COEFFICIENT :' .10926 " " 

LAMBDA (ASTHHETRIC) = 0 WITH SCHOOL DEPENDENT. : ■ 0 WITH ITEM20 DEPENDENT. " 

; LAHIIDA (STMMETRIC) 0 
UNCERTAINTY COEFFICIENT (ASYMMETRIC) : .00406 WITH SCHOOL DEPENDENT. = .00904 WITH ITE120 'oEPWNT. 

UNCERTAINTY COEFFICIENT (STMMETRIC) : .00560 
KFJDAtL'S TAU B : .03178 SIGNIFICANCE s .221? • 
KENDALL'S TAU C : .03716 SIGNIFICANCE = .2219 
GAHHA = .05392 

SPHERES D (ASYMMETRIC) : .03997 WITH SCHOOL DEPENDENT. ' : .32 527 WITH ITEM20 DEPENDENT. 

SOMERS'S 0 (SYMHEIRICJ = ,03096 

ETA : ,02932 BITH SCHOOL DEPENDENT. 

ETA = ,10992 WITH ITEH20 DEPENDENT, 

ERJLC ,SR: ' 02932 SICNIFICI( ^ = • 26 (" * 4i' 



RECODING AND GETTING FRF.Q ANO CR0SSTAi>S«L!TE RACY T£ST— GRB0E6 
CR0SSMBS..FO8 PRE. AND. POST 

file mm icrmuon date = 22 m m 



22 JUN 83 08.23.11. PACE 105 

i 



*• V* '***♦»»»»*••* • Ctt OSS TAB Ot XT I ON OF* • * •'♦'»"» ♦ * » I* i"i it i~i i" 

school. ... bt mm 

CONTROLLING FOR., 

. m , VALUE " i.' 

«*»••*»••• t-jr* •••in MHtiiiiiitiiitiiti i i pjiiE l OF 1 

ITEM21 ' ' ~ "* " " 

COUNT I 

ROW PCM ' : ' ROU 

COL PCI I TOTAL 
TOT PCT I lit 9,1 

s SCHOOL — --- . 

^ ill. 1 ...25 I ..59 I 84 . " ' ' "" 
I 29.8 I 70.2 I 10.7 
I 16.2 1 20.0 I 
I 5.6 1 13.1 i 
-I I [ 

117. I . 18 I. 76 I.. 122 ■ _ 

I 37.7 I 62.3 I 27,2 

I 29.9 1 25.8 I 

I 10.2 I 16.9 I 



0 
1 
H 
U 













-I 




126. 


I 


20 . 


I 


27 


I 47 






i 


42.6 I 


i 


. 57.4 


i 10.5 






i 


13,0 ' 


I 


.9.2 


J ; 






i 


its 


1 


6.0 


I 














-I 




151. 


i 


63 


I 


133 


I 196 






i 


32.1 


I 


67.9 


[ 43.7 






I 


10.9 


I 


45.1 


I 


'''I 




I 


lU " 


I 


29.6 


i 


T '" """ 

i ■ 
\ 












-[ 


COLUMN 




154 




295 


449 


) 


TOTAL 




31.3 




65.7 • 


. 100.0 


i 


SQUARE = 




3.22072 H I TH 


3 DECREES OF FREEOOH.'--' SIGNIFICANCE •• 



f — '•' 



.3588 

CRAMER'S V : .03469 ' ' 

CONTINGENCY COEFFICIENT : .08139 _ 

LAHBOA (ASTMTR1C) : 0 WITH SCHOOL ■ DEPENDENT. : 0 WITH ITEN21 DEPENDENT. 

LAHUOA fSTHHETRIC) = 0 \y 

UNCERTAINTY COEFFICIENT ( ASYMMETRIC) = .00281 WITH SCHOOL DEPENDENT. : .00552 VI TH ITEM DEPENDENT. 

UNCERTAINTY COEFFICIENT (SYMMETRIC) = . 00 372 
KENDALL'S TAU B : .00534 SIGNIFICANCE : .4515 
KENDAtt'S TJU.C = J00595 SIGNIFICANCE = ,4515 

GAMMA : .00951 f 
SdHERS'S D USYHMETRiC) = .00660 WITH SCHOOL DEPENDENT, = . 00432 WITH ITEH21 DEPENDENT. 

SOHERS'S D (SYMMETRIC) : ,00522 
ETA = .00079 Villi SCHOOL DEPENOENN 
ETA ,08469 VI TH ITEH21 DEPENDENT. 
PEARSON'S R : ". 000 79 SIGNIFICANCE = .1933 



RE.C0Q1N5 SNO GETTING FREQ AND CROSS TARS— L I TER ACt f ES f --GRADE 6 22 JUN 83' Ofl. 23.11. >A3E 106 

CRaSStABS FOR, PRE AND POST 

FILE NONA HE (CREATION OAIE = 22 JON 83); 

• »••*••« i • c r o s if i iT o T i n~"5 r"7TriT«"T7T."»"i""»Tr» rrr 

> SCHOOL- ■ JT UEH21 

CONTROLLING FOR.. ; 

•' T w _____ VALUE . : 2, . . . . ._..... . 

» • » » ♦ i . '» . i * • t • « t i f , ( i , i t i i » i « . *• t i » » * » t * t » » i t i i i i * pflgr i OF 1 



ITM2I ; 

•.COUNT. I 

ROB PCT I \m 
COL PCU TOTAL . 

IOT PCT I Li 9.1 •'" ' 

SCHOOL -r- •— I— --— I— --—[ 

108.' I 27 I 29 I 56 "." 

I 4R.2. I Si .8 I ii.fi- '• ' . ; 

i i3.ii j io.i I " ' 

I 5.6 I fi. D I 

-i i i ... • i ' "; 

11L I 26 I 53 I .79 ; ™ - 

I 32.9 ! 67.1 I 16.1 " " r 

I 13.3 I 18.5 I : • 

I 5.4 I 11.0 I 1 

-I I t ' •" 

117. j _M I ..58 I .102 - ■"" 

I 43.1 I 56i9 I 21.2 ''_ _ ^ 

I I 22.4 I 20.3 I 

H I 9.1 I 12.0 I N 

w , , 1 ■ " ■ ■ 

w *!**" — -I—— -I i 

126. I 26 I 20 ( 46 V ' 

I 56.5 I 43.5 I 9,5 ,v 

: I 13.3 I 7.0 I -- _ A - 

i 5.4 i ' 4.i -i *- ~"~ 

-i i i ■ 

131. I 73 1 126 1 199 ( 

I 3G.7 ! 63.3 1 41.3 

I 37.2 I 44. j I 

•. • I 15; 1 I 26.1 I 

-I— --—I— -—I 

,', COCDMN 196 286 482 ., 

' J TOTAL 40. 7 59.3 100.0 ' \" 



• — i 



RAU CHI SQUARE = ..... 9.65052 WITH 4 DEGREES ¥ FREEDOM. SIGNIFICANCE = .0*67 
CRAMER'S V = .14150 - 

CONTINGENCY. CDEFF ICIENT = .14010 ' ,/ "" 

LAHROA CASYHMETRI C> = 0 WITH SCHOOL DEPENDENT, : .03061 WITH ITEH21 DEPENDENT. 
LAMHOa (SYMMETRIC) : .01253 

UNCERTAINTY COEFFICIENT ( ASTHHET RIC 5 : ,00679 OI TH SCHOOL DEPENDENT. : .0 1472 U[TH I TEM21 DEPENDENT. 

UNCERTAINTY COEFFICIENT (SYMMETRIC) : .00 929 

KENDALL'S 7 A U b = .03268 SIGNIFICANCE = ,2155 ;• 
KENDALL'S TAU C = .03893 SIGNIFICANCE - .2155 
GAHHA.V ,05432 ... 

SOHERS'S O (ASYMMETRIC) = .04033 PITH SCHOOL DEPENDENT. = .02647 WITH 1TEH21 DEPENDENT. 

SOHERS'S 0 (SYHHETRIC) = .03196 

ETA : .02162 UI TH SCHOOL DEPENDENT. . ' j ;. ; « 

ETA. =. ...14150 Ili Til ITEH21 . DEPENDENT. ■ j 

PFiJSON'S R : ; 02162 SIGNIFICANCE = .3179 

ERLC 



BECOPINO »M_«nWfi_FIK9.MD CROSSTAHS— CI TER ACT TEST— CRADE6 22 JUN 83 OB. 23.il. PAGE 107 

C80SSTA1IS FOB PRE AND POST 

FItE mm (CREATION DUE = 22 JUN 83) 




•♦*••«»«••*•»• t «*••»» i »• » t i t i t * i i i i i ( * i i • i j » , , » _ | pj(jr [ qp i 



ITEH22 



COUNT j 
RQii PC! i 
COt PCI 1 



JQtl 
TOTAL 



TOT PCT I 1.1 9.1 

SCHOOL I ] ; 

111. I 39 I 45 1 ".M 
I 46.4 1 S3.G I 1R.T 
I 14.3 I 25.4 I 

i 8j i io.o i 



117. I B2 I 40 I 122 

I 67,2 I 32.8 1 27.2 

I 30.1 I 22.6 1 

I 1B.3 I 8,9 I 

-I—— -I 1 

126. I 25 t 22 I 47 

I 53,2 I ; 46.8 I 10.5 

I 9.2 I 12.4 I 

1 5.6 I 4.9 I 

... -P — -r- — I — I 

131. ,1 126 I 70 I 196 

1 64,3 j 35.7 j 43.7 

! 16.3 I 39,5 I 

i 28.1 i 15.6 "i 

-I I I 

C0LUHN 272 177 449 
TOTAL 60.6 39.4 100.0 



RAH CM SQUARE = 1 1 .49337 WITH 3 DEGREES OF FREEDOM. SIGNIFICANCE = . 293 

CRAMER'S 9 : .15999 u - 

CONTINGENCY COEFFICIENT .15798. _____ _..__ ' 

LAHROA < ASYMMETRIC) = 0 WITH SCHOOL DEPENDENT; = . 03390 WITH ITEM22 DEPENDENT. 

HHBD4.1SIHHEIBIC».=... -.01395 - . 

UNCERTAINTY COEFFICIENT (ASYMMETRIC! : .00999 ijltH SCHOOL DEPENDENT. = .01885 UITH ITEH22 DEPENDENT. 

UNCERTAINTY COEFFICIENT f SYMMETRIC! - .01306 

KENDALL'S T»U H = -.08392 SIGNIFICANCE = .0277 
KENDALL'S 7AU C = -.09633 SIGNIFICANCE = .0277 
GAHHA = -.14390 

SOHERS'S D (SSYHHEIRICi - -.10084 Wi SCHOOL DEPENDENT. : -.36 984 UITH ITEH22 DEPENDENT. 

SOMERS'S D (SYMMETRIC) = -.08252 

ETA i ,07?78 WITH SCHOOL DEPENDENT. 

ETA : .15999 WITH ITEH22 DEPENDENT; 

PEARSON'S R : -.97978 SIGNIFICANCE : .0457 



HECOQ I N6..AND_CEII 1NG-FREO - AND CROSS TABS—LI T^RACf TES T -CRAOECi 22 JUN 83 08.23.11. PAGE 'l08' 

CBOSSfAdS FOR PRE AND POST 

FILE mmi (CREATiOfi DATE = 22 JUN 33) 



1 * * * •.»••••• C R 0 S S I A 8 U L A T 1 D N OF * i i . i i * , , » i » ""TTT 

. SCHOOL Br KEH22 

CONTROLLING FOR.. "~ - — 

. .. UHi .. VALUE, . 2. 

' 4 »»••*•*•• • ♦ » • >>>••><>••.»» * * * » . ». * » i i ; fi Y * » » » . ♦ page ' i of i 



ITEH22 "' " ' " " 

COUNT I 

R OVI PCT I ROB ' 

COL PCI I TOTAL ■ - 

Tor pct i i.t 9.1 " 

SCHOOL [-—...I | 

loi. i h I io i 56 ■ 7 "~ 

I R2.1 I 17.9 I II. g - - 

I 12U t 9.9 1 " "' "" 

I 9.5 I 2,1 i 

-I— -""I"— — I . - " 

Ul. I 62 I IT I 79 

I 78.5 I 21.5 I 16*. A " " " " ~ " " 

I 16.3 I 16.8 I 

I 12.9 I 3.5 I " ""• 

... -I — I — I 

U7. I 76 I 26 I 102 "' " 

I 74.5 I 25.5 I 21.2 _ 

0 { 19.9 I 25.7 I "'" ~ 

£ I 15.8 I 5. A I 

w -i -i i "■ '"' " v— - ■■ - 

^ 126. I Al j 5 I A6 

I R9.1 I 10.1 j 9,5 " " ' " 

I 10.8 I 5.0 I • 

i b.5 i i.o i " '" "" 

-i — ««I««.:»i 

131. I 156 I A3 j 199 

I 78.4 I 21.6 I AI.3 

I AO. 9 I A2.6 I 

I 32.4 I 8.9 I 

"i -------- . 

COLUMN 3B1 .101 A82 
TOTAL 79,0 21,0 100.0 

RAH CHI SQUARE : 4,48231 UITH A DEGREES OF FREEDOM. SIGNIFICANCE = .3AA6 
CRAMER'S V : .C96A3 

CONTINGENCY COEFFICIENT.: .09599 " "' 

LSHUDA (ASYMMETRIC) = 0 UITH SCHOOL OEPEMDEWT • -- 0 UITH I7EH22 DEPENDENT. 

LAMBDA (SYMMETRIC) = (j 

UNCERTAINTY COEFFICIENT (ASYKHETRIC) = .00347 UITH SCHOOL DEPENDENT. S .00989 UITH ITEH22 DEPENDENT. 

UNCERTAINTY. WEFFICIENI ISYHHETRIC1 ; .00513 
KENDALL'S TAD R = ,00509 SIGNIFICANCE : .4512 

KENDALL'S TAU C 5 .00 503 SIGNIFICANCE = .4512 

GAMMA = .01040 

SOHERS'S 0 (ASYMMETRIC) = .00759 UITH SCHOOL DEPENDENT, : .00342 UITH ITEH22 DEPENDENT. 

SOMEN'S 0.1SYMMEIRIC) : .00471 
ETA: .00594 UITH SCHOOL DEPENDENT. 
ETA = .09643 UITH ITEH22 DEPENDENT, 

PEARSON'S R : -. 00594 - SIGNIFICANCE - .4482 i : : n 

o ... j 413 
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CROSSIABS FOR, PRE AND POST 

FItE NONAHE CCREATION DATE : 22 JUN 83) 

• •«•«♦» * * * '* » * » i • * t C fl 10 S S t A i U L A_T I 0 N 0 F » » » * » * i"»~*Y»'7 » »"»' »" »*i 

SCHOOL DT ITEM23 

CONTROLLING FOR.. 

. . HHE VALUE I, . : :: ~ : 

i I i i M i M t i i I I II t I t I t I Ml t t I t I I I I I I i I I I M I I I I t H I PJjJP J OF 1 



, ... . ITEH23 
COUNT I 

ROU PCt i row " 

COL PCT I ... . TOTAL 
TOT PCT I I.I %l 
SCHOOL I [ I _ _ 

iii. I h" i to i 8i 

I 16.7 I 83,3 I Ifl.7 
I 13.6 I 20.2 I 
I 3.1 I 15.6 1 

-I— -—I I " 

in. i 35 i ,jj i Jii _ 

I 28.7 I 71.3 I 27.2 

I 34,0 I 25,1 | 

I 7.8 I 19.4 I 

.... "I ""I ".---I .. 

126. I 12 I 35 I 47 

I 25.5 I 74.5 I 10,5 . „ ' 

I 11.7 I 10.1 I 

I 1,1 I 7.8 I 
-I I I 

■ 131. I 42 I 154 I 196 .... 

I 21.4 I 78.6 I 43.7 

J 40.8 [ 41.5 I ; _ 

I 9.4 I 34.3 I 

-I I —I 

COLUMN 103 316 449 
TOTAL 22.9 77.1 100.0 

RAW CHI SQUARE = 1 .5825!) WUH 3 DEGREES O c FREEDOfl. SIGNIFICANCE: .2050 
CRAHER'S ¥ = .10.103 
CONTINGENCY COEfFICIE'll : .10051 

LAHB/JA (ASYMMETRIC! = 0 U t TH SCHOOL DEPENDENT. = ] UITH ITEH23 OEPENOENT, 

LAMBDA (SYMMETRIC) = C 

ONCERTAINTT COEFFICIENT IASTHHETRIC1 = .0 0405 UITH SCHOOL DEPENDENT. = ,00953 III TH ITEH23 DEPENDENT. 

UNCERTAINTY COEFFICIENT (SYMMETRIC) - .00569. 
KENOdLL'S TAU O = -.00143 SIGNIFICANCE - .4870 
KENDALL'S TAU C - -.00141 SIGNIFICANCE = .1BTJ 
GAMMA =.-.00287 

SDMERS'S D IASYHHE7R1C) ■ -.00199 WITH SCHOOL DEPENDENT. = -.00102 WITH ITE823 DEPENDENT, 

SOMERS'S D (SYMMETRIC) = -.00135 

ETA = .00073 WITH SCHOOL DEPENDENT. 

ETA = ..10103 UI 1H ITEH23 DEPENDENT. 

PEARSON'S R = -.00073 SIGNIFICANCE = .4939 



8ECQ0IN6 AND GETTING FRtQ AND CROSS TABS--LI TERACV T£ S T--GRAOE6 
CROSSTAB* FOR PRE AND POST 

FILE NONA HE (CREATION DATE r 22 J'JN B3> . 



22 JUN S3 08,23,11, PAGE HO 



* ' * • * • * * • c r b rsrntft Titi - o~? "7r;TT— T^rvrrvirr 



SCHOOL 
CONTROLLING FOR. 
. TIME 



B? ITEH23 



VALUE 



2. 



i '* • • * • • * * * * * » i i » » . ? i # M.ii 



•»»**»»»»* p*5£ i op I 



ITEH23 



SCHOOL 



COUNT _ I. 

ROU PCT I 

COL PCT I 

TOT PCT I 



ROU 
TOTAL 



1.1 



100. I 28 

I 50.0 

1 11.2 

I 5.8 

•I 

m. i Ai 

I 51.9 

I 16.4 



9.1 
—I 



28 
50,0 
12,1 
5.H 



I 



R.5 



...38 
48.1 
16.4 
7.9 



117. j 



41 
I 40.2 
I 16.4 
I 8,5 



H 

W 



«..61 
59.8 
26,3 
12.7 



-I- 

126. I 
I 



■I- 



28 
60.9 
11.2 
5.8 



18 
39.1 
7.8 
3.7 



131. I 
I 



COLUMN 
TOTAL 



U2 
56.3 
44. "-8 
23,2 

250 
51.9 



87 
43.7 
37.5 
1R.0 



56 
11.6 



...79 
16,4 



102 
.21.2 



46 
9.5 



199 
41,3 



I 



•I 1 

232 
48.1 



482 
100.0 



4 DEGREES 0 : FREEDOM, SIGNIFICANCE = .0693 



RAU CHI SQUARE = 8.69003 BITH 
CRAMER'S V = .13427 
CONTINGENCY COEFFICIENT = ,13308 
LAMBDA t ASYMMETRIC) = 0 UITH SCHOOL DEPENDENT. 

LAHBDA (SYMMETRIC* = .03883 

U1CERIA1NIY COEFFICIENT I ASYMMETRIC* -- .00618 WITH SCHOOL D-P-NOENT. 
UNCERTAINTY COEFFICIENT (SYMMETRIC) - ,008<0 ' 
KENDALL'S TAU H = -.06239 SIGNIFICANCE = .0663 
K[ N0ALL'S TAU C = -.0/560 SIGNIFICANCE : .0663 
GAMMA. = -,10233 

SOMERS'S D IASYHHETRIC) = -.07571 UITH SCHOOL QEP r NDENT. - 

SOHEflS'S O (SYMMETRiC) = -.06124 

ETA = .U7739 WITH SCHOOL DEPENDENT. 

ETA = .13427 HI TH ITEH23 DEPENDENT. 

PEARSON'S R = -.07739 SIGNIFICANCE = ,0448 



0H621 UITH ITEH23 DEPENDENT. 

= .01308 UITH ITEi23 OLPi.'iDENT. 



.05141 UITH ITEH23 DEPENDENT. 



417 
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CROSSTAUS FOR PRE AND POST 

FILE NQNAME (CREATION DATE = 22 JUN B3> 

* * * * V * 8 •••*••••*» • c 11 0 s's't a s u l UToX 0 f V 1 » «" , . i «V7» Ti'i Ti'i'V 

?C«P0L ... ■ B Y IT r M2 , 
CONTROLLING FJ3R.. - 

TIHE 1 'value I. - _ 

' » 1 ♦ * • » • » * • » * » » » MMilMIIMtiutlMltHIMIlVi I » P^gT 1 OF 1 

" .I7EH2* ' ~"~* "" '* "'■ 

COUNT I 

ROU PCI I ROU 
COL PCT I TOTAL 
TOT PCT I t.i 9.1 
SCHOOL -■- I- I~ J 

in. i ir i ' '55 i ra " " ' ' """ 

I 3A.5 I 65.5 I 18.7 

I 22.8 I I7.I I ' 

I 6.5 I 12,2 I 

-I -I I 

in. I 33 I . ..89 i ..122 : ~z\ : . 

! 27.0 I 73.0 I 2 7.2 " """ 

I 26.0 I 27.5 I 

I 7.3 I 19.8 I ' " 

126. j 11 I 36 I AT 

I 23.A I 76.6 I 10.5 

0 I 8.7 I 11.2 I " " "" '* ' '"' 

H i M i 0.0 i 



131. I __54 I _IA2 I 196 
I 27.6 I 72.A I A3. 7 
■ I A2.5 i AM I • - - _ 

i 12.0 i 3i.6 i " " . '"' "" 

-1- I — I . 

CCLUHN <J 121 .322 AA9 ; 
TOTAL 28.3 71.7 100.0 

RAU CHI SQUARE = 2 .30768 UITH 3 DEGREES OF FREEDOM, SIGNIFICANCE - .5111 
CRAMER'S V = .07169 
CONTINGENCY COEFFICIENT = .07151 

.LAMBDA ( flSYHHETRI CI = 0 tf I Tit- SCHOOL DEPENDENT. : 9 UITH ITEH2A DEPENDENT. 

LAMBDA (SYMMETRIC) = 1 

UNCERTAINTY COEFFICIENT HSrHMETBlCl = .00199 UITH SCHOOL DEPENDENT. = .00A2A UITH ITEH21 DEPENDENT. 

UNCERTAINTY COEFFICIENT (SYMMETRIC) = .00271 
KENOALL'S TA'J H = .0386* SIGNIFICANCE ,\W 
KENDALL'S TAU C = .0A0H7 SIGNIFICANCE = .1883 
GAMMA s .07280 

SOMERS'S D (ASYHHETRIC) = .05037 UITH SCHOOL DEPENDENT. = .02963 UITH ITEH2A DE'END^T. 

SOMERS'S D (SYHHETRICI = .03731 

ETA s .0A410 UITH SCHOOL' DEPENDENT. 

ETA : .07169 UITH ITEH2A OEPENDENT. ' 
PEARSON'S R : JM10 SIGNIFICANCE : .1756 
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CROSSTflBS FOR PHE AND FSST un.o.u. mi 11Z 

FILE NONA HE (CREATION DATE : 22 JUN 83) 



4 * ! *••»*♦ s i « c u s s I u u l m I o n of i » , 777771 777"* 

. SC »°0t- . fir (TEH24 

CONTROLLING FOR.. * 

1 1 HE 



4 • ' 4 "'""in ii j t » < » t t t t * * i i i » < t , , , 



UJLUE 2, • • 

*»»•*** PIG: 1 OF 1 



■ HEH24 

' ..COUNT _ ] 

Boy pcj i row 

COL PCT I FATAL 

TOT ICt ! l.j 9.1 

school j 

108, I .12 l MI 56 

V I 21. ^ I 78,6 I 11.6 

i fi.J i 13.1 i 

i 2.5 I ?.i i 

r • i 

111. I 36 I Ml ?9 

1 45.6 j 54,^ I 16.4 

1 24. B I 12,8 I 

I 7.5 I 8.9 [ 

- "I -1 1 

; UK I 23 I 79 ! 102 

1 22.5 1 77.5 I 21.2 

<3 I 15.9 j 23.1 1 

[ h I Ml 16.4 I 

w -i i i 

* 126. 1 15 I 31 I Afi 

; I 32.6 I 67.4 1 9.5 

I 10.3 1 9.2 I 

I 3.1 I 6.4 j 

: -i i i 

131. ¥ 59 I 140 I 199 

I 29.6 I 70.4 I 41.3 

!' I «."7 I 41.5 I 

I 12.2 I 29.0 I 

-i i ; 

COLUMN .14 5 .337 482 

TOTAL 3D.1 69,9 103.0 



RAW CHI SQUARE = 13.91235 WITH 4 DECREE'S OF FREEDOM. SIGNIFICANT : .0076 — S 
CRAMER'S if.: . .♦.159119.. . ) 
CONTINGENCY COEFFICIENT : .16749 , I 

.) LAHI10A (ASrMHETRiCI s 0 UITH SCHOOL DEPENDENT. : 0 WITH ITEH24 DEPENDENT. 

LAHLJA (SYMMETRIC) s _ J 

UNCERTAINTY COEFFICIENT I ASYMMETRIC) : .00960 WITH SCHOOL DEPENDENT. : .02300 WITH ITEH24 DEPENDENT. 

' UNCERTAINTY COEFFICIENT (SYMMETRIC! = .01355 
KENDALL'S TAU I) = .01317 SIGNIFICANCE : .3754 
KENDALL'S TAU C = .01465 ' SIGNIFICANCE = .375* 
GAHHA = ,02348 _. 

SOMERS'S O (ASYHHEIRIC) = .01T42 WITH SCHOOL )EP;.NQENf. : ,00 996 WITH 17^24 DEPENDS)'. 

SOHERS'S O (SYHHEIRIC) : ,01268 
) ETA * .01564 WITH SCHOOL DEPENDENT, 
n *v ...16989 WITH.ITEH24. . DEPENDENT. 
ERXC 1 ' 5 " : ;01554 SIGNIFICANCE = « 1660 { 

: 42*vJ ■ ' V ' 
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CROSSTAHS FDR PRE A(IO POST * ■"•«•"• 113 

FILE NONAHE (CREAIIOfi OA IE = 22 JUN 83) ' 

i -» * in »..*.»,., 4 , , cross TAibtii i"o n " o r*« vvrrrn » »r»'i ; . 

SCHOOL Bt ITEH25 
CONTROLLING FOR.. 

mi VALUE 1. 

* ' * 1 ' * ' ' •••••••••••»• i » • » » i ....... . * . i *♦#*»»»'»»» » pjg E i of 1 

...... -HEH25 """ ' '* 

< COUNT I 

ROB PCI I ROW 
COL PCT I TOTAL 

TOT PCT 1 9.1 - 
SCHOOL 1 1 J 

in. i 24 i 60 i .ii " "' ~! 7 

! 2B.6 1 Jlii I lfl.T 

I 16.2 I 19.9 I 

I 5,3 I 13.4 I 
-I -------- 

HT. I ..51; j . 60 1 ,122 

I Mil 1 55.7 I 27.2 " " ~ " '" " 

I 36.5 I 22.6 1 

I 12.0 f 15.1 j 

126. j ..15 I ..32 I ..47 

I 3U9 1 66.1 I 10.5 _ J 

0 1 10,1 I 10.6 I " 

H 1 3.3 1 7.1 I 

° 131. I 55 I 141 [ 196 

I 28.1 I 71.9 I \\\\ 

I 37.2 I 46.6 1 

I 12,2 I 31. A I ' . ; ' 

-I t I 

COLUMN M 301 449 

TOTAL 33.0 67.0 100.0 

RAH CHI SQUARE = 9.93671 WITH 3 DEGREES OF FREE0OH. .SIGNIFICANCE.: .0191 ... 



CRAMER'S fS .14876 " " """" */ 

CONTINGENCY COEFFICIENT = .14714 

LANUOA (ASYMMETRIC) = 0 WITH SCHOOL DEPENDENT. = J Ul TH ITEH25 DEPENDENT. 

LAMBDA (SYHHETRIC) = 0 

UNCERTAINTY COEFFICIENT (ASYMMETRIC! : .00853 WITH SCHOOL DEPENDENT. = .01703 WITH ITEH25 DEPENDENT. 

UNCERTAINTY COEFFICIENT [SYMMETRIC) = ,01137^ 
KENDALL'S TAU H - .05B9S SIGNIFICANCE : M\ 
KENDALL'S TAU C = .06510 SIGNIFICANCE = .0891 
GAMMA = .10516 

SOMERS'S D (ASYHMETRIC) : .07365 WITH SCHOOL DEPENDENT. = .04720 WITH ITEH25 DEPENDENT. 

SONERS'S D (SYHHETRIC) r .05753 

ETA : .06832 WITH SCHOOL DEPENDENT. 

-TA -'..,14876 HI TH ITEH25... DEPENDENT. . 
PEARSON'S R : .06832 SIGNIFICANCE : .0742 

\ O 
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FILE NONA HE (CREATION DATE = 22 JUN 83) 



♦ • !.».§.• ♦...». mil i c R'oTVt I bTl a T 1 5 n_~ o ? * » 7777777777'* 77777" 

SCHOOL - - by fTfM25 

CONTROLLING FORC, ■ ' ~ — • 

TIHE ... VALUE 2. 

1 ••*»••»>♦»•*»»•»»*»•».*».»**»»; . r. . . » . * . pace i of i 

ITEH25 " " ~ " 

COUNT ! 

row pci i rob 

COt PCI ! TOTAL 

idt pci i i.i 9,i 

school : 

ica. i „ii i 25 i 55 ■■■ ; : 

I 55.4 I 44,6 1 11.6 

I 14.6 I 9.2 I - 

i 6.4 1 . 5.2 1 

.[........j... r - 

, HI' I 32 I 1 47 I 79 

I 40.5 I 59.5 I 16.4 "'" ' ~'* "" " 

I 15.3 I 11.2. I 

I 6.6 I 9.B I "" 

-I 

HI. I 46 j 56 I 102 

I «.l I 54.9 I 21.2 _ - 

e 1 22.0 i 20.5 i "" '" * ■•" - ■ 

I I 9.5 I 11.6 1 

is — 1- i ' " 

H 12ft. I 24 1 22 I *6 

I 52.2 I 47.8 I 9.5 

I 11.5 I 8.1 I ■ - 

1 5.0 i 4.6 i "' """ " " ' " — ~ 

-1 — — -i— 

131. I 76 I 123 I 199 

I 38.2 I 61.fi I 41.3 

I 36.4 I 45.1 1 

. I 15.8 I 25.5 I 

"1 1 1 

COtQMN 209 273 482 

TOTAL 43.4 56.6 100.0 



RAW CHI SQUARE : 7.28940 WITH * DEGREES OF FREEDOM. SIGNIFICANCE : .1214 
CRAMER'S V : ,12298 

CONTINGENCY COEFFICIENT : .12206 ' 

LAMBDA (ASYMMETRIC) : 0 WITH SCiDOL DEPEMEYT. : .03828 WITH ITEH25 DEPENDENT. 

LAMBDA t SYMMETRIC) = .01626 

UNCERTAINTY COEFFICIENT (ASYMMETRIC) : .00514 WITH SCHOOL DEPENDENT. : .01101 WITH ITEH25 DEPENDENT. 

UNCERTAINTY COEFFICIENT (SYMMETRIC) : .00701 
KENDALL'S Till I) = .07389 SIGNIFICANCE .0375 
KENDALL'S TAU C = .08881 SIGNIFICANCE = .0375 ; 
GAMMA.: .12186 ...... 

SOMERS'S D (ASTHHETRIC) : .09040 WITH SCHOOL DEPENDENT. = .06039 WITH IT r H25 DEPENDENT. 

SONERS'S D (SYMMETRIC) = .07241 

ETA = .07111 WITH SCHOOL DEPENDENT. 

ETA : .12298 W1IHITEH25 DEPENDENT. 

PEARSON'S R : .07111 SIGNIFICANCE = .0595 

erJc , * 425 
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Chapter 2 — Discretionary 
Appendix E 
COMPUTER LITERACY STUDENT INTERVIEWS 
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INSTRUMENT DESCRIPTION: Computer Literacy Student Interviews 
Brief Description o^P the instrument: ^_ 

the Computer Literacy Student Interview was used to gather information about the 
students ' understanding of yhat _a_computer_is and .vhat it does . __The_ ten-item_ 
interview was .conducted, twice ; _ f irst i before the. students received instruction, 
in Computer Awareness, and then after the students finished the Computer Awareness 
units. 



To whom was the instrument administered? 

^°_lf _ r ^dqmly selec ted 3rd and oth grade students . enrolled in Chapter 2 Cqmpucar 
Literacy schools. Two 6th grade students in each of the five K, 4-6 schools were 
interviewed. Three 3rd grade students were interviewed in each of the three K-3 
schools. 

How many times was the instrument administered? 



Twice. 



Whan Was the instrument administered? 
April 12-15, 1983 and May 17-25, 1983. 



Where was the instrument administered? 

^?0__ 3 Cudent _vas .interviewed .individually by che interviewer in the library, an 
empty room or*office, or other area the school made available. 

Who administered the instrument? 
The Chapter 2 evaluation assistant. 



What training did the administrators hvave? 
General interview training. 

Was the instrument administered under standardized conditions? 



Were there problems With the instrument, or the administration that 
might affect the validity of the data? : 

Students had various levels of computer literacy before they received instruction 
in Computer Awareness. 



Who developed the instrument? 

The Office of Research and Evaluation; 



What reliability arid validity data are available on the instrument? 

N'one; 

Are there norm data available for interpreting the results? 

:*o; 
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COMPUTER LITERACY STUDENT INTERVIEWS 



Purpose 



Information from the Computer Literacy Student Interview was used to 
answer the following decision and evaluation questions from the Chapter 2- 
Discretionary Evaluation Design for 1982-83 . 

Decision Question Dl : Should the Chapter 2 — Discretionary 
Computer Literacy Component be continued , expanded , or 
revised? 



Evaluation Question- D1--5: How does the understand- 



ing of what a computer is and what it does change 
with instruction in computer literacy? 



Procedure 

The sample of students to be interviewed was chosen from the Student 
Master File.. A listing of all' third and sixth grade students in the 
eight Chapter 2 Computer Literacy schools was compiled. From this list- 
ing five students were randomly selected from each school. At the third 
grade level, three students and an alternate were chosen from this group. 
At the sixth grade level, two students and an alternate were chosen. In 
choosing the students to be interviewed, an attempt was made riot to select 
more than one student from any one teacher's class. 



A memo was sent to principals April 6, 1983 explaining the purpose of 
the interviews (see Attachment E-l) . The names^ of the students selected 
and their teachers were listed on Chismemo^ Principals were contacted 
several days after -the memo was sent through the school mail in order to 
arrange a date and time to interview these students. The initial set 
of interviews was scheduled between April 12, 1983 and April 15, 1983. 

Students were interviewed individually by the evaluation assistant. The 
interviews were held in a variety of places: the library, the hallway, 
the principal's office, an .empty room, the art room, and the conference 
room. Interviews generally lasted ten to fifteen minutes. The questions 
asked during the intervifctf are found in Attachment E-2. A total of 19 
students were interviewed. 

r \ i 

A memo was sent to ph^cipals May 12, 1982 explaining _ the purpose of the 
second set of interviews (see Attachment E-3) . Principals were contacted 
several days after the memo was. sent in order to arrange a date arid time 
to interview these .students. The interviews were scheduled between May 
17, 1983 and May 25, 1983. *" 



E " 3 428 
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The nineteen students originally interviewed in April were again inter 
viewed individually by the evaluation assistant. The interviews were 
held in a similar variety of places.. Interviews . generally lasted five 
to ten minutes. The questions asked during the interview are found in 
Attachment E-4. 



Results 

Third Grade Students 

The questions raised in both interviews are discussed below. The notes 
on which the answers to questions are based can be found in Attachments 
E-5 and E-6. The reader is encouraged to examine these attachments in 
order to get a sense of the "flavor" of the responses. 

Have you ever used a computer? 

This question was discussed only in the first interview, before the 
Computer Awareness Unit was taught. Although formal instruction had not 
begun, all nine students interviewed had used, a computer. 

Do you. have a /computer at home? 

Again, this question was discussed only during the first interview. Of^ 
the nine students, only two reported having a computer at home.' A third 
student said she had used a computer at her cousin's house, but after \ 
further discussion, it was apparent that the cousin had a video game." 

Have you studied computers in 'school? 

This question was also raised only in the first interview, in order to 
see how much computer instruction had occurred at each of the eight 
Chapter 2 Computer Literacy schpols. Eight of the nine students said 
they had studied computers ^ji^school. The type of activities they 
described ranged from playing games, to Drill and Practice, to LOGO 
exercises. 

What 'is a computer? 

This question, as well as the .remaining questions, were discussed in 
both interviews. During the first interview, most of the students 
described a computer as a machine that helps you learn. In general, 
the responses were very similar in the second interview. 

Vfhat can it do? 

Again , most of the students described educational uses of the computer 
during both interviews . However, in the second interview students listed 
more specific functions. Using the computer to play games was also a 
frequent response during the first and second interviews. 

E-4 
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Wiat can't it do? 

During both interviews, students responded with- a variety of physical 
activities they felt computers couldn't do: 

"It can't cook or walk." 

"Can't walk, can't chew gum, can't spit, can't pat its 
head and rub its stomach at the same time." 

"It can't teach someone to swim 'cause it can't get wet." : 

Can computers think? 

In the first interview, six of the students agreed that computers can 
think. However, several of these students made a distinction between 
the way a computer thinks and the way a human thinks. In the second 
interview, only four of the students agreed that computers can think. 
Of the remaining five students, four did not think computers think, 
while the fifth student said that computers "sort df" think. 

Ivhy are computers so fast? 

During the first interview, most students could not articulate why 
computers are so fast. Those responding talked about. some function of 
the computer that made it fast: In the second interview, several _ 
students gave more sophisticated reasons involving chips or electrical 
components. However, several students still could not explain why 
computers are so fast. 

Tfixat is inside a computer? J < 

Daring both interviews students mentioned wires and chips, as well as 
listing some of the hardware components. The responses were similar 
in both .interviews. An interesting response given by two students 
in the first interview dealt with the "red brain": 

"Wires hooked up to the red brain. If the brain wears oat, 
you have to buy a new one." . 
"Wires — little red thing that gives you the messages." 

Could the computer ever be wrong? 

In both interviews, most students agreed that a computer could be 
wrong. In general, students mentioned some type of mechanical cause . 
One student in the first interview and two students in the second 
interview said that a computer could be wrong if a person programmed 
it wrong or input information incorrectly. 

Are you interested in learning about computers? 

In both interviews. all students expressed an interest in learning about 
computers . 



E-5 
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What will you be able to do after you've learned about computers? 

In the first interview most of the students mentioned using the computer 
to help them learn or help them with their work. Two of the students 
said they would like to be programmers; , In the second interview* 
students again mentioned some educational applications. It is interest- 
ing to note that in the second interview several students mentioned 
helping other people use computers. 

What would you like to be able to do with a computer? 

During both interviews , many students said they would like to use the 
computer to help them learn or to assist them with some task, such as 
typing or their homework. Only one student in ;each interview said 
they wanted to play games on the computer. 

rade Students 



The questions raised in both interviews are discussed below. The notes 
on which the answers to questions are based can be f,ound in Attachment 
E-7 and E-8. 

;i 

Have you ever used a computer? 

This question was discussed only in the first interview, before the 
Computer Awareness Unit was taught. Although formal instruction had 
riot begun, nine of the ten students interviewed had used a computer. 

i 

Do yoii have a computer at home? 

Again, this question, was discussed only in the first interview. Only 
one student reported having a computer at home. One student said she 
used her cousin's computer, and one reported that his family planned 
to get one. Another student said she had an Atari video game, but said 
this wasn't a computer. 

Have you studied computers in school? ^ 

This question -was also raised only in the first interview, in order 

to see how much computer instruction had occurred at each of the eight 
Chapter 2 Computer Literacy schools. Seven of the ten students inter- 
viewed said they had studied computers in school. The type of activities 
they described ranged from playing games, to programming, to graphics. 
Two of the remaining students said they had seen or talked about 
computers . 

What is a computer? 

This question, as well, as the remaining questions , were discussed in 
both interviews. In the first interview, most students described a 
computer as a machine or device that c^n help with schoolwork, can be 
used for business, or can solve probie/ns,. In the second interview,, 
students described more specific functions that a computer is used for. 
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What can it do? ; 

In both interviews students described a wide range of uses. Because 
students in some schqols_ had had more exposure to computers, their 
responses were more developed than other students. However; the responses 
in the second interview did not differ greatly from those given in the 
first interview. 

'What can't it do? 

Again, students described a wide range of things a computer cannot do. 
In both interviews, the responses from most students indicated that 
they were fairly well informed of the limits of computers. However, 
in the second .interview some_ of the responses indicated that they had 
learned specific limits of the machines they were using: 

"It ari't talk without a speech synthesizer." 

"It can't memorize over a certain amount of inf ormar ion . " 

"It can't use another company's program- " 

Can computers think? 

In both interviews, most students agreed, that computers cannot think. 
Students who agreed that computers can think qualified their responses by 
explaining that computers do not think like humans because they .have to 
be told what to do. ' 

Why are computers so fast? 

In the first interview, most, of the responses dealt with some hardware 
component or with the fact that computers are programmed. In the 
second interview, the students gave similar responses, although several 
of them were more advanced: ?' 

"They read all the digits in nanoseconds:" 

"They take a small amount of- information (a byte) and solve 

it quickly through .the chip and electrical currents." .; 

"They have an integrated chip that helps them think faster 

than humans - " 

What is inside a computer? 

In the first, interview, students most frequently mentioned wires and 
chips. In the second ^interview, wires and chips were again frequently 
mentioned, but most students mentioned additional components, such as 
the ROM^card, vacuum tubes, disk drives, the console, the monitor, and 
the speech synthesizer - 

Could the computer ever be wrong? 

During both interviews the majority of the students agreed that the 
computer could be wrong. Most, of the students mentioned some type of 
human error that could cause the computer to make a mistake. 
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Are you interested in teaming about computers? 

In both interviews, all ten students expressed an interest in learning 
about computers . 

tfnat will you be able to do after you have teamed about computers? 

Student responses in both interviews covered a wide range of topics. 
In general, the responses in the second interview were more specific 
and were often geared to career applications . 

What would you like to be able to do with a computer? 

During both interviews, students mentioned a variety of tasks they would 

be able to do with a computer. In many cases, students revealed a 

personal interest, hobby, or career goal that they could envision com- 
puter applications for. 

- * 

In general, the responses from students given. in the second interview 
were similar to those given in the first interview. Although there 
were differences in the answers given between third and sixth graders 
and among students from different schools, the responses did not differ 
substantially after instruction in the Computer Awareness Unit. 
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AUSTIN INDEPENDENT SCHOOL DISTRICT 
Office of Research and Evaluation 



Attachment: E-i 



. April 6, 1983 



TO: Chapter 2 Computer Literacy Principals . : < 

FROM: David Doss ' 

SUBJECT : Computer Literacy Student Interview 

Part of the evaluation of the Chapter 2— Discretionary Computer Literacy 
program includes student interviews with a sample of randomly selected 
3rd and 6th grade students. The purpose of these interviews is to 
determine if the understanding of what a computer is and what it does 
changes with instruction in computer literacy. Each interview should 
take about 15 minutes. 

The following students in your school have been selected: 



fcaaren Moede, the Chapter 2 evaluation assistant, will contact you to _ 
arrange, a date and tine to interview these students during the week of 
Aptil 11-15, 1983. 

Thank you for your cooperation. 



Approved :; 




director, Office of 'Research *?3d Evaluation 



Approved : 




Assistant Superintendent, Elementary Education 
DD :LHM: lhm 



cc : Ann Cunningham 
Yolanda Leo 
Leslie Cohen 



434 

E-9 



82.45 " AUSTIN INDEPENDENT SCHOOL DISfRICT Attachment E-2 
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COMPUTER LITERACY STUDENT.. INTERVIEW 
(FIRST INTERVIEW) 

\ji _ _ . _ 

STUDENT: GRADE : 



TEACHER: SCHOOL: 

Have you ever used a computer? 



Do you have a computer at home? 



Have you studied computers in school? 



What is a couiDuter? 



What can it do? 



What can't it do; 



Can computers think? 



Why are computers so fast? 
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What ±s inside a computer? 



Could the computer ever be wrong? 



Are you interested .in learning about computers? 



What will you be able to do after you've learned about computers' 



What would vou lxke to be able to do with a computer? 



s 
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AUSTIN INDEPENDENT SCHOOL DISTRICT 
Office of Research and Evaluation 

May 12, 1983 



Attachment E-3 



TO: Chapter 2 Computer Literacy Principals 

FROM: David Doss 

SUBJECT: Computer Literacy Student Interviews 



During the week of April 11 - 15, 1983, interview^ were conducted with a sam- 
ple of 3rd and 6th grade students in Chapter 2 Computer Literacy schools. 
The purpose of those interviews was to assess before instruction in computer 
literacy what students thought computers are_ and what: they thought they can 
do* A second interview is being planned to (determine if this understanding 
changed with computer literacy instruction.. This interview should take about 
' 15 minutes . ; 

The following students in your school have been; selected: 



Lauren Moede will contact you to arrange a time to interview these studdnts 
during t:he week of May 18 - 25, 1983. We usually do not conduct interviews 
this late in the school year; however, the unusually late start of this pro- 
gram has made it necessary this year. 

Thank you for your cooperation. 

LM:rrf V 



Approved :/ 



Approved: 




irectbr, Office of R^tch and Evaluation 




Assistant Superintendent, Elementary Education 



cc: Ann Cunningham 
Leslie Cohen 
Yolanda Leo 
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AUSTIN INDEPENDENT SCHOOL DISTRICT 
Office of Research and Evaluation 



Attachment E-4 
(Page 1 of 2) 



COMPUTER LITERACY STUDENT INTERVIEW 
(SECOND INTERVIEW) 



SCHOOL: 



DATE: 



STUDENT: 



GRADE: 



.What is a computer? 



What can in do? 



What can't it do? 



Can- :oniput ers r : ' nk? 



Way are computers so fast? 
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What is inside a computer? 



Could the computer ever be wrong? 



Are you interested in learning about computers? 



What will you be able to do after ycu havn learned about computers? 



What would you like to be able to do with a computer? 




E-14 



82.45 



Attachment E-5 

RESPONSES FROM FIRST COMPUTER LITERACY 
STUDENT INTERVIEW WITH THIRD GRADE STUDENTS 

(Page 1 of 6) 
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Have you ever* used a computer? 



Yes. (8 responses) 



Yes, done a couple of programs (copied out of a book). 



Do you have a computer at home? 



No. (5 responses) 



Mo. I go to my cousin's house — she has one. 



Yes, I use a computer to work on my multiplication. 
Tt Home computer — my dad works at TI . 
Mo response . 

Have you studied computers in school? 
In science — in magnet program. • 

Sure. In Mr. Moses T class. We made squares arid triangles. 

Here in Mr. Moses we practiced on one. We tried to make a box. 

Yes. I played the games of time? table, subtraction, and addition. 

We played games on. 

just getting into the subject. 

Yes, played math games. 

Yes, I worked on my times table. 

Mo . 

What is a computer? 



A keyboard (like € typewriter) — what you type shows up on a screen 



A machine that can givfe you answers. You could learn from it. 



instead of paper . 




A machine . 
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No response. 

It's a machine that helps you learn. You can play things on it, 

A machine that helps you learn. You can put information in that you 
want to keep. 

A games that has math problems, has all kinds of keys and floppy disks 
you put inside. 

Something that gives you the right answers to stuff, like 2x2=-. 

A mini thing with a lot of wires and little computer chips instead of 
big things that would take up a whole room. 

What can it do? 

You can play games on it. You can write in a sentence and the computer 
will correct your mistakes. 

It has games in it, like the Apple computer. j 

Yoa push buttons and it writes letter and makes shades. n 



Can help you learn. H<ilp you learn spelling and math; 
It can tell you things, remember things, and store things. 
Math and help you learn . 

Can tell you things. It helps you better. You learn more. 
Can do pluses, take aways, division. 

Car talk, play notes, make a flower open and close, make things move 
up and down and back and forth; <• 

{ What can't it do? 
No response. (2) 
Don T t know. 

It can' t cook or walk. 

It can't see you: It can't do a lot of things. 
It can't take money like video games. 
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Can't talk. Can't walk. Can't do things by itself. 

Can't talk to you. Sometimes it can't give you the right answers. 

Can't walk or run. They don't have a mind of .their own. You have to 
program them to do think. 

Can computers think? 

Yes, like the human brain except not as good as the brain. Someone 
else tells computer what to do. 

Yes. < 

Yes—while they're giving you the sentence they think to bring it up. 

Kind of. It thinks like you.* Store information and it can give it 
back to you. 

I guess so. Not like humans; they are -a machine. 
Yes. Not like a human brain. 

No, not like a person. We are persons and the computer is a machine. 
No. 

Not unless you program. Anything a. computer knows you put into it. 



Why are computers so fast? 
No response. (2) 

You push the keys arid it does things fast. 

The people who write the stuff give. you the messages real fast. 
I don't know. 

I forgot. We went over that. 
It types fast . 
They think fast. 

Some have chips with wires. It depends on how long the wires are to 
hnw long it takes to react. 
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What is inside a computer? 
No response. 
Wires, batteries. 

Wires hooked up to red brain. if the brain wears out, you have to buy 
a new one . 

Wires — little red thing that gives you the messages. 

Little chips, a whole bunch of wires. There's a monitor, a keyboard, a 
plugbar, an expansion box. 

Little chips, wirts connected to che buttons. Disks and diskettes have 
to be in there. 

She talked about the printer — twice. 
Tabes (like in a TV), wires and screws. 

Computer chips, wires, minibatteries , the crown-like thing in the TV 
that draws things. 

Could the computer ever be wrong? 

Sometimes. When it has low batteries. 

Yes, it the energy was low it could foul up. 

Yes. If you push 2 x 3 = £ it will go on to 7 . 

Don't know. 

Yes. (4 responses) 

Sometimes if you program it wrong if you u on't know how to do it. 



Are you interested in learning about computers? 
Yes. (7 responses) 

Sort of. I haven't had it, so I don't know what it's like. 

Yes. I can write in a math problem and I_get the answer. I sometimes 
cheat on my homework but my mom makes me finish my homework first. 
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Wliat will you be able to do after you've, learned about computers? 
Be a programmer. 

When we get the voice thing I can do~ LOGO and things I learned from my 
brother at Gullett. 

You can learn more things that you haven't learned. 

Buy a computer and work with it. We have an Atari, bat not a computer. 

Write words as fast as I can without mistakes. Go buy me one and 
study ^with i*t . 

Use computers in learning and doing it. 

'"a 

You can learn things on it, store. things and "rememberize" it. 
I would like to be a programmer. 
No response. 

What would you like to be able to do with a computer? 

Teach people how to work them and learn their multiplication. ^ 
Play a whole bunch of games. 

Put iri math problems I don't know and learn what they are. 
Type the words I say. 
Like typewriting. 
Take it around. 

Make the computer do songs one after another., We've already programmed 
"Silent Night.' 1 

Like to use it for grammar. To help people learn their math fast. 

I would like to get a job. First I would take classes. They have classes 
here, but I live too far away. The classes start at 2:00 or 2:30. 
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;V'::.:^ is a computer? 

A thing you learn on to help you do business work and stuff. 

It's a machine that can help people who do not understand. People can 
run programs. 

It's a kind of machine that helps you learn. 

Thing you push numbers and letters and they come on the screen. 

A computer is made up of three parts (or two) keyboard, monitor, and 
p-some thing . 

Machine that can tell you things. 

An electric group of wires and stuff that has a brain, but you have to 
put in what it knows. 

A machine that has a lot of buttons on it. 



\Tt\az can it dc? 

You can put TELL TURTLE to walk five . up. 

Add a hundred numbers in a second. 1 « a: keep lists of things. 

It can give you some answers. It can g • ; * you an. - ers to 50 problems in 
about 10 seconds. 

Mathematics, spelling, input, output. 

It can play games, it can think faster :h.-. wi can, cm do problems faster 
than we can. It has a good memor;\. 

j 

Give you answers. 

Play games, help you do Math and Spelling. 
It can play games and teach and help. 

You can type in things and make shapes, play games on it. There is a lot 
of stuff you can do. 



What ccaz r t it do? 

Can't walk, can't chew gun, can't spit, can't pat its head and rub its 
stomach at the same time . 
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Dream, eat, and it can 1 1 make boxes. 
Walk. 

tike math? 

it can't move around. 

It can't run across the street. 

It can't teach someone how to swim cause it can't get wet. 

Can computers think? 
Nope. (3 responses) 
Yes. (2 responses) 
Not really. 

Sort of. Not like humans: 

Yes, whatever a person tells it. 

Yes, not like a human. 

J < 

W'v c ivt jcripuzc-^: so fuz: 

Has little chip that has red lines rhat is a brain just like us. 
Because electric r ings ,«?n work real fast. 

They have wires and <Ion*L lava to write things down by hand. 

Because of chips, hardware, software, and the information people give 
to computers. 

Don't know. (2 responds) 
No response. 

They have this iitfcL cr.: : . * U > .. . ; 3 ir c* ,&? it the stuff t - say: 
You push the numbers v-- ^-'. 
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"Jhxz is inside a corrvp'uter? 

Wires, TV bulbs (round like glass). We talked about it yesterday... 
The thing you punch letters and it comes on the screen. 
A chip. , 

Wires, the little chip that r.iOifces it work. 
Wires, batteries, that's all. 
Hardware, software, chips, wires. 

Memory chips, a bunch of wires, a distc wire, an expansion system, 
television. 

Microchips, wires and electricity runs through the wires. 
Telegrams in it. 

Could the ■JO-upttter ever h e wrong? 

If it's broken or somebody was fooling with it. 

No. (2 responses) 

Yes, if it's broke or something. 

Yes, something could go wrong with it. 

If you make a mistake on it. : 

Maybe, if it messes ; tp . Like if something was leaning against the 
speech synthesizer. 

Yes, if the person inputs the wrong thing. 



Are you interested in learning about computers? 

Not. . .yeah. 

Yes. (6 responses) 

Sort of. 

Pretty much. 



Yes. 
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Tri'dz will you be able to do af~ 1 you have learned about computers? 
Can teach somebody. 

Learn a little more and get smarter using computers: 
Program fast ; 
Get one, 

I'll be able to help people learn about computers. I won't have problems 
using the computer. 

Help my dad with stabilizing bii]s on the computer. 
Show everyone else what you've learned about computers. 
Do stuff on computer. 

Go co school and be a computer (technology). 

:-r*:zz would -joii like z be able to do with a JO?rrputer? 

Make paper come out — ..atever you say on computer comes out on the paper. 

------ ----- j 

Have it do my work — to ase it to learn. « 

Ptay games on it. 

Like to have a robot that could dance and teach people to swim if it 
could be waterproofed. 

I'd like to type in programs. 

Learn things from it. 

Let it do my homevorrc. 

Run programs and play some math games to see what I know. 
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Have $gu ever used a jomputev? 
Yes, at school. 
Just yesterday. 

Played with friend \t her house. 

Yes. (2 responses) 

Mo. 

Yes, here at school — sometimes in homeroom, sometimes in math. 

Yes — I've worked on an Apple. We started in 4th grace with first Apple. 
Ik had a lot of problems and we got a new Apple last year. 

Used Apple and TI. 

Yes. Ve started at beginning of year. 

>::~:ve :z -jirvuiev az home? 
No. (6 responses; 
r ■ us in has cne . 

plan to get one. 
V " , ic helps :ne with math. 
Vi 'i have an Atari. 

H-.iVc j ou studied -jGrrzutcr:* school? 

f ve seen tl^-m. 
A 1 mo s r. e v e r y d ?. y . 
VorK'id on th-. m ri.ir: "tg class. 
f'Laj. ed t.aT-en and u-rotfc programs in i^.ch. 

NO . ; 

'•. "*i t a i k-?d about . 

7*3 — we did gr^pjiics ; PPINT statements, GO TO statements. 
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In math. 

In math class. 

Yes. We had a computer class. After ITBS, we will have Computer II. 

What is a computer? 

Like a TV with a typewriter connected. 

A machine you can use for business and schools. You can put Information 
in it and get information out then or at a later date. 

A machine that helps you with schoolwork and business. 

A man-made machine. 

A mach'ri? that can solve any kind of problems. 

A device with keyboard and screen. You can play games, study with them, 
tvpe on it. 

A machine that works on electricity. It writes programs for you if 
you Wri.j down what you want it to do. 

j 

Sort of like a TV. Has deal like a typewriter connected to TV. Has 
letters and numbers. 

Learning machines that can teach you about: anything you want to know 
with preprogrammed tapes. 

Electrical instrument that helps you with problems. It has screen 
like TV. 
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'•/hat can 'it do? 

You can draw graphs, do sentences, work on problems. It's fun. 
Can be used as an adding machine or calculator. 
Lt can play games. 

Can ask questions, can make out programs, draw pictures. Can tell you ,^ ^ 
what is right or wrong. 

Can take data and read it back 10 you. Can make games and play them 
on the screen for you. 



E-29 453 



Attachment: E-7 
(Page 4 of 7) 



Play games, study with them, type on it. 

Play games, write progr-ims, figure out how long you have been alive in 
days . 

You can do BASIC . Yov. :an do LOGO. You. type stuff off of a board ana 
you can make shapes, make rrucks move and freeze them. 

Depends on how much Tiec/ry and h"v much information is inside n f it. 

Ic can help you witn J ..'..col pv-biems. You can play ganes with ir. 

Wrjzt can't it do? 

Can't work by it^el-. ii" n*?eds someone to Cj it. It doesn't have a 
brain of its own. 

Tell you to do something without being programed first. 
Programs' won 1 t work in another machine. 
No response. * 

Can't remember .things a year back. Can't play a game with you. 
Talk. 

Can't talk, can't move. 

These here can't talk. Some computers sound like they can talk. 
Can'": cook and do housework! Nothing physical! 

It can't tell you when to go to bed, when to waks up, when you're 
going to die, when your parents will get a divorce. It can't help 
you with family problems. You can't write bad words — it says nc , no, 

Szn compuievs think? 

Mo, they don't have brains. They have chips that can do ^ings. 
No . (3 responses) 
A machine robot can. 
Not really. 

Not really. You have to tell it what do. 
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Yes, but not like humans. You have to write down things for computers 



Mot really. You have to program them and then they can do what you tell 
them to. 

Not really, the memory can kind of think. 



Thev a LI have all those wires that make them fast. 

Because they aire programmed to know more things than we do. 

Little chips are like recorders. 

More mind than man has. 

Answer is already in the computer. 

They are a machine and can do things faster than people. 

Don't know. (3 responses) 

They've been programmed to do something. 

Wliat i.j inside a conpuber? 

Disk drive on the side. There is the monitor, computer, chips, and 
wires inside. 

You can't open it. Don't know. 

Hardly anything — just a bunch of little chips that work. 

A little chip, electronic things inside. 

Disks, wires, different colored wires. 

Microchips and wires. 

Wires , Light bulb. 

Wires and stuff. 

Mot real sure. 

Don ' t know . / 



to 



think. 



*7iy ire oompuzeirs so -fast? 
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Coula the computer ever be wrong? 

Yes. If you feed it the wrong information. 

Not really. 

Yes. If you tried to ask it something and someone had put in the wrong 
inf orraat ion . 

Sometimes, press something wrong. 

Yes, if you write something down not right. 

If you jul in wrong information, it will give you wrong information 
back. . * r -?u . 

\ 

If you wrtr* ci^vr? some .h in g wrong. 

Yes. Someone else could type something wrong. 

It could, I guess. Your instructions could be wrong. 

Yes if it's programmed wrong. 

Are you ' ~»? moved in learning about computers? 

< 

Yes. (8 responses) 
A whole lot ! 

Yes. If you have en ; cigh time you can teach it games and it can play 
with you. It can help you with your homework. 

What Dill -you be abl'e vo do after you've learned about computers? 

Able to learn more on certain subjects and work more with computers. 

Work with it without having any problems. Since I know BASIC, I can 
write Spanish in it. 

26 years from now, it will take over jobs, like teachers. It coord 
happen . 

Collect baseball cards and I could keep track of them. 
Mot sure. 

Play games, might: be able to figure out the weather. 
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I could work with one. it's easy to work with one. 

Make my own program. We are making a graphics program in Math. 

Learn how to type better. 

In junior high, you will be able to do harder tasks, like writing poems, 
etc., on computers. 

r irouid yen like to be able to do with a computer? 

Like to copy games — help computer figure out hard mathematical problems. 
Would like to be a computer engineer. 

I would like to have a computer around the house to play around with. 
Like co be in a ;u-^iness that uses computers. 

Like to have one Lime. I want to be a kindergarten teacher. I 
couLd keep records cr; it. To remind you of stuff. 



Maybe be a secretary. 

M" business and schoolwork. 

Help you with all of your needs. I wouid tike to study computers in 
college . 

It would be neat if they could invent a computer that would clean up 
and do the dishes! 

Show people how to use., They're not all that bad. Computers might have 
more knowledge but humans can do more than computers. 
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lv7iut is a computer? 

Something that can h^ip you learn and organize what you put in it. 
Some kind of robot that can help you with your work or job. 
A machine that carl help you with things. 

A machine that can be used for learning, business or games (mainly 
for education). It ! s made of the keybo^d, monitor, and disk drive. 

It can help you learn math, keep information you need. 

A machine that can solve problems for you, you can put programs on it. 

A computer is a scientifical instrument designed to help man with the 
social life and work helps. It makes work easier. 

A mechanical device that stores, processes., accepts and gives out 
processed information. 

Like a game or you could learn on it . ^\ 

A lot of things. It can be a file, it can be a printer, it can play game; 
i~ can help yuu with homework; 



Wria t can it do? 

Could write, draw pictures. 

Play games, remind you of things, change things. 

It gives you information,' it can show you pictures, it can help you with 
your work; 

It can add, subtract, display colors, talk with speech synthesizer. 
Answer your question, can ask you questions sometimes, do programs. 
It ca-. help you on any subject it ! s programmed to do. 

It can do stuff like multiplication tables, you can put information into 
it. 

Play games, it can add and subtract. 

Can be used as^. calculator or adding mach..n-2, take random names o~ 
numbers . 

It can play games, it can help you with your homework. 
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vPnat can't it do? 

Can't talk (some can), it can't do things alone (it doesn't have a mind). 
It can't thinks unless someone else does its thinking. 
It can't use another company's program. 
Some computers can ' t talk . 

It can't memorize over a certain amount of information. Nothing physical 
or for themselves . 

Can't think, walk, can't grab things. 

It can't think for itself--it can make a mistake if you enter something 
wrong. It can't talk without speech synthesizer. 

It can't tell you who your best friends are, when to bay a car, m can't 
tell you when you're gonna die. 

Can't walk! Can't do anything unless man programs it to. 
Can't think, can't work by itself, can't turn on itself 



No. (4 responses) 
Yes. Not like humans. 

Not reatiy — what they have on the screen is what they put together for 
answers . 

If you put information in them they can. 
Not really. 

Sometimes — not like humans. 
No , not really. 

Wky are computers so fast? 
I don't know. 

The answer is already in the computer. 

400 
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They have an integrated chip circuit that helps them think faster than 
humans . 

I, f you work them fast... if you just start, it might go slow. 

Because they have all the information and it appears on the screen. 

They have all the information. All you have to do is punch a couple of 
keys to get your ihf ormat ion . 

They have the equipment to be fast. 

I don't really know. 

They read all the digits in nanoseconds. 

They cake a small amount of _ information (a byte) ' and solve it quickly 
through the chip and electrical currents. 



What is inside a computer? 

TV tube , * computer chip, wires hooked together to disk drive. 
Computer chip, ROM Card, you can have memory cards to add more memory. 
Disk-like thing. A lot of things — chips — I can't think of anything. J < 
The chip* instrument".- , the hardware, keyboard, tape recorder. : 
-Jhips, wires, plugs. 

Wires, memory, screws. and nails and stuff. 
Wires, plugs, something when you push the buttons. 
Integrated circuit chips, vacuum tubes (in back of keyboard). 
Dick, wires, television Fcreen. 

A chip, console, monitor, disk drive, speech synthesizer. 

4 

Could zhe computer ever be wrong? 

It doesn't make the mistake itself — you do. 

Only if you put in the wrong information. 

It can only be wrong if you give it the wrong inf'>rmat ion . 
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Sometimes — if you enter something wron: 
Yes, but it's very rare. 
Yes, if man doe. » . program it right. 
No . 

Sometimes — people misusing it could make it wrong or damaged during 
manufacturing . 

Yes, if you type the wrong things. 
Yes, if there is a bug in it. 



Arc you interested in learning about computers? 
Yes, 1 1 ve been to 5 classes. 
Yes, a lot. 

Yes. (8 responses) _ 

Vfcat Dili you be able to do after* you have learned about computers? \ 

Make programs, ase floppy disks and hard disks, run the printer. 

■ _ - - / 
Just about anything. Write my own program. Sell computers. 

No responses. (2) 

7<?ach a class computer. 

Be a computer technician. 

Work them pretty good — better than now. 

Learn .to type better, keep my informatipn in it, get better at the games 

I want to be a secretary — I could learn to type and/ file things on the 
computer. 

I could use it at home. 

W'-^iz wsul-l you like vo be able zo do with a computer? 
Use it with my job, like if I was a teacher. 
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I'd like to make a 3D picture on the screen. Learn FORTRAN and PASCAL— 
already know BASIC and LOGO. 

Let it be a maid that could still teach you. 

Use it to enter swim times. Use for calculator for homework: 

tfrite—like do LOGO, see how it could be used with other things. 

It could help me with my work and income taxes. 

Draw out houses and stuff. 

Ptay around with it. 

I'se it at work and at home. 

Keep track of baseball cards. 



r. 
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INSTRUMENT DESCRIPTION: .ompucer Literacy Purchase Requisitions 
Brief Description of the instrame.it: -~ 



Copic3 ot! purchase requisitions for materials for the Computer Literacy program were 
examined co determine what hardware, software, supplies, and magazines or periodicals 
each school reduested. 



To whom was the instrument administered? * % 

Information was obtained from che Austin Independent Scho=. 1 District Grants Planning 
Admiristracor ; » 



How many times was the instrument administered? 
Once. 



/ 



When was the instrument administered? 
April 25, t9S3. 



Where was the instrument administered? 

.In the Office of che Grants Planning Administrator, 



Whc administered the instrument? 
The Chapter 2 evaluation assistant. 



What training did the administrators have? 

N/A. 



Was the instrument administered under standardized conditions? 



Were there problems with the instrument or the administration that 
might affect the validity of the data? 



Who developed the instrument? 

The Office of Research and Evaluation. 



What reliability- 



tv data are available on the instrument? 



Are^ there ncrrr. :aia availaoie for i.\ -..rpretmg the results? 



COMPUTER LITERACY PURCHASE REQUISITIONS 



Purpose 



ERIC 



..rchase requisitions for materials to be used in Chapter 2 Com- 
■ Literacy Schools were examined to determine if the materials 
■.; ted for the program varied from school to school. Because 
1 schools received similar allotments of hardware and software, 
a i. ' : r imces in the types of additional hardware and software re- 
questeu, supplies ordered, and maunzineS or periodicals subscribed 
to were examined. 



Th-. 

r! 



Information from the Computer Literacy Purchase Requisitions was 
u-: : >1 to answer the following decision and evaluation questions from 

th e 1 - ; ' I - - p- 1 e r- -2 -- D-i s-c-r-ex-i-o^i^- r^ .l£&2---&-3 — Evalu a t i o n Design : 

Decision Question Dl: Should the Chapter 2 — Discretionary 
Computer Literacy Component be continued, expanded, or re- 
vised? 



Evaluation Question Dl-1: 



How did the Computer Liter- 
acy Component differ from campus to campus with regards 
to the following: 



n ; 



Hardware and software selection. 



P rocedure 



All parch . : requisitions for materials to be used in the Computer 
Literacy program were dt:c to the Finance Office by April 15, 1983. 
0:1 April 25, w 1983, copies of the purchase requisitions were examined 
in the Office of the Grants Planning Administrator. A list war, com- 
piled for each school including hardware, software, supplies, and 
magazines or periodicals reqaested. 



Resul ts 



1240 

PHP 1200 



ic'n" K., 4-6 or 5-6 schools (Brooke, Campb 
:ad) received the following allotment of 

25 Consoles, 99/4A, PHC 004A 

25 Monitors, 10", PHA_4100 

11 Disk Drives, PHP 1250 

11 Disk Controller Cards, PHP 

11 Peripheral E.\. --'on Poxes. 

1 1 Memory Expansiou 

t 232 Card, PHP 122u 

1 Modem, PHP 1600 

1 Printer, PHP 2500 

5 Taoe Recorders, PHP 2700 



F-3 



ell, Guliett, 
hardware : 



Or tega , and 



$ 200.00 


$ 


5,000. 


00 


244.00 




6,100. 


00 


200.00 




2,200. 


00 


143.00 




1,573. 


00 


143.00 




1,573. 


00 


171.60 




1,887. 


60 


100.00 




100. 


00 


114.40 




114. 


40 


343.20 




343. 


20 


40.00 




200. 


00 


466 




19,091. 


20 



Each IC-3 schools (Govalle, Highland Park, and Sims) received the follow- 
ing allotment of hardware: 



17 


Consoles : 99/4A, PHC.004A 




$ 200. 


00 


$ 3,400. 


60 


17 


Monitors, 10"* PHA_4100 




2*4. 


00 


4, 148; 


00 


17 


Disk Drives, PHP 1250 




200. 


00 


3,400; 


06 


1.7 


Disk Controller Cards. L'HP 


1240 


143. 


00 


2,431. 


06 


17 


Peripheral Expansion Boxes * 


PHP_i200 


143. 


00 


2,431 ; 


00 


17 


Memory Expansion Cardoj PHP 


1260 


171. 


60 


2,917. 


00 




RS 232 Card, PP* 1220 




100. 


00 


100. 


00 


1 


Modem, PHP 1&00 




114. 


40 


114. 


40 


1 


Printer, PHP 2500 




343. 


20 


343. 


20- 



$ 19,284.80 



The difference in the amount b£ hardware is related to the grade span in 
each school. In the primary schools, each school received 17 large sys- 
tems (48K), which are necessary to run LOGO, the programming language 
used with K-3 students. In uhe intermediate schools, each school re- 
ceived 25 small systems (16K) , which are capable of running BASIC, the 
programming language used with students in grades 4-6 . The intermedi- 
ate schools also received hardware to upgrade eleven of the 16K systems 
to 48K systems. 

In addition to the Texas Instruments (TI) hardware each school received, 
every Chapter 2 Computer Literacy school requested the following hard- 
ware : 



1 IBM Console 

1 IBM Monitor 

1 IBM Disk System (included) 

1 IBM Printer 



$1,543.50 
709.00 

532.00 



$ 



1,543.50 
709.00 



5^2 .00 
$ 2,784.50 



Each school also "received one additional tape recorder ordered 
supplies account. 



at of the 



The foil -wing 



allotment of software was requested by each school: 



11 T, ^ irial Emulator II, PHM 3035 
11 Extended Basic, PHM 3026 



\ 



32;50 
57.20 



357.50 
629. 20 



$ 



986.70 



After the purchase of the TI and IBM hardware and the software allot- 
ment, each Chapter 2 Computer Literacy school had approximately $2,200 
for buying additional hardware or software, supplies, or magazines :>r 
periodicals. Attachment F-i lists the items each school requested. 
Unexpended funds can be spent during the 1983-84 school year. 
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Brooke (K , 4-6) 

Hardv;are 

PR 2 1 768 

4 Mobile Stations for Microcomputer 3 

Wilson //C2436 
4 Electrical Assemblies 

Wilson //CTEA4 



Software 

Mo additional software was ordered. 

Suppl ies 

VR 14G69 
25 Disks 

30 Cassette tapes 

4 ctns Paper for printer 
25 Disk holders 
25 Dust covers 

PR 2413 ; 

L3 Folding tables, D6A 

Magazi nes /Per f o d i c a 1 s 

PR 1675 
1 "Electronic Earning" 

PR 1672 
1 "99er Magazine" 



PR L673 
L "Teaching and Computers" 



TOTAL 



$ 109.00 $ 436 00 

24.00 96.00 

$ 532.00 



1 


.99 


$ 


49 


.75 




. u ^ 




-L. O 




11 


.75 




47 


.00 


1 


.45 




36 


.25 


6 


.00 




150 


.00 






S 


254 


.60 


SI 


.49 


$ 


799 


.37 






S 


799 


.37 


17 


.50 




17 


.- =50 






$ 


17 


.50 


2 5 


.00 




25 


.no 














$ 


25 


.00 


15 


.95 


s 


is 


.95 






$ 


15 


.95 






$ 


1,644 


.42 
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Campbell \Y. 9 4-5) 

Hardware 



PR 21769 

4 Mobile Stations for Microcomputers 

Wilson //C2436 
4 Electrical Assemblies 

Wilson '/CTEA4 



PR 3675 

1 Scholastic Level 3 

1 Scholastic Level 4 

I Scholastic Level 5 

i Scholastic Level 6 



Suppl ie 



r .vR 1C440 
35 Disks 

3 ctns. Paper for printer 
60 Cassette tapes 



PR 33351 ; 

1 "BASIC : An Introduction to Computer 

Programming" (4 fiimstrips, - cassettes 
teacher's guide) 

Magazi nes/Pe riocHcal s 

PR 33336 

"Teaching and Computers" 
1 82-83 subscription 
1 83-34 subscription 



PR 33336 
I *'Q9^ r Magazine" 



TOTAL 



F-7 



1 ( U 



00 


$ 


436. 


00 




0 




96. 


00 






$ 


532. 


00 


69. 


95 


$ 


69. 


95 


69. 


95 




69. 


95 


69. 


95 




69. 


95 


69. 


95 




A Q 








s 


279. 


80 


1 . 


99 


$ 


69. 


95 


1 1 . 


75 




35. 


25 




62 




37. 


20 






$ 


142. 


10 


.49. 


50 


$ 


149. 


,50 






$ 


149. 


.50 


15. 


.95 


s 


15. 


.95 


15. 


.95 




15, 


.95 






$ 


31. 


.90 


25, 


.00 






.00 






$ 


25 


.00 






s 


1,160 


.30 
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Govalle (K-j = 

Hardwar e 
PR 21361 

2 Mobile Stations tor Microcomputers 

Wilson fVG2i36 $ 109:00 $ 218:00 

2 Electrical Assemblies 

Wilson 24. Hi) 48.00. 



Sof tware 



$ 266.00 



PR 50565 

2 Scott Foresman/TI Addition/ Subtraction ' 22:90 $ 45.80 

2 Scctt Foresman/TI Addition/Subtraction 22.90 45.80 

2 Scott Foresman/TI Multiplication I 22:90 45 .80 

$ 137.40 

PR 50566 

4 TI 'a un Typing Tutoi $ 22.90 $ 91.60 

$ 91.60 

Sappl i es 
WR 1294S 

25 Disks $ 1.99 $ 49.75 

6 Cassette Tapes .-62 .3-72 

4 Ctns. Paper for printer 11-75 47-00 

16 Dust covers 6.00 96.00 

40 Boxes (... r.orage for AV materials) .34 13.60 

t. 

WR 12949 

40 Disks 1.99 79.60 

$ 289 .67 



Magazi nes/Peri o dical s 



PR 50561 














2 "Teaching and Computers" 


S 


15 


.95 


$ 


31 


.90 










$ 


31 


.90 


PR 50562 














1 "99er Magazine" 


S 


25; 


.00 


$ 


25 


.00 










$ 


25 


.00 


?P 5u5o 5 














I " C 1 a s s r u m Co mpu ce r News ' r 


$ 


19. 


,95 


? 


19 


.95 










S 


19 


.95 


TOTAL 










861; 


.52 
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Cullett (K , 4-6) 
Hardware 

PR 21770 

6 Mobile Stations for Microcomputers 

Wilson #62436 $ 109. fO $ 654.00 

6 Electrical Assemblies 

Wilson //CTEA4 24.00 144.00 

$ 798.00 

Software X 
No additional softv/are was ordered. 
Supp-1 i e s 

No supplies were ordered. 
Magazi n es/Perio xii-cais 

No magazines or periodicals were ordered. 

Total $ 798.00 



172 
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Highland Park (K-3) 

Rardware 

PR 21362 

3 Mobile Stations for Microcomputers 

Wilson ';C2436 
3 Electrical Assemblies 

Wilson '/CTEA4 

Softwa re 

PR 14284 

1 "Software And" Compu Serve 

PR 14296 ..: 

2 Scott Foresman PHM 3015 Early Reading 
2 Scott Foresaan PHM Reading Fun 

ii If PHM 3003 Beginning Grammar (2-5) 
• Milliken PHM 3091 Subtraction 
2 II PHM 3004 Number Magic 
2 TI PHM 3064 Tcv.ch Typ.Lt $ Tutor 
1 TI Writer/Word Processor 
1 TI ?ilot_PHD 5066. 

1 TI PHM 3011 Speech Editor 

SuppI ies 

WR 14314 
60 Disks 

2 ctns. Paper for printer 
6 Disk holders 

21 Dust covers 
10 Cassette tapes 



Ma q a z i na: -°e r i o d i c a Is 

?R 11773 • 
1 "The Computing Teacher" 



PR 1 1775 / 
1 "99er Magazine" 



PR 1 1 77L 
i "Electronic Learning" 



PR 11770 
1 "Classroom Computer Mevs" 

PR 119 70 
1 "Creative Computing" 

TOTAL 1 7 t j 
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$ 


109. 


00 


$ 


327.00 




24. 


00 




72.00 








$ 


399. 00 


$ 


40 . 


00 


$ 


£0 . 00 








5 


40.00 


$ 


22. 


90 


$ 


45.80 






90 




45.80 




17. 


20 




63.80 




22 . 


90 




91.60 




1 1 . 


45 




22.90 




22. 


90 




45.80 




57- 


50 




57.50 




45. 


70 




45. 70 




26. 


00 


c 


?6.00 
449.90 


3 


1 m 


99 


<- 


113.40 




11. 


75 




23.50 




1; 


45 




8.70 




6. 


00 


$ 


126.00 




• 


62 




6.20 








$ 


283.80 




14. 


50 




id 








$ 


14.50 


o 


25. 


eo 


$ 


25.00 








$ 


25.00 


5 


17. 


50 


$ — 


17; 50 










i 




$ 


17.50 


S 


12. 


60 


$ 


12.00 








$ 


12.00 


5 


19. 


97 


3 


19.97 








$ 


19.-97 








li-i 


- 46 5 7 



Ortega (K, 4-6) 
Hardware 



Software 



No additional software was ordered. 
Suppl i es 
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PR 21363 

5 Mobile Stations for Microcomputers 

Wilson //C2436 $ 109-00 $ 545.00 

5 Electrical Assemblies 

Wilson T/CTEA4 24.00 120.00 



665.00 



PR 24131 

12 Folding Tables, D6A $ 61.49 $ 737.88 

$ 737.88 

Ma_,azi nes/Pe "iodicals 

No iTtagazines or periodicals were ordered. 

TOTAL $ 1,402.8? 
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Read (5-6) 
Hardware 
PR 21364 

8 Mobile Stations for Microcomputers 

Wilson //C2436 
8 Electrical Assemblies 

Wilson #CTEA4 



Software 

No additional software was ordered. 

Suppl i es 

WR 9 703 
20 Disks 

5 ctns. Paper for printer 
20 Disk holders 

Maqazi nes/Periodi cal s 



$ 109.00 
24.00 



$ 1.99 
11. 75 
1.45 



,872.00 
192.00 



$ 1,064.00 



39.80 
58. 75 
29.00 



127.55 



t ''Creative Computing" 

?R 3 

1 "The Computing leader" 

PR tO 

£ "Classroom Computer M^Wo" 

PR 15. 

L "Electronic Learning" 



PR 1 1 
1 "9S-r Maeazine* 



$ 19.97 



$ 14.50 



$ 19.95 



$ 17.50 



$ 25.00 



19.97 



:o Ceil 



$ 


19 


.97 


$ 


14 


.50 


s 


14 


.50 


s 


19 


.95 


$ 


19 


: 95 


$- 


17 


. 50 


s 


17 


.50 


$ 


25 


. 00 


$ 


25 


.00 


c; 


1.278 


.47 
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Sims (K-3) 
Hardware 
PR 21365 

4 Mobile Stations Microcomputer 

Wilson 4C2436 - S 109.00 

4 Electrical; emblies 

Wilson frt 24.00 



SOf tV7c3T-e 



PR 


9(^6 












Scott 


Foresman Early Reading 


Gr , 


1 




/. 


Scott 


Foresman Reading Fun 


Gr . 


2 




4 


Scott 


Foresman Reading On 


Gr. 


3 




4 


Scot t 


Foresman Add it ion/ Sub trac t ion 


Gr . 


1- 


2 


4 


Scott 


Foresman Multiplication I 


Gr. 


3- 


4 


i 


Scott 


Foresman Division I 


Gr . 


3- 


5 


PR 


9697 


/ 








3 


TL Early Learning Fun 


Gr . 


K- 


1 


4 


TI Beginning Grjmmar 


Gr . 


n _ 


5 



22.90 
22.90 
22;96 
22; 96 
22. 90 
22.90 



17.20 
17.20 



PR 9698 

4 Milliken/TL Audition 

4 Milliken/TL Subtraction 

4 Milliken/TI Multiplication 



Gr. 1-6 
Gr. 1-6 
Gr. 1-6 



22.90 
22. 90 
22.90 



PR 9699 

4 Addisdn/Wes ley — TI Computer 
Math Games II 



Gr. 2-6 



1.90 



Supp] ies 

WR 384 6 

50 Disks 

WR 8847 

17 Dust covers 



$ 1.99 
6.00 



Sa gazi nes/Per iodical s 

No magazines or periodicals were ordered. 



TOTAL 



9 


436. 


00 




96. 


00 


$ 


532. 


00 


$ 


91. 


60 




91. 


60 




91. 


60 




91; 


60 




91 


60 


— 


22. 


90 


$ 


480. 


90 




51. 


60 




68. 


80 


s 


12 - 


40 


$ 


9 ■ 


-J 






■so 




9 1 . 


;0 


$ 


274. 


80 


$ 


91. 


60 


s 


91. 


60 


s 


99. 


50 




102. 


00 


$ 


201. 


50 



$ 1,701.20 
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INSTRUMENT DESCRIPTION: Spani-h as a Foreign Language Principal Interview 
Briar' Description of the i nstrQmeht: 

The Spanish J3 a ;irei^n Language Principal Interview was used to gacner r .af c rmacion 
about how the Spanish as a :-ore£gri language program had been sec up at each school 
•and vhat dif f i cul ties vere encountered in implementing such a program. 

To whom Was the instrument administered? 

To principals In Chapter 2 Spanish as a Foreign Language schools (Blackshear , Oak 
Springs, Rosjedaie, Sanchez)'. 

How many times was the instrument administered? 

\Vh«n was the instrument adm- ster-ecl? 
February 23-25, 1*83 and Apr.;.: 6, 19 83. 

Whore was thd instrument <»' vimistered? 

The first In car-/ lew vas hir-ii in the principal's office. The second interview vas 
conduviti J by telephone. 

Who administered the instrument? 
Thn; Chapter 2 evaluation assistant: 

What training did the administrators have? 
General interview training. 

Was the instrument administered under standarcized conditions? 

Were tha-re problems" with the instrument or the administration that 
-night affect the validity of the data? 

None re i^ent it" led . 

Who developed the instrument? 

The Office o: Research and Evaluation. 

What reliaoihty and valicirv data are avaiiasle on the instrument? 



!'orie ! 



Are :nere r.crrn Cata avaiiaole for interpreting trie results? 
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SPANISH AS A FOREIGN LANGUAGE PRINCIPAL INTERVIEW 



Purpose 

Information from the Spanish as a Foreign Language (SFL) Principal Inter- 
view was used to answe r Vi. f olIbwirig 'decision and evaluation ques tions 
from the Chapt r ' ? - : -D i-9 ~ r j> t i o n a-ry- Evaluation Design for 19 82-83. 

Decision ^ tion P2 : should the Chapter 2 — Discretionary 
Spanish ks a " Fo reign Language Component be continued, expanded, 
or revised? 

Evaluation Question D2-1 : How did the Spanish as a 
Foreign Language Component di f f er from campus to 
campus with regard to the following: 

a. instructional emphasis, 

b. instructional objectives by grade, 

c. relative emphasis on language in: : ruction and 
multicultural instruction, - 

e. instructional organization and scheduling, 

i. amount of Spanish instruction students received, 
j . parental involvement, 

k. student selection procedures. ' 



Procedure 

Interviews were conducted with Chapter 2 Spanish as a Foreign Language 
principals in order to find out how the program w?:s being implemented at 
each campus. The Chapter, 2 Spanish as a Foreign anguage schools were 
Blackshear, Oalc Springs, Rosedale. nn<j Q i^chez* 

Principals were sent a memo (see ; G-l) explaining the purpose 

of the Interviews. The first set ,-: « c -~ ews was conducted February^ 
23-jj, 1903. Princi -lis were intet . jlc- u i dividuaily in their offices 
by the evalcr.'L Lon asL: s tant . Interview questions are included in 
Attachment G-2. 

A second set of interviews was conducted on April 6, 1983. evalua- 
tion assistant inter-viewed principals by telephone. interview questions 
-are included in Attachment G-3. 
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Results 

The questions raised in evaluation question D2-1 are discussed below. 
The notes on which the answers to questions are based can be found in 
Attachments G-4 to G-7. Items from the February interview will be dis- 
cussed first ; 

How will instruction be sen edi 1 1 c d i h t o t h e day ? 

The schedule varied by campus. Because of differences in the number of 
bilingual teachers available for SFL instruction, and different grade 
spans among the four schools, each school had a unique schedule. 

Hew rmxch time/day will be spent in SFL ; .}is* inaction? 

The amount of time spent in SFL instruction ranged from 15 to 30 minutes, 
two to five days per week. Total weekly time scheduled for SFL ranged 
from 43 minutes to 100 minutes per week. 

How were students selected to receive SFL ike tine tiori? 

The selection of students to participate varied by campus. At one_ school 
all students participated. At another, all students who were not already 
involved in enrichment or remedial instruction participated. At another 
school, involvement was limited to 20 students per grade. The students 
were selected from those indicating an interest. At the f inal ' school , 
all students in grades K-2 were served, but only interested third graders 
with parent permission were served. 

Have you modified the instructional objectives designed^ by the instruc- 
tional coordinators or the activities owtlined -in Sevan's ^guz'ae? 

All four principals reported using the Segal guide as a base, but all 
modified the activities to meet the needs of their students. 

What entohasis will be given to cultural instruction? 

Principals listed a number of cultural activities that would occur 
throughout the year, such as activities associated With Cinco de Mayo 
and visits by Ballet Folklorico dancers: Two principals also reported 
cultural instruction scheduled during social studies units and during 
music class. 

When will instruction begin? ** 

The fourschools began at various timesj however, all started their, 
formal SFL instruction following the January 14-15, 1983 staff develop- 
ment . 

jhers were trained in th& initial training s ess ton (he ^a 
4-15; 1983)? 
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At one school, only the bilingual teachers a tr. ended the training. At 
the other three campuses principals reported that all teachers partici- 
pated in this - training . 

How were these teachers select-id to participate? 

At the schools where aii teachers were reported to have participated, a 
total staff commitment to the training had been made. At the school 
where only bilingual teachers participated, the principal felt that 
monolingual teachers would not benefit from the training, and thus they 
did not attend. 

'What role will monolingual teachers have in SFL instruction-? 



In two schools the monolingual teachers taught science 'or social studies 
for the bilingual teachers involved in SFL instruction. In the other 
two schools monolingual teachers supervised the bilingual teachers 1 
students or taught enrichment activities to students not receiving SFL 
instruction; 

Has there been any parental involvement with % this program? ; 

At the time of-, the first interview, parental involvement was limited. 
Two principals reported that parents had observed SFL instruction, and 
three stated that parents would be involved in cultural activities in 
the future. 

A second interview was conducted April 6, 1983 to get an update on the 
SFL program at each school. Many of the itemswere a review of issues 
discussed in the first interview. The notes on which the answers to 
ques t ions - f rom this telephone interview are based can be found in 
Attachments G-8 to G-ll: 

How has the SFL instruction been scheduled into the day? 

The schedule remained the same at all schools but one. At this school 
only one 2nd grade class was receiving SFL instruction because of 
scheduling problems.. 

How much time per 'lay has been spent in SFL instruction? 

The time per day remained the same at all schools but one. At this 
school the principal sta-ted that students were receiving 15-20 minutes 
of instruction four times per week, instead of three times a week as 
reported earlier: 

vihjat emvhasis has been given to cultural instruction? 

Principals listed a number of Cultural activities thar would occur. 
Most of these cent-"od around Cinco do Mayo festivities. ^ 

r ,v!iat role have monolingual teachers Jiad in SFL activities? 

g-5 ' 43 i . 
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... "P 
Principals emphasized the role monolingual teachers had in reinforcing 
vocabulary words. Some were receiving training in teaching Spanish. 

Has there been any parental involvement with this program? 

Principals again reported that parents had observed SFL ins truct ic5n ^'and 
stated that parents would be involved in Cinco de Mayo activities, such 
a§ teaching the children Mexican dances. Qne principal said that 
parents had helped their children with SFL At-Home activities. 
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Attachment G-l 



AUSTIN INDEPENDENT SCHOOL DISTRICT 
Office of Research and Evaluation 



February 14, 1983 



TO: 



Ida Hunt, Ed Leo, Sheilj . Anderson , Jorge Rodriguez 



FROM: 



David Doss 



SUBJECT: .Spanish as a Foreign Language Principal Interview 

The purpose of the evaluafc-ton of the Chapter 2 — Discretionary 
Spanish as a Foreign Languag^ Component is to find out how the 
program has been set up/at yiach campus and what difficulties have 
been encountered in implementing such a program. Part of the 
evaluation is to conduct a series of interviews with principals 
to discuss. whatTif happening in their schools. 

Later this week Lauren Moede, the Chapter 2 evaluation assistant, 
will call you to arrange a time for an interview during the week 
of February 21-25, 1983. ' : 



Thank you for your cooperation. 



DAD : LHM : lhm 



Approved : ^r^^ f ?/f X . V /1_ 



faarectorV-Of f ice of Research and 0 Evaluation 



Approved : 




Assistant Superintendent ,~ Elementary Education 



c 

483 

Q-l 



82.45 



AUSTIN INDEPENDENT SCHOOL DISTRICT 
Office of Research and -Evaluation 



Attachment G-2 
: (Page 1 of 2) 



PRINCIPAL INTERVIEW 

The purpose of the evaluation of the Chapter 2— Discretionary Spanish as - 
a Foreign Language Component is to find but, how the program has been set up 
at each campus and. what difficulties have been encountered in implementing 
such a program.. This interview is one of a series to be :heid with principals 
in Chapter 2 schools during* the first year of the Spanish as a Foreign 
Language program. 

How will the Spanish as a Foreign Language program be set up at your school? 



• How will the instruction be scheduled into the tfay? 



How much time/day will be spent. in SFL instruction? 



How were students selected to receive SFL instruction^ 



- - - - . . * 

o Have you modified the instructional objectives designed by the 

instructional coordinators or the activities outlined in % Segal ! s guide 



What emphasis will be given to cultural instruction^ 



When will instruction begin? 



G-9 
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What preparation (staff development faculty meetings) has your staff hati 
for the SFL program? 



Which teachers were trained in the initial training session (held 
January 14-15* 1983)? 



© How were these teachers selected to participate' 



What roie will monolingual teachers have in SFL instruction? 



Has there been any parental involvement with this program? 



SCHOOL: 



PRINCIPAL: 



g 2 .45 ; AUSTIN INDEPENDENT SCHOOE^DISTRICT Attachment G-3 

Office of Research and Evaluation . 



SPANISH AS A FOREIGN LANGUAGE PRINCfPAL TELEPHONE INTERVIEW 



The purpose of .the evaluation of the Chapter 2— Discretionary Spanish 
as a Foreign Language Component . is to firid out how the program has been 
set up at each campus arid what difficulties have been _ encounter eel .in 
implementing such a program. During ray interview with you in February 
we discussed' how the Spanish as a Foreign Language program would 'be set 
up at your school, I would like to reWiew what we discussed and get an 
update on your school's program. 

How. has the SFL instruction been scheduled into the day? 



How much time per day has been spent in SFL instruction; 



What emphasis has been given to cultural instruction': 



What role have monolingual teachers had in SFL instruction? 



Has there been any parental involvement with this program? 



G-ll 
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Office of Research and Evaluation (:Page 1 of 2) 

PRINCIPAL INTERVIEW 

The purpose of the evaluation of the Chapter 2—Discretiohary Spanish as 
a Foreign Language Component is to find out how the program has been set up 
at each campus and what difficulties have been encountered in implementing _ 
such a program. This interview is one of a series to be held with principal 
in Chapter 2 schools during the first year of the Spanish as\a Foreign 
Language program. 

How will the Spanish as a Foreign Language program be set up at your school? 



How wiii the instruction be scheduled into the day? 

There are two groups - one meets M/, the other _TTh._ Friday is used 

for teacher planning, 4th, Sth, 6th - 2:00-1:30; PreX, X - -first 
thing in morning. 

• How much time/day will be spent in SFL instruction? 

50 minutes in 4th 3 Sth 3 6th. 
15 minutes in PreX and K. 



e How were students selected to receive SFL instruction? 

The entire school receives SFL instruction. 



o Have you modified the instructional objectives designed by the 

instructional coordinators or the activities outlined in Segal's guid 

One of our teachers has .modified it to meet oiir needs. 

m What emphasis wiii be given to cultural instruction? 

The >e will be -festivities on Cinco de Mayo. There will also be some 
activities during Public School Week, 

* When will instruction begin? 
January 17, 1935. 
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. : - ' (Page 2 of 2) 

What preparation (staff development , faculty meetings) has your staff had 
for the SFL program? v : 



• Which teachers were trained in the initial training session (held 
January 14-15, 1983)? 

The entire staff received this training. • 



• How were these teachers selected ta participate? 

At first, the feeling from Central Administration was that only 
bilingual teachers would participate. Then, that all teachers should 
attend, so principal asked for total staff commitment. There was 
some dissension among the monolingual teachers about this. 

• What role will monolingual teachers* have in SFL instruction? 

They will reinforce vocabulary words. At the. 5th grade level they 
take the bilingual teacher's class to art. There is no team teach- 
ing, but the monolingual teacher supervises the bilingual teacher's 
class. 



Has there been any parental involvement with this program? 

Parents _ have, observed the SFL program. Some parents from - 
have been to to obs'erve the program. 

The parents have been invited to the school March 7th for Public 
School Week. 



SCHOOL: 



PRINCIPAL: 



DATE: 
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Office of Research and Evaluation \ (Page 1 of 2) 

PRINCIPAL INTERVIEW 

The purpose of the evaluation of the Chapter 2— Discretionary Spanish as 
a Foreign Language Component is to find out how the program. has been set up 
at each campus and what difficulties have been encountered in implementing 
such a program. This interview is one of a series to' be held with principals 
in Chapter 2 schools daring the first year of the Spanish as a Foreign 
Language program- 
How will the Spanish as a Foreign Language program be set up at your school? 



• How will the instruction be scheduled into the day? 

Monday through .Friday during DEAR ( independent reading) or during 
free time for learning centers. 



« How much time/day will be spent in SFL. instruction? 

20 minutes. ^ 

If 

• How were students selected to ■ receive SFL instruction? 

Since the school year was well under way when SFL began ^ some 
students were involved, in .enrichment activities in Reading 3 Language* 
and Math and it was felt that the students needed to continue this. 

m Have you modified the instructional objectives designed by the 

instructional coordinators or the activities outlined in Segal 1 3 guide? 

Some teachers felt some vocabulary words were inappropriate,, in that 
different meanings are used in different regions. Some definitions 
of some words were changed to .fit the regional dialect. The guide .is 
used as a textj but optional definitions are explained. 

a What emphasis will be given to cultural instruction? 

Cultural instruction will occur during Social Studies time and during 
local campus activities . 



When will- instruction begin? 
First Monduu: in February (2-7-33) 
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What preparation (staff development, faculty meetings) has your staff had 
for the SFL program? 



• Which teachers were trained in the initial training session (Held 
January 14-15, 1983)? 

All teachers, as well as the music teacher , librarian, and 
Special Education teacher: 

• How were these teachers selected to participate? 

N/A . * 



a What role will monolingual teachers have in SFL instruction? 

Tliey will teach enrichr&Yvt activities for students not in SFL-, such 
as Reading, Language,* "and Math , enrichment . 



Has there been any parental involvement with this program? 

Several' surveys we're sent to parents, and SFL. .was the highest 
ranked program they felt the school needed. 



SCHOOL: 

PRINCIPAL: 

DATE: 
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Office of Research and Evaluation (Page 1 of 2) 

PRINCIPAL INTERVIEW . > 

The purpose of the evaluation of the Chapter 2 — Discretionary Spanish as 
a Foreign Language Component is to find out how the program has been, sat up 
at each* campus and what difficulties have been encountered in implementing; 
.such a program. This interview is one of a series to be. held- with principals 
in Chapter 2 schools during the first year of the Spanish as a Foreign 
Language program. - ; 



How will the Spanish as a Foreign Language program be set up at your school? 



Hew will the instruction be scheduled into the day? 
3 days /week from 1:50-2:20: 

A h 3rd grader it is offered as one. of the _ mini-courses .__ 
There was some trouble with scheduling,, but all f oar f Chapter 2 schools 
have managed to accommodate-. A major concern now is for continued fund 
ing. Nexz year, this program may hdvJs to be an after school program. ' 
How much time/day will be spent In SFL instruction? 

50 minutes. • ' ■ ; 



o How were students selected* to receive SFL . instruction? 

20 students /grade were selected. Students filled out an interest card 
which was signed by parents, and the students in the program were 
selected by teachers from those returning cards (300 out of 450 sent 
home) . 

o Have you modified the instructional objectives designedby the 

instructional coordinators or the activities outlined in Segal's guide 

They are basically following the Asher method. The .teachers involved 
are meeting for 4 hours Sunday to discuss SFL activities because they 
have had a hard time getting together during school hours. 

« What emphasis will be given to cultural instruction? 

Cultural activities occur throughout the year: Black History Month in 

February, Cowboys in March/ A.pvil , Spanish culture in April ■/May i 2nd 

graders are going to the Ballet Folklorico and ^obie r s Folkloriao 

dancers are coming to . Students sing Spanish songs in 

music -class--. _ _ 1_ _ ; ~ TT7T~ 

• When will instruction begin? 



January 31, Id 8 1 
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What preparation (staff development, faculty meetings) has your staff had 
for the SFL program? 



*• Which teachers were, trained in the initial training session (held 
January 14-15," 1983)? 

All the bilingual teacher's - there is one at each grade level. 
These teachers are planning a training session for all faculty 
members. 

© How were these teachers selected to participate? 

It was felt that monolingual teachers would not benefit from_ 
this training so only the bilingual teachers were asked to attend. 

© What role will monolingual teachers have in SFL instruction? 

They, teach social studies or science to the bilingual teachers ' 
students. At the third grade I'evel they teach the other mini- 
courses. 

Teachers who are monolingual have expressed an interest in learning 
Spanish^ z>:d would like to see a course at Region XIII. 

Has there been any parental involvement with this program? 

Parents have observed in the SFL classrooms and have raid conference 
with teachers about the program. -They will help make, costumes for 
the Cinco de Mayo festivities . 

Public recognition- is needed for this program. 



SCHOOL: 



PRINCIPAL: 



DATE: 
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„ PRINCIPAL INTERVIEW 



The purpose of the evaluation of the Chapter 2 — -Discretionary Spanish as 
a Foreign Language Component is to find but how the program has been set up 
at each campus and what difficulties have been encountered in implementing 
such a program. This interview is one of a series to be held with principals 
±ri Chapter 2 schools during the first year of the Spanish as a Foreign 
Language program. 

How will the Spanisn as a Foreign Language program be set up at your school? 

There has been an informal SFL program at for some time. Principal 

came to after plans for the Chapter 2 SFL program were begun. 



9 How will the instruction be scheduled into the day? 

PreK - instruction, in both English and Spanish throughout the day:. 
K - before lunch. 
1st - after lunch. 
2nd and 3rd - afternoon, 
m Kow much tine/day will be spenc in SFL instruction? 

Z-2nd grade: 15-20 minutes 3 times/week. 

3rd grade : about 20 /minutes 3 times/week (began l/week 3 working up 
to 2/weeky then 3-/ week) . 

• Hew were students selected to receive SFL instruction? 

PreK - all students. 
K-2 - all students . 

3rd - students with interest were _ identified by teachers and 
permission slips were sent home for parental permission. 

9 Have you modified the instructional objectives designedly the 

instructional coordinators or the activities outlined in Segal T s guide 

Since had already established an SFL program-, teachers 'nave 

modified the activities to meet their needs. The Segal guide is 
used as a base and can be effective for a new program, but can become 
boring for students that have studied SFL previously . 

m What emphasis will be given to cultural instruction? 

Consultants for cultural activities have been identified. Cincode 
Mayo wilt be celebrated and students will see a performance of the 
Ballet Folklorico. Second graders are studying a Mexico unit in 
Social Studies . 

9 When will instruction begirt? 

Instruction began after the January 14-13 inservice. 
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What preparation (staff development, faculty meetings) has your staff had 
for the SFL program? 

During faculty meetings the staff has looked at various materials. Each 
grade level has. chosen materials to order (each grade Jiad approximately 
$i,ddQ to spend) . 

• Which teachers were trained in the initial training session (held 
January 14-15, 1983)? > 

Ail teachers participated. Some teachers attended Richard Santos ' 
presentation. 



How were these teachers selected to participate? 

There was a commitment made by the total faculty (prior to principal's 

arrival at ). The counselor also participated in the 

training and will b'e teaching a 2nd grade class SFL. 

What role will monolingual teachers have in SFL instruction? 

They will be.team teaching with bilingual teachers. The monolingual 
teachers will teach social studies in both classes. 



Has there been any parental involvement with this program? 

A notice went home with all children in grades K-2. Ingvade 5 
this notice went home only to students selected to receive 
instruction. 



Parents will be invited to all festivities . 



SCHOOL: 



PRINCIPAL: 



DATE: 
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SPANISH AS A FOREIGN LANGUAGE PRINCIPAL TELEPHONE INTERVIEW 

the purpose of the evaluation of the Chapter 2— Discre&ioriary Spanish 
as a Foreign Language Component . is _ to find but how the -program has been 
set ap at each campus and what difficulties have been encountered in 
implementing such a program. During my interview with you in February 
we discussed how the Spanish as a Foreign Language program would be set 
up at your school. I would like to review what we discussed . and get an 
update on your school's program. 

How has the SFL instruction been scheduled into the day? 



During DEAR or free time. 



r 

How much time per dc.y has been spent in SFL instruction? 

20-25 minutes. 



What emphasis has been given to cultural instruction? 

Activities are vlanned on a monthly basis. Resource speakers and special 
assemblies are planned for Cinoo de Mayo. 



Wha>; role have monolingual teachers had in SFL instruction? 

TJieir most important role is to be Verbally supportive. Tlrey attend staff 
development on Weekends and after school and do not receive stipends for 
yorirp. time. Some monolingual teachers take bilingual teachers 1 classes for 
sma.l I group enrichment . 



Has there been any parental involvement with this program? 

Some ..parents have sat in on lessons. Parents will be invited to the 
special assemblies in May. 
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SPANISH AS A FOREIGN LANGUAGE PRINCIPAL TELEPHONE INTERVIEW: 

The purpose of the evaluation of the Chapter 2— Discretionary Span±sh__ 
.as a Foreign Language Component .is ^to find out how th.e program has been 
set up at each campus and what . difficulties have been encountered in 
implementing such a program. During my interview with you in February ; 
we discussed how the Spanish as a Foreign Language program would be set 
up at your school. I would like to review what "we discussed and get an i 
update on your school's program. 



How has the SFL .instruction been scheduled into the day? 

3 days/week (M, T, Th) from 1:50-2:20, 



How much time per day has been 'spent in SFL instruction? 

30 minutes 3 days per week in school and about 10-20 minutes/day with 
At -Home activities . 



What emphasis has been given to cultural instruction? 

TJzere will be a schoolwide Mexican-American* cultural unit this month. Aprt 
21st there will he a guest speaker to teach Mexican-American cuisine, A 
rnariachi band will be here May Sth. Second graders will see the Ballet 
Folklorico. April 17th there will be time fot> Art Projects. A consultant 
will give a program on Mexican tales and traditions. 



What role have monolingual teachers had in SFL instruction? 

t0wy do not have direct teaching responsibilities. They reinforce the 
Spanish vocabulary and assist in taking children to bilingual teachers. 



Has there been any parental involvement with this program? 

Some parents nave observed. Nex 
recorders and cassettes to tiork 
help with the At-Home activities 



Some parents have observed. Next year parents will be able to check out 
recorders and cassettes to i)ork with their children. This year they can 
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SPANISH AS A FOREIGN LANGUAGE PRINCIPAL TELEPHONE INTERVIEW 

The purpose or the evaluation of the Chapter 2 ^Discretionary Spanish 
as a" Foreign Language Component is _to find out how the program has been 
set up at each campus and what difficulties have been, encountered in . 
implementing such a program,. During my intefviewvith you in February 
we discussed how the Spanish as a Foreign Language program would be set 
up at your school. I would like to review what we discussed and get an 
Update on your school f s program. 



How has the SFL instruction been scheduled into the day? 

There are two grouvs : one meets^iW, the other TTh. 4th 3 Ith, and 6th 
grades meet from 1:00-1:30-, PreX and X meet first thing in the morning. 



How much time per day has beer; spent in SFL instruction? 

4th j lih, 6th grades: SO minutes/twic'e a week. 
PreK and X: io minutes/day. 



What emphasis has been given to cultural instruction? 

The whole month cf May. will, be devoted to cultural instruction as part of 
the Cinco de Mayo celebration. • • 



What role have monolingual teachers had in SFL instruction? 

They reinforce the work of the bilingual teachers. They are receiving 
training twice/month from Julia M'ellenbruch. 



Has there been any parental involvement with this program? 

During May they will take part in the Cinco de Mayo activities. 
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SPANISH AS A FOREIGN LANGUAGE . PRINCIPAL TELEPHONE INTERVIEW 

The purpose of the 'evaluation of .the Chapter 2— Discretionary Spanish 
as a Foreign Language Component .is _to find out how* ; the ' program has been 
set up at each campus ancf what difficulties have been encountered in 
implementing such a program. During my interview with you in February 
we discussed how the Spanish as a Foreign Language program would be set 
up at your school. I would like to review what we discussed and get an 
update on your school's program. 



How has the SFL instruction been scheduled into the day? 

The schedule has remained the same; however only one 2nd grade class is 
receiving SFL because of scheduling problems. 



How much time per day has been spent in SFL instruction? 

15-20 minutes 4 times/week. 



What emphasis has been given to cultural instruction? 

A great deal. Teachers are planning for the week of Cinco de Mayo. An 
art contest is scheduled and the work will be exhibited in May. Some 
teachers went to Richard Santos T workshop,, and an art workshop. 



What role have monolingual teachers had in SFL instruction? 

They have helped plan the Cinco de Mayo activities. They ^ e do in g some 
teaching at the 1st grade level. Some have participated in art workshops. 



Has there been any parental involvement with this program? 

They will be teaching children dancing. On May 6th transportation will be 
provided by parents to a Mexican covered dish dinner. 
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INSTRUMENT DESCRIPTION: Teacher Ouestionriaire-- Spanish as a Foreign Language 

Program / 3 

Brief Description of the instrument:- 

The Spanish as a Foreign Language (SFL) Teacher Questionnaire was used Co gather 
information about the SFL scat'f development sessions and 5FL instruction iri the 
classroom. 



To whom was the instrument administered? _ 1 

To teachers vho attended the Spanish as a Foreign Language . staff development . __ 
sessions. 3ilingual teachers received an additional questionnaire that included 
items concerning SFL instruction in their classroom. 



How many times was the instrument administered? 
Once . 



When was the instrument administered? 

The questionnaires vere sent to teachers April 25, 1933. 



VVhei'Q was the instrument administered? 

To teachers in their schools. 



Who administered the instrument? 

Se if- administered ; 



What training did the administrators have? 

Instructions tor Completing the questionnaire vers provided. 



Was the instrument administered under standardized conditions? 

No - 



Were there problems with the instrument or the administration tnat 
might affect the validity of the data? 

None vere identified. 



Who developed the instrument? 

The Office of Research and Evaluation, 

J 

What reliability and validity data are available on tne instrument? 



Are there norm data availaoie for interpreting the results? 
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TEACHER QUESTIONNAIRE — SPANISH AS A FOREIGN LANGUAGE PROGRAM 



Purpose 

Information, from the Spanish as a Foreign Language (SFL) Teacher Ques- - 
tionnaire was used to answer the following decision and evaluat ion_ 
questions from the Chapter 2 — Discretionary Evaluation Design for 1982-83. 

Decision Question D2 : Should the Chapter 2 — Discretionary. 
Spanish as a Foreign Language Component be, continued, 
expanded, or revised? 

-Evaluation Question D2-1 : How did the Spanish as 
a Foreign Language Component differ from campus 
to campus with regard to the following: 

c. Relative emphasis on language instruction and 
multicultural instruction , 

d. Number of students served, ■ 

e : * * Ins fractional organization and scheduling, 
g. Organization and content of teacher training, 
i. Amount of Spanish instruction students 

received, 
j . Parental involvement . 

Evaluation -Question D2-2 : How do the teachers 
evaluate the training they received? 



Procedure 



Two versions of the Spanish as a Foreign Language (SFL) Teacher ^Question- 
naire were developed. The first version, called the Spanish as* a Foreign 
Language Teacher Questionnaire, was created to survey bilingual teachers 
to see how they had organized SFL instruction in their classrooms ( see 
Attachment H-l) . The second version, called the Spanish as a Foreign^ 
Language Staff Development Questionnaire, was created to survey individuals 
who participated in staff development activities to assess their opinions 
of the training they received (see Attachment H-2) . Bilingual teachers- 
received a copy of both questionnaires, and monolingual classroom teachers 
and special area personnel who attended the staff development received a 
copy of the SFL Staff Development Questionnaire only. 

Because of the different versions being sent to teachers, and because a 
service report was included with the questionnaires, a separate memo was 
written for each group involved in the program. Principals received a 
memo explaining who would be receiving questionnaires in their schools 
(see Attachment H-3). Bilingual teachers received both questionnaires, 
a service -report, and a cover memo (see Attachment Ji- 4) . Special area 
personnel, such as counselors, librarians, music teachers, P.E. teachers, 
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Chapter 1 teachers, and some Special Education teachers, received the SFt 
Staff Development Questionnaire arid a cover memo (see At tachment_H-5) 
Monolingual classroom teachers at all SFL schools but Oak Springs received 

the SFL Staff Development Ques tiorinaire ,• a service report; and a _ cover 

memo (see Attachment H-6) . At Oak Springs , monolingual teachers received 
only a service report and a cover memo. They were not sent an SFL Staff 
Development Questionnaire because none of them attended the SFL staff 
development sessions . 

When the questionnaires were returned, they were separated into three 

groups: the SFL Teacher Questionnaires, the. SFL Staff Development 

Questionnaires completed by bilingual participants, and the SFL Staff 
Development Questionnaires completed by monolingual participants. The 
results were compiled by these categories. 



Results 



Spanish as a Foreign Language Teacher Que-s^t-: 



The teachers surveyed were asked to provide the following information 
about the groups of students who received SFL instruction: 

• Grade. 

• Group size. 

• Number of SFL instructional periods per week. 

• Number of minutes per SFL instructional period. 

A total of 22 questionnaires were returned, for a return rate of 100% . 
The 22 teachers returning the questionnaire taught a total of 37 groups. 
The average number of groups taught by one teacher was 1.7 groups. The 
number of classes per grade varied by grade. The table below shows the 
number of classes per grade reported by teachers. 



Grade 



Prekindergar ten 

Kindergarten 

First 

Second 

Third 

Fourth 

Fifth 

Sixth 



3 
7 
4 
3 
2 
6 
8 
4 



The average number of classes per grade was 4.6. 

V 

A total of 764 students were reported to have received SFt instruction, 
The average group size was 20.6. 
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Teachers' reported between two and five instructional periods per week. The 
average number of SFL periods per week was 3._3. Teachers reported between 
i5 and 30 minutes per instructional period, for an average of 2 3_. 1 . minutes 
per period. An average of 69.5 minutes per week was spent in SFL instruc- 
tion. 

The bilingual teachers receiving" this questionnaire were also surveyed to 
determine how they had organized SFL instruction in their classrooms.. The 
resales are summarized in Figure H-l . When asked if they had modified 
the instructional activities outlined in the Segal teacher's manual, 73% 
reported that they had. Most frequently, teachers reported adding _ 
activities or modifying vocabulary words to the vocabulary used in this 
community. The reader is referred to Attachment H~7 for a list of the 
responses to this item. 

When asked if they -had extended SFt-related activities throughout the 
day, 90% of the teachers surveyed reported that they had. Teachers men- 
tioned activities such as vocabulary reinforcement, cultural events, and 
giving directions in Spanish: Attachment H-8 lists the responses to this 
item. 

The bilingual teachers were asked if the monolingual teachers had imple- 
mented any SFL-related activities in their classrooms. Of the teachers 
answering this item, 72% reported that the monolingual teachers had 
implemented activities: The activities mentioned included cultural events 
c>nd vocabulary reinforcement. Attachment H-9 lists the responses tJ this 
item. 

The final question in the survey concerned parental involvement in the 
Spanish as a Foreign Languageprogram. Only 20% of the teachers surveyed 
reported any parental involvement. Parental Involvement cited, included 
vocabulary reinforcement, observation o*f SFL instruction, and help with 
games, crafts, and field trips. Attachment H-10 lists the responses to 
this item. 

Spanish as a Foreign Language Staff Development Questionnaire 

Individuals who participated in the January. 14-15 , 1983 SFL staff develop- 
ment sessions were surveyed to assess their opinions of the training they 
received. Of the 68 questionnaires distributed, 62 were returned, for a 
return rate of 91%. At the 7:eqaest of the instructional coordinator 
involved in this program, results from the survey were separated into two 
groups: bilingual participants, and monolingual participants. 

B- ilingual Participants 

Of the individuals returning the staff development questionnaire, 24 were 
bilingual: The results from the surveys they returned are found in 
Figures H-2 , H-3, H-4 , and H-5 . 

When asked about the pace of the sessions, half (50%) of the bilingual, 
participants reported that the pace was just right. Over a third (37.5%) 
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felt that the pace was too slow, while only 12.5% reported that the pace 
was too fast. 

Participants were asked how beneficial their attendance at the staff 
development had proved to be. .Over half (54.2%) of the bilingual parti- 
cipants reported that their attendance . at the, sessions had proved to be 
beneficial. An equal percentage (20.8%) reported that they either felt 
neutral about this subject or felt their attendance at the sessions had 
proved to be of iittie benefit. ■ Only one bilingual participant (4. 2%)^ a 
reported that their attendance had proved to be very beneficial: 

When £sked about the organization of the staff development sessions, 
41.7% of the bilingual participants stated that the organization was 
adequate, while 16. 7% reported that-, the organization was. poor . Over a 
third (37.5%) felt that the organization had been good while only one 
participant (4.2%) reported that the organization at the sessions was 
excellent. 

Participants were also surveyed about the interest level of the ideas 
and activities presented at the sessions. Almost half (45.8%) of the 
bilingual participants reported that they had found the ideas and 
activities to be interesting. An equal percentage (16.7%) of the per- 
sons responding felt that the ideas and activities presented^were either- 
dull or very interesting. The remaining participants (20.8%) were 
neutral about this" item. 

Participants completing the questionnaire were given an opportunity to 
make additional comments about the staff development sessions. Comments 
included suggestions for improving the training, as well as a number of 
miscellaneous remarks. The comments were overwhelmingly negative. See 
Attachment H-1I for a complete listing of comments. 

Monolingual - Partici pants 

Of the individuals returning the staff development questionnaire, 38 

were monolingual. The results from the surveys they returned can be found 

in Figures H-2, H-3, H-4 , and H-5 . 

When asked about the pace of the sessions, almost half (45.9%) of the 
participants felt the pace was just right. Almost a third (32.4%) reported 
that the pace was slow. Of the remaining respondents ,_ 10 . 8% felt the pace 
was too slow, 8.1% felt the pace was fast, and 2.7% felt the pace was too- 
fast, : — 

Participants were asked how beneficial their attendance at the staff 
development sessions had proved to be. Of the monolingual participants 
. responding, 40.5% felt that their attendance was beneficial. Over a 
fifth (21.6%) felt neutral about this item. Over a third (35.1%) reported 
that their attendance had been of little benefit (29.7%) or of no bene- 
fit (5.4%) . Only one participant (2.7%) felt that attendance at the 
sessions had been very beneficial. 
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When asked -about the organization of the staff development sessions, 41,7% 
of the monolingual participants, felt it had been good, while 36-1% reported 
it had been adequate. Of the remaining - respondents, 13 . 9% felt .the 
organization was poor, 5.5% felt the organization /was excellent, and 2.7% 
felt the organization was very poor. *'" - 

Participants were also surveyed about the /interest level of the ideas and,, 
activities presented at the sessions. Half (50-0%) of the monolingual 
participants found the Ideas and activities interesting, while 22.2% found 
them dull. Of the remaining participants, 16'. 7% felt neutral about the 
ideas and activities and 11.1% reported that they were very interesting. 

Participants completing the questionnaire were given an opportunity to 
make additional comments about the staff development sessions. Remarks 
were categorized into negative and positive comments;, as well as a number >. 
of miscellaneous comments. Again, the comments were overwhelmingly * 
negative. See Attachment H-12 for a complete listi'ng of comments... 

Combined Results . 

A chi square test (see Glass and Stanley, 1970, p:°329) was used to deter- 
mine whether the staff development _ ratings given by the monolinguaiand 
bilingual teacher-, differed significantly. The results presented in 
Figures H-2 through H-5 indicate that there was no meaningful difference 
between the groups in their responses to the staff development. 



Reference 

Glass, G. V. & Stanley, J. C." Statistical methods in education and" 
psychology' ; Englewood Cliffs, Mew Jersey: Prentice-Hall, 1970. 
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YES NO 
ITEM NUMBER % NUMBER % 

Have you modified the instructional 
activities outlined in the Segal 

teacher's manual? 16 73 6 27 



Have you extended SFL-related 
activities (such as vocabulary 
reinforcement or cultural activities) 

ti. oughbut the day? 19 90 2 10 



Have the monolingual teachers 
implemented any SFL-related activities 

(such as vocabulary reinforcement or _ ■ 

cultural activities) in their classrooms? 13 72 5 38 

Has there been any parental involvement 

in this program? A 20 16 80 

Figure H-l. RESPONSES TO ITEMS ON SFL TEACHER QUESTIONNAIRE. 
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TOO SLOW SLOW JUST RIGHT FAST TOO FAST. 



The pace of the 

sessions was; Bilingual 0 0.0 9 37,3 12 50.0 3 12,5 0 0:0 

X 2 4.05 Monolingual 4 .10.8 12 32. 4 17 45.9 3 8,1 1 2:7 

P 00 (N=37) 



Figure 11-2. RESPONSES TO ITEM CONCERNING PACE OF SESSIONS. 



OF NO OF LITTLE VERY 
_ BENEFIT-- BENEFIT . NEUTRAL BENEFICIAL BENEFICIAL 
NiliER T NUMBER I NUMBER I NUMBER % NUMBER Z 



My attendance 
at this staff 
development 

proved: Bilingual 0 0.0 5 20.8 5 20.8 13 54,2 1 4.2 
(N=24) 

X 2 =2.42 Monolingual 2 ' 5.4 11 29.7 8 21.6 15 40.5 1 2.7 

P <.80 (N=3?j 



Figure U-'J. RESPONSES TO ITEM CONCERNING BENEFIT OF ATTENDING SESSIONS. 
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00 

to 



GROUP NUMBER i NUMBER I NUMBER I NUMBER I NUMBER % w 



VERY POOR- POOR A DEQUATE GOOD 



Item group iSuffiTT number i number t number i numbe r 

,? 

The organization 

of the staff in ... fi „ < i to 

development was: Bilingual 8 0.0 1 16.7 10 ■ 41:7 9 37.5 1 ^ 

X 2 a .9M7 Monolingual 1 2.7 5 13.9 13 36;: 15 41.7 2 5.5 

p <.95 (N=3fi) 



Fiprc II-/.. RESPONSES TO ITEM CONCERNING STAFF DEVELOPMENT ORGANIZATION. 



ITEM GROUP 



/ VERY 

VERY DULL -DULL NEUTRAL INTERESTING, INTERESTING, 

SIFT NUMBER I NUMBER 2 NUMBER Z NUMBER X 



4 16.7 5 20.8 11 «;8 « 16.7 



The ideas and 
activities 

presented were: Bilingual 0 0.0 
(N=24) 

X 2 =.7«6 Monolingual 0 0.0 8 22.2 6 16.7 18 ,50.0 k 11.1 
p <.95 (N=36) 



Figure 



II-:,. RESPONSES TO ITEM CONCERNING IDEAS AND ACTIVITIES PRESENTED. 
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Attachment 
(Page 1 of 



H-l 

2) 



The purpose of the evaluation of the Chapter 2 Spanish as a Foreign 
Language (SFL) component is to see how the program is being implemented 
at each campus; Part of the evaluation is to survey the bilingual 
teachers involved in the program to determine how they have organized 
SFL instruction in their classrooms. Please complete the following 
table and circle the most appropriate response to the Questions below. 



For each group that received SFL instruction from you, complete the 
following information: 



GRADE 


GROUP 
SIZE 


NO. OF SFL 
INSTRUCTIONAL PERIODS 
PER WEEK 


NO. OF MINUTES PER 
SFL INSTRUCTIONAL 
PERIOD 











































1. Have you modified the instructional activities outlined in the Segal teacher's 
manual? 

YES NO 
If YES, how was it modified, and why? 



2. Have- you extended SFL-reiated activities (such as vocabulary reinforcement 
or cultural activities) throughout the day? 

YES NO 



If YES, what have you done? 



5ii 
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(Page 2 of 2) 

Have the monolingual teachers implemented any SFL-rel.ated activities 
(such as vocabulary reinforcement or cultural activities) in their 
classrooms? 

YES NO 
If YES, what activities were implemented? 



Has there been any parental involvement in this program? 

YES NO 
If YES, describe how parents were involved in this program. 
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Q9 4 . SPANISH AS A FOREIGN LANGUAGE Attachment H-2 

• STAFF DEVELOPMENT QUESTIONNAIRE - - 

/ 

Part of the evaluation of the Chapter 2 Spanish as a Foreign Language 
program is to survey individuals who participated in staff development 
activities to assess their opinions of the training they received. The 
following statements concern the staff development sessions on the 
Asher method held January "15-15, 1983 at Baker. Please read the 
statements and circle the most appropriate response. , ^ 

Are you bilingual? YES NO 

If you did not attend these staff development sessions, check, the 
box and return this form incomplete 

Very 
Poor 



The organization of the 1 
staff development was: 



□ 

Poor Adequate Good Excellent 

2 3 4 5 



Very 
Dull 



Dull 



Very 

Neutral Interesting Interesting 



The ideas and activities 
presented were: 



1 



The pace of the sessions 
was: 



Too 
Slow 



Slow 



Jus t 
Right 



Fast 
4 



Too 
Fast 



Of No Of Little Very 
Benef it Benefit Neutral Beneficial Beneficial 



My attendance at this 
staff development proved: 



Please use the space below to make any additional comments you have about 
this staff development session. 



32.45 AUSTIN INDEPENDENT SCHOOL DISTRICT Attachment H-3 

Office of Research and Evaluation 



April 25, 1983 



TO: Principals Addressed 

J - - b 

FROM: David Doss 

SUBJECT: Spanish as a Foreign Language Teacher Questionnaires and 
Service Report 

Part of the evaluation of the -Chapter 2 Spanish as a Foreign Language (SFL) 
program is to survey individuals who participated in the January 14-15, 1983 
staff development on the Asher method to assess their _ opinions of the train- 
ing they received. Bilingual teachers will also receive questions concerning 
SFL instruction in their classrooms. 

In addition to the questionnaire, all classroom teachers will receive a ^ 

service report to be used to identify those students receiving SFL instruction. 
This computer-generated printout will list all students in each teacher's 
classroom. t 

Teachers in your school will be receiving a copy of the questionnaire and 
service report during the week of April 2^-29, 1983. A copy of each of the 
forms -^enclosed. ^ Y ou have an y questions concerning these forms, give 
me a call at 458-1227. 



Approved 



Direccor, Office of Research and Evaluation 



Approved : 




Assistant Superintendent, Elementary Education 



cc : Ann Cunningham 
Paola Zinnecker 
Ana Salinas 



DAD :LHM: Ihm 
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AUSTIN INDEPENDENT SCHOOL DISTRICT 
Office of Research and Evaluation 



Attachment H-4 



April 25, 1983 



TO: Teachers Addressed 

FROM: David Dosi3^ 

SUBJECT: Spanish as a Foreign Language Teacher Questionnaire and 
Service Report 

The 'purpose of the evaluation of the Chapter 2 Spanish as a foreign 
Language CSFL) program is to find out how the program is being implemented 
at each campus. Part of the evaluation is to survey the bilingual teachers 
involved" in the program to see how they have organized SFL instruction in 
their classrooms. The questionnaire also includes items concerning the 
staff, development on the Asher method you participated in January 14-15, 1983 
at Baker. ^ ^ 

The evaluation of the SFL program also includes a service report which is 
used to identify those students receiving SFL instruction. Following the 
questionnaire is a printout to be used to identify the students in your 
class who have received SrL instruction. 

Please complete the questionnaire and service report and return them through 
the school mail as soon as possible to: 

Lauren Moede, ORE 
Adm. Bidg. , Box 79 

Thank you for your cooperation. 




Approved : 

"Director, Office of Research and Evaluation 




Approved: /TmXZl / / /^lS/ ( a AAA* 

Assistant Superintendent , Elementary Education 



DAD : LHM: Ihm 
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AUSTIN INDEPENDENT SCHOOL DISTRICT 
Office of Research and Evaluation 



Attachment H-5 



April 25, 1983 

TO: Persons Addressed 

FROM: David Doss y ' 

SUBJECT: Spanish as a Foreign Language Staff Development Questionnaire 

Part of the evaluation of the Chapter 2 Spanish as a Foreign Language (SFL) 
program is to survey individuals who participated in staff development 
activities to assess their opinions of _ the training they received. The 
items on the attached questionnaireconcern the staff development on the 
Asher method you participated in January 14-15, 1983 at Baker. 

Please complete the questionnaire and "return it through the school mail 
as soon as possible to: 

Lauren Moede, ORE 
Adm. Bldg. , Box 79 

Thank you for your cooperation. 



Approved 




Director, Office of Research ana*" Evaluation 



Approved : 




Assistant Superintendent, Elementary Education 



DAD :LHM: lhm 
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AUSTIN INDEPENDENT SCHOOL DISTRICT 
Office of Research and Evaluation 



Attachment H-6 



April 25, 1983 



TO: 



Teachers Addressed 



FROM: 



David Doss*^ 




SUBJECT: Spanish as a Foreign Language Teacher Questionnaire and 
Service Report 

Part of the evaluation of the Chapter 2 Spanish as a Foreign Language (SFL) 
program is co survey teachers who participated in staff development 
* activities co assess their opinions of the training they received. The 
items on the attached questionnaire concern the staff development on the 
Asher method you participated in January 14-15, 1983 at Baker. 

Also part of the evaluation is a service report whichis used co identify 
those students receiving SFL instruction. Following the questionnaire is 
a printout to be used to identify the students in your class who" have 
received SFL instruction ("either from you or another teacher) . 

Please complete the questionnaire and service report and return them through 
th^. school mail as soon as possible to: 



Lauren _ Moede , ORE 
Adm. Bldg. , 3o:; 79 



Thank you for your cooperation. 



Approve 



Director, Office of Research a^d Evaluation 





Approved : 




Assir&tant Superintendent, Elementary Education 



DAD: LK>! : Ihm 
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Attachment H-7. 

RESPONSES TO ITEM ONE OF THE 
SFL TEACHER QUESTIONNAIRE 



(Page 1 of 3) 
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Attachment H-7 
(Page 2 of 3) 



Have you- modified ~ ; ie instructional activities outlined in the Segal 
t ea s tier's manua I ? 

If YES, how was it modified, and why? 

Response Number Responding 

CHANGES IN VOCABULARY 6 



1. I have changed some of the vocabulary words to 
fit the Spanish terms that are used in this 
area. Example (mej i.lla-cachete , barriga- 
es tomago , etc.). 



? 



I took the basic vocabulary and added more 
sentence patterns. 



VARIED PACE 



1. I went slower with the lessons, and did more 
Repetition. I extended the action only lessons. 

2. We took our time, we introduced new words (verbs), 
we have learned songs, read folktales and enj.oyed 
ourselves . 



3. We used a variety of methods within each lesson. 
This keeps the pace quick and interesting but 
informative. 



INCLUDED MANIPULATIVE OBJECTS / > 



I had to use manipulat ives to- make the lesson more 
meaningful and enjoyable to the children., Ex. I 
used the small plastic bears from one of our games 
and asked the children to help the bears do the 
command's. Therefore, each child would hold a plastic 
bear and would touch the part of the body that I . 
asked. (They enjoyed this activity and I got better 
results.) 

Included more manipulative objects — to increase 
vocab. (labels) for some children who were ready 
to do more (go faster). r * 
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Attachment H-7 
(Page 3 of 3) 



MISCELLANEOUS 



1. Changed some instructions because they were too 
dangerous for fourth graders. 

2. Sometimes t ask students to "tell" instead of do 
when props are not available — also some students 
are shy and don't want to act out a command — 
they prefer to "say" it. 

3. I ir Produced cultural aspects such as songs, 
stories to "spice" up and add interest. 

4. One day a week is devoted to other activities, 
games like bingo, color games, etc. 

5. Not using the Segal manual. Using the manual 
designed for early childhood' (As her method): 
Format is much easier to follow and preferred 
the long structure. 



TOTAL RESFONSES 16 



SURVEYS WITH NO RESPONSE 
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RESPONSES _T0 ITEM TWO OF THE 
SFL TEACHER QUESTIONNAIRE 

(Page 1 of 4) 
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Attachment H-8 
(Page 2 of 4) 



Have you extended SFL-reiated activities (such as Vocabulary reinforce- 
ment or cultural activities) throughout the day? 

If YES, what have you done? 

Response — - Number Responding 

CULTURAL ACTIV ITIES 10 

I. I have taught children songs, dances, had food 

tasting parties, etc. 2 



2. Music_, social studies activities, field trips— _ 
El Taller, Eclectic exhibit, Cinco de Mayo. Lang, 
arts — using vocabulary knowledge coupled with 
English skills to read Spanish words and sentences. 1 



3. I did dancing and units on Mexican culture. i 

4. Cinco de Mayo y 16 de Septiembre. 1 

5. Added games, stories, art. 1 

6. Taught them songs by Carol Perkins: 

1. Las Manzanitas , 

2 . La Luz Ro ja , 

3. Cinco_ Elefantitos, 

4 . Cascabels , 

5. Naranja dulce. 

Taught them to dance "La raspa'". 1 

7. Cultural activities are on-going. We have a first 
grade level cultural arts fair in April: I 4o SFL 
instruction with the whole class when there is time. 1 

8. Cultural unit of Mexico, herbs, using Spanish 

whenever possible for object names, using dichos 
(proverbs) and translating them to an applicable _ 
classroom situation. Using Spanish with my Spanish 
dominant children. 1 

9. At Blackshear we have our own cultural festival in 
honor of Cinco de Mayo. In my classes I have 
taught Spanish songs, played Spanish games , presented 
bilingual plays and read Mexican folklore. 1 
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Attachment H-8 
(Page 3 of 4) 



VOCABULARY 



1. Used Ail-Purpose Photo Library pics to build Spanish 
vocabulary. Labeled areas/objects in room in Spanish 
(Spanish words on sentence strips) . Routinely done 
days of the week in Spanish.. Used Eddie Cano 1 s "A 
Taste of Education" album as vocabulary enrichment/ 
reward. 

2. I have taught the alphabet, their sounds and reading 
of simple words, phrases. We have also had the school 

• participate in cultural activities that include 
cooking, dancing, Mexican arts and crafts. 

3. Alphabet sounds, Mexican mini unitf vocabulary such 
as shapes, colors, numbers, objects. 

4. Simple Spanish vocabulary is up on boards. 

5. Numbers, years, months, oral repetition, games, 
alphabet, blending sounds. 

6. Vocabulary reinforcement. For instance, when getting 
ready to recite the pledge of Allegiance, I would 'say 
in Spanish, "Ponganse de pie. Ponganse la mano derecha 
en el pe*cho." I also improvised situations to rein- 
force the vocabulary they had difficulty with. (But 
only with my classroom children, not with the other two 
K and Pre-K children). I also included simple nursery 
rhymes in Spanish. Ex. (Brother John^s Melody)^ 
"Martinillo, Martinillo, duermes tu, duermes tu? 

Suena la campana, suena la campana, din, don, din, 
don, din, don." 

(I gave jingle bells to the children to ring upon 
heavy the words "saena la campana..."). We also had 
cultural activities. The most outstanding ones were 
the "5 de Mayo" activities. The children learned 
the song "De Golores," made a Mexican flag and marched 
with it in a parade inside and outside of school 
singing the song "De Golores" while waving a streamer 
of different colors. They also saw filmstrips about 
Mexican costumes and traditions, arts and crafts, etc. 
Whenever Mexican food was being served in the cafe- 
teria (such as tacos, burritos, etc.) we talked about 
Mexican foods. 



1 

1 

1 
1 

1 




32.45 Attachment H-8 
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DIRECTIONS AND CGM^NBS 



I have tried to continue to give directions in 
Spanish throughout the day during non-instructional 
times, such as when we lined up to go somewhere, 
lunchtime , etc . 

The commands are reinforced in my class. I have 

a bilingual class and Spanish is a part of my 

regular education. Cultural activities are rein- 
forced through art, and science and social studies 
units • 



MISCELLANEOUS 



1. We played once a week a Spanish game called "Loteria." 1 



TOTAL RESPONSES 19 



SURVEYS WITH NO RESPONSE 
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Attachment H-9 
(Page 2 of 3) 



Have the monolingual teachers implemented any SFL-r elated activities . 
(such as vocabulary reinforcement or cultural activities) in their 
classrooms? 

If YES, what activities were implemented? 

Response . ' Number Responding 



CULTURAL ACTIVITIES 8 

1. Cinco de Mayo and 16 de Septiembre. 2 

2. Teachers were given a packet of cultural activities, 
including holidays, outstanding Mexican-Americans, 

etc, 1 

3- Studied Mexico, sang songs at resthomes for 

elderly , cooked foods of Mexico , went to a tortilla 
factory. 1 

4. They participated in the cultural activities 
mentioned and extended teaching about "the "Cinco 

de Mayo" celebration. 1 

5. There are cultural units in social studies. 1 

6. Cultural activities, but in kindergarten the 
monolingual teachers use the Asher Method in 

English. 1 

7. The cultural festival was presented by many 

teachers who were not bilingual. 1 



VOCABULARY REINFORCEMENT 



1. Vocabulary, Mexico unit, schoolwide cultural 
activities. 1 

2. Vocabulary was displayed, Cinco de Mayo activities. 1 



3. Vocabulary lists displayed; .cultural bulletin 
boards. Oral language reinforcements. 



MISCELLANEOUS 



They showed films trips and played the songs that we 
selected (on record player and/or tape recorder). 
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2. I am self contained. ' 1 

3. Don't know, they're filling out their own forms. 1 

TOTAL RESPONSES 14 



SURVEYS WITH NO RESPONSE 



/ 
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Attachment H-10. 

RESPONSES TO ITEM FOUR OF THE 
SFL TEACHER QUESTIONNAIRE 

(Page 1 of 2) 
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Attachment H-lO 
(Page 2 of 2) 



Has there been any parental involvement in this program? 
If -YES , describe how parents were involved in this program. 

Response " Number Responding 

REINFORCE LESSONS 2 

i; Have made and played games. Reinforced lessons- 1 

2. Parents are made aware and help reinforce 

language . 1 



MISCELLANEOUS 



i. Observed Spanish being taught. Parents would ask 
questions so they would know what is happening 
in the classroom. Helped with field trips. 



2. Making Mexican flowers. 



TOTAL RESPONSES 



> 

SURVEYS; WITH NO RESPONSE 18 
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Attachment H-il. 

COMMENTS ABOUT STAFF DEVELOPMENT 
SESSION FROM BILINGUAL TEACHERS 

(Page 1 of 3) 
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Response — Number Responding 

SUGGESTIONS 7 



I_felt that two days of the staff development for 
SFL was top long. All the activities and presenta- 
tions should have been combined into one day. Why 
was pur entire- faculty required to go? It sat very 
poorly with many thus starting our program off on 
a sour note ! ! 

I would have liked to have seen a continuation of 
some kind of meeting of all schools who partici- 
pated and have been, able to share among us all 
ideas and lessons that worked for each one. "A 
Sharing Session . " 

The Bilingual and Monolingual should all meet 
together (at all times) so that all are made aware 
of each person's role. 

I would rather we had time to develop measurement 
instruments and checklists to go along with a 
scope and sequence. We could have ^lso begun 
work on developing techniques _ for transferring 
English readers to beginning Spanish reading. 

The participants 1 needs were not met. _ Goals arid 
objectives were never presented.- A high frustra- 
tion level of tha participants was caused by the 
lack of leadership in the program.. Questions 
were never answered. I believe that this is a 
good program but as implp.inenters we need support. 
We need to get information as to materials, structure, 
role/behavior, etc. 

I think AlSD personnel in charge of these sessions 
should be thoroughly familiar with materials (guide) 
to be used and not just have an "idea 11 of what it's 
like based on other TPR programs. 

Need more in-depth discussion of lessons with 
analysis and possible modifications that may be 
needed with different groups. All schools should 
be doing the same thing; however, your ethnic/language 
ratios won't be alike — we need alternatives /sugges- 
tions for things to do with these different groups. 

The use of a needs assessment tool could have been 
useful. Not all participants were at the same 
knowledge and skill level. The sessions were weakly 
designed with inadequate objectives. There were no 
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(Page 3 of 3) 



practice and evaluation components. The most 
effective tool of the session was viewing the film. 
This is what presented the actual instructional 
element. I found the session to be very lacking 
and unprofessional. 



INFORMATION ALREADY IMPLEMENTED 



It's very tedious to attend these workshops when I 
have taught for several years and the same things 
are told to 'us. This is like teaching a child 
addition with regrouping in the 2nd, 3rd* 4th> 5th* 
and 6th — soon he will tune us out. This happens 
to me at workshops. Where are the ideas this 
progressive school district has to offer? 

Mosr of the information given me already had been 
implemented in our classrooms. Not enough 
individualization took place between schools. * We 
all listened to the same "stuff 1 for the most 
part. Whether or not it applied! 



MISCELLANEOUS 



1. I did not do the SSOL instruction. One teacher 

from our grade level was selected. 1 

2. It's a long time; I forgot the details. 1 

3. I thought the staff development sessions were - 

very good . L 1 

It was just fine. 1 

5. One session (developing oral language) was very 

useful to me. 1 



TOTAL RESPONSES 



SURVEYS WITH NO RESPONSE 



14 



10 
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COMMENTS ABOUT STAFF DEVELOPMENT 
SESSIONS FROM MONOLINGUAL TEACHERS 

(Page 1 of 4) 
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Response Number Responding 

NEGATIVE COMMENTS ABOUT SESSIONS 7 



1. We should have been able to make activities or 
centers for our class. Sitting and listening to 
someone talk about the text that we cannot even 
use is a big waste of time. 

2.. I was there only on January 15 ( Sat:urc *ay) a.m. 
Okay but best I remember seems the afternoon 
fizzled — wasn't this the day each school got 
together -in the p.m. to discuss what we were 
going to do and for some of us — what it was all 
about . 

3. The activities were too advanced and fast for a 
non-Spanish speaker. 



Develop materials at sessions. Let teachers 
make preparations!! a4id materials . Lectures 
are DULL and worthless ! 

Friday's session was very dull. Saturday's 
sessions were very interesting; Both presentors 
were excellent and beneficial . 

The payment was very slow and I am very 
reluctant to go to any more training 
sess ions . 

Poor communication as to who was to attend prior 
tc meeting. . :on-bilingual teachers omitted from 
prior information and then "told" to attend. 
Biased opinions expressed throughout. Manuals 
were not giv to all in attendance. Very poorly 
coorc ted — Most effective was the session 
explaining the actual teaching of Spanish. 



FELT SESSIONS WERE TOO LONG 



Did not feel it needed to be a two-day workshop. The 
*S day to check out materials from the center was a 
complete waste of time. The other things presented 
for the monolingual teacher coaid have been con- 
densedinto a 3-hour workshop. The man who talked 
from UT could have said what he had to say in ^ hour. 
The Asher method could have been presented for a 
shorter time. I was almost turned against the pro- 
gram because those days were basically wasted. 
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2. Everything presented in those two days could have been 
condensed into H day. I was very disappointed in 
having to go and it turned oat to be a waste of time. 
It is unfair that we must wait until May to get paid 
for something we took time to do in January. 

3. The entire instruction could have been presented in 
-2 day . 

4. Two days was tod much. One and one-half was planned. 
One-half day was wasted (the last h ^ay) . The lady 
(former language teacher at Austin high) was 
superior . 



POSITIVE COMMENTS ABOUT SESSIONS 



1. I only attended on Saturday because I had to fulfill 
my Special Education requirement on Friday,. I felt 
that the young man who taught us Spanish on Saturday 
did an excellent job and I wish we could have more 
training like this. 

2. The two parts I thought were of value were the first 
session when we were put in a classroom atmosphere . 
The other session I felt was of value was when we 
were taught a short course in Spanish. 



INFORMATION ALREADY PRESENTED 



1. It was my experience that many of the ideas presented 
have been a part of my instruction for at ieaSt ten 
(10) years or more, we could benefit moreif another 
session would follow shortly s:; we would not lose new 
ideas gained. 

2. The staff development sessions were very good. I felt 
I did not learn anything however, because Ihad taken 
summer school courses in the same subject area. These 
courses were offered by AISD and Southwest Texas Stat£ 
University and I was disappointed that I had to sit 
through a repeat of this instruction. 



MISCELLANEOUS 



1. I was only able to attend the first day. 
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TOTAL RESPONSES 16 
SURVEYS WITH NO RESPONSE 22 
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Chapter 2 — Discretionary 
Appendix I 

SPANISH AS A FOREIGN LANGUAGE STAFF DEVELOPMENT SIGN-IN SHEET 
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INSTRUMENT DESCRIPTION: SFL Staff Development Sign-In Sheet 
Brief Description of the instrument: 

The staff development -sign-in sheet .provided, a space for the participant's name, school, 
grade or special area- taught, and whether the participant is bilingual or has bilingual 
certification. 



To whom was the instrument administered? 

To teachers attending the Spanish as a Foreign Language staff development sessions. 

How many times was the instrument administered? 
Twice. 



When was the instrument administered? 
January 14-15, 1983 and January 22, 1983, 

Where was the instrument administered? 
3aker Learning Resource Canter, 

Who administered the instrument? 
Self -administered. 

What training did the acministrators have? 
N/A. 

Was the instrument administered under standardized conditions? 
M/A. 

I, 

Were there problems .with _ the instrument or the administration that 
might affect the validity of the data? 
Mone that were identified. 



WmO d^velooed the instrument? 
The Office of Xe»> - I'-uh and Evaluation: 

What reliability and validity data are available on the instrument? 
Mone , 

Are there norm data "available for interpreting the results? 
None . 
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SPANISH AS A FOREIGN LANGUAGE STAFF 
DEVELOPMENT SIGN-IN SHEET 



Purpose 



Information from the Spanish as a Foreign Language (SFL) Staff Develop- 
ment Sign-In Sheet was used to answer the following decision arid eval- 
uation questions from the Chapter 2 — Discretionary Evaluation Design 
for 1982-83. 

Decision Question 02 ; Should the Chapter 2 — Discretionary 
Spanish as a Foreign Language Component be continued* expanded, 
or revised? 

Evaluation Question D2-1 : How did the Spanish as a 
Foreign Language Component differ from campus to campus 
with regards to the following: 

f. Teachers receiving Spanish as a Foreign Language 
training . 

h. Number of teachers trained. 



Procedure 

A sign-in sheet was created to collect the following information from the 
teachers attending the SFL staff development: 

• Date of staff development. 

• Name . 
School. 

• Grade or Special Area . 

• Bilingual status. 

• Bilingual certification status. 

Teachers attending the January 14, 1983 and January 15, 1983 staff develop- 
ment sessions were asked to sign in as they arrived for each session (see 
Attachment 1-1) . An optional half-day workshop was held January 22, ' 1983. 
Staff from Chapter 2 SFL schools attending this session completed a sign- 
in sheet developed by an instructional coordinator (see Attachment 1-2). 

From the sign- in sheets, the following information was collected: 

• Number of teachers present at each 
session (see Figure 1-1). 

• Number of teachers from each school 
present at each session (see Figure 
1-1). 

• Number of teachers in each grade or 
special area attending sessions (see 
Figure 1-2) . 
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• Number of teachers in each grade or 
special area from each school attend- 
ing sessions (see Figures 1-3, 1-4, 
and 1-5) . 

• Number of bilingual teachers present 
at each session (see Figure 1-6) . 

• Number of teachers with bilingual 
certification present at each session 
(see Figure 1-7) . 



Participants at the January 22, 1983 staff development session were not 
asked if they were bilingual or if they had bilingual certification. 

Results 

The number and type of teachers attending the staff development sessions 
held January 14-15, 1983 varied by campus. Almost every teacher (98.4%) 
from Blackshear attended, while only 10.3% of the teachers from Oak Springs 
were present. Two-thirds (66.7%) of the teachers from Rosedale and more 
than three-fourths (77.1%) of the teachers from Sanchez attended. The dif- 
ference in attendance rates was due in part to a difference in understand- 
ing of which teachers should participate in staff development activities. 
Principals at Blackshear, Rosedale, and Sanchez asked for a total staff 
commitment because of the understanding that all teachers should attend. 
At Oak Springs^ the principal asked only the bilingual teachers to attend, 
because she believed the monolingual teachers would not benefit from the 
training. Differences in attendance races for January 14, 1983 and Jan- 
uary_15^ 1983 occurred because teachers were required to attend a different 
staff development session, or had previous commitments. 

From Oak Springs, one first grade teacher, one second grade teacher, and 
one third grade teacher attended the January 14-15, 1983 sessions. Class- 
room teachers , as well as Music, Physical Education, Special Education, and 
Chapter I teachers from Blackshear, Rosedale, and Sanchez attended one or 
both of these sessions. In addition to these special area teachers, the 
counselor and librarian from Blackshear attended both sessions. The Sanchez 
librarian attended the January 15, 1983 session. 



Of the participants attending the January 14, 1983 session 39% were bilin- 
gual^ while 61% were not bilingual. Of the bilingual participants attend- 
ing this session, 23% had bilingual certification, 74% did not have bilin- 
gual certification, and 3% did not supply this information. At the Jan- 
uary 15, 1983 session, 40% of the participants were bilingual, and 60% 
were not bilingual. Of the bilingual participants attending this session, 
25% had bilingual certification, 73% did not, and 2% did not supply this 
information. Staff attending the January 22, 1983 session were not asked 
if they were bilingual or if they had bilingual certification. 
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A fourth grade teacher from Graham, which isnot a Chapter .2 _ Spanish 
as a Foreign Language school, attended the January 14-15, 1983 sessions. 
At a meeting held December 8, 1982, third grade teachers from Sanchez 
(which is paired with Graham) expressed concern about the lack of 
follow-up SFL instruction at Graham. As a result, the principal at 
Graham was contacted* and the fourth "grade teacher was invited to par- 
ticipate in the SFL staff development sessions. 

The January 22, 1983 staff development session was an optional activity 
for Chapter 2 SFL school staff. _ The half day session was a presenta- 
tion by Richard Santos on the history of Tejano music. The number and 
type of teachers attending this session varied by campus (see Figure 
1-5). Participants included classroom teachers, music teachers, 
Chapter I and Migrant Chapter I teachers, a speech pathologist, three 
aides, and a secretary. 
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DATE: 



CHAPTER 2 SPANISH As A TOImIAIMGE WOiHT 
STAFF DEVELOPMENT SIGN-IN. SHEET 



In 



(PLEASE PRINT) 



H 
! 
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SCHOOL 



GRADE OR- ' 
SPECIAL'AREA 



ARE YOU 
BILINGUAL? 



DO YOU HAVE 
BILINGUAL CERTIFICATION? 
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PJ 
a 

B 

0 



H 
I 

H 
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Attachment 1-2 



CHAPTER 2 DESEGREGATION STAFF DEVELOPMENT 
SPANISH AS A FOREIGN LANGUAGE COMPONENT 

January 22, 1983 
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NO. ATTENDING NO. ATTENDING NO. ATTENDING _ 

SCHOOL 1-14-83 SESSION 1-15-83 SESSION 1-22-83 SESSION 



Blackshear 31 32 8 

Oak Springs 3 3 4 

Rosedale 11 9 8 

Sanchez 16 22 7 

Graham 1 1 0 

TOTAL 62 67 19 



e 1-1. NUMBER OF TEACHERS ATTENDING STAFF DEVELOPMENT SESSIONS 
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GRADE OR NO. ATTENDING _NO. ATTENDING _NO. ATTENDING 

SPECIAL AREA 1-14-83 SESSION 1-15-83 SESSION 1-22-83 SESSION 



Prekindergarten 


2 


2 




Kindergarten 


9 


9 


2 


First Grade 


5 


5 


2 


Second Grade 


4 


4 


1 


2nd/3rd Grade 


1 


1 




Third Grade 


2 


4 


2 


Fourth Grade 


8 


8 


1 


Fifth Grade 


7 


8 


1 


5th/6th Grade 




1 




Sixth Grade 




if 

D 




Music 


3 


2 


2 


Physical Education 


i 


1 




Special Education 


5 


< 
t> 


- 


Chapter 1 


5 


7 


2 


Counselor 


1 


1 




Librarian 


i 

JL 


2 




Migrant Chapter 1 






I 


Speech Pathologist 






1 


Aide 






2 


Aide (K) 






i. 


Secretary ■ 






i 


TOTAL 


62 


67 


19 


Figure 1-2. NUMBER OF 


TEACHERS IN EACH 


GRADE OR SPECIAh 


AREA 


ATTENDING 


STAFF DEVELOPMENT 


SESSIONS. 
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GRADE OR 
SPECIAL AREA 


NC. OF 


TEACHERS-ATTENDI-, ^-4-14--83 


SESSION 




BLACKSHEAR 


OAK SPRINGS 


ROSED ALE 


SANCHEZ 


GRAHAM 


Pretciridergarten 


1 






i 
i 




Kindergarten 


3 




2 


A 




First Grade 




1 






... 


Second Grade 




1 




3 




2nd/3rd Grade 








\ 
i 




Third Grade 




1 




l 
i 




Fourth Grade 


5 




2 




i 
i 


Fifth Grade 






2 






5th/6th Grade 






1 






Sixth Grade 


5 


- 


2 






Music 


1 




1 


1 


- 


Fhvsical Education 


1 






- 




Special Education 


5 










Chapter 1 


3 




r 


1 




Counselor 


1 










Librarian 


t 










TOTAL 


'J : 


3 




16 


1 















Figure f-3. NUMBER OF TEACHERS ATTENDING JANUARY 14, 1983 SESSION 
BY GRADE OR SPECIAL AREA. 
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GRADE OR — NO, OF TEACHERS ATTENDING I~i5~83 SESSION 

SPECIAL AREA BLACKSHEAR OAK SPRINGS ROSED ALE SANCHEZ GRAHAM 



Prekindergarten 


1 








1 




Kindergarten 


3 






2 


4 




First Grade 


— 




i 




4 




Second Grade 


— 




i 




3 




2nd/3rd Grade 








" 


1 




Third Grade 










3 




rourLri f .»raoe 


j 






2 




1 


Fifth Grade 


6 




- 


2 


- 




5th/6th Grade 








1 






Sixth Grade 


5 






1 






Music 


1 








i 




Physical. Education 


i 












Special Education 


5 








i 




Chapter 1 


3 






1 


3 




Couiv j,cr 


i 












Libr -r ion 


1 








1 




TOT '. , 


32 




3 


9 


22 


1 


Figure 1-4: NUMBER OF 


TEAGRFSS / 


\TTEi v; J 


ING JAKUA:>V 


iSs ,983 


SESSION 




BY GRADE 


OR SPECIAL 


AREA. 
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GRADE OR NO, OF TEACHERS ATTENDING 1-22-33 SESSION 

SPECIAL AREA BLACKSHEAR OAK SPRINGS ROSEDALE SANCHEZ GRAHAM 



Kindergarten - - - 2 - 

First Grade - 1 - 1 - 

Second Grade ~ 1 ~ _ _ 

Third Grade - 1 - 1 - 

ourth Grade - - 1 - - 

Fifth Grade t - - 1 - - 

Music - - 11 — 

Chapter 1 - 1 1 

Migrant Chapter 1 - 1 

Speech Pathologist - 1 _ — — 

Aide - 2 

Aide (K) - 1 - - 

Secretary - - 1 - - 

TOTAL 0 4 8 7 0 



Figure 1-5. NUMBER OF TEACHERS ATTENDING JANUARY 22, 1983 SESSION 
BY GRADE OR SPECIAL AREA. 
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ARE YOU NO. ATTENDING 
BILINGUAL? 1-14-83 SESSION 


NO. ATTENDING 
1-15-83 SESSION 


Bilingual 24 (39%) 


27 (40%) 


Not Bilingual 38 (61%) 


40 (60%) 


Figure 1-6. NUMBER OF Cil.l-iGUAL ; C -ACHERS AND MON 
ATTENDING STV " PEVFi oPMENT SESSI9NS 


-BILINGUAL TEACHERS 


DQ, YOU HAVE NO. ATTENDING _ 
BILINGUAL CERTIFICATION? 1-14-83 SESSION 


NO. ATTENDING 
1-15-83 SESSION 


YES 14 (23%) 


17 (25%) 


NO 46 (74%) 


49 (73%) 


UNKNOWN 2 C 3%) 


1 ( 2%) 



e 1-7. NUMBER OF TEACHERS WITH BILINGUAL CERTIFICATION 
ATTENDING STAFF DEVELOPMENT SESSIONS. 
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INSTRUMENT DESCRIPTION: Spanish as a Foreign Language Service Report 
Brief Description erf the instrument: 

The ou-aish as a Foreign Language _ (SfX) Service Reports were compucer-generacecl classj 
roscerj for each classroom teacher . in the four Chapter 2 SFL schools. __They were used 
;o indicate if a scucent received SFL instruction. If a student did noc receive SFL 
instruction, five code? were furnished to indicate the reason SFX. instruction was not 
provided . 

To whom was the instrument administered? 

All classroom teachers in Chapter 2 Spanish as a Foreign Language schools (31ackshear, 
Oak Springs, Rosedale, and Sanchez). 

How many times was the instrument administered? 
Once. 



When w«i- th& in'Strun^o* administered? 

The server i .-epofts '^cre senr to teachers April 25, 1983. 

Where was the instrument administered? 
"To ceacuer? m their schools. 

Who administered the instrument? 
Self- administered. 

What training did the administrators have? 
Inscructions for completing the report vere provided. 

Was the instrument administered under standardized conditions? 

Were there Droblems with the instrument or the administration that 
might afreet the validity of the data? 

None were identified. 

Who developed the instrument? 
The Office of Research and Evaluation. 

What reliaoility and validity data are available on the instrument? 
Mone . 

Are tnere norm data availaola for interpreting the results? 
Mo . 
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SPANISH AS A FOREIGN LANGUAGE SERVICE REPORT 



Purpose 

Information from the. Spanish as a .Foreign Language (SFL) Service Report 
was used to answer the following decision and evaluation questions from 
the Chapter 2— Discre tionary Evaluation Design for 1982-83. 

Decision Question D2 : Should the Chapter 2 — Discretionary 
Spanish' as a Foreign Language Component be continued - 9 expanded, 
or revised? 

Evaluation Question D2-1 : How _ did the Spanish as 
a Foreign Language Component differ from campus 
to campus with regard to the _ following ; 
d. Number of students served. 



Procedure 

A compute*: -ge::c Late' 5 tj.i?.^ roster was produced for each classroom teacher 
in the Chapter 2 Spanish as a Foreign Language (SFL) schools (see Attach- 
ment J-l) . This service report was designed to be used to indicate the 
following : 

• student received SFL instruction. 

• student did not receive SFL instruction. 

• reason student did not receive SFL instruction. 

If a student did not receive SFL instruction, the teacher was asked to 
indicate the reason. The following codes were used: 

1 • Scheduling conflict (Band, Orchestra, etc.). 

2* Need for remedial instruction. 

3 : Spanish speaking in a bilingual class. 

4 : Not enough bilingual teachers. 

5 : Other . 



The service _ reports were sent to teachers through : he school mail on 
April 25, 1983. They were mailed with the SFL Tiach^r Questionnaire. 
Since bilingual and monolingual teachers received diifererit question- 
naires, a separate memo was written to be sent with each questionnaire. 
Attachment J-2 is the memo sent to bilingual teachers. Monolingual 
teachers received. the memo found in Attachment J~l* 

A reminder was sent May 9, 1983 to. teachers who had not returned a 
service report (see Attachment J-4) . By May 20^ 1983 all but one teacher 
had returned their service report. A phone call was made to that 
teacher's principal, and the service report was completed and returned. 
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The results were compiled by school for each of the categories (see 
Figure J-l). If a teacher did not specify why a student did not receive 
SFL instruction, that student was coded as "reason unknown." If a 
student was given a code 5 (Other), but a reason was not given, that 
student was coded as treason unknown." _& list of reasons given f or ^not 
receiving SFL instruction (Code 5, Other) can be found in Figure J- 2 . 



Results 

The number of students receiving Spanish as a Foreign Language instruc- 
tion varied from a high of 96% at Blackshear to a low of 13% at Oak 
Springs." Rosedale teachers reported serving 54% of their students, and 
at Sanchez 52% of the students Were served. Altogether, 55% of the 
students in the four schools Were served. 

The two factors which appeared to work most strongly toward limiting 
the number of students served were a shortage of bilingual teachers 
(Oak Springs) and the fact that many Students were Spanish speakers in 
bilingual classes (Rosedale and Sanchez). 

At Oak Springs only three bilingual teachers were available to teach 
SFL. It should be noted that_the project proposal called for all _ 
students to be instructed in Spanish. However^ the program was imple- 
mented to serve only nonspeakers . Other reasons for not providing SFL 
instruction to students can be found in Figures J-l and J-2. 

At Sanchez, onlv six third grade students received SFL instruction. In 
a note from a third grade teacher from Sanchez, it was reported that 
because of scheduling conflicts, student assignments, and instructional 
priority needs, the third grade teachers had decided not to start SFL 
instruction until Fall, 1933. 
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NUMBER AND PERCENTAGE OF STUDENTS IN EACH CATEGORY 



CATEGORY 


BLACKSHEAR 
N % 


OAK 
N 


SPRINGS 

% 


ROSED ALE 
N % 


SANCHEZ 
N % 


TOTAL. 
N % 


Received SFL 
instruction 


473 


/ 


55 


13 


108 


54 


205 


52 


841 


55 


U X U I L \_ l_ L C: l_ c! J_ v C J I Li 

instruction because 
of . . » 


19 


4 


381 


87 


92 


46 


1S9 


48 


681 


- 

45 


Scheduling conflict 


4 


I 


1 "7 

27 


O 


0 


0 


1 


<i 


32 


2 


Need for remedial 
ins truct ion 


4 


1 


48 


11 


17 


9 


31 


8 


100 


7 


Spanish speaking in 
a bilingual class 


1 


<1 


59 


14 


50 


25 


84 


21 


194 


13 


Not enough bilingual 
teachers 


0 


0 


246 


56 


11 


6 


22 


6 


279 


18 


Other 


7 


1 


1 


<1 


8 


4 


25 


6 


41 


3 


Reason unknown 


3 


1 


0 


0 


6 


3 


26 


7 


35 


2 


TOTAL 


492 


100 


436 


100 


200 


101* 


394 


100 


1,522 


100 



*Does not total 100 percent due to rounding error. 

Figure J-l. NUMBER AND PERCENTAGE OF STUDENTS IN FACH CATEGORY BY SCHOOL. 
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555 



ERIC 



NUMBER 
RESPONDING 



Scheduling conflict/not enough 

- 9 1 

bilingual teachers. 

Hearing impaired. . ^ 

Parents didn't want them to take it. * 

LEP/tutor . J 

LEP/teacher aide . ^ 

Bilingual/tutor . 1 

Bilingual/teacher aide. • 1 - 

Absent most of the time. 1 

Was in Special Science . ^ 



TOTAL 



41 



^Reasons are listed as provided by tei.ebers. Meanings may be 
unclear. 

Figure 5-2. REASONS GIVEN FOR NOT RECEIVING SFL INSTRUCTION . 
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AUSTIN INDEPENDENT SCHOOL DISTRICT 
Office of Research and Evaluation 



Attachment J-2 



April 25, 1983 



TO: Teachers Addressed 

FROM: David Doss 



SUBJECT : Spanish as a Foreign Language Teacher Questionnaire and 
Service Report 



The purpose of the evaluation of the Chapter 2 Spanish as a Foreign \ 
Language (SFL) program is to find out how the program is being implemented 
at each campus. Part of the .evaluation is to survey the bilingual teachers 
involved in the program to see how they have organized SFL instruction in 
their classrooms. The questionnaire also includes items concerning the 
staff development on the Asher method you participated in January 14-15, 1983 
at Baker. 

The evaluation of the SFL program also includes a service report which is 
used to identify those students receiving SFt instruction.. Following the 
questionnaire is a printout to be used to identify tht students in your 
class who have received SFL instruction. 

Please complete the questionnaire and service report And return them through 
the school mail as soon as possible to: 

/ : Lauren Mcede^ ORE 

Adm. Bldg. , Box 79 - ^ . ? 

Thank you for your cooperation. _ 



-Si- 
Approved: f J^^f . ,„ 

Director, Office of Research and Evaluation 




Approved : 




Assistant Superintendent, Elementary Education 



DAD : LHM: Ihm 
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AUSTIN INDEPENDENT SCHOOL DISTRICT 
Office of Research and Evaluation 



Attachment J-3 



April 25, 1983 



TO: 

FROM: 

SUBJECT: 



Teachers Addressed 
David £ v ss\ 



Spanish as a Foreign Language Teacher Questionnaire and 
Service Report 



Part of the evaluation of the Chapter 2 Spanish as a Foreign Language (SFL) 
program is to survey teachers who participated in staff development 
activities to assess their opinions of the training they received. The 
items on the attached questionnaire concern the staff development on the 
Asher method you participated in January 14-15, 1983 at Baker. 

Also part of the evaluation is a service report which is used to identify 
those students receiving SFL instruction. Following the questionnaire is 
a printout to be used to identify _the students in your class who have 
received SFL instruction (either from you or another teacher) . 

Please complete ine questionnaire and service report and return them through 
the ^^Hool mail as soon as possible to: 

Lauren Moede, ORE_ 
Adm. Bldg. , Box 79 

Thank you for your cooperation* 



Approved : 




Director, Office of Research. 



Evaluation 



Approved: 




Assistant Superintendent , Elementary Education 



DAD:LflM:lhm 
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AUSTIN INDEPENDENT SCHOOL DISTRICT 
Oifice of Research and Evaluation 



Attachment J- 



May 9, i983 



TO: 

FROM: 

SUBJECT: 



Teachers Addressed 
David Doss 

Spanish as a Foreign Language Service Report 



During the week of April 25, 1983, you were sent a computer-generated 
service report listing the students in your class. This list was to 
be used to identify the students in your class who have received _ 
Spanish as a Foreign Language instruction. We have not received this 
information from you, as of today. Please complete the service report 
and return it as soon <is possible through the school mail* to: 

; Lauren Moede, ORE 

Administration Building, Sox 79 

If you have any questions about this report, or need an additional 
copy, call Lauren Moedt: at 458-1227.. 



Approved y 




Director, Office of Research and t&s? -ation 



Add roved . 



Assistant Superintendent, Elementary Education 



cc : Ann Cunningham 
Ana 'Salinas 
Paola Zinnecker 

Chanter 2 Spanish as a Foreign language Principals 



DAD : LHM ' lhm 
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